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Given the centrality of learners’ individual differences in their academic achievement, a 
plethora of research has been done on various individual difference variables and their 
associations with learners’ increased achievement. Yet, the role of creativity and self-
efficacy in EFL learners’ academic achievement has not been extensively studied. Further, 
no review inquiry has simultaneously probed into the consequences of these two individual 
difference variables for learners’ academic achievement. This study strives to fill this 
underappreciated gap by addressing the positive consequences of creativity and self-
efficacy for EFL learners’ academic achievement. The desirable consequences of creativity 
and self-efficacy beliefs were clarified using the available evidence. Finally, the conclusions 
and consequences of the findings are discussed.

Keywords: creativity, academic achievement, self-efficacy, EFL learners, education

INTRODUCTION

The primary objective of any educational system is to lead pupils to academic success. That 
is, all educational practitioners, including administrators and instructors, strive to guide learners 
toward high levels of academic achievement. Academic achievement is “the outcome of learning, 
which is typically measured by classroom grades, classroom assessments, and external achievement 
tests” (Gajda et  al., 2017, p.  271). Put it another way, academic achievement refers to the 
amount of knowledge acquired by learners in a particular course (Winne and Nesbit, 2010). 
In the domain of language education, the concept of academic achievement has to do with 
the overall attainment of learners in a language course (Jin and Zhang, 2018). Given the fact 
that language learners’ individual differences can make a significant difference in their level 
of academic achievement (Schmidt, 2012; Dörnyei, 2014), several academics have probed into 
the role of individual difference variables (i.e., self-concept, self-esteem autonomy, emotional 
intelligence, and motivation) in English as a Foreign Language (EFL) learners’ academic 
achievement (e.g., Marsh and Martin, 2011; Feng et  al., 2013; Rastegar and Karami, 2013; 
Shao et  al., 2013; Soodmand Afshar et  al., 2014; Wang, 2017; Taheri et  al., 2019; Li, 2020; 
Lin, 2021, to cite a few). Unlike other individual difference variables, creativity and self-efficacy 
have not been widely studied.

Creativity as a prime example of individual difference variables generally refers to “the 
potential of persons to produce creative works whether or not they have produced any work 
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as yet” (Glover et  al., 2013, p.  3). In the realm of education, 
learner creativity pertains to the ability of learners to create 
or bring into existence something innovative and novel, whether 
an innovative solution to an educational challenge or a novel 
strategy for learning educational content (Wang, 2018). On 
the importance of creativity in education, Pishghadam et  al. 
(2011) postulated that creative learners are more likely to attain 
desirable learning outcomes. It is partially due to the fact that, 
in the absence of creativity, learners are forced to rely on old 
and obsolete learning strategies that are ineffective for acquiring 
new knowledge (Sandri, 2013). In this regard, also noted that 
creative learners commonly employ novel and innovative 
strategies that help them achieve higher academic grades  
(Fang et  al., 2016).

Self-efficacy, as another individual difference variable, pertains 
to “one’s beliefs, thoughts, and perceptions about his/her personal 
abilities and capabilities” (Bandura, 1994, p.  72). Likewise, 
learner self-efficacy refers to individual learners’ ideas and 
viewpoints about their capability to learn and master the course 
content (Cotterall, 1999). Applied to the language education 
domain, learners’ self-efficacy deals with how positively they 
perceive their own capacity and ability to acquire a new language. 
In fact, language learners’ self-efficacy has to do with the extent 
to which they believe in their language learning competence 
and skills (Raoofi et  al., 2012; Han and Wang, 2021). As put 
forward by Tilfarlioglu and Cinkara (2009, p. 130), “self-efficacy 
beliefs influence human functioning through cognitive, 
motivational, affective, and decisional processes”. Relying on 
this statement, Nwosu and Okoye (2014) submitted that language 
learners’ academic performance may be  remarkably influenced 
by their self-efficacy beliefs. In a similar vein, Hwang et  al. 
(2016) declared that learners with higher levels of self-efficacy 
commonly outperform other learners.

