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INTRODUCTION

A school constitutes a complex bureaucratic managerial organization with decentralized services
set up by relevant societal laws that draw and exert influence from both regional and global
communities. Like most societal organizations, schools are led by school principals or leaders. The
behavior of a school principal is crucial in determining the general school performance (Constantia
et al., 2021) and its members, students, teaching, and non-teaching staff alike. In education, the
principals plan school life, maintain legislation and education ministry circulars, provide official
directives, and implement teacher-related activities (Edo et al., 2019). Principals are responsible for
developing and implementing curriculum growth and facilitating staff and students’ operations by
motivating and guiding them along with the requirements of school goals (Constantia et al., 2021).
Therefore, onemay argue that school leadership is sufficiently variable and replicates a combination
of characteristics. On the other hand, school principals are expected to meet the expectations of
parents, teachers, and students by being creative and imaginative, solving problems, and engaging
with families and indigenous people (Constantia et al., 2021).

School principals’ roles in improving the quality of education for all include the following: (a)
enhancing school improvement by improving learning quality among students; (b) reinforcing and
motivating students, teaching and non-teaching staff to participate in the process of improvement;
(c) prioritizing and promoting the notion that everyone within the school community should work
toward the change process; and finally (d) making provisions for an enviable learning environment.
Therefore, the principal is not merely a school manager but the major variable determining change
within schools as organizations (Figure 1). To be successful, school leaders should be well-equipped
with features as they spearhead the respective school institutions and their employees (Jennings
et al., 2019). The principal must be intimately knowledgeable of these characteristics to integrate
them into the workplace skillfully (Leithwood et al., 2008). In addition, school principals are equally
accountable for school projects’ implementation and innovations. However, the school systems
were barely equipped for the disruptive effects of the COVID-19 virus outbreak.

COVID-19 EPIDEMICS

During such a lengthy crisis, it is likely that long-term demands will exceed the personal strengths
and employment resources (Bakker and Demerouti, 2017) of school leaders, thus making them
vulnerable to their leadership roles; home-school navigation; weariness; and high burnout risks
of both administrative and managerial roles (Kniffin et al., 2021). The COVID-19 pandemic is
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unprecedented, and most school principals do not have expertise
in dealing with such protracted-complex crises (Varela and
Fedynich, 2020). In March 2020, whenWHO declared the SARS-
CoV-2 outbreak a pandemic, normal school routines, operations,
and processes were dramatically interrupted; schools were forced
to implement improvised strategies to manage children and
staff ’s safety and, at the same time, slow down the transmission
of the virus (Bailey and Breslin, 2021).

In this regard, the present opinion article presents an eye view
of commentary on principals’ leadership roles in response to the
pandemic impact on the school process. Specifically, we reviewed
the impact of the pandemic on the school systems of change
and the school principals’ leadership roles in the transitioning
process. As nations shut down schools, educational activities were
shifted swiftly to virtual and digital platforms (Taglietti et al.,
2021), with corresponding challenges such as inadequate and
available virtually-related materials, preparations, and resources.
Thus, school principals had to devise different ways of handling
the situation within their leadership roles.

SCHOOL LEADERSHIP DURING COVID-19
PANDEMIC

In the past year, the COVID-19 plague significantly influenced
our daily lives (Azorín and Fullan, 2022). In order to control
the spread of infectious diseases worldwide, tight limitations
were implemented everywhere (Harris and Jones, 2020),
impacting many parts of human existence, particularly school
systems, which are now required to reform their instructional
responsibilities and methods (Zhao, 2020). School leadership
refers to a process that determines the educational climate.
Therefore, it must devise strategies to respond to socioeconomic
and cultural circumstances (Alhouti, 2020) and the pandemic’s
consequences. In such circumstances, school principals had to
operate virtually quickly, efficiently, precisely, and appropriately
(Harris and Jones, 2020; Netolicky, 2020) to maximize the
educational goals affected by the plague. Unfortunately, these
school leaders are met with numerous unanticipated situations
that require immediate and remote remedy. Harris and Jones
(2020) claimed that the unavailability of human interactions in
regular forms, in-person interactions between and among school
principals, families, teachers, and students, including the larger
school environment, constitutes some of the principals’ most
significant challenges during the plague.

