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Second/foreign language education has been considered a complex
profession due to the interaction of numerous internal and external factors.
Owing to such complications, the teaching profession is seen as a tough task,
for which L2 teachers must be psychologically ready. To provide effective
education, teachers need to have career adaptability to manage the challenges
and the transition of roles in academia. This ability may be affected by many
factors like teachers’ self-esteem and perceived social support. Despite the
significance of these three constructs, few (if any) studies have focused on
their interaction. Against this lacuna, this study presented a theoretical review
of the concepts, definitions, dimensions, and related studies to EFL/ESL
teachers’ CA, self-esteem, and social support. The study also offers some
implications for teachers, trainers, school principals, and researchers trying to
increase their awareness of psycho-social factors involved in L2 education.

psychology, self-esteem, social support, EFL/ESL teacher, career adaptability

Introduction

It is widely believed by educators that second/foreign language education is
an intricate process given the interactions among various cognitive and linguistic
factors (Larsen-Freeman and Cameron, 2008). Moreover, the abundance of psycho-
emotional, socio-cultural, and interpersonal traits multiplies the complexity of the
teaching profession (Mercer, 2020; Gu and Sun, 2021). Additionally, the nested
nature of these factors and the emotional pressures that L2 education places on
teachers require psychological power and readiness among teachers (King and
Ng, 2018; Maclntyre et al, 2019). To constantly improve in teaching, EFL/ESL
teachers need to be adaptable to the transitions and changes occurring during
their instruction. In other words, they must have career adaptability (CA), which
concerns one’s competencies in effectively managing work-related transitions and
making proper adjustments at the workplace (Savickas, 2013). It also refers to a
psychological capability to deal with both expected and unexpected events and
challenges in teaching (Rottinghaus et al, 2005). CA is one of the most critical
abilities for EFL/ESL teachers who are entering a profession full of complexities and
setbacks. It helps them recover from difficulties, remain comfortable in the profession,
and take their roles by adapting to changes and transitions (Chen et al, 2020).
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The construct has recently gained more scholarly attention
in educational contexts given its impact on various aspects
of teaching and learning (Mcllveen et al, 2019; Green,
2021). Several studies examined numerous psycho-emotional
and work-related variables such as satisfaction, motivation,
emotional intelligence, optimism, hope, loyalty, and many more.
They also suggest that the ability to deal with changes and
challenges in teaching leads to quality improvement (Eryilmaz
and Kara, 2017, 2018; McLennan et al., 2017).

Another domain that EFL teachers’ CA can influence and
have an interaction with is their self-esteem, which is an
individual’s attitude toward himself/herself (Burns, 1979). It
is a perception of self-worth that has a significant role in
almost all areas of education (Branden, 2001; Brown, 2007).
The strong linkage that a perceived sense of worth has with
other internal factors extended the scope of self-esteem research
that substantiates its correlation with several L2 variables
including, academic engagement, proficiency, language skills,
achievement, motivation, intelligence, and the like (Kalanzadeh
et al., 2013; Satriani, 2014; Lee et al., 2017). However, the
influence and interplay of teachers’ work-related and psycho-
social constructs like CA on the construction and growth of
self-esteem have been mostly overlooked in EFL/ESL contexts.
It can be contended that teachers’ sense of self-esteem can
simultaneously be the cause, facilitator, and result of CA in that
an EFL/ESL teacher’s perceived self-value can lead to a higher
level of adaptability to the teaching profession and CA, which,
in turn, can facilitate or improve teachers’ self-esteem as well.
When a teacher is skillful in coping and adapting to changes
and challenges of L2 education, his/her perceived self-esteem
escalates, too.

