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The role of emotions in second/foreign language education has been exponentially highlighted in the literature. However, the interplay of English as a foreign language (EFL) teachers’ hope, trust, and grit has witness a scant attention among L2 researchers. Against this shortcoming, the present mini-review article made an effort to offer a theoretical analysis of the theoretical and empirical underpinnings of these three constructs. In so doing, it presented the definitions, conceptualizations, dimensions, theories, related studies, and the way these variables can influence one another. Drawing on scientific findings in the literature, this study proposed some implications for EFL teachers, teacher trainers, principals, and scholars to enhance their knowledge of psycho-emotional factors and how establishing an environment based on hope and trust can generate success in L2 education. Finally, some recommendations for future research are made to drive this line of research forward.
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INTRODUCTION

Teaching a second/foreign language has been regarded as a tough task due to the existence of a multitude of psycho-emotional variables that considerably influence the success and direction of the teaching-learning cycle (Mercer, 2020; Sikma, 2021). To perform well in such a multi-faceted process, teachers must cope with several factors associated to personality, cognition, cultural differences, context, psycho-emotional states, and linguistic disparities (King and Ng, 2018). Admittedly, all these factors are vital for a successful L2 education, yet psycho-emotional factors and inner feelings appear to play a more crucial role in teaching and learning (Sikma, 2021). This shift toward emotions emerged by a new trend in psychology, called positive psychology (PP) that capitalized on positive emotions including love, joy, optimism, resilience, care, credibility, engagement, clarity, immediacy, rapport, passion, and so forth in pushing one forward in life and career (MacIntyre and Mercer, 2014; Gregersen and MacIntyre, 2021; Xie and Derakhshan, 2021). Instead of negative emotions (e.g., stress, anxiety), the proponents of PP argue for the power of positive emotions in generating happiness, wellbeing, and success (MacIntyre et al., 2019). An influential but limitedly explored positive emotion that can affect teachers’ pedagogical practices is hope which is a mental state by which the person sets clear goals, sustains motivation, and tries different paths to tackle setbacks, and expects to have a positive future (Snyder et al., 1991). Teaching L2 includes many challenges, complications, and adversities that are constantly slowing teachers’ didactic ship (Ghadyani et al., 2020) against which English as a foreign language (EFL) teachers must be hopeful, positive, and tough. With hope, teachers can achieve many outcomes in academia including wellbeing, optimism, job satisfaction, self-efficacy, and success (Alarcon et al., 2013; Ong et al., 2018).

Furthermore, EFL teachers’ hope may have a role to play in shaping and enhancing trust among teachers, students, principals, and organizations. Trust is one of the most essential elements of a well-functioning instruction and work (Tschannen-Moran and Hoy, 1998; Khany and Tazik, 2016). It refers to one’s willingness to be vulnerable to another person/group based on the confidence that he/she has in the intentions or behavior of that person/group (Hoy and Tschannen-Moran, 2003). It is an interpersonal and context-bound state that forms the cornerstone of education, engagement, and success (Hoy and Tarter, 2004). It has been found to influence classroom rapport, fairness, justice, wellbeing, work engagement, satisfaction, psychological empowerment, and task accomplishment (Tschannen-Moran and Hoy, 1998; Hoy and Tarter, 2004; Khany and Tazik, 2016; Hongwidjojo et al., 2018). Moreover, it can be argued that both hope and trust can contribute to and pave the way for EFL teachers’ sense of grit. Grit is a spiritual construct in educational psychology that resembles intrinsic motivation (Duckworth and Quinn, 2009). It concerns one’s enthusiasm and short-term perseverance for achieving goals by working hard despite challenges (Duckworth et al., 2010). In this regard, it is similar to the construct of resilience which has an influential role in PP. However, grit concerns one’s sustained effort toward a particular endeavor despite setbacks and adversities, while resilience is the ability to bounce back from those difficulties (Duckworth, 2016; Sikma, 2021).

