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Intercultural dialogue is a challenging demand for contemporary education, 

especially concerning the development of talents and potentials. This 

exploratory qualitative study aimed to identify factors that promote and inhibit 

the development of Romani talent, in Brazil, according to Sintis and Calons. 

Two Sinti and five Calon Romani participated in the research, aged 18 to  

58 years old, males and females, with educational levels between secondary 

school and doctorate. A socio-demographic questionnaire and semi-

structured interview protocol were used to collect data. The results indicated 

that talent is recognized as a set of skills associated with musicality, handicrafts, 

and commerce being linked to traditional Romani crafts. Internal and external 

inhibitory factors related to prejudice were identified through school, 

family and community. These barriers affected the self-esteem, personality, 

ambitions, and perspectives of talented young people. To achieve equity, it 

is necessary to provide opportunities for exchanging knowledge, practices 

and perspectives, in order to take into account sociocultural background of 

minority groups. Future research could compare nomad and non-nomad 

lifestyles and their impact on talent development.
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Introduction

School, as a privileged space in the education of children and young people, has been 
asked to reframe its curricula, practices, institutional dynamics, and internal and external 
interrelationships to bridge monocultural and homogenizing processes within an 
emancipatory and multicultural perspective of human rights (Candau, 2012, 2016; Miskovic 
and Curcic, 2016; Fleuri, 2018; Araújo, 2019). This scenario, as Fleuri (2018) argues, points 
toward the need to identify absences and emergencies of knowledge, social practices, and 
perspectives to promote the exchange of different knowledge available in the classroom, 
produced by the sociocultural subjects that are part of it (Diretoria Geral da Educacão, 
2019). Recognizing, valuing, and identifying diversity does not exclude the specificities of 
each, which are marked by inequalities that are historically constituted by belonging to 
ethnic-racial groups, gender issues, or religious differences, among others (Fleuri, 2018; 
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Araújo, 2019). These inequalities reveal recurring plots of 
injustices and impose effective educational actions for the 
promotion of basic human rights.

In this sense, talent development stands out as an innovative 
possibility for the expansion of inclusive education in a globalized 
panorama of cultural hybridizations due to its democratic, 
inclusive and emancipatory nature. All students should have 
access to opportunities, resources, and encouragement to develop 
their skills and aspirations through authentic, authorial, and self-
fulfilling experiences (Renzulli and Reis, 2020). In this regard, 
services and programs that aim at talent development have to 
fulfill two main purposes: (a) provide opportunities for children 
and young people to express their potential and interests through 
the development of superior cognitive, leadership, artistic, 
scientific and socio-affective skills and (b) increase the social 
reserve of people who can significantly help to solve problems in 
contemporary society authentically and innovatively (Renzulli, 
2016, 2020).

In this study, the concept of talent is used as a synonym for 
giftedness and high ability, being defined from the intersection  
of three clusters: above-average ability, creativity and task 
involvement (Renzulli and Reis, 2021). Above-average skill 
encompasses general skills (memory, attention, ease of learning) 
and skills associated with specific domains (plastic arts, music, 
dance, sports, etc.). Creativity involves divergent thinking, the 
ability to solve problems, and originality or productive innovation. 
Task involvement is about motivation and perseverance. These 
factors depend on individual (personological, affective, cognitive) 
and environmental characteristics to express or develop 
themselves (Renzulli, 2016).

Recent studies show the growth of research on giftedness and 
access to specialized educational care for gifted people in Brazil 
in the last decades (Alencar et  al., 2019; Ferreira, 2019). 
Concerning ethnic minorities or traditional communities, 
however, there is a gap in this theme (Wechsler and Fleith, 2017; 
Alencar et al., 2019; Ferreira, 2019; Chagas-Ferreira, in press). 
Especially about specialized educational care, no records of 
Brazilian programs or services aimed at developing talents for the 
Romani were found.

It is estimated that there are more than 8 million Romani 
scattered across Europe, around 750,000 in the United States and 
more than 500,000 in Brazil. According to Brazilian census data, 
Roma people are present in 21 of the 27 Brazilian states and in the 
Federal District, in 291 camps (Batuli, 2007; Secretaria de Políticas 
de Promoção da Igualdade Racial, 2013). Roma people constitute 
one of the most numerous ethnic minorities in many countries. 
“The Roma people are a nation within another nation” (Batuli, 
2007, p. 19). Nevertheless, in the literature about gifted education 
or talent development, the Romani are an invisible group even 
among those who are underrepresented, without even being 
named in these studies (Pauley and Johnstone, 2009; Siegle et al., 
2016; Worrell and Dixson, 2018).