Another psycho-social variable interacting with both CA
and self-esteem is social support, which refers to the physical,
affective, instrumental, and informational help that a person
receives from his/her social relations (Lu et al., 2015). Social
support includes many social interactions that one has with
family members, friends, colleagues, and others (Siklos and
Kerns, 2006). Various bodies of research show that social
support influences teachers’ psychological states, efficacy, and
teaching quality (Shen, 2009; Skaalvik and Skaalvik, 2009;
Minghui et al., 2018). It has also been identified to affect
teachers’ level of work engagement, burnout, and commitment
(Minghui et al., 2018; Fiorilli et al., 2019). The social support
that is received from a teacher’s internal or external source
can enhance his/her sense of self-worth and competence
to adapt to professional transitions as well. Nevertheless,
conducting theoretical and empirical studies on the interplay
of EFL/ESL teachers CA, self-esteem, and social support
has not been sufficiently highlighted, to date. Against this
shortcoming, the present mini-review article aimed to provide
a theoretical analysis of the interaction among CA, self-esteem,
and social support in the EFL/ESL context. It also presents the
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definitions, conceptualizations, dimensions, and related studies
to each variable.

Background

The concept of career adaptability

Career adaptability has been considered a psychological
ability for people to strike a balance among several factors and
elements when they face a transition in their career (Chen et al.,
2020). It is a very significant psycho-social construct related
to ones transition from school life to career life (Koen et al,
2012; Savickas, 2013). According to Rottinghaus et al. (2005),
CA is a representation of positive psychological capital (PPC)
and resilience in teachers. In other words, CA is the ability to
successfully adapt to professional challenges, career transitions,
role changes, and recovery from traumatic experiences related to
work and the workplace (Savickas, 2005, 2013; Chen et al., 2020).
It can be regarded as a psychological resource or a dimension
of resilience that protects teachers in occupational adversities
(Luthans et al., 2007; Luthans and Youssef-Morgan, 2017).
Through CA, using self-regulative psychological strengths,
teachers can maintain and develop in their job the ability to
deal with expectable and unexpectable problems and conditions
in work and work roles (Savickas, 2005; Savickas and Porfeli,
2012).

The dimensions of career adaptability

CA is considered as a complex variable because various
factors may influence it and its multiple dimensions. The
growing body of research has pointed to four dimensions
of CA (Figure 1), namely, (1) career concern (i.e., a person’s
planning skills for career development), (2) career control (i.e.,
ones capacity to make decisions and take charge of his/her
career development), (3) career curiosity (ie., ones ability to
understand and learn about him/herself and the contextual
aspects of career development), and (4) career confidence
(one’s problem-solving skills during his/her career development
process (Savickas, 2005).

Based on these dimensions, Savickas (2013) maintained
that with  higher
of CA demonstrate more concern about future tasks

individuals or professionals levels

associated with their job, take control of their
growth, have the
identify possible selves and career prospects, and show

own

career curiosity to unpack and
confidence in coping with challenges of gaining success
tasks. All these

affect and are affected by one’s self-esteem or sense of

in their career-related dimensions

self-worth in doing a task, which is described in the
following section.
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FIGURE 1
The dimensions of career adaptability (Savickas, 2005, p. 51).

The notion of self-esteem

Self-esteem or one’s sense of self-worth is one of the most
important psychological constructs in education. It refers to
the degree to which a person perceives and considers worth
or value for him/herself (Morin and Racy, 2021). Simply, it
is a subjective evaluation (positive or negative) of one’s worth
(Smith and Mackie, 2007). Self-esteem is a flexible variable
in educational psychology, on which numerous personal,
contextual, cultural, affective, and social factors can influence
(Kahng and Mowbray, 2004). The concept has been divided
into various typologies. Based on the level, self-esteem has
been classified into inflated, high, and low (Baumeister and
Boden, 1998; Piff, 2014). People with inflated self-esteem always
perceive themselves as worthy and outdo others or undervalue
others’ capabilities. On the contrary, people with high self-
esteem are predisposed to appreciate and confirm themselves
by believing in their own skills. However, individuals with low
self-esteem are doubtful of themselves and their capabilities
to accomplish a task. Therefore, they perform poorly and are
stressed and anxious regularly. Going even further, Rosenberg
et al. (1995) proposed another categorization for self-esteem.
They divided the construct into global self-esteem and specific
self-esteem based on the scope and coverage. Global self-
esteem is a broad sense of self-worth in different realms, while
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specific self-esteem is observed in only a particular area of life
or job.