Grit provides energy for teachers to work studiously to meet goals and develop personally (Duckworth, 2016). Academic grit, hence, can lead to success, interest, and efficiency in education (Keegan, 2017). Given its significance, in the past decades, grit has witnessed a surge of scholarly attention signifying its role in predicting various learner-related variables such as enjoyment, commitment, academic competence, wellbeing, resilience, achievement, enthusiasm, and satisfaction (Strayhorn, 2014; Jin and Kim, 2017; Reed and Jeremiah, 2017; Hodge et al., 2018; Steinmayr et al., 2018; Moen and Olsen, 2020). Nevertheless, the impact of academic grit on teacher-related factors and constructs has been mostly overlooked. Inspired by this gap, this mini-review article aimed to present a theoretical analysis of EFL teachers’ hope, trust, grit, and the way they can inform and shape one another. In so doing, theoretical underpinnings, conceptualizations, definitions, dimensions, and related empirical studies are provided to support the arguments.



BACKGROUND


The Concept of Hope: Definitions and Theoretical Underpinnings

The concept of hope does not have many definitions in educational psychology, yet in their breakthrough research Snyder et al. (1991) described it as the process wherein the person thinks about his/her goals with determination and motivation and utilizes different strategies and ways to obtain such goals. Hope is a dynamic construct encompassing three components, namely, “goal,” “agency,” and “pathways” by which one determines goals, preserves his determination, and tries various tools to manage the difficulties in achieving those goals (Snyder, 2002). To put it differently, hope is a motivational inner state pertaining to one’s ability to develop pathways to desired goals, inspire oneself through agency, and employ those pathways (Rand and Cheavens, 2009).

Theoretically, hope is supported by Snyder’s (2000) hope theory that includes three components of goals, pathways, and freedom of choice (agency). Snyder regarded goals as the basis of hope theory because much of human behavior is goal-oriented. In hope theory, goals are verbal/visual representations that guide one’s action. Later, Snyder (2002) classified human goals into “approach goals” (i.e., positive goals one wants to achieve) and “avoidance goals” (negative things one wants to escape). According to this theory, pathways are alternative routes toward one’s desired future targets. The final constituent of this theory is agency or the capacity to maintain one’s motivation and effort when using a specific pathway. It resembles self-efficacy in that they both reflect one’s perceived ability to do something effectively. While self-efficacy is perception-oriented, agency is intention-oriented (Rand and Cheavens, 2009).

Another theory behind hope is self-determination theory (SDT) introduced by Deci and Ryan (1985). SDT is motivation theory that draws on agentic behavior in human (Adams et al., 2017). It has three components of competence, autonomy, and relatedness as psychological needs to be fulfilled. SDT is linked to hope in that it highlights agentic actions and causal agency by identifying pathways that assist one to satisfy his/her desires and get involved in self-direction and self-regulation to manage challenges and chances (Marques and Lopez, 2018). Therefore, it clearly echoes the three components of hope.



Hope and Educational Outcomes

Due to its strong impact on one’s motivation and commitment, hope can bring about many positive outcomes in academic and organizational settings (Huang et al., 2019). An extensive body of research shows that hope can predict and be related to academic achievement, confidence, self-esteem, performance, resilience, success, positive mood, buoyancy, psychological wellbeing, satisfaction career behavior, cognitive ability, self-efficacy, and engagement (Hirschi, 2014; Feldman and Kubota, 2015; Gallagher et al., 2017; Dong et al., 2021). Despite these outstanding studies that approve the power of hope in education, little has been written about the role of hope in L2 education. Furthermore, the concept has been neither operationally defined nor statistically tested in SLA (Ghadyani et al., 2020). Consequently, there are still many unexplored avenues for L2 researchers to made scholarly attempts to unpack the effect of hope on EFL teachers’ and students’ behaviors and practices in the class. Given the significance of hope in education and its role in facilitating many academic domains (Dixson, 2019), further investigations are required to reveal the relationship between hope and other psycho-emotional variables in L2 education. One of such areas is the constitution of trust in the academic context. When the level of hope is high among EFL teachers, their degree of confidence in receiving positive intentions, feedbacks, and behaviors from students, colleagues, and principals enhances as well.



