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This review aimed at investigating the related studies on English as a foreign language
(EFL) teachers’ self-assessment and its role in their self-efficacy and self-regulation. Earlier
investigations have proved that teacher self-assessment was significantly correlated with
self-regulation. Moreover, studies showed that self-assessment and self-regulation enabled
teachers to consider their teaching effectiveness, and they were important components
of formative assessment. Earlier studies showed that self-assessment raised learner
awareness and increased self-efficacy significantly through the improvement of mastery
experiences. Furthermore, the study presented the implications and future directions of
this line of research for different people, such as EFL teachers, teacher educators, and
foreign language scholars. The ideas can improve their awareness of teacher self-
assessment, self-regulation, and self-efficacy in educational contexts.
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INTRODUCTION

It is supposed that teachers, as the pillars of instructional contexts, help learners to grasp
knowledge, attain their full competence, and train learners to have fruitful and constructive
life. Those learners are efficacious who are appropriately trained. Consequently, effective teachers
are essential for an existing outstanding instructive system. Clotfelter et al., (2007) also believed
that learners’ academic success is related to the teachers’ efficiency. Effective teaching is the
central component in enhancing the learners’ accomplishments and one of the robust features
for the attainment of high-quality learning results. According to Borg and Edmett (2019),
teacher self-assessment, as a primary element of teaching effectiveness, is defined as the process
of constant reflection, self-checking, and self-decision to uncover the shortcomings which require
enhancement. Self-assessment empowers instructors to handle their development. They also
asserted that self-assessment is one of the most substantial instruments for the evaluation of
teacher quality. Another important element for teaching effectiveness is self-efficacy. Traditionally,
investigations have shown that self-efficacy is a significant issue in teaching performance.
Therefore, teachers’ attitudes over their capability in language teaching are significant in decision-
making practices. Teacher self-regulation is also crucial for teaching evaluation. Capa-Aydin
et al. (2009) operationally described teacher self-regulation is “as self-regulatory strategies such
as performance monitoring, help-seeking, emotion controlling, and performance/mastery goal
setting that EFL teachers implement to attain professional goals” (p. 25). Due to the importance
of the above-mentioned variables in teaching effectiveness, this review tries to investigate the
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role of teachers’ self-assessment in their self-efficacy and
self-regulation.

LITERATURE REVIEW

Teacher Self-Assessment

According to Pierce (1999), assessment refers to “a beneficial
tool which shows teachers and learners that they are making
progress in foreign language development, and this would
promote their motivation to identify their own strengths and
weaknesses and increase their autonomy and independent
learning skills” (p. 128). Self-assessment is regarded as one of
the numerous assessments that the teachers and learners employ
to be aware of their improvement and discern their learning
or teaching effectiveness (Asdar, 2017). Goral and Bailey (2019)
stated that the tools for learner self-assessment are considered
well-organized instruments that contribute to learners realizing
the purpose of the task and the appraisal standards. They also
mentioned that learner self-assessment is a type of process
for accruing and comprehending what learners can or cannot
do. Panadero et al. (2017) argued that learners who assess
themselves outperform in educational contexts. Numerous
investigators considered that self-assessment increases learners’
consciousness to observe their improvement (Meihami and
Razmjoo, 2016). It also improves learners’ internal motivation
(Yan et al., 2020).

On the other hand, Ross and Bruce (2007) believed that
self-assessment is also an appropriate tool for teachers
professional improvement. Sahli and Benaissi (2019) defined
teacher self-assessment as a constant process of the instructors’
attempt to assess teaching efficiency, methodology, abilities,
approaches, and viewpoints in order to modify. They also
believed that teacher self-assessment expedites learner
engagement in academic environments. Bailey (1981) also
pointed out that “teacher self-assessment is the process of self-
examination in which the teacher uses a series of sequential
feedback strategies for the purposes of instructional self-
improvement” (p. 9). Compared to numerous surveillances
directed by an external assessor, Marzano and Toth (2013)
indicated that self-assessments can widely depict a teacher’s
capability in instructional contexts. Borg and Edmett (2019)
also described teacher self-assessment as a great method for
evaluating teacher performance. They also mentioned that
teacher self-assessment, compared to other types of teacher
evaluation, is the most influential for increasing teaching
effectiveness. They stated that teacher self-assessment can be done
through self-observing by filling self-evaluation questionnaires
following the instruction to assess the pros and cons of
instructional performance. Moreover, teachers can record their
instruction and activities in class in order to examine their
actions meticulously with the help of professionals. Asking
learners’ feedback and perceptions about instructional activities
can offer prospects for improving the instruction formatively
instead of observing the results till the course ends. Moreover,
test outcomes and projects are helpful signs of teacher
effectiveness and learning achievement (Borg and Edmett, 2019).