The cognate terms of self-esteem

Different cognates have been used in place of or synonymous
with self-esteem. They encompass self-worth, self-concept, self-
confidence, self-compassion, self-image, self-efficacy, and self-
competence. Even if they seem analogous, they have different
concerns. Self-worth pertains to self-love or one’s positive
opinion of himself/herself (Hibbert, 2013), while self-concept is
a general image that someone has of him/herself and his/her
abilities (Jordan, 2020). Moreover, self-confidence concerns
one’s trust in himself/herself and his/her ability to cope with
setbacks, solve problems, and engage with the environment
(Akbari and Sahibzada, 2020). Self-compassion means being
kind and forgiving to ourselves and avoiding self-criticism (Neff
and Dahm, 2015). The next cognate is self-image, which refers
to how you see yourself (McLeod, 2008). Furthermore, self-
efficacy has to do with one’s confidence in doing a task efficiently
(Bandura, 1997). Finally, self-competence is about one viewing
himself/herself as qualified, effective, and adept in obtaining
goals (Ahmed et al., 2022).
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The conceptualization of social support

As a concept limitedly explored in L2 education, social
support refers to various aids that a person receives from
inner and outer sources (Minghui et al, 2018). Such kinds
of support can be affective, physical, socio-economic, and
occupational provided by a network of familial and professional
members and peers (Siklos and Kerns, 2006). Concerning
teachers’ social support, research indicate that it can emerge
from internal and external sources in the teaching profession
(McNall et al., 2015; Pérez-Fuentes et al., 2019). Internal social
support for teachers comes from the workplace and the staff
(e.g., colleagues, supervisors, students, principals, etc.), while
external social support is provided by sources in teachers’ private
life, namely, family members and friends (Gavish and Friedman,
2010). It is essential to mention that internally provided
social support enhances teachers’ commitment, wellbeing, and
loyalty, while externally provided social support raises their
job satisfaction and performance (McNall et al., 2015; Travers,
2017). Although the concept has been vividly defined, it
lacks models, frameworks, and components that reflect the
nature and complexity of L2 education, which is left to
future researchers.

Empirical studies

Like other psycho-emotional and social constructs in
teaching and learning, the three variables of CA, self-esteem,
and social support have been empirically investigated.
Concerning CA, the results of several explorations reveal
that it correlates with job satisfaction (Fiori et al., 2015),
career optimism (Tolentino et al, 2014), job loyalty (Rossier
et al, 2012), personality traits (Eryilmaz and Kara, 2017),
self-efficacy (McLennan et al, 2017), effectiveness (Zee
and Koomen, 2016), sustainable development (Chen et al,
2020), emotional intelligence, and psychological wellbeing
(Kulbag and Kara, 2021). Nevertheless, the impact of EFL/ESL
teachers CA on their self-esteem and the reverse has not
been explored to date. Self-esteem itself has rather stronger
literature in L2 research in comparison to CA and social
support. Accordingly, there have been several studies on
the relationship among self-esteem, anxiety, achievement,
positive emotions, academic motivation persistence, and
flexibility (Leary and MacDonald, 2003; Dewaele, 2011;
Basco and Han, 2016; Moriya, 2019). Furthermore, self-
esteem has been explored in relation to different language
skills and sub-skills in the past decade including speaking
(Satriani, 2019), reading (Stranovska and Gadusova, 2020),
writing (Fahim and Rad, 2012), and listening (Itzchakov
2021).  Although these
investigations in L2 education, the interplay of self-esteem

and Weinstein, are insightful
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and psycho-social and occupational variables has not been given
due attention.