It is impossible to disregard the core relevance of school
principals, their leader’s compelling vision, and professional
growth (Leithwood et al., 2008; Harris and Jones, 2020) during
this COVID-19 pandemic. Studies that investigated school
principals’ leadership responses to the pandemic effects on
these educational processes suggested that school leaders used
emotionally-related leadership behaviors and intelligence. School
leaders must examine and address the emotional needs of
teachers and students. Constantia et al. (2021) suggest that fear
predominantly determines the emotionality of students during
the transition of school systems. The authors also noted that
students also experienced anxiety and perplexity due to fear

experiences. Therefore, principals should be trained in times of
crisis difficulties, like the COVID-19 pandemic, including issues
relating to remote instructional technology.

Moreover, Ravitch (2020) indicated that pandemics had
worsened pupils’ emotions of exclusion as school principals’
roles grew untenable with exuberant demands to comply with
departmental education circulars, safety procedures, and rules.
Sadly, school leaders must handle all of these with no prior
experience, training, or induction from educational leaders.

SCHOOL PRINCIPALS’
EMOTIONALLY-RELATED LEADERSHIP
BEHAVIORS AND RESPONSES TO THE
PANDEMIC EFFECTS

The principals’ efforts to deliver blended learning may be
bolstered if emotional intelligence is employed in the viewpoint
of studies. Bar-On (2000) described emotional intelligence as
a combination of emotional and social competencies, adaptive
skills, and personal characteristics to lead others. Based on
the important role emotional intelligence plays, especially in
times of crisis, Aldiabat (2019) described psychological skill as
a crucial component of a strong leader because it involves self-
awareness, self-control, social intelligence, and management of
interpersonal interactions.

In commending this proposition, Doe et al. (2015) suggest
that emotional intelligence is a critical attribute of a competent
leader, i.e., the capacity to recognize and self-regulate emotions
and those of others, including applying empathetic compassion
as a managerial tool (Figure 1). With the skills of emotional
intelligence, a school principal can positively influence the
culture of the entire school population and community. Moore
(2009) asserts that when a school leader motivates both
instructors and pupils by tapping into their emotional maturity,
they can achieve educational objectives more effectively. As a
result of the school closure, the principal’s emotional intelligence
was no longer utilized within the school management system.
There were no in-person contacts between school leaders and
staff; rather, interpersonal interaction depends on technology.
Unfortunately, both students and teachers, including the school
authorities, may have fewer technical capabilities to manage
the pandemic-driven increase in remote education. However,
Constantia et al. (2021) contested that school principals’
emotionally-related behaviors and or leadership attribute, when
present pose significant effects on school leadership and
management in times of crisis.

CONCLUSION

The scoping review of the study showed that during the
shutdown and consequently the remote learning, the process
of learning and the responsibilities of the school principals had
changed. This is consistent with the findings of Zhao (2020), who
demonstrated that the COVID-19 pandemic has significantly
impacted the teaching-learning activities and, consequently, the
principals’ roles across the board. Specifically, this guide leads

Frontiers in Psychology | www.frontiersin.org 2 July 2022 | Volume 13 | Article 943442

https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles


Dare and Saleem Principal Leadership and School Process

FIGURE 1 | Principal leadership responsiveness.

us to the conclusion that one of the issues that develop due to
pandemic lockdown and remote teaching includes an increase
in regulatory work, which perpetuates the already depressed
school climate and badly impacts the organizational skills and
managerial skills activities of principals.

The tough nature of resolving technical issues that followed
the teaching and learning process constituted another obstacle
that school systems confronted. This arguably occurred because
school leaders and teachers were unfamiliar with the electronic
medium utilized for remote education. Moreover, the social
distance exists inside the school environment. Students had
trouble concentrating throughout the online class since there
was insufficient contact between the principals and the
respective teacher association. This is consistent with the
findings of Harris and Jones (2020). They concluded that no
interaction existed between teachers and school principals as
teaching instructions and general school routines were virtually
disseminated without dialogue.

School principals and teaching and non-teaching staff
can manage the described challenges in various ways. First,
school principals should encourage collaboration among teacher
associations and emphasize the significance of motivation by
urging teachers to create dynamic lessons that enhance virtual
interactions among students. These kinds of situations can
improve the emotional intelligence and skills of school principals,
teachers, other staff, and students (Quisenberry, 2018; Ma et al.,
2019). The school leaders hereby become bureaucrats who
become lost in directives, circulars, and health procedures meant
to promote the effective regulation of the school during the
pandemic. As school principals act as leaders with a shared vision
among and with the teacher’s organization and an administrative

delegate from the education ministry, the principal’s involvement
in managing the pandemic situation alongside the school is vital.