This invisibility is associated with various aspects of  
Roma culture and is not restricted to academic studies  

(Veiga and Mello, 2021). Over the centuries, the migratory 
processes and the dynamics of marginalization have been 
outlining, differentiating, and mutually distinguishing the 
Romani. Structural or circular nomadism, sedentarization, and 
linguistic hybridization are important phenomena to understand 
the complex Roma culture (Teixeira, 2008; Soria, 2015; Exley, 
2016; Murta et al., 2016; Makarova, 2019; Silva and Figueira, 2020).

These dynamics foster endo-ethnic conflicts about the 
conservation and purity of the customs and traditions of  
the Romani people. In this search for reconstruction or 
reappropriation of identity, the World Congress was held in 
London in 1971, when unification strategies were defined as 
“diasporic people, possessing a common Indian root and 
constituting a transnational nation,” called Roma or Romani 
nation (Soria, 2015, p. 36). The Roma identity, as Shimura (2017, 
2020) argues, is composed of multiple identity categories that 
reveal themselves in multifaceted experiences of “being a Romani” 
and “acting as a Romani.” In this sense, it is a complex task, beyond 
checking classic parameters indicated in the literature, such as 
consanguinity, knowledge and use of the ethnic language, group 
family union, use of typical clothing, traveling experience in tents, 
and Roma art (Soria, 2015; Peña, 2016; Shimura, 2017, 2020; 
Cairus, 2020a). In this perspective, Romani people have global, 
collective, or macro as well as local, individual and micro 
characteristics. Both conceptions are woven by belonging, 
definitions, and self-definitions within an exo and endo 
community dialogicity.

Each Roma group has semi-autonomous and coexisting 
cultural contours and presupposes sketching particular profiles, 
marked by hybridism, strained between “the feeling of ethnic 
belonging and the need for social integration” (Shimura, 2017, 
p. 29). Given these findings, Shimura (2020) proposes categories 
of recognition of Roma identities, constituted based on two axes: 
ethnic-racial (pure or authentic Romani: of father and mother; 
mestizos or descendants: distant/identified) and sociocultural 
(adopted in the family or Romani by soul). When recognizing 
multiple Roma identities beyond the description of subdivisions 
and contexts, due to their social invisibility, it is necessary to 
describe macro aspects of Roma identity. There are several words 
to designate the Romani people, the best known of which are: 
gypsy, gitano, tsigane, bohemiens, zigeuner or zingars, egicipcian 
and cyan (Soria, 2008, 2015; Secretaria de Políticas de Promoção 
da Igualdade Racial, 2013; Murta et al., 2016; Sierra, 2019). Along 
with these designations, usually pejorative, attempts are recorded 
to ascribe their origin to ancient Egypt or India.

The Romani people are represented in the literature by three 
main groups: (a) Cale or Calon, originating in Spain; (b) Rom, 
present in several countries of Europe, divided by nation (natsia): 
Kalderash, Machuaia, Llovara, Curara and Ludar; and (c) Sinti or 
Manouches, found in Germany, France, Italy, Austria, and Russia. 
All these groups are present in the Americas. The Calon and Sinti 
are subdivided into extended families or classes, camps, clans, and 
tents, each led by an elder. In some cases, there is a geopolitical 
division called a company, whose leadership corresponds to a 
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trade association or representation to non-Romani (Soria, 2015; 
Murta et al., 2016; Sierra, 2019; Silva and Figueira, 2020).