Trust in Academic Arena

Trust is one of the most important components of a successful education (Hoy and Tarter, 2004). It is a multi-dimensional construct that must be perceived in relation to different stakeholders in academia (Khany and Tazik, 2016). However, in the case of teachers, trust pertains to colleagues and principals. Trust in colleagues is represented in teachers’ reliance on each other, while trust in principals concerns their tendency to keep promises and act in tune with the teachers’ interests. In a context full of trust, the quality of teaching, learning, task engagement, and justice improves exponentially (Hoy and Tarter, 2004). When the stakeholders have trust in each other, their cooperation to consistency to achieve long-term goals raises, as well. Moreover, it can be contended that trust is a fundamental element for students’ learning in that the establishment of this feeling facilitates the ground for the emergence of other positive academic outcomes like achievement, rapport, classroom engagement (Bergan, 2014). EFL teachers are also identified to psychologically empower in a setting which cares for trust among the workforce (Khany and Tazik, 2016). Many other outcomes are yet to be scientifically disclosed in L2 education.



The Typology and Dimensions of Trust

In the literature, different typologies and dimensions have been proposed for the construct of trust. It has been maintained by different scholars that trust is of three types; relational (depends on the relations between the trusting person and the other), calculative (depends on the others’ past behavior in the form of rewards and penalties), and organic (depends on shared beliefs and moral visions) (Rousseau et al., 1998; Solomon and Flores, 2001; Forsyth et al., 2006). Considering its dimensions, Hoy and Tschannen-Moran (2003) argued that trust includes five dimensions of benevolence (be sure that one’s wellbeing is secured by the trusted person/group), reliability (how much one can count on the other party), competency (the level of knowledge and skill in the trusted party), honesty (the character, truthfulness, and genuineness of the other party), and openness (not withholding information from the other party) as illustrated in in Figure 1.
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FIGURE 1. The dimensions of trust (Hoy and Tschannen-Moran, 2003, p. 185).


In order to create a positive atmosphere laden with trust, teachers and other educational stakeholders must consider all these dimensions as each of these five dimensions play a significant role in teaching and learning process. None of them should be sacrificed for the other ones. When EFL teachers make sure of the kindness, frankness, honesty, expertise, and trustworthiness of their students, colleagues, and principals, they pedagogically perform better and more optimal outcomes will appear.



The Definition of Academic Grit

As one of the most important cores of education (Yang, 2021), grit has been dismissed as a non-cognitive construct that causes people to work diligently and peruse their long-term wishes and goals (Bashant, 2014). It emanates from one’s enthusiasm, appetite, and perseverance to achieve pre-defined long-term goals in spite of adversities (Duckworth and Quinn, 2009). In contrast to Credé et al. (2017) who considered grit as a concept comparable to conscientiousness, Duckworth and Quinn (2009) saw it as a personality trait beyond motivation. While motivation is dynamic and context-bound, grit is quite constant across contexts and highlights long-term intellectual strengths, patience, resilience, and determination (Reed et al., 2013). As pinpointed by Duckworth et al. (2010), grit has two key components; (1) perseverance in effort (one’s effort and passion for fulfilling his/her goals despite challenges) and (2) persistence of interests (the consistency of one’s passion for achieving a goal).



Academic Grit and L2 Education

In L2 education which involves many complexities and challenges, the concept of grit is a pivotal issue (Keegan, 2017). Now, L2 teachers and practitioners worldwide focus on the development of students’ competency and skills without dwelling too much on insignificant information and performances (Horn, 2013). Correspondingly, EFL teachers should try to encourage and cultivate students’ practical skills and perseverance in order to obtain their long-term goals (Taşpinar and Külekçi, 2018). Other than these skills, the goal of L2 education must be generating gritty teachers and students who do not fringe in the face of challenges and adversities common in L2 education (Duckworth et al., 2010). Grit is a critical construct in L2 education because its incorporation into academia can cause success and many other desired outcomes (Keegan, 2017). When EFL teachers and students are gritty, they perform better and manage the setbacks efficiently even after the instruction. In simple terms, they become long-lasting problem-solvers (Taşpinar and Külekçi, 2018). L2 education is full of hard times and frustrating difficulties that demand teachers be tough, resilient, hopeful, and gritty to survive such challenges with determination and eventually yield high performance (Keegan, 2017). Furthermore, focusing on grit development provides teachers and students with constant energy, self-discipline, perseverance, motivation, and self-control (Duckworth and Gross, 2014).