One such variable is social support, which has entered L2
research and practice in the past couple of years. Research
approves that social support is an essential factor for
increasing teachers’ self-efficacy, psychological wellbeing,
teaching effectiveness, job satisfaction, job performance,
emotional intelligence, work engagement, commitment, and
reducing/removing burnout (Shen, 2009; Field and Buitendach,
2012; Travers, 2017; Minghui et al., 2018; Fiorilli et al., 2019,
among others). However, the role of EFL/ESL teachers’ social
support in generating and enhancing their self-esteem and CA
or the effect of CA and self-esteem on the level of social support
of the teachers has not been clarified yet. This study argues
that, among these three variables, there exists an interplay
that each can cause, facilitate, or even be the outcome of
the other(s). Trying to theoretically spread the seeds of this
domain, the present mini-review is insightful for the body of
knowledge on the impact of teacher psychology factors on
L2 education.

Concluding comments and implications

This study presented a theoretical analysis of the possible
interaction and interplay of three important psycho-emotional
and social variables related to L2 teachers. In the light of
the review, it was argued that EFL/ESL teachers CA, self-
esteem, and social support have a strong, three-way relationship,
in that they can affect and be affected by one another. A
teacher who has a high level of CA and self-esteem would
experience more social support from his/her colleagues and
staff at the workplace. On the other hand, a teacher with high
social support from his/her family and colleagues may feel
more self-esteem and CA because all psycho-social factors may
change due to interactions and social bonds that a person has.
Based on these, it is contended that the article is beneficial
for EFL/ESL teachers, teacher trainers, school principals, and
researchers. Teachers can use this study to improve their
view and awareness of psycho-social factors influential in
their profession and of the necessity of CA in their job.
Teacher trainers can find this article helpful in offering courses,
seminars, and workshops developing EFL/ESL teachers’ self-
esteem, CA, social support, and ways through which these
goals are achieved. Along with pedagogical suggestions, teacher
trainers can inform EFL/ESL teachers about the criticality of
many inner factors in L2 education. Likewise, school principals
can use this study as a guide to creating a friendly workplace
for teachers to increase CA, self-esteem, and social support.
Finally, L2 researchers may benefit from this mini-review
and run future studies to fill the existing gaps in this area
and move the field forward. Most of the studies on these
three variables are correlational, one-shot, and quantitative.
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Hence, future studies are recommended to use longitudinal
and qualitative designs. The impact of cultural and contextual
variations on the claimed interplay of CA, self-esteem, and
social support is also missing in the literature. Running
empirical studies to statistically approve the interplay of the
three constructs is also an interesting topic for research.
Moreover, future scholars are recommended to make attempts
to provide a disciple-specific model for developing EFL/ESL
teachers’ CA.

Author contributions

The author confirms being the sole contributor of this work
and has approved it for publication.

References

Ahmed, M. G. A. E., Felemban, E. M., and El-slamoni, M. A. E. F.
A. (2022). A comparative study: quality of life, self-competence, and self-
liking among the caregivers of children with attention deficit hyperactivity
disorder and other non-ADHD children. Middle East Curr. Psychiatry 29, 1-11.
doi: 10.1186/543045-022-00189-x

Akbari, O., and Sahibzada, J. (2020). Students’ self-confidence and its impacts on
their learning process. Am. Int. J. Soc. Sci. Res5, 1-1.5. doi: 10.46281/aijssr.v5i1.462

Bandura, A. (1997). Self-Efficacy: The Exercise of Control. New York, NY:
Freeman & Co.

Basco, L. M., and Han, S. H. (2016). Self-esteem, motivation, and
anxiety of Korean university students. J. Lang. Teach. Res. 7, 1069-1078.
doi: 10.17507/j1tr.0706.02

Baumeister, R. F., and Boden, J. M. (1998). “Aggression and the self: high self-
esteem, low self-control, and ego threat,” in Human Aggression. R. Geen and E.
Donnerstein (San Diego, CA: Academic Press) 111-137.

Branden, N. (2001). The Psychology of Self-Esteem. New York, NY: Jossey
Bass, Inc.

Brown, H. D. (2007). Principles of Language Learning and Teaching. New York,
NY: Pearson Education.