Due to the value of creativity and self-efficacy in achieving 
higher academic outcomes (Fang et  al., 2016; Hwang et  al., 
2016), several investigations have been performed in general 
education to explore the effects of these individual difference 
variables on learners’ academic achievement (e.g., Olatoye 
et  al., 2010; Alivernini and Lucidi, 2011; Nami et  al., 2014; 
Atwood and Pretz, 2016; Llorca et  al., 2017; Olivier et  al., 
2019, to cite a few). Yet, the impact of EFL learners’ creativity 
and self-efficacy on their academic achievement has not been 
extensively researched (Pishghadam et al., 2011; Rezaei, 2012; 
Asakereh and Yousofi, 2018; Zokaee et  al., 2020). Moreover, 
no review inquiry has simultaneously investigated the 
consequences of these two individual difference variables for 
EFL learners’ academic achievement. The current study strives 
to bridge the lacuna in the literature by scrutinizing the 
influence of creativity and self-efficacy on EFL learners’ 
academic achievement.

Learner Creativity
The term “creativity” has been generally conceptualized as “the 
interaction among aptitude, process, and environment by which 
an individual or group produces a perceptual product that is 
both novel and useful” (Plucker et  al., 2004, p.  92). As a 
multifaceted variable, creativity encompasses two major 

components (Trevlas et  al., 2003): novelty and relevance. The 
first component, novelty, pertains to the emergence of a new 
and innovative idea in the human mind (Gruys et  al., 2011). 
The second component, relevance, signifies that creativity always 
happens in a particular context and “a creative act is a response 
to a situation in which something requires a solution or at 
least clarification” (Hajilou et  al., 2012, p.  132). According to 
Agars et al. (2008), creativity is the employment of inspiration, 
imagination, and unique ideas to reach a certain objective. 
Extending this definition to the context of education, Lee (2013) 
described learners’ creativity as the utilization of unique and 
innovative ideas by individual learners to fully understand the 
course content.

Learner Self-Efficacy
As a psychological construct, self-efficacy pertains to one’s 
personal beliefs, perceptions, and attitudes toward his/her own 
potential, capacity, or capability (Zimmerman et  al., 1992). In 
the same vein, learners’ self-efficacy relates to individual learners’ 
thoughts and conceptions of their academic capabilities 
(Zimmerman, 2000; Lane et  al., 2004). Put simply, it deals 
with the degree to which learners have faith in their learning 
abilities (Schunk and Mullen, 2012). According to Klassen and 
Usher (2010), those learners who firmly believe in their academic 
capabilities are able to pursue the learning process despite the 
existing challenges, difficulties, and obstacles. To underline the 
value of self-efficacy beliefs, Galyon et  al. (2012) mentioned 
that learners’ self-efficacy beliefs motivate them to put forth 
more effort in accomplishing their academic tasks. This, in 
turn, empowers learners to attain higher academic achievements 
(Caprara et  al., 2011).

The Role of EFL Learners’ Creativity and 
Self-Efficacy in Their Academic 
Achievement
To elucidate the role of creativity in raising EFL learners’ 
academic achievement, Zhang et  al. (2020) stated that creative 
language learners typically adopt novel and innovative ways 
of learning that help them acquire a new language successfully. 
In a similar sense, Cassidy (2012) proposed creativity as a 
source of explanation for why some language learners attain 
higher academic outcomes. To him, increased academic 
achievement is tied with learners’ creativity as “desirable learning 
outcomes require divergent and reproductive ability” (Naderi 
et  al., 2009, p.  102). Besides, to clarify the role of self-efficacy 
in improving language achievement, Wang and Neihart (2015) 
noted that self-efficacy belief as a motivational factor drives 
language learners to do their best to learn a new language.