In Brazil, advances in the rights of Romani people are pointed 
out from 1988, with the enactment of the Brazilian Constitution 
(Batuli, 2007; Cunha and Magano, 2019; Silva and Figueira, 2020), 
as well as through political activism and regulatory instruments 
(Dolabela and Fotta, 2021). More recently, we  can highlight 
Brazilian publications, such as: “Guide of Public Policies for 
Romani” (Secretaria de Políticas de Promoção da Igualdade 
Racial, 2013) and “Romani People: Rights and Instruments for 
Their Defense” (Ministério Público Federal, 2020). These 
documents reveal the situation of social exclusion, whose 
representational violence is expressed in various media, and claim 
basic rights related to health, education, housing, and work. 
Among these are (a) guaranteeing Roma children and young 
people the same rights, treatment, respect, and solidarity given to 
non-Roma; (b) differentiated education respecting their beliefs, 
customs, and traditions; (c) authorship and representativeness in 
projects aimed at their community; (d) promotion of Roma art; 
and (e) ensuring that, in media and didactic material, Roma 
culture is respected and does not present in a positive way. It is 
also important to mention that the Statute of the Romani people 
is being processed in the Brazilian House of Legislation, supported 
by Bill 248/2015, whose goal is to guarantee this population 
equal opportunities.

This movement to recognize the rights of Roma and other 
ethnic minorities, especially aimed at ensuring intercultural 
educational policies, is the subject of recent publications in several 
countries: Brazil (Pinto and Oliveira, 2016; Pinel et al., 2019; Reses 
et  al., 2019), United  States (Schneeweis, 2017), Finland 
(Adamczewski et  al., 2017), Greece (Gana et  al., 2020; Kassis, 
2020), Hungary (Havasi, 2019), England (Exley, 2016; D’Arcy, 
2017; Parker and Levinson, 2018), Italy (Villano et  al., 2017); 
Portugal (Magano and Mendes, 2016; Diretoria Geral da 
Educacão, 2019; Sierra, 2019) and the European Union (Makarova, 
2019; Pop and Pop, 2019). Most of these publications advocate the 
need for theoretical dialogues, promotion of linguistic and 
communicative interdependencies, development of consistent 
pedagogical guidelines, greater involvement of students and their 
families in school projects, development of hybrid and 
multicultural learning ecologies, and access to opportunities to 
develop life skills based on community values. This scenario 
demonstrates the relevance of conducting research that can 
support public policies aimed, especially educational and health, 
for this population around the world.

Various facets of Roma customs foster stereotypes, especially 
concerning Romani women, such as hand reading (the art of 
divination) and fortune-telling. Music, dance, theater, pictorial art, 
and crafts are not only a cultural manifestation or tradition, but 
reveal themselves as a form of Romani subsistence and resistance 
(Soria, 2008, 2015, 2016; Murta et al., 2016; Peña, 2016). According 
to Soria (2015), Romani people “give a poetic dimension to 
existence, which makes them inclined to read life symbolically” 
(p.  126). Musicality (singing, instrument, dance) plays a 

fundamental role in the Romani lifestyle, assuming an ancestral 
cultural disposition among groups. Also, Sinti musical culture 
keeps many elements of its history and identity and reveals its 
quality through rhythmic rapidity, improvisations and virtuosity. 
Every repertoire is passed from father to son, from uncle to 
nephew through orality, experimentation, and emotion (Peña, 
2016). Soria (2015) combats the idea that musicality is a natural 
ability, as evidenced in study by Murta et  al. (2016). This 
understanding reduces and stigmatizes talent as being something 
inherited and innate, as if every Romani brought with him this 
brand. On the contrary, Soria (2015) argues that it is a developed 
skill, artistic learning that is passed from generation to generation 
and implies study and deliberate training. To reduce this 
paradoxical situation-music as a valuing and stigmatizing element 
of culture—she suggests carrying out diversified events that enable 
different cultural expressions, preferably organized by Roma 
representations. In her point of view, this would be  a way to 
promote, disseminate, inspire and encourage other potentialities 
and characteristics of her people.

School, which could be  primordial in the development of 
Roma potentialities, as several authors indicate, is a space seen 
with many caveats (Makarova and Birman, 2016; Pinto and 
Oliveira, 2016; Soria, 2016; Shimura, 2017; Göbel and Preusche, 
2019). The families’ distrust and refusal and students’ dropout and 
low performance are caused by standardized, segregationist school 
practices, perpetuating racism, prejudices, and myths related to 
Romani customs and traditions. Overall, formal education, 
although considered fundamental to literacy (reading and 
writing), is still viewed with some fear due to the possible negative 
influence on the Roma way of life (Nicolau, 2016; Soria, 2016). On 
the other hand, this distancing from formal education ends up 
fueling a cyclical situation of marginalization and vulnerability 
(Tomé et al., 2016; Göbel and Preusche, 2019; Ministério Público 
Federal, 2020). Undoubtedly intercultural dialogue is a challenging 
demand for contemporary education, especially concerning the 
development of talents and potentials (Bennet, 2015; Tomlinson, 
2017). This exploratory study aimed to identify factors that 
promote and inhibit the development of Roma talent according to 
Sintis and Calons.