Burns, R. B. (1979). The Self-Concepts: Theory, Measurement, Development and
Behavior. New York, NY: Longman.

Chen, H., Fang, T., Liu, F,, Pang, L., Wen, Y., Chen, S, et al. (2020). Career
adaptability research: a literature review with scientific knowledge mapping in
web of science. Int. J. Environ. Res. Public Health 17, 1-21. doi: 10.3390/ijerph171
65986

Dewaele, . M. (2011). Reflections on the emotional and psychological aspects of
foreign language learning and use. Anglistik. Int. ]. English Stud. 22, 46-61.

Eryilmaz, A., and Kara, A. (2017). Comparison of teachers and pre-service
teachers with respect to personality traits and career adaptability. Int. J. Instruct.
10, 85-100. doi: 10.12973/iji.2017.1016a

Eryilmaz, A., and Kara, A. (2018). A career adaptability model for pre-service
teachers. Erzincan Univ. J. Educ. Faculty 20, 352-365.

Fahim, M., and Rad, S. K. (2012). The relationship between self-
esteem and paragraph writing of Iranian EFL learners. Psychology 3, 24.
doi: 10.4236/psych.2012.31004

Field, L. K., and Buitendach, J. H. (2012). Work engagement, organizational
commitment, job resources and job demands of teachers working within
disadvantaged high schools in Kwazulu-Natal, South Africa. J. Psychol. Africa 22,
87-95. doi: 10.1080/14330237.2012.10874525

Fiori, M., Bollmann, G., and Rossier, J. (2015). Exploring the path through
which career adaptability increases job satisfaction and lowers work stress:
the role of affect. J. Vocational Behav. 91, 113-121. doi: 10.1016/j.jvb.2015.
08.010

Frontiersin Psychology

10.3389/fpsyg.2022.915610

Conflict of interest

The author declares that the research was conducted in the
absence of any commercial or financial relationships that could
be construed as a potential conflict of interest.

Publisher’s note

All claims expressed in this article are solely those of the
authors and do not necessarily represent those of their affiliated
organizations, or those of the publisher, the editors and the
reviewers. Any product that may be evaluated in this article, or
claim that may be made by its manufacturer, is not guaranteed
or endorsed by the publisher.

Fiorilli, C., Benevene, P., De Stasio, S., Buonomo, I, Romano, L.,
Pepe, A, et al. (2019). Teachers burnout: the role of trait emotional
intelligence and social support. Front. Psychol. doi: 10.3389/fpsyg.2019.
02743

Gavish, B., and Friedman, I. A. (2010). Novice teachers’ experience of
teaching: a dynamic aspect of burnout. Soc. Psychol. Educ. 13, 141-167.
doi: 10.1007/s11218-009-9108-0

Green, Z. A. (2021). Strengthening career adaptation among school
teachers in Pakistan: test of strengths-based career intervention imparted
through emotionalized learning experiences. Int. J. Educ. Vocat. Guid.
doi: 10.1007/510775-021-09502-2

Gu, L, and Sun, P. (2021). The role of nested systems in EFL students’
willingness to communicate (WTC) and engagement. Front. Psychol.
doi: 10.3389/fpsyg.2021.759393

Hibbert, C. G. (2013). This is How We Grow: A psychologists Memoir of Loss,
Motherhood and Discovering Self-Worth and Joy, One Season at a Time. AZ: Oracle
Folio Books.

Itzchakov, G., and Weinstein, N. (2021). High-quality listening supports
speakers” autonomy and self-esteem when discussing prejudice. Human Commun.
Res. 47, 248-283. doi: 10.1093/hcr/hqab003

Jordan, C. H. (2020). “Self-concept content,” in Encyclopedia of Personality and
Individual Differences. V. Zeigler-Hill and T. K. Shackelford (Cham: Springer),
4738-4748.