EMPIRICAL STUDIES

To date, some scholars have studied the role of EFL learners’ 
creativity and self-efficacy in their academic achievement (e.g., 
Nasrollahi and Barjasteh, 2013; Ghorbandordinejad and Afshar, 
2017; Zokaee et  al., 2020; Ozer and Akçayoğlu, 2021). 
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Ghorbandordinejad and Afshar (2017), for instance, examined 
whether Iranian EFL learners’ academic achievement is subjected 
to their self-efficacy beliefs. To do so, two reliable scales were 
handed out among 400 Iranian EFL learners. Evaluating the 
correlation of the questionnaires, they discovered that Iranian 
EFL learners’ self-efficacy is highly correlated with their academic 
achievement. Moreover, self-efficacy beliefs were found to be  a 
strong predictor of learners’ academic achievement. In another 
study, Zokaee et al. (2020) assessed the impact of EFL learners’ 
creativity on their academic achievement. To this end, two 
self-report questionnaires were given to 138 EFL learners. 
Inspecting the association of the questionnaires, they found a 
favorable relationship between learners’ creativity and their 
academic achievement. They also discovered that learners’ 
academic achievement can been largely affected by their creativity.

CONCLUSION AND IMPLICATIONS

So far, the literal and practical definitions of learner creativity, 
learner self-efficacy, and academic achievement were provided. 
Additionally, the role of EFL learners’ creativity and self-
efficacy in their academic achievement was elucidated using 
theoretical and empirical evidence. Building upon the available 
evidence, one can reasonably infer that EFL learners’ academic 

achievement can be  noticeably enhanced by their creativity 
and self-efficacy. The outcomes of this review study appear 
to be  instructive and insightful for all English language 
learners in any EFL country. With respect to the value of 
creativity in raising learners’ academic achievement (Cassidy, 
2012; Zhang et  al., 2020), EFL learners need to make use 
of creative thinking to attain better academic outcomes. In 
addition, considering the positive effects of self-efficacy beliefs 
on learners’ achievement (Wang and Neihart, 2015), EFL 
learners should trust themselves and their academic abilities 
to improve their language achievements.

AUTHOR CONTRIBUTIONS

All authors listed have made a substantial, direct, and intellectual 
contribution to the work and approved it for publication.

FUNDING

This work was supported by the National Social Science Fund 
of China (Grant No. 21AZD085). The research on Historical 
Experience of Centenary of the Communist Party of China’s Youth 
Publicity Work and Political Guidance of Youth in New Era.

 

REFERENCES

Agars, M. D., Kaufman, J. C., and Locke, T. R. (2008). “Social influence and 
creativity in organizations: A multi-level lens for theory, research, and 
practice,” in Multi-Level Issues in Creativity and Innovation. Vol. 2. eds.  
M. D. Mumford, S. T. Hunter and K. E. Bedell-Avers (Bingley: Emerald 
Group Publishing Limited), 3–61.

Alivernini, F., and Lucidi, F. (2011). Relationship between social context, self-
efficacy, motivation, academic achievement, and intention to drop out of 
high school: A longitudinal study. J. Educ. Res. 104, 241–252. doi: 
10.1080/00220671003728062

Asakereh, A., and Yousofi, N. (2018). Reflective thinking, self-efficacy, self-esteem 
and academic achievement of Iranian EFL students in higher education: is 
there a relationship? Int. J. Educ. Psychol. 7, 68–89. doi: 10.17583/ijep.2018.2896

Atwood, S. A., and Pretz, J. E. (2016). Creativity as a factor in persistence 
and academic achievement of engineering undergraduates. J. Eng. Educ. 
105, 540–559. doi: 10.1002/jee.20130

Bandura, A. (1994). “Self-efficacy,” in Encyclopedia of Human Behavior. ed.  
V. S. Ramachandran (New York: Academic Press), 71–81.