Therefore, as Allen and Chaerles (2017) pointed out, self-
assessment can increase teachers’ affective and cognitive
knowledge about their approach to teaching in educational
contexts. They also stated that teacher self-assessment increases
teacher awareness of learners’ academic requirements.

Some investigations have been done on the role of teacher
self-assessment in educational contexts. Lumpe et al. (2000)
indicated the significant correlation between teacher self-
assessment and motivation in teaching. Moreover, Nova and
Sukyadi (2017) also argued that EFL instructors are required
to evaluate themselves to build on their relationships with
learners. They argued that EFL instructors can foster a positive
relationship between themselves and learners through thinking
about their own instruction and tasks. Thanh (2019) stated
teachers, who use the self-assessment strategy, can do self-
reflection to examine the educational context and be accountable
for their use of the methodology in EFL contexts. Borgmeier
et al. (2016) indicated that teachers’ awareness of practical
problems leads to finding solutions to change and ameliorate
teaching practice. According to Stronge (2006), “values, beliefs,
prior experience, and available school support systems influence
the teacher’s perceptions and decisions about both the problem
and the possibility of its melioration” (p. 206). In a study on
the relationship between teacher self-assessment and teaching
experience, Pourjamal Ghouyjagh et al. (2018) found that more
experienced EFL teachers’ perceptions of their teaching
effectiveness are significantly different from learners’ evaluation
of teaching effectiveness. However, they mentioned that working
experience helps instructors’ use of conference with other
teachers to foster their teaching efficiency.

The Concept of Teacher Self-Regulation
According to Bandura (1986), self-regulation refers to the
“process of setting goals for oneself and engaging in behaviors
and cognitive processes that lead to goal completion” (p. 347).
Zimmerman (2000) declared that self-regulation is the extent
of individuals’ meta-cognitive engagement in educational contexts.
He also stated that learners’ degree of motivational and behavioral
involvement to reach learning objectives are other indices of
self-regulation. According to him, self-regulation is defined as
“self-generated thoughts, feelings, and actions that are planned
and cyclically adapted to the attainment of personal goals”
(p- 14). The self-regulation originates from social cognitive
theory of Bandura (1977). Based on this theory, individuals
attain their objectives using personal, social, and environmental
interaction. Furthermore, self-regulation theory includes self-
analysis, self-assessment, and self-response (Bandura, 1977).
Schunk and DiBenedetto (2020) argued that individuals, during
self-analysis, supervise and record facets of their performance.
During self-assessment, they mentioned that individuals detect,
assess, and weigh their performance against criteria or objectives.
They maintained that individuals in the self-response phase
engage their emotions of self-efficacy and emotional responses
in their academic performances.