Kahng, S. K., and Mowbray, C. (2004). Factors influencing self-esteem among
individuals with severe mental illness: implications for social work. Social Work
Res. 28, 225-236. doi: 10.1093/swr/28.4.225

Kalanzadeh, G. A., Mahnegar, F., Hassannejad, E., and Bakhtiarvand, M. (2013).
The influence of EFL students™ self-esteem on their speaking skills. Int. J. Lang.
Learn. Appl. Linguistics World 2, 77-84.

King, J., and Ng, K.-Y. S. (2018). “Teacher emotions and the emotional labour
of second language teaching,” in Language Teacher Psychology. S. Mercer and A.
Kostoulas (Bristol: Multilingual Matters), 141-157.

Koen, J., Klehe, U. C, and Van Vianen, A. E. M. (2012). Training career
adaptability to facilitate a successful school-to-work transition. J. Vocat. Behav. 81,
395-408 doi: 10.1016/j.jvb.2012.10.003

Kulbas, E., and Kara, A. (2021). Investigation of career adaptability of teachers
working in special education schools. TIJSEG. 10, 75-85.

Larsen-Freeman, D., and Cameron, L. (2008). Research methodology on
language development from a complex systems perspective. Modern Lang. J. 92,
200-213. doi: 10.1111/j.1540-4781.2008.00714.x

Leary, M. R., and MacDonald, G. (2003). “Individual differences in self-esteem: a
review and theoretical integration.” Handbook of Self and Identity. M. R. Leary and
J. P. Tangney, J. P. (New York, NY: Guilford Press), 401-418.

frontiersin.org


https://doi.org/10.3389/fpsyg.2022.915610
https://doi.org/10.1186/s43045-022-00189-x
https://doi.org/10.46281/aijssr.v5i1.462
https://doi.org/10.17507/jltr.0706.02
https://doi.org/10.3390/ijerph17165986
https://doi.org/10.12973/iji.2017.1016a
https://doi.org/10.4236/psych.2012.31004
https://doi.org/10.1080/14330237.2012.10874525
https://doi.org/10.1016/j.jvb.2015.08.010
https://doi.org/10.3389/fpsyg.2019.02743
https://doi.org/10.1007/s11218-009-9108-0
https://doi.org/10.1007/s10775-021-09502-2
https://doi.org/10.3389/fpsyg.2021.759393
https://doi.org/10.1093/hcr/hqab003
https://doi.org/10.1093/swr/28.4.225
https://doi.org/10.1016/j.jvb.2012.10.003
https://doi.org/10.1111/j.1540-4781.2008.00714.x
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org

Lee, Y. E,, Kim, E., and Park, S. Y. (2017). Effect of self-esteem, emotional
intelligence and psychological well-being on resilience in nursing students. Child
Health Nursing Res. 23, 385-393. doi: 10.4094/chnr.2017.23.3.385

Lu, M., Yang, G., Skora, E., Wang, G., Cai, Y., Sun, Q, et al. (2015). Self-
esteem, social support, and life satisfaction in Chinese parents of children
with autism spectrum disorder. Res. Autism Spectr. Disord. 17, 70-77.
doi: 10.1016/j.rasd.2015.05.003

Luthans, F., Avolio, B. J., Avey, J. B,, and Norman, S. M. (2007). Positive
psychological capital: measurement and relationship with performance and
satisfaction. Pers. Psychol. 60, 541-572. doi: 10.1111/j.1744-6570.2007.00083.x

Luthans, F., and Youssef-Morgan, C. M. (2017). Psychological capital: an
evidence-based positive approach. Ann. Rev. Organ. Psychol. Organ. Behav. 4,
339-366. doi: 10.1146/annurev-orgpsych-032516-113324

Maclntyre, P. D., Gregersen, T., and Mercer, S. (2019). Setting an agenda for
positive psychology in SLA: theory, practice, and research. Mod. Lang. ]J. 103,
262-274. doi: 10.1111/modl.12544

Mcllveen, P., Perera, H. N., Baguley, M., van Rensburg, H., Ganguly,
R, Jasman, A, et al. (2019). Impact of teachers’ career adaptability and
family on professional learning. Asia-Pac. J. Teach. Educ. 47, 103-117.
doi: 10.1080/1359866X.2018.1444141

McLennan, B., Mcllveen, P., and Perera, H. N. (2017). Pre-service teachers’ self-
efficacy mediates the relationship between career adaptability and career optimism.
Teach. Teacher Educ. 63, 176-185. doi: 10.1016/j.tate.2016.12.022

McLeod, S. A. (2008). Self-Concept. Available online at: http://www.
simplypsychology.org/self-concept.html (accessed April 8, 2022).