Materials and methods

Participants

The study participants were seven Romani who stood out as 
eminent in their activity areas or were acknowledged for Roma 
leadership in Brazil, being two Sintis and five Calons. Ages ranged 
from 18 to 58 years. The two participants from the Sinti group did 
not live in a Roma camp and were university professors. All 
Calons lived in a Roma camp near a metropolis in the southeast 
of Brazil and had concluded high school. Both Sinti held an 
undergraduate degree (journalism and performing and plastic 
arts) and a graduate degree in anthropology and literature. 
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Participants were identified by the first two letters of their group 
name, followed by a number and an F (female) and M (male), 
according to their declared gender. Despite the disparity in 
education, the data collected are important to understand 
particular ethnocultural aspects of each group, based on each 
participant’s peculiar perception. Four participants declared 
themselves social leaders or references in the community (Sinti = 1; 
Calon = 3), and it is important to clarify that there is no 
hierarchical leadership role established in a Roma community, 
“each head of the family has responsibility only over his family” 
(Si1m). Further details about the participants’ profiles are 
displayed in Table 1.

Instruments

Two instruments were used in this study: (a) a 
sociodemographic questionnaire, composed of open and closed 
questions about age, sex, education level, profession, and data on 
participation in the group’s community life; and (b) a semi-
structured interview script, containing questions about the 
participants’ perception of how the Romani conceive talent; what 
characteristics the community recognizes and values in talented 
people; what strategies and resources are available in the 
community for talent development; and what challenges need to 
be overcome for these talents to be developed. Some examples of 
questions are: In your community, what skills are valued? How do 
these people contribute to the dynamics/routine of community 
life? Do people who demonstrate these skills have access to any 
service or support from someone in the community? How can the 
activities carried out at help people develop their talents?

Procedures

Participants were contacted from an instant messaging  
and voice platform group (WhatsApp) through an invitation 

containing the objectives and procedures of the research. This 
group, at the time, comprised 54 people, including Roma, 
researchers, activists and sympathizers with the Roma cause. 
Those who responded positively to the invitation (n = 2) indicated 
other possible participants. All participants (n = 7) answered the 
questionnaire and signed the informed consent form, which was 
sent and received by e-mail or by WhatsApp. Most of the 
interviews were carried out through WhatsApp, by audio call, on 
a previously scheduled day and time. One participant preferred to 
respond to the survey by e-mail, due to connection problems. The 
interviews had the average of 35 min, ranging from 25 to 35 min.

Data analysis

Data were analyzed using qualitative procedures based on 
principles of qualitative epistemology (González-Rey, 2011), which 
assumes: (a) the constructive-interpretative character of knowledge 
production, (b) research as a process of communication and 
dialogue, and (c) the legitimation of the singular as an instance of 
scientific knowledge production. Thus, from a thorough reading of 
the data, four indicators or areas of meaning emerged: The concept 
of talent linked to work and daily activities, Resources for talent 
development, Environmental and individual factors that act as 
internal and external barriers to talent development, and Strategies 
for removing barriers to talent development. The results of this first 
analysis of indicators were discussed with one of the leaders of the 
Roma group to align the proposed interpretations. From this 
perspective, the participant, as a representative of his people, is a 
spokesperson for himself and his social reality, ceasing to be a mere 
informant (Araújo et al., 2018).

Results

As noted earlier, the Roma people do not constitute a 
homogeneous group. Each group has a set of cultural elements 

TABLE 1 Sociodemographic profile of participants (n = 7).