School leaders can organize seminars for teachers, families,
and learners on digital literacy using distance learning platforms
and teenage psychology. As the study’s participants suggested,
boosting the principal’s emotional intelligence can be a
very effective “tool” for resolving the crisis. Considering the
relevance of the findings identified from various studies,
we acknowledge some limitations. Therefore, we suggest
that future studies should employ a mixed method research
technique to strengthen the validity of the conclusions
drawn on the relevance of school principals’ emotional
leadership behaviors to the educational process in times
of pandemic.

In recent decades, the global school community has argued
at length about the role of school principals’ in ensuring the
institution’s efficient running. Studies indicated, via a historical
examination of school leadership, that the role of the school
leader is continuously molded and adjusted to the present socio-
cultural and economic conditions, including times of crisis. As a
result of the COVID-19 pandemic, the global school leadership
has been restructured. Considering the impacts of the pandemic
on the educational process, this paper examines the role of
school principals (Figure 1). Using emotional intelligence and
leadership behaviors to mitigate the pandemic was an effective
way for principals to deal with the situation.

AUTHOR CONTRIBUTIONS

All authors listed have made a substantial, direct, and intellectual
contribution to the work and approved it for publication.

Frontiers in Psychology | www.frontiersin.org 3 July 2022 | Volume 13 | Article 943442

https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles


Dare and Saleem Principal Leadership and School Process

REFERENCES

Aldiabat, B. (2019). The impact of emotional intelligence in the leadership styles

from the employees point view in Jordanian Banks. Int. Bus. Manag. 13, 14–20.

doi: 10.36478/ibm.2019.14.20

Alhouti, I. (2020). Education during the pandemic: the case of Kuwait. J. Prof. Cap.

Commun. 2020:50. doi: 10.1108/JPCC-06-2020-0050

Azorín, C., and Fullan, M. (2022). Leading new, deeper forms of

collaborative cultures: questions and pathways. J. Educ. Change 2022:1–13.

doi: 10.1007/s10833-021-09448-w

Bailey, K., and Breslin, D. (2021). The COVID-19 pandemic: what can we learn

from past research in organizations and management? Int. J. Manag. Rev. 23,

3–6. doi: 10.1111/ijmr.12237

Bakker, A. B., and Demerouti, E. (2017). Job demands–resources theory:

taking stock and looking forward. J. Occup. Health Psychol. 22:273.

doi: 10.1037/ocp0000056

Bar-On, R. (2000). “Emotional and Social Intelligence: Insights from the emotional

quotient inventory (EQ-i),” in Handbook of Emotional Intelligence, eds R.

Bar-On and J. D. A. Parker (San Francisco, CA: Jossey-Bass), 363–387.

Constantia, C., Christos, P., Glykeria, R., Anastasia, A.-R., and Aikaterini,

V. (2021). The impact of COVID-19 on the educational process:

the role of the school principal. J. Educ. 2021:220574211032588.

doi: 10.1177/00220574211032588

Doe, R., Ndinguri, E., and Phipps, S. T. (2015). Emotional intelligence: the link to

success and failure of leadership.Acad. Educ. Leader. J. 19, 105. Available online

at: https://www.abacademies.org/articles/AELJ_Vol_19_No_3_2015.pdf

Edo, B., Nwosu, I., and Uba, N. (2019). Principals’ application of education law

in the management of secondary schools in rivers state. Int. J. Innov. Legal

Polit. Stud. 7, 28–34. Available online at: http://seahipaj.org/journals-ci/mar-

2019/IJILPS/full/IJILPS-M-3-2019.pdf

Harris, A., and Jones, M. (2020). COVID 19–School Leadership in

Disruptive Times, Vol. 40 (Oxfordshire: Taylor & Francis), 243–247.

doi: 10.1080/13632434.2020.1811479

Jennings, P. A., DeMauro, A. A., and Mischenko, P. P. (2019). The Mindful School:

Transforming School Culture Through Mindfulness and Compassion. New York,

NY: Guilford Publications.

Kniffin, K. M., Narayanan, J., and Van Vugt, M. (2021). COVID-19 is a moderating

variable with its own moderating factors. Indus. Org. Psychol. 14, 149–151.

doi: 10.1017/iop.2021.38

Leithwood, K., Harris, A., and Hopkins, D. (2008). Seven strong claims

about successful school leadership. School Leader. Manag. 28, 27–42.

doi: 10.1080/13632430701800060

Ma, X., Yang, E., and Fung, P. (2019). “Exploring perceived emotional intelligence

of personality-driven virtual agents in handling user challenges,” in The World

WideWeb Conference (New York, NY: Association for Computing Machinery),

1222–1233. doi: 10.1145/3308558.3313400

Moore, B. (2009). Emotional intelligence for school administrators: A priority for

school reform?Am. Second. Educ. Ashland Ohio. 37, 20–28. Available online at:

http://www.jstor.org/stable/41406313

Netolicky, D.M. (2020). School leadership during a pandemic: navigating tensions.