In the instructional contexts, teacher self-regulation indicates
instructors’ approaches to control and accomplish their tasks
and feelings (Heydarnejad et al., 2017). Mattern and Bauer (2014)
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stated that teacher self-regulation refers to “strategies that the
teachers execute in their work environment to reach professional
goals and overcome professional obstacles” (p. 59). There are
very few empirical investigations on teacher self-regulation.
Toussi et al. (2011) investigated the role of teacher self-regulation
in instructional efficiency. They found out that teacher self-
regulation, in general, and mastery-goal orientation, emotional
control, and intrinsic interest, in particular, significantly predicted
the efficiency of instruction. Hamidi and Ghafournia (2021)
demonstrated that teachers™ self-regulation is not significantly
correlated with their gender. However, they found that
instructional experience is significantly correlated with teachers’
self-regulation construct. They argued that self-regulation among
teachers is likely to boost with increasing teaching experience.
Moreover, they stated that EFL teachers should try to enhance
their self-regulation in order to instruct efficiently in educational
contexts. In contrast to Hamidi and Ghafournia (2021),
Mengistnew et al. (2021) found a significant correlation between
gender and teacher self-regulation in that the level of self-
regulation is high among females. Moreover, their study revealed
a non-significant correlation between job experience and self-
regulation among teachers.

Saariaho et al. (2015) reported that teachers are required
to have teacher educators’ support to foster their self-regulation
through participating in teaching courses for developing their
teaching effectiveness. Lee and Turner (2016), in their study,
revealed that teachers trying to grasp the existing subject
matter of tasks to attain the upcoming objectives can significantly
predict their self-regulation strategies. They also mentioned
that the relationship between teachers’ upcoming purposes and
the content of educational courses influences their levels of
motivation for teaching and self-regulation. Mattern and Bauer
(2014) also showed that instructors use of self-regulation
strategies improves teaching satisfaction through time-saving
and increasing control of workload. They also underscored
the appreciated role of teacher education in decreasing job
stress through self-regulation strategies.

Considering the correlation between self-efficacy and self-
regulation, Ghonsooly and Ghanizadeh (2013) found out
that goal setting and mastery goal orientation, as the elements
of self-regulation, are significantly correlated with teacher
self-efficacy. Furthermore, their study revealed a significant
correlation between teachers’ age, years of job experience,
and self-regulation. The study of Toussi et al. (2011) also
revealed that instructors, who have a great extent of
self-regulation trait, are inclined to ascribe their achievement
and disappointment in their occupation to self-initiated
issues. Their study also showed that self-efficacy cannot
moderate the correlation between teachers’ self-initiated
change orientation and self-regulation. This implicates that
irrespective of self-efficacy, the teacher self-regulation is
significantly correlated with his/her self-initiated change.
Azari Noughabi and Amirian (2021), in another study,
indicated that teacher self-regulation is significantly affected
b self-efficacy. They argued that EFL teachers’ use of self-
regulatory strategies enhances through the addition of efficacy
to their instruction.