McNall, L. A, Scott, L. D., and Nicklin, J. M. (2015). Do positive affectivity
and boundary preferences matter for work-family enrichment? a study of human
service workers. J. Occup. Health Psychol. 20, 93-104. doi: 10.1037/a0038165

Mercer, S. (2020). The wellbeing of language teachers in the private sector:
an ecological perspective. Lang. Teach. Res. 1, 1-24. doi: 10.1177/136216882097
3510

Minghui, L., Lei, H., Xiaomeng, C., and Potmé&silc, M. (2018). Teacher efficacy,
work engagement, and social support among Chinese special education school
teachers. Front. Psychol. 9, 648. doi: 10.3389/fpsyg.2018.00648

Morin, A., and Racy, F. (2021). “Dynamic self-processes.” in handbook of
Personality Dynamics and Processes. ]. Rauthmann (Academic Press), 365-386.

Moriya, R. (2019). In the midst of emotion and identity: Investigating trajectories
of learners’ self-esteem from psychological and sociocultural perspectives. Learn.
Identities Transitions 8, 8-25.

Neff, K. D., and Dahm, K. A. (2015). “Self-compassion: what it is, what it does,
and how it relates to mindfulness,” in Handbook of Mindfulness and Self-Regulation.
B. D. Ostafin, M. D. Robinson, and B. P. Meier (Springer), 121-137.

Pérez-Fuentes, M. D. C., Molero Jurado, M. D. M., Barragin Martin,
A. B, and Gézquez Linares, J. J. (2019). Family functioning, emotional
intelligence, and values: analysis of the relationship with aggressive behavior in
adolescents. Int. J. Environ. Res. Public Health 16, 1-14. doi: 10.3390/ijerph1603
0478

Piff, P. K. (2014). Wealth and the inflated self: class, entitlement, and narcissism.
Pers. Soc. Psychol. Bull. 40, 34-43. doi: 10.1177/0146167213501699

Frontiersin Psychology

06

10.3389/fpsyg.2022.915610

Rosenberg, M., Schooler, C., Schoenbach, C., and Rosenberg, F. (1995). Global
self-esteem and specific self-esteem: different concepts, different outcomes. Am.
Soc. Rev. doi: 10.2307/2096350

Rossier, ., Zecca, G., Stauffer, S. D., Maggiori, C., and Dauwalder, J. P. (2012).
Career adapt-abilities scale in a French-speaking swiss sample: psychometric
properties and relationships to personality and work engagement. J. Vocat. Behav.
80, 734-743.

Rottinghaus, P. J., Day, S. X., and Borgen, F. H. (2005). The career futures
inventory: a measure of career-related adaptability and optimism. J. Career
Assessment 13, 3-24. doi: 10.1177/1069072704270271

Satriani, I. (2014). Correlation between students’ self-esteem and English
language proficiency of Indonesian EFL students. ELTIN J. 2, 68-73.

Satriani, M. (2019). The correlation between self-esteem and speaking
performance in Indonesia. Teach. Lear. Eng. Multicultural Contexts 3, 8-14.

»

Savickas, M. L. (2005). “The theory and practice of career construction,” in Career
Development and Counselling: Putting Theory and Research to Work. S. D. Brown
and R. W. Lent (Hoboken, NJ: Wiley), 42-70.

Savickas, M. L. (2013). “The theory and practice of career construction.” In
Career Development and Counselling: Putting Theory and Research to Work. S. D.
Brown and W. Lent (Hoboken, NJ: Wiley), 147-183.