Sinti 1 Sinti 2 Calon 1 Calon 2 Calon 3 Calon 4 Calon 5

Sex M F M F M M M

Age 58 46 18 18 19 31 –

Education PG Lato Sensu PG Stricto Sensu Primary school Elementary education Elementary 

education

Secondary school –

Profession Teacher Teacher Musician Craftswoman Self-employed 

salesperson

Welder –

Marital status Married Married Married Married Single Married –

Resident No No Yes Yes Yes Yes Yes

Function or role No Reference Social leader Social leader No Social leader Social leader

Talents – Plastic artist Musical, multiple 

skills

Self-taught, 

craftswoman

Self-taught, learn 

languages

Musical Musical, carpentry

M, males; F, females; PG, post-graduation degree.
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that correspond to aspects of the Roma culture in its most macro 
sense, while also preserving singularities that differentiate them at 
microsystemic levels. All participants emphasized these 
peculiarities at different times during the research, by all 
participants, being clearly explained by Si1M: “first you  must 
understand that what you call a community (I belong to the Sinti 
people), does not represent the vision about talent among the 
other Roma groups; that is, each Roma group faces talent 
according to its cultural specificities.”

Concept of talent linked to work and 
daily activities

With this exemption, the participants conceived talent as 
specific skills maintained within the family, especially in the areas 
of music and commerce or associated with a craft (carpenter, 
mason, mechanic, musician, welder, craftsman, merchant, and 
seamstress). Creativity was mentioned and valued as part of 
everyday life marked by inequalities, linked to problem-solving, 
and used as a way to “circumvent financial difficulties, getting 
money in some activity” (Si2F). Crafts were seen as the basis of the 
community’s income and talents as necessary for the dynamics of 
life in the camps and the maintenance of Roma traditions.

The perception about domains of talent was mediated by 
gender issues. Men engaged in carpentry, goldsmithing, stone-
cutting, and the execution of musical instruments; while women 
engaged in handicrafts, sewing, household activities, divination 
arts, and singing. Ease of learning, self-study, and commercial 
techniques were mentioned as general characteristics. Some 
young people were cited because they demonstrated multiple 
skills, also in areas uncommon among Romani, such as language 
learning. Above-average talents or skills, according to the 
participants, would be innate (n = 4) or a gift (n = 3) that develop 
in a self-taught way because of interest, persistence, and individual 
effort. For Ca2F, women had a more articulate support network in 
the development of talents, as their sewing and handicraft skills 
were quite in demand during holiday periods. Thus, there was 
support for the production and the creative process.

Resources for talent development

The perception of community resources for talent 
development was paradoxical. At the same time as they reported 
that there was no intentionally organized activity for the 
stimulation or promotion of talent in the local community, she 
was appointed as their main teacher. For Ca5M: “the teacher is the 
community itself, (s)he knows how to teach the other. That is how 
the Romani will learn from each other, even without attending 
school, even without having a degree.” From a very early age, 
according to the participants, talented Roma are more curious and 
demonstrate their interests and abilities through personal effort, 
self-education, or by observing adults and young people. They are 

more advanced in their areas of interest when compared to other 
children. For Ca5M, the Roma family, despite identifying these 
characteristics, generally cannot help in this development, due to 
financial issues or due to the low level of education of their 
parents. In this regard, the family would need help and guidance.

Regarding the factors that promote the development of talents 
or resources available in the community, there was a controversial 
perception among the participants. Some pointed out that the 
necessary resources were present within the community (n = 2), 
being an issue inherent to the maintenance of their traditions. This 
understanding can be summed up by the perception of Ca5M: 
“one helps the other, one gradually teaches things to the other.” 
The younger ones (Ca1M, Ca2F, and Ca3M), however, highlighted 
factors that acted as barriers, such as poor access to formal 
education or schooling; little financial incentive; lack of proper 
place for artisanal production and specific training courses (music, 
sales techniques); and lack of professionals or mentors from the 
community itself.

Environmental and individual factors that 
act as internal and external barriers to 
talent development

Low education level and little understanding of the rights and 
duties of the Roma people were identified as factors that harm the 
recognition of potential and talents. This scenario was aggravated 
by prejudice and affirmative actions that did not meet the 
specificities of the Roma lifestyle. Prejudice was perceived through 
internal and external pathways. As an internal element, those who 
sought knowledge, education, or improvement were recriminated 
by the judgment that they abandoned the Roma culture. On the 
other hand, in society in general, and especially in school, they 
suffered from the stereotypes and discrimination related to the 
Roma lifestyle and values.