EMPIRICAL STUDIES

In support of the variables of concern in this mini-review article, there are a number of empirical studies showing the impact of each variable on L2 education processes. Concerning hope in L2 contexts, research signifies that it is correlated with achievement, performance, self-esteem, career behavior, satisfaction, cognitive ability, success, resilience, confidence, self-efficacy, wellbeing, and engagement (Hirschi, 2014; Feldman and Kubota, 2015; Gallagher et al., 2017). Likewise, trust in L2 settings has been found to influence teachers’ professional learning, fairness, wellbeing, engagement, job satisfaction, psychological empowerment, and classroom rapport (Hoy and Tarter, 2004; Khany and Tazik, 2016; Hongwidjojo et al., 2018; Bellibaş and Gümüş, 2021). Both hope and trust can play a significant role in the development of grit in that when EFL teachers are hopeful and have trust in their colleagues and organizations, they manage the encountering setbacks better and become more gritty. The construct of grit itself has been identified to predict students’ and teachers’ enjoyment, success, commitment, wellbeing, resilience, enthusiasm, competence, achievement, interest, and satisfaction (Strayhorn, 2014; Jin and Kim, 2017; Keegan, 2017; Reed and Jeremiah, 2017; Hodge et al., 2018; Steinmayr et al., 2018; Moen and Olsen, 2020; Yang, 2021). Although these studies are promising, they have been simple one-shot, correlational works of research and the way EFL teachers’ hope and trust can influence their sense of grit still needs more research. Moreover, the dynamism and teachability of these variables have not been analyzed in teacher education. Consequently, the present mini-review sparked initial lights on the possible linkage of these three variables and called for more research in this domain.



CONCLUDING REMARKS

In this mini-review it was contended that EFL teachers’ hope and trust can influence their sense of grit when facing L2 challenges. It was also stated that establishing a trusting academic milieu can pave the way for the growth of hope and grit among EFL teachers. The rational behind such claims is that when EFL teachers are hopeful about their career and the future, they look on the bright side when they encounter difficulties and complications. This, in turn, enhances their willingness to establish an academic environment that is based on trust among stakeholders. Consequently, in a social context in which the person is hopeful and has trust in colleagues and institutions, the management of adversities or being gritty is considerably easier than a place full of hopelessness, mistrust, and doubt. Hence, this study can be beneficial for EFL teachers, teacher trainers, principals, and L2 researchers. EFL teachers can use the ideas to improve their knowledge of emotions and psychological variables and their role in L2 education. They can also realize the value of having trust in a teaching context to generate success, hope, and grit. Teacher trainers may find this article valuable by using it as a guide to propose training courses and workshops in which the way teacher’ psycho-emotional factors can determine L2 education process are taught. They can educate teachers how to develop their own resilience and grit by practical methods and activities. Moreover, this study can be helpful for principals in that they can realize the importance of establishing trust in academia from which many positive academic outcomes can emerge. Finally, L2 researchers may find this mini-review beneficial in that they can run similar studies on hope, trust, and grit to fill the existing gaps in this area. For instance, they can use mixed-method deigns to gain richer data on the way these variables develop and function in L2 education. Most of the existing studies are correlational, hence future studies can use longitudinal designs to capture the developmental paths of these constructs. Additionally, the teachability of these variables through treatment courses can also be an interesting topic for research. Furthermore, the role of culture and interpersonal communication skills in the development of EFL teachers’ hope, trust, and grit is recommended to future scholars. Additionally, gathering triangulated data on the interplay of these three variables is also a fresh idea for research. Finally, the predictive power of hope and trust in relation to many other PP constructs as well as negative variables is also recommended.
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