Savickas, M. L., and Porfeli, J. E. (2012). Career adapt-abilities scale:
construction, reliability, and measurement equivalence across 13 countries. J.
Vocational Behav. 80, 661-673. doi: 10.1016/j.jvb.2012.01.011

Shen, Y. E. (2009). Relationships between self-efficacy, social support and stress
coping strategies in Chinese primary and secondary school teachers. Stress Health
25, 129-138. doi: 10.1002/smi.1229

Siklos, S., and Kerns, K. A. (2006). Assessing need for social support in parents
of children with autism and down syndrome. J. Autism Dev. Disord. 36, 921-933.
doi: 10.1007/s10803-006-0129-7

Skaalvik, E. M., and Skaalvik, S. (2009). Does school context matter? relations
with teacher burnout and job satisfaction. Teach. Teacher Edu. 25, 518-524.
doi: 10.1016/j.tate.2008.12.006

Smith, E. R., and Mackie, D. M. (2007). Social Psychology. Philadelphia, PA:
Psychology Press.

Stranovska, E., and Gadusova, Z. (2020). Learners success and self-esteem
in foreign language reading comprehension. Educ. Self Develop. 15, 109-119.
doi: 10.26907/esd15.3.10

Tolentino, L. R,, Garcia, P. R. J. M., Lu, V. N,, Restubog, S. L. D., Bordia,
P., and Plewa, C. (2014). Career adaptation: the relation of adaptability to goal
orientation, proactive personality, and career optimism. J. Vocational Behav. 84,
39-84. doi: 10.1016/j.jvb.2013.11.004

Travers, C. (2017). “Current knowledge on the nature, prevalence, sources
and potential impact of teacher stress,” in Educator Stress: An Occupational
Health Perspective. T. M. Mclntyre, S. E. McIntyre, and D. J. Francis (Cham:
Springer), 23-5.

Zee, M., and Koomen, H. M. Y. (2016). Teacher self-efficacy and its
effects on classroom processes, student academic adjustment, and teacher
well-being: a synthesis of 40 years of research. Rev. Educ. Res.86, 981-1015.
doi: 10.3102/0034654315626801

frontiersin.org


https://doi.org/10.3389/fpsyg.2022.915610
https://doi.org/10.4094/chnr.2017.23.3.385
https://doi.org/10.1016/j.rasd.2015.05.003
https://doi.org/10.1111/j.1744-6570.2007.00083.x
https://doi.org/10.1146/annurev-orgpsych-032516-113324
https://doi.org/10.1111/modl.12544
https://doi.org/10.1080/1359866X.2018.1444141
https://doi.org/10.1016/j.tate.2016.12.022
http://www.simplypsychology.org/self-concept.html
http://www.simplypsychology.org/self-concept.html
https://doi.org/10.1037/a0038165
https://doi.org/10.1177/1362168820973510
https://doi.org/10.3389/fpsyg.2018.00648
https://doi.org/10.3390/ijerph16030478
https://doi.org/10.1177/0146167213501699
https://doi.org/10.2307/2096350
https://doi.org/10.1177/1069072704270271
https://doi.org/10.1016/j.jvb.2012.01.011
https://doi.org/10.1002/smi.1229
https://doi.org/10.1007/s10803-006-0129-7
https://doi.org/10.1016/j.tate.2008.12.006
https://doi.org/10.26907/esd15.3.10
https://doi.org/10.1016/j.jvb.2013.11.004
https://doi.org/10.3102/0034654315626801
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org

	A theoretical review on the interplay of EFL/ESL teachers' career adaptability, self-esteem, and social support
	Introduction
	Background
	The concept of career adaptability
	The dimensions of career adaptability
	The notion of self-esteem
	The cognate terms of self-esteem
	The conceptualization of social support
	Empirical studies
	Concluding comments and implications

	Author contributions
	Conflict of interest
	Publisher's note
	References