Caprara, G. V., Vecchione, M., Alessandri, G., Gerbino, M., and Barbaranelli, C. 
(2011). The contribution of personality traits and self-efficacy beliefs to 
academic achievement: A longitudinal study. Br. J. Educ. Psychol. 81, 78–96. 
doi: 10.1348/2044-8279.002004

Cassidy, S. (2012). Exploring individual differences as determining factors in 
student academic achievement in higher education. Stud. High. Educ. 37, 
793–810. doi: 10.1080/03075079.2010.545948

Cotterall, L. S. (1999). Key variables in language learning: what do learners 
believe about them? System 27, 493–513. doi: 10.1016/S0346-251X(99)00047-0

Dörnyei, Z. (Ed.) (2014). The Psychology of the Language Learner: Individual 
Differences in Second Language Acquisition. New York, NY: Routledge.

Fang, Z., Xu, X., Grant, L. W., Stronge, J. H., and Ward, T. J. (2016). National 
culture, creativity, and productivity: What’s the relationship with student 
achievement? Creat. Res. J. 28, 395–406. doi: 10.1080/10400419.2016.1229976

Feng, H. Y., Fan, J. J., and Yang, H. Z. (2013). The relationship of learning 
motivation and achievement in EFL classes: gender as an intermediated 
variable. Educ. Res. Int. 2, 50–58.

Gajda, A., Karwowski, M., and Beghetto, R. A. (2017). Creativity and academic 
achievement: A meta-analysis. J. Educ. Psychol. 109, 269–299. doi: 10.1037/
edu0000133

Galyon, C. E., Blondin, C. A., Yaw, J. S., Nalls, M. L., and Williams, R. L. 
(2012). The relationship of academic self-efficacy to class participation and 
exam performance. Soc. Psychol. Educ. 15, 233–249. doi: 10.1007/
s11218-011-9175-x

Ghorbandordinejad, F., and Afshar, H. (2017). On the relationship between 
self-efficacy, perfectionism, and English achievement among Iranian EFL 
learners. Teach. Eng. Lang. 11, 103–129. doi: 10.22132/TEL.2017.53185

Glover, J. A., Ronning, R. R., and Reynolds, C. R. (eds.) (2013). Handbook of 
Creativity. New York, NY: Springer.

Gruys, M. L., Munshi, N. V., and Dewett, T. C. (2011). When antecedents 
diverge: exploring novelty and value as dimensions of creativity. Think. 
Skills Creat. 6, 132–137. doi: 10.1016/j.tsc.2011.01.005

Hajilou, Y., Yazdani, H., and Shokrpour, N. (2012). The relationship between 
Iranian EFL learners’ creativity and their lexical reception and production 
knowledge. Engl. Lang. Teach. 5, 131–146. doi: 10.5539/elt.v5n3p131

Han, Y., and Wang, Y. (2021). Investigating the correlation among Chinese 
EFL teachers’ self-efficacy, reflection, and work engagement. Front. Psychol. 
12:763234. doi: 10.3389/fpsyg.2021.763234

Hwang, M. H., Choi, H. C., Lee, A., Culver, J. D., and Hutchison, B. (2016). 
The relationship between self-efficacy and academic achievement: A 5-year 
panel analysis. Asia Pac. Educ. Res. 25, 89–98. doi: 10.1007/s40299-015-0236-3

Jin, Y., and Zhang, L. J. (2018). The dimensions of foreign language classroom 
enjoyment and their effect on foreign language achievement. Int. J. Biling. 
Educ. Biling. 24, 948–962. doi: 10.1080/13670050.2018.1526253

Klassen, R. M., and Usher, E. L. (2010). “Self-efficacy in educational settings: 
recent research and emerging directions,” in The Decade Ahead: Theoretical 
Perspectives on Motivation and Achievement. eds. T. C. Urdan and S. A. 
Karabenick (Bingley: Emerald Group Publishing Limited), 1–33.

Lane, J., Lane, A., and Kyprianou, A. (2004). Self-efficacy, self-esteem and their 
impact on academic performance. Soc. Behav. Personality 32, 247–256. doi: 
10.2224/sbp.2004.32.3.247

Lee, B. (2013). Suggestions for language learners: creativity development in 
EFL classrooms. Primary Eng. Educ. 19, 87–109.