The Notion of Teacher Self-Efficacy
Bandura (1986) defined self-efficacy as “people’s judgments of
their capabilities to organize and execute courses of action
required to attain designated types of performances” (p. 391).
He stated that self-efficacy pinpoints individuals’ self-reliance
on their competence to cope with challenging tasks, and to
put into practice the prerequisite strategies to be successful
in impending situations. Bandura (2011) also stated that
individuals’ self-efficacy specifies the way of regulating and
managing learning purposes along with persevering in task
accomplishment. It also determines the extent of learner resilience
and apprehension in coping with difficulties. Investigators have
collected considerable evidence underlining the effect of efficacy
views, particularly the significant position of teacher self-efficacy
on the instruction in educational contexts (Morris et al., 2016).
According to Tschannen-Moran et al. (1998), teacher self-efficacy
refers to “the teacher’s beliefs in his or her capability to organize
and execute courses of action required to successfully accomplish
a specific teaching task in a particular context” (p. 233).
Tschannen-Moran and Hoy (2001), in another study, considered
teacher self-efficacy a dominant issue that verifies failure or
achievement in different features of teaching. In order to boost
teacher self-efficacy, Bandura (1995) indicated four principal
methods, including mastery experiences, vicarious experiences,
social persuasion, and physiological and emotional states.
Tschannen-Moran and Hoy (2001) stated that the construct
of teacher self-efficacy is categorized into classroom management,
learner engagement, and teaching strategies. They asserted that
classroom management is concerned with instructors’ opinions
about their capability to control troublesome behaviors in
educational contexts. Moreover, they mentioned that learner
engagement denotes teachers’ belief in themselves to be able
to involve learners in educational contexts. They also indicated
that teaching strategies refer to the instructors’ views about
their own capability to be creative in using various appropriate
instructional strategies for improving teaching efficiency. Klassen
and Tze (2014) asserted that self-efficient teachers outperform
in organizing and preparing educational contexts. They are
more dedicated to their job to know the requirement of learners.
Moreover, they embrace innovations, keep on their profession,
and deal with troublesome students (Klassen and Tze, 2014).
Studies have shown that self-efficacy can be regarded as a
convincing basis for arousing positive psychology constructs,
like wellbeing, and reducing negative emotions like foreign
language anxiety. Fathi et al. (2020) found a significant
relationship between self-efficacy and psychological wellbeing.
They mentioned that job satisfaction and work obligation, along
with less anxiety or burnout, are the results of self-efficacy
and wellbeing. Based on theory of Bandura (1986), they justified
that individuals’ opinions affect both their performance in tasks
and thinking patterns and feelings as the critical constructs
of psychological wellbeing. Concerning the association between
teacher self-efficacy, self-efficacy, and foreign language anxiety,
Fathi and Derakhshan (2019) found that well-informed teachers
who are able to regulate their academic contexts, reduce foreign
language anxiety, employ educational practices, and inspire
learners to perform assigned activities are competent in emotional
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regulation when working on their professional affairs.
Ghasemzadeh et al. (2019) found out that teacher self-efficacy,
compared to teacher self-reflection significantly, predicts teacher
burnout. They argued that teachers who feel less competent
in classroom control can feel higher job pressure, which may
increase emotional distress and depersonalization. They
mentioned that instructors, who suffer depersonalization, no
longer show their feelings toward learners. They also justified
their study by expressing that the fundamental constituents of
teacher self-efficacy are said to predict teacher burnout. They
also mentioned that instructors, with high levels of self-efficacy,
can innovatively develop and apply various methodologies and
teaching techniques, and they can involve learners in order
to overcome depersonalization. In line with Ghasemzadeh et al.
(2019), Fathi et al. (2021) also revealed that EFL teachers’
self-efficacy, emotional control, and reflection result in the
reduction of burnout experiencing in educational contexts and
ineffective teaching. They suggested that EFL teachers should
participate in preparation agendas to foster their self-efficacy,
to reduce stressful situations and alleviate the likelihood of
teacher burnout.

The Role of Teachers’ Self-Assessment in
Their Self-Regulation

Self-assessment, as a process of formative assessment, gets
individuals to consider the effectiveness of their performance,
decide on the extent of meeting the needs and standards, and
modify their performance correspondingly (Andrade and Boulay,
2003). Investigations of self-regulation have highlighted the
way learners and teachers manage educational processes, whereas
studies of self-assessment have emphasized individuals’ decisions
of the outcomes of performance (Andrade and Cizek, 2010).
Andrade and Cizek (2010) also mentioned that self-assessment
and self-regulation engage learners and teachers in reflecting
on the effectiveness of their performance, and they are essential
components of formative assessment. Zimmerman and Moylan
(2009) pointed out that individuals should assess their current
reasoning, emotional, emotional, motivational, and interactive
processes in order to control and manage themselves. Puustinen
and Pulkkinen (2001) also stated that self-assessment is a
significant process of regulation theories. However, according
to Andrade and Brookhart (2016), “new conceptions of self-
assessment are grounded in theories of the self- and co-regulation
of learning which includes self-monitoring of learning processes
with and without explicit standards” (p. 16). Andrade (2019),
in his review, found out that the empirical studies show a
significant  relationship ~ between  self-assessment  and
self-regulation.

Studies have shown that self-assessment is a precondition
for self-regulation and education to happen (Peters and Kitsantas,
2010). Bose and Rengel (2009) designed a model for formative
assessment, which could result in the development of self-
regulation. They asserted that learners should learn to assess
and generate their own work and feedback. Restrepo (2013)
empirically studied the effect of self-assessment on learners’
view of their learning. He explored the learners’ viewpoints

about learning before and after employing self-assessment.
He confirmed that self-assessment could make learners more
responsible about their learning, resulting in becoming self-
regulated. Furthermore, Sadler (1998) and idea of Brown (2004)
in their studies were in favor of using self-assessment because
it provides the learners with ample feedback that help the
learners self-regulate their learning and set up their own
learning goals.