There was a consensus among the participants that: (a) music 
was the artistic skill the Romani most valued and most widely 
recognized, with several famous musicians being named 
nationally and internationally; and (b) prejudice was the biggest 
barrier to be overcome, as it exerted a negative influence on the 
identity, personality, and subjectivity of the young Romani. This 
process would entail consequences in the socio-emotional 
adjustment which influenced the development of talents, such as 
low self-esteem, shyness, disinterest in improvement outside the 
community, and little ambition to develop potential.

Strategies for removing barriers to talent 
development

To break through these barriers greater awareness of the state, 
society, and the community itself was advocated. The Roma 
community should have greater access to knowledge on the 
subject and be challenged to get out of its closed world and seek 
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ways to get education, as Ca5M points out: “the Romani always 
encourages the other not to study, to no longer seek to get 
training with those outside.” On the other hand, it was recognized 
that the bad things experienced ended up limiting the demand for 
external help or for means to improve talent and that specific 
public education policies for Roma were needed. Without this, as 
Si2F argued, “the community will continue to waste its talents by 
not having the basic conditions to identify its potentialities or 
promote its improvement.” Without opportunities within the 
community (appreciation, affection, stimulation, adequate space, 
specific projects, tools, and material resources) and help from 
outside (teachers, instructors, and courses) talents will not find 
fertile ground to develop, concluded Si2F.

As a future perspective for the development of Roma 
potentialities, two aspects to be considered were pointed out: (a) 
planning events and projects aimed at mapping and attending 
talents, as a way to strengthen and empower the Roma community; 
and (b) access to formal education that has an emancipating role 
in the current poverty situation of some communities, without 
them having to give up their customs, values, and traditions.

Discussion

The results indicated that the process of talent development 
among the Romani is dependent on broader social and educational 
inclusion measures. Without having their rights guaranteed, as a 
transnational organization with dynamics, beliefs, and values 
distinct from the surrounding community, their potential tends to 
remain neglected and deferred. This set of measures and strategies 
lacks multilevel—social, institutional, and material—inclusion 
plans, as stated by Murta et al. (2016). These measures would start 
from objective, measurable, and systematically evaluated 
mappings, allowing equal access to opportunities for employment, 
education, health, security, justice, and social participation (Batuli, 
2007; Diretoria Geral da Educacão, 2019; Göbel and Preusche, 
2019; Ministério Público Federal, 2020).

The talents and potentialities recognized were strictly related 
to the crafts and skills already described in the literature, as 
characteristic of Roma groups, such as trade, music, 
goldsmithing, and negotiation (Soria, 2015, 2016; Peña, 2016; 
Ministério Público Federal, 2020), without mentioning palmistry 
practices. Creativity was associated with the ability to solve 
everyday problems, especially related to financial adversity. Ease 
of learning and self-education were two other individual 
characteristics of talented people, the domain of talent being 
mediated by the division of productive activities and gender. 
These results corroborate findings from previous studies that 
talent development in underrepresented groups is closely related 
to aspects of survival and resistance of cultural identities and 
individual traits (Siegle et al., 2016; Cairus, 2020b). The role and 
support of experts and mentors external to the community were 
also evidenced, as a way to leverage performances and 
production. Mentoring as a personal relationship between a 

professional and the mentee is considered an effective 
intervention which through modeling, instruction and provision 
of opportunities can minimize the impact of social pressure in 
the Roma talent development process (Grassinger and 
Ziegler, 2010).

Prejudice was the main barrier identified, being experienced 
at school and in the surrounding community due to exclusionary 
and stigmatizing processes (Havasi, 2019). As with other 
minorities, this situation can lead to the denial of Roma identity, 
which can further reinforce social invisibility and waste of talents 
(Siegle et al., 2016; Silva and Figueira, 2020). These dynamics seem 
to naturalize school failure, poverty, and the precarious state of 
children and youth from minority groups while signaling the 
scarce access to opportunities for success and genuine expression 
of their abilities (Nicolau, 2016; Shaw et  al., 2016; Tomé 
et al., 2016).

To have their talents recognized, the young Romani would 
need to break with internal and external social pressures. 
Concerning internal pressures, fear, recrimination, and distrust 
were evidenced in that their cultural roots and identity are tainted 
and abandoned due to education processes or wide access to 
technologies. At the same time, they need to respond to external 
pressures that disregard their linguistic peculiarities, ways of 
thinking, learning styles, values, customs, and knowledge. These 
results corroborate the literature regarding the endogenous and 
exogenous pressures children and young talents from traditional 
communities (Indigenous, Roma, quilombolas, among others) are 
subject to. As an example of endogenous pressure, we can cite 
family practices. According to an interview by Cairus (2020a), 
Mio Vacite, an excellent violinist and Roma activist, had to study 
hidden from his family. On one occasion, his instrument was 
broken in a parental attempt to prevent him from continuing the 
development of his musical talent.