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
https://doi.org/10.1080/00220671003728062
https://doi.org/10.17583/ijep.2018.2896
https://doi.org/10.1002/jee.20130
https://doi.org/10.1348/2044-8279.002004
https://doi.org/10.1080/03075079.2010.545948
https://doi.org/10.1016/S0346-251X(99)00047-0
https://doi.org/10.1080/10400419.2016.1229976
https://doi.org/10.1037/edu0000133
https://doi.org/10.1037/edu0000133
https://doi.org/10.1007/s11218-011-9175-x
https://doi.org/10.1007/s11218-011-9175-x
https://doi.org/10.22132/TEL.2017.53185
https://doi.org/10.1016/j.tsc.2011.01.005
https://doi.org/10.5539/elt.v5n3p131
https://doi.org/10.3389/fpsyg.2021.763234
https://doi.org/10.1007/s40299-015-0236-3
https://doi.org/10.1080/13670050.2018.1526253
https://doi.org/10.2224/sbp.2004.32.3.247


Wang et al.	 EFL Learners’ Academic Achievement

Frontiers in Psychology | www.frontiersin.org	 4	 April 2022 | Volume 13 | Article 877679

Li, C. (2020). A positive psychology perspective on Chinese EFL students’ trait 
emotional intelligence, foreign language enjoyment and EFL learning achievement. 
J. Multiling. Multicult. Dev. 41, 246–263. doi: 10.1080/01434632.2019.1614187

Lin, Y. (2021). A Correlational Study of Grade 9 Students’ Motivation for 
Learning English as a Foreign Language and their Attitudes toward the 
Learning Situation with English as a Foreign Language Academic Achievement 
at a Private School in China. Master Thesis. Thailand: Assumption University.

Llorca, A., Cristina Richaud, M., and Malonda, E. (2017). Parenting, peer 
relationships, academic self-efficacy, and academic achievement: direct and 
mediating effects. Front. Psychol. 8:2120. doi: 10.3389/fpsyg.2017.02120

Marsh, H. W., and Martin, A. J. (2011). Academic self-concept and academic 
achievement: relations and causal ordering. Br. J. Educ. Psychol. 81, 59–77. 
doi: 10.1348/000709910X503501

Naderi, H., Abdullah, R., Aizan, H. T., Sharir, J., and Kumar, V. (2009). Creativity, 
age and gender as predictors of academic achievement among undergraduate 
students. J. Am. Sci. 5, 101–112.

Nami, Y., Marsooli, H., and Ashouri, M. (2014). The relationship between 
creativity and academic achievement. Procedia Soc. Behav. Sci. 114, 36–39. 
doi: 10.1016/j.sbspro.2013.12.652

Nasrollahi, A., and Barjasteh, H. (2013). Iranian students’ self-efficacy and their 
language achievements. Theor. Prac. Lang. Stu. 3, 1837–1843. doi: 10.4304/
tpls.3.10.1837-1843

Nwosu, K. C., and Okoye, R. O. (2014). Students’ self-efficacy and self-rating 
scores as predictors of their academic achievement. J. Educ. Soc. Res. 4:223. 
doi: 10.5901/jesr.2014.v4n3p223

Olatoye, R. A., Akintunde, S. O., and Yakasi, M. I. (2010). Emotional intelligence, 
creativity and academic achievement of business administration students. 
Electron. J. Res. Educ. Psychol. 8, 763–786.

Olivier, E., Archambault, I., De Clercq, M., and Galand, B. (2019). Student 
self-efficacy, classroom engagement, and academic achievement: comparing 
three theoretical frameworks. J. Youth Adolesc. 48, 326–340. doi: 10.1007/
s10964-018-0952-0

Ozer, O., and Akçayoğlu, D. İ. (2021). Examining the roles of self-efficacy beliefs, 
self-regulated learning and foreign language anxiety in the academic achievement 
of tertiary EFL learners. Partic. Educ. Res. 8, 357–372. doi: 10.17275/per.21.43.8.2

Pishghadam, R., Khodadady, E., and Zabihi, R. (2011). Learner creativity in 
foreign language achievement. Eur. J. Educ. Stu. 3, 465–472.