Panadero and Romero (2014), in a study, investigated the
effect of the rubric and non-rubric teachers’ self-assessment
on their self-regulation. They found that using rubrics in self-
assessment improves pre-service teachers’ self-regulation. They
argued that the employment of rubrics increases the use of
strategies such as planning, monitoring, and evaluation. Panadero
et al. (2013) also found out that pre-service instructors who
use scripts to assess themselves, in comparison with those
who use a rubric for self-assessment, outperform in learning
self-regulation. Jafarigohar (2020) found a significant positive
role of alternative assessment, like self-assessment, in encouraging
the employ of self-regulatory strategies. He argued that self-
assessment makes individuals behave autonomously and
be accountable for their academic performance in educational
contexts. Fathi et al. (2017) also stated that self-assessment in
writing composition can enhance EFL individuals’ insight over
self-regulation. They argued that providing EFL individuals
with the opportunity to evaluate their own writing skill increases
the use of self-regulation, including planning and monitoring
in writing. Brown and Harris (2014), in their study, revealed
that the employment of self-regulation strategies, including the
enlightenment of the objectives of the performance, checking
the educational procedure and arouse of self-reflection, mediate
the significant correlation between self-assessment, and
individuals’ educational outcomes. Panadero et al. (2018) stated
that self-assessment appears to assist individuals to enhance
their self-regulation skills in educational contexts. They mentioned
that educational practices must be in accordance with the
hypothetical outlines of self-assessment if learners want to
acquire self-regulation skills via self-assessment. They also
argued that self-assessment improves individuals’ performance
and empowers them to be accountable for their
educational performance.

The Role of Teachers’ Self-Assessment in
Their Self-Efficacy

Some studies have been done on the relationship between learner
self-assessment and self-efficacy. Paris and Paris (2001) found
a significant effect of self-assessment on learners’ self-efficacy.
They argued that learners tend to be successful in their academic
performance by being aware of the complexity of the tasks and
its requirements. This awareness seems to arouse learners
confidence in their competence, which ultimately influences
self-efficacy. Panadero et al. (2016) stated that helping individuals
to reflect on their performance and developing their self-assessment
competence provide individuals a feeling of support, agency,
and handling their own educational performance, which,
ultimately, can boost their self-efficacy. On the other hand, their
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study revealed that reflection and self-assessment after revision
significantly influence learner self-efficacy and they improve
writing skill. Yan et al. (2020) found out that self-efficacy did
not mediate the correlation between self-assessment and academic
achievement. Their study also revealed that self-assessment
significantly improves self-efficacy through the enhancement of
mastery experiences. Kissling and O’Donnell (2015) also argued
that self-assessment raises learner awareness and increase self-
efficacy. They mentioned that when learners pay attention to
numerous dimensions of their speech, they promote the mastery
experiences through which self-efficacy increases. Baleghizadeh
and Masoun (2014) also approved that self-assessment in
educational contexts enhances self-efficacy and self-regulation.

Yan (2020) argued that, following self-assessment, learners
may put more effort into learning through asking for more
feedback on their performance which increases learner self-efficacy.
In another study on the effect of feedback on self-assessment
and self-efficacy, Kim and Lee (2019) found that instructors
oral feedback significantly affects the accurateness of self-assessment
along with feelings and self-efficacy. They suggested that teachers
should consider the type of positive or negative feedback since
their study revealed that negative feedback offered the opportunity
for learners to be careful in self-assessment. However, this type
of provided feedback reduces learner self-efficacy.