As examples of exogenous pressure, the school context and 
gaps in legislation can act as important inhibitory factors or 
barriers. In a study involving natives of the Wapixana people 
(Chagas-Ferreira, 2021), punishment of an indigenous child for 
drawing on a school table was reported, without considering the 
conditions in which this type of work was produced in their 
community or the quality of their drawing. In a case study with 
an adolescent from a rural settlement, Ferreira (2019) found that 
the teachers ignored his talents and potential. What is more, the 
mother had to answer for the boy’s performance, not due to 
learning issues, but to the fact that the boy arrived dirty of earth 
at school. Marcos Terena, one of the great Indigenous leaders of 
the world, had his dream of becoming a commercial pilot 
prevented, after having fulfilled all the requirements with 
excellence and in conditions of extreme inequality, due to 
legislation that declared him “incapable” (Feijó and Terena, 
1994). Despite the expansion of quota systems in Brazil, there is 
still a need for judicialization so that minority rights 
are guaranteed.

The results of this study indicate the need for greater 
investment in the awareness of community agents and in the 
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training of teachers/tutors/advisors who can work in 
intercultural schools and in the consolidation of a democratic, 
emancipatory and anti-racist education (Cunha and Magano, 
2019). Breaking the cycle of school failure and the high school 
dropout rates of Roma children and young people requires 
structural and functional changes in the provision of formal 
education (Tomé et al., 2016). This implies a change oriented 
towards school success, potential and talents. This process 
mobilizes individual capacities, competencies, and experiences, 
based on a logic of assets instead of deficits (Chagas-
Ferreira, 2016).

In this perspective, enrichment activities can leverage the 
empowerment of students and the development of potentialities 
by mobilizing traditional knowledge, social practice, and 
individual capacities to propose authentic solutions to 
community problems (Renzulli, 2016; Renzulli and Reis, 2020, 
2021). These activities can be planned and implemented in the 
school or the community, aiming to put students in contact 
with different domains of human knowledge, working on 
scientific, performance, artistic, entrepreneurial, research 
projects, or offering services based on their styles and ways of 
life. This exploratory study pointed to gaps and emergencies in 
the promotion and development of Roma talents. On the other 
hand, it also showed that we experience a privileged historical 
moment when the literature reveals greater sensitization, 
awareness, and mobilization towards guaranteeing the rights of 
the Romani people and ethnic minorities and in the 
formulation of inclusive emancipatory policies around 
the world.

Final considerations

The dominant logic in Western school education processes is 
still standardizing, homogenizing, and monocultural. Advancing 
in an intercultural perspective requires the promotion of a 
success-oriented ecology of knowledge, centered on 
nonconformist and emancipatory subjectivities, and the 
development of potentialities and talents. Giving access to 
opportunities that take into account the socio-cultural specificities 
of minority groups and provide opportunities for the exchange of 
different knowledge, practices, and perspectives seems to be a 
necessary and structural condition in the construction of 
social justice.

This study has some limitations. The sample size and the 
heterogeneity of the participants, in addition to being a 
convenience sample, are insufficient to explain the 
development of Roma talent on a scale. The use of interviews 
with open-ended questions also limits the generalization of 
the results. For future research, it is recommended to deepen 
aspects related to the development of Roma talents associated 
with gender differences, domains of talent, and levels of 
education, with data collection from multiple sources of 
information from the Roma community, in addition to 

ethnographic studies. It is also relevant to conduct a 
comparative study with groups in different situations of 
nomadism and sedentary lifestyle to verify perceptions and 
practices concerning talent development.

The findings of this study stress the need for a more flexible 
identification process considering the characteristics of the 
Romani, as suggested for other under-represented groups as well 
(El Khoury and Al-Hroub, 2018; Worrell and Dixson, 2018, 2022; 
Al-Hroub, 2022; Renzulli and Brandon, 2022). In addition, it is 
imperative to offer professional development opportunities in the 
field of giftedness for teachers of Roma students.
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