Plucker, J. A., Beghetto, R. A., and Dow, G. T. (2004). Why isn't creativity 
more important to educational psychologists? Potentials, pitfalls, and future 
directions in creativity research. Educ. Psychol. 39, 83–96. doi: 10.1207/
s15326985ep3902_1

Raoofi, S., Tan, B. H., and Chan, S. H. (2012). Self-efficacy in second/foreign 
language learning contexts. Engl. Lang. Teach. 5, 60–73. doi: 10.5539/elt.v5n11p60

Rastegar, M., and Karami, M. (2013). On the relationships among emotional 
intelligence, affective and social strategy use, and academic achievement of 
Iranian EFL learners. Theor. Prac. Lang. Stu. 3, 389–396. doi: 10.4304/
tpls.3.2.389-396

Rezaei, A. (2012). Can self-efficacy and self-confidence explain Iranian female 
students' academic achievement? Gend. Educ. 24, 393–409. doi: 10.1080/ 
09540253.2011.630314

Sandri, O. J. (2013). Exploring the role and value of creativity in education 
for sustainability. Environ. Educ. Res. 19, 765–778. doi: 10.1080/13504622. 
2012.749978

Schmidt, R. (2012). “Attention, awareness, and individual differences in language 
learning,” in Perspectives on Individual Characteristics and Foreign Language 
Education. eds. W. M. Chan, K. N. Chin, S. K. Bhatt and I. Walker (Veinna: 
De Gruyter Mouton), 27–50.

Schunk, D. H., and Mullen, C. A. (2012). “Self-efficacy as an engaged learner,” 
in Handbook of Research on Student Engagement. eds. S. L. Christenson, A. L. 
Reschly and C. Wylie (Boston, MA: Springer), 219–235.

Shao, K., Yu, W., and Ji, Z. (2013). The relationship between EFL students’ 
emotional intelligence and writing achievement. Innov. Lang. Learn. Teach. 
7, 107–124. doi: 10.1080/17501229.2012.725730

Soodmand Afshar, H., Rahimi, A., and Rahimi, M. (2014). Instrumental 
motivation, critical thinking, autonomy and academic achievement of Iranian 
EFL learners. Issues Educ. Res. 24, 281–298.

Taheri, H., Sadighi, F., Bagheri, M. S., and Bavali, M. (2019). EFL learners’ 
L2 achievement and its relationship with cognitive intelligence, emotional 
intelligence, learning styles, and language learning strategies. Cogent Educ. 
6:1655882. doi: 10.1080/2331186X.2019.1655882

Tilfarlioglu, F. T., and Cinkara, E. (2009). Self-efficacy in EFL: differences among 
proficiency groups and relationship with success. Novitas Royal 3, 129–142.

Trevlas, E., Matsouka, O., and Zachopoulou, E. (2003). Relationship between 
playfulness and motor creativity in preschool children. Early Child Dev. 
Care 173, 535–543. doi: 10.1080/0300443032000070482

Wang, Y. L. (2017). Construction elements and path of practical education 
model in universities. EURASIA J. Math. Sci. Technol. 13, 6775–6782. doi: 
10.12973/ejmste/78525

Wang, H. C. (2018). Fostering learner creativity in the English L2 classroom: 
application of the creative problem-solving model. Think. Skills Creat. 31, 
58–69. doi: 10.1016/j.tsc.2018.11.005

Wang, C. W., and Neihart, M. (2015). Academic self-concept and academic 
self-efficacy: self-beliefs enable academic achievement of twice-exceptional 
students. Roeper Rev. 37, 63–73. doi: 10.1080/02783193.2015.1008660