Andrade et al. (2009) investigated the effect of a rubric for
self-assessment on learners’ self-efficacy. They found out that
learners” self-efficacy increased the usage of the rubric for self-
assessment. Panadero et al. (2017), in their study, revealed that
gender mediates the correlation between self-assessment and
self-efficacy. Their study indicated that females self-efficacy,
compared to boys, fosters more utilizing self-assessment
interventions. Nieminen et al. (2021), in their study, suggested
that shifting the model of self-assessment, from formative to
summative one, can increase the level of self-efficacy. Chung
et al. (2021) investigated the effect of self-assessment in post-
and pre-revision conditions on learners’ writing performance and
self-efficacy. They found out that involving learners in reflection,
planning, and goal determination as to the processes of self-
assessment before revision is effective for increasing self-efficacy.
The studies which investigate the relationship between teacher
self-assessment and teacher self-efficacy are meager. Mahasneh
and Alwan (2018) demonstrated that project-based learning as
a kind of digital assessment significantly builds pre-service teachers’
self-efficacy. They mentioned that teachers in, project-based
learning, were required to develop and bring to an end the
projects in which they face extensive difficulties to which they
are required to explore answers. They argued that problem solving
takes the time of pre-service teachers in the process of completing
project-based learning which increases teachers’ mastery experience.

IMPLICATIONS AND SUGGESTIONS FOR
FURTHER RESEARCH

This review inspected the related literature on the effect of
teachers’ self-assessment on their self-regulation and self-efficacy.
It improves the educational knowledge of investigators who

are interested in learner self-assessment, self-regulation, and
self-efficacy. Regarding the related literature about the positive
role of self-efficacy and self-regulation in educational and
instructional performance, it is worth noting that learners
should be helped to regulate their emotions in educational
environments. Learners can improve their efficacy by selecting
easy-to-difficult authentic tools based on their language
proficiency level. Teachers can provide promising educational
context for learners to arouse their efficacy. Teachers can enhance
learner self-regulation by providing positive feedback and
particular hints for employing self-regulatory strategies. They
can model reflective practices or engender groups for discussion
through collaborative learning in order to practice reflection
on issues. They can also employ experiential learning tasks
and incorporate real-life tasks into educational contexts. If the
teachers use formative assessment and prominently the associated
strategies, the learners will learn how to assess their progress,
regulate their learning, and employ effective methods and
strategies to achieve the best result. All of these result in
becoming self-regulated learners. Moreover, in formative
assessment learners are in the center of teaching and learning.
They learn collaboratively with the others in class. Consequently,
they are trained to self-assess their progress based on the
assessments and become eager to use their teachers’ feedback,
which results in enhancing autonomy. Therefore, the teachers
can consider this point and use it in their classes to improve
learners’ autonomy. Moreover, it is suggested to use self-
assessment, and its related strategies in English language
classrooms to motivate and enhance learners’ critical thinking.

Teachers can also promote learner self-efficacy by providing
an environment for learners to observe peers achievement in
a task. This induces learners’ self-confidence since they can
perform their tasks self-reliantly. Teachers can boost learners’
self-efficacy through constructive rapport. They can also provide
helpful comments to encourage learners to engage in educational
contexts. Also, knowledge of learners’ personality types may
inspire teachers to employ teaching principles to enhance learner
self-efficacy in educational contexts. Therefore, L2 teachers are
needed to interact with learners about their internal and external
motivation and ask their problems to improve their positive
viewpoints over educational contexts. Also, paying attention
to needs analysis should be one of the first principles of teaching
to achieve educational outcomes. Therefore, they need to modify
the materials based on learner competence to build learner
self-efficacy. Instructors can use moderately difficult activities,
which can empower learners with low levels of self-efficacy.
The activities should not be too difficult to curb learner self-
confidence in doing tasks. Teacher support, including scaffolding,
assigning sufficient time, decomposing difficult tasks into simple
phases, and explicating the task, is influential for the enhancement
of learner self-efficacy. This can produce an insight of reasonable
challenge and equalizes the complexity of tasks.