J. Prof. Cap. Commun. 5, 391–395. doi: 10.1108/JPCC-05-2020-0017

Quisenberry, W. L. (2018). Exploring how emotional intelligence contributes to

virtual teams: interpretive analysis of a phenomenological study. Eur. Sci. J. 14,

19–36. doi: 10.19044/esj.2018.v14n5p19

Ravitch, D. (2020). Slaying Goliath: The Passionate Resistance to Privatization and

the Fight to Save America’s Public Schools. New York, NY: Vintage.

Taglietti, D., Landri, P., and Grimaldi, E. (2021). The big acceleration in digital

education in Italy: the COVID-19 pandemic and the blended-school form. Eur.

Educ. Res. J. 20, 423–441. doi: 10.1177/14749041211021246

Varela, D. G., and Fedynich, L. (2020). Leading schools from a social distance:

Surveying south texas school district leadership during the COVID-19

pandemic. Nat. Forum Educ. Admin. Supervis. J. 38, 1–10. Available online

at: http://www.nationalforum.com/Electronic%20Journal%20Volumes/

Varela,%20daniella%20Surveying%20South%20Texas%20School%20District

%20Leadership%20NFEASJ%20V38%20N4%202020.pdf

Zhao, Y. (2020). COVID-19 as a catalyst for educational change. Prospects 49,

29–33. doi: 10.1007/s11125-020-09477-y

Conflict of Interest: The authors declare that the research was conducted in the

absence of any commercial or financial relationships that could be construed as a

potential conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the authors

and do not necessarily represent those of their affiliated organizations, or those of

the publisher, the editors and the reviewers. Any product that may be evaluated in

this article, or claim that may be made by its manufacturer, is not guaranteed or

endorsed by the publisher.

Copyright © 2022 Dare and Saleem. This is an open-access article distributed

under the terms of the Creative Commons Attribution License (CC BY). The use,

distribution or reproduction in other forums is permitted, provided the original

author(s) and the copyright owner(s) are credited and that the original publication

in this journal is cited, in accordance with accepted academic practice. No use,

distribution or reproduction is permitted which does not comply with these terms.

Frontiers in Psychology | www.frontiersin.org 4 July 2022 | Volume 13 | Article 943442

https://doi.org/10.36478/ibm.2019.14.20
https://doi.org/10.1108/JPCC-06-2020-0050
https://doi.org/10.1007/s10833-021-09448-w
https://doi.org/10.1111/ijmr.12237
https://doi.org/10.1037/ocp0000056
https://doi.org/10.1177/00220574211032588
https://www.abacademies.org/articles/AELJ_Vol_19_No_3_2015.pdf
http://seahipaj.org/journals-ci/mar-2019/IJILPS/full/IJILPS-M-3-2019.pdf
http://seahipaj.org/journals-ci/mar-2019/IJILPS/full/IJILPS-M-3-2019.pdf
https://doi.org/10.1080/13632434.2020.1811479
https://doi.org/10.1017/iop.2021.38
https://doi.org/10.1080/13632430701800060
https://doi.org/10.1145/3308558.3313400
http://www.jstor.org/stable/41406313
https://doi.org/10.1108/JPCC-05-2020-0017
https://doi.org/10.19044/esj.2018.v14n5p19
https://doi.org/10.1177/14749041211021246
http://www.nationalforum.com/Electronic%20Journal%20Volumes/Varela,%20daniella%20Surveying%20South%20Texas%20School%20District%20Leadership%20NFEASJ%20V38%20N4%202020.pdf
http://www.nationalforum.com/Electronic%20Journal%20Volumes/Varela,%20daniella%20Surveying%20South%20Texas%20School%20District%20Leadership%20NFEASJ%20V38%20N4%202020.pdf
http://www.nationalforum.com/Electronic%20Journal%20Volumes/Varela,%20daniella%20Surveying%20South%20Texas%20School%20District%20Leadership%20NFEASJ%20V38%20N4%202020.pdf
https://doi.org/10.1007/s11125-020-09477-y
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles

	Principal Leadership Role in Response to the Pandemic Impact on School Process
	Introduction
	COVID-19 Epidemics
	School Leadership During COVID-19 Pandemic
	School Principals' Emotionally-Related Leadership Behaviors and Responses to the Pandemic Effects
	Conclusion
	Author Contributions
	References