Winne, P. H., and Nesbit, J. C. (2010). The psychology of academic achievement. 
Annu. Rev. Psychol. 61, 653–678. doi: 10.1146/annurev.psych.093008.100348

Zhang, W., Ren, P., and Deng, L. (2020). Gender differences in the creativity–
academic achievement relationship: A study from China. J. Creat. Behav. 
54, 725–732. doi: 10.1002/jocb.387

Zimmerman, B. J. (2000). Self-efficacy: An essential motive to learn. Contemp. 
Educ. Psychol. 25, 82–91. doi: 10.1006/ceps.1999.1016

Zimmerman, B. J., Bandura, A., and Martinez-Pons, M. (1992). Self-motivation 
for academic attainment: The role of self-efficacy beliefs and personal goal 
setting. Am. Educ. Res. J. 29, 663–676. doi: 10.3102/00028312029003663

Zokaee, M., Baghbanian, A., and Nejad, M. A. (2020). Creativity impact on 
language achievement: A correlational study of Iranian EFL learners. CÍRCULO 
Ling. Aplicada Comun. 84, 175–181. doi: 10.5209/clac.72004

Conflict of Interest: The authors declare that the research was conducted in 
the absence of any commercial or financial relationships that could be  construed 
as a potential conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the 
authors and do not necessarily represent those of their affiliated organizations, 
or those of the publisher, the editors and the reviewers. Any product that may 
be evaluated in this article, or claim that may be made by its manufacturer, is 
not guaranteed or endorsed by the publisher.

Copyright © 2022 Wang, Chen and Wan. This is an open-access article distributed 
under the terms of the Creative Commons Attribution License (CC BY). The use, 
distribution or reproduction in other forums is permitted, provided the original 
author(s) and the copyright owner(s) are credited and that the original publication 
in this journal is cited, in accordance with accepted academic practice. No use, 
distribution or reproduction is permitted which does not comply with these terms.

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
https://doi.org/10.1080/01434632.2019.1614187
https://doi.org/10.3389/fpsyg.2017.02120
https://doi.org/10.1348/000709910X503501
https://doi.org/10.1016/j.sbspro.2013.12.652
https://doi.org/10.4304/tpls.3.10.1837-1843
https://doi.org/10.4304/tpls.3.10.1837-1843
https://doi.org/10.5901/jesr.2014.v4n3p223
https://doi.org/10.1007/s10964-018-0952-0
https://doi.org/10.1007/s10964-018-0952-0
https://doi.org/10.17275/per.21.43.8.2
https://doi.org/10.1207/s15326985ep3902_1
https://doi.org/10.1207/s15326985ep3902_1
https://doi.org/10.5539/elt.v5n11p60
https://doi.org/10.4304/tpls.3.2.389-396
https://doi.org/10.4304/tpls.3.2.389-396
https://doi.org/10.1080/09540253.2011.630314
https://doi.org/10.1080/09540253.2011.630314
https://doi.org/10.1080/13504622.2012.749978
https://doi.org/10.1080/13504622.2012.749978
https://doi.org/10.1080/17501229.2012.725730
https://doi.org/10.1080/2331186X.2019.1655882
https://doi.org/10.1080/0300443032000070482
https://doi.org/10.12973/ejmste/78525
https://doi.org/10.1016/j.tsc.2018.11.005
https://doi.org/10.1080/02783193.2015.1008660
https://doi.org/10.1146/annurev.psych.093008.100348
https://doi.org/10.1002/jocb.387
https://doi.org/10.1006/ceps.1999.1016
https://doi.org/10.3102/00028312029003663
https://doi.org/10.5209/clac.72004
http://creativecommons.org/licenses/by/4.0/

	English as a Foreign Language Learners’ Academic Achievement: Does Creativity and Self-Efficacy Matter?
	Introduction
	Learner Creativity
	Learner Self-Efficacy
	The Role of EFL Learners’ Creativity and Self-Efficacy in Their Academic Achievement

	Empirical Studies
	Conclusion and Implications
	Author Contributions
	Funding

	References