Praising and giving feedback to learners are also important
for the improvement of learner self-efficacy. Moreover, teachers
should not compare the performances of learners with each
other. Teachers can provide learners with some strategies
such as self-verbalization. For example, they can motivate
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learners to express the procedure of learning grammatical
points or vocabulary aloud and give feedback on their effort.
Moreover, teachers can set a cooperative context, rather than
a competitive one, to increase learner interaction and
scaffolding, which can improve learner self-efficacy. They can
also ask learners to write comments about their feelings and
progressions in educational contexts. They may also change
their methodology by taking self-efficacy into account in
their instruction. They can offer warming-up activities for
educational contexts and brainstorm learners to increase
self-efficacy in educational contexts. The projects, lectures,
conferences, and workshops may put extra stress on learners
and decrease their self-efficacy. In order to increase learner
self-efficacy, familiarizing learners with questions of the tests
can be helpful. Providing a competitive educational context
through quizzes augments learner self-efficacy. Unplanned
quizzes are predominantly important for stimulating learners
with less self-efficacy levels. Teachers can provide learners
with some video files like TED videos in online classrooms,
and they can discuss the effect of self-efficacy on the
improvement of individuals’ performance.

Teachers can also improve learners’ self-assessment by providing
a context for summative assessment by asking them to score
their own academic performance. They can also provide contexts
for constant organized formative learning by the employment
of online tests that provide learners instant feedback on their
performance. After a test, learners commonly concentrate on
their grades instead of focusing on the way their used strategies
and approaches affect their grades. Teachers can use exam
wrappers, as a new instrument, to assist learners in highlighting
three points associated with the exam: (1) their planning before
the test, (2) their weak points in the test; and (3) the alternations
that they can make prior to the upcoming test. Moreover, having
learners create a reflective journal about their education and
attainments is a reasonable method to involve learners in assessing
themselves and it can offer some perceptions about learners’
proficiency to teachers. Teachers can integrate self-assessment
into any assessment activities. Using technologies, including
journals or blogs, to handle self-assessment can also encourage
learners to engage in self-assessment.

This study has some implications for teacher educators,
policymakers, and advisors. In order to improve self-efficacy
and self-regulation, teacher educators and mentors can provide
a situation in which teachers can observe the instruction of
their peers. Teacher educators can also emphasize instructors
to attach importance to the constant academic development
and critical thinking to enhance their instructional method.
Instructors should be directed to be well informed about
instructive issues and take advantage of improved learning
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and competence among in-service teachers to entice learners’
interests and engage them in the learning process. Educational
policymakers should hire experienced teachers, as the instructive
experience can be an important issue for increasing self-efficacy
among teachers. Educational policymakers increase learner
self-efficacy by holding academic workshops that offer learners
and teachers some authentic activities. They can ask learners
and teachers to do their best within varied educational contexts.
Therefore, the validity of experience, the arrangement of the
contexts, and the observation of the learners can lead to the
reduction of task difficulty and improvement in learners’ skills.
The importance of self-efficacy and self-regulation can motivate
consultants to expand their horizons to identify learners’ and
teachers’ sources of efficacy and self-regulation to remove
their obstacles.

In future work, investigating learner self-assessment and its
role in learner self-regulation and self-efficacy in technology-
supported contexts, numerous cultural backgrounds, and among
learners with different language proficiency levels can
be important for future studies. Some investigations need to
be done on the effect of teacher self-assessment on learner
motivation in traditional and virtual contexts. Furthermore,
the relationship between teacher proficiency level of foreign
language and its effect on their self-assessment in educational
contexts should be considered for the future. Furthermore,
case and phenomenological investigations, which provide us
the reasons behind teacher self-efficacy and self-regulation, are
required to be done. Some studies should be done on the
relationship between positive psychological constructs such as
enjoyment, grit, positive affectivity, resilience, and self-assessment.
In addition, future research should examine the relationship
between other negative factors such as boredom, burnout, anger,
frustration, and self-assessment. Further research is needed to
inspect the relationship between learner motivation, teacher
self-efficacy, and self-regulation. Moreover, the effect of the
other formative assessment strategies can be investigated on
different skills such as speaking and writing. In addition, some
studies can be conducted on the self-assessment of different
ranges of age, including adults and children.
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