& frontiers  Frontiers in

’ @ Check for updates J

OPEN ACCESS

EDITED BY
Bui Phu Hung,

University of Economics Ho Chi Minh City,
Vietnam

REVIEWED BY

Mohammadsadegh Taghizadeh,
Golestan University,

Iran

Hoa Chau,

Tra Vinh University,

Vietnam

*CORRESPONDENCE
Bing Li
libing@jlict.edu.cn

SPECIALTY SECTION
This article was submitted to
Educational Psychology,

a section of the journal
Frontiers in Psychology

RECEIVED 21 July 2022
ACCEPTED 12 September 2022
PUBLISHED 29 September 2022

CITATION

Li B (2022) Boosting EFL learners’
commitment and enjoyment in language
learning through social networking: A
literature review.

Front. Psychol. 13:999586.

doi: 10.3389/fpsyg.2022.999586

COPYRIGHT

© 2022 Li. This is an open-access article
distributed under the terms of the Creative
Commons Attribution License (CC BY). The
use, distribution or reproduction in other
forums is permitted, provided the original
author(s) and the copyright owner(s) are
credited and that the original publication in
this journal is cited, in accordance with
accepted academic practice. No use,
distribution or reproduction is permitted
which does not comply with these terms.

Frontiers in Psychology

TyPe Conceptual Analysis
PUBLISHED 29 September 2022
pol 10.3389/fpsyg.2022.999586

Boosting EFL learners’
commitment and enjoyment in
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School of Foreign Languages, Jilin Institute of Chemical Technology, Jilin, China

Social networking applications have been designed as innovative technologies
used by the higher education section to enhance the acquisition of literacy
skills, driving learners to engage in online learning platforms. Such tools such
as social networking have also been proven to facilitate teaching and learning;
therefore, educational programs and universities are increasingly making use
of networking sites to form connections with students and to offer online
instructional content. This trend has placed questions, regarding the effect
of social media on language learning and its potential use as an effective
instructional tool. The constructive role of enjoyment did not obtain equal
academic consideration in the EFL learning milieu until Positive Psychology
was presented to L2 education. Using social networking, users find online
tasks appealing and experience the enjoyment that, in turn, impacts their
behavioral intention to use them positively. Commitment is another factor that
refers to the degree to which students are involved in learning enthusiastically.
This construct concerns the extent to which students are loyal to learning,
textbooks, and class etiquette. As it contributes to the quality of learning, it
is considered a prerequisite for students’ academic success and educational
attainment. Based on the role of the above-mentioned constructs in language
learning, the present review tries to consider the role of social networking
in boosting EFL students’ commitment and enjoyment. Consequently,
some implications are presented for academic stakeholders in the quest of
considering the role of social networking in language education.

KEYWORDS

EFL learners, language education, social networking, well being, commitment,
enjoyment

Introduction

Today, technology is used widely to integrate formal and informal education in the
context of L2 learning and teaching (Khabir et al., 2022b). This allows the learners to benefit
from the advantages associated with the effective application of technology both inside and
outside the classroom (Botero et al, 2018). Accordingly, an increasing number of
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researchers have tried to shed light on the contributions of
technology to the quality of L2 learning (e.g., Lee et al., 2016; Lai
et al, 2018). The higher education institutes have adopted
internet-based learning, i.e., virtual learning, in their different
academic programs to enhance learners’ access and engagement
while such technologies decrease costs and also bring about
enjoyment and meaningful learning opportunities (Yang and Wu,
2021). Of much technological advancement, social networking
Apps and their role in L2 learning have been in the spotlight that
can enhance interactive contacts and the transmission of
information with others in a virtual manner (Eid and Al-Jabri,
2016). Despite these advantages, the rapid use of these networks
has raised concerns among many professionals, including experts,
professors, and researchers regarding the efficacy and potential
impact faced by students due to their obsession with online
networking sites (Yapici and Hevedanli, 2014). They believe that
the incorporation of technologies into L2 learning courses in
combination with traditional methods contributes to the general
learning progress of the learners.

Given the development of cell phones and the widespread
use of mobile devices, today, mobile social networks have
emerged as the main channel of interaction among individuals
(Zhou and Li, 2014). In recent years, the impact of mobile social
networks on user behavior has caught the attention of
researchers. Learners have chosen to use more than one account
on social networking, which undermines their educational
performance and influences their daily lives and sociability
(Chen and Bryer, 2012). In the same vein, Chartrand (2012)
maintains that social networking plays a role in increasing
students’ enjoyment, motivation, and eagerness for L2 learning.
Indeed, affected by Positive Psychology (PP), the scholars
working in the field of Second Language Acquisition (SLA), as
well as practitioners, have attached more importance to positive
emotions than to negative emotional experiences (Maclntyre
et al,, 2016; Wang et al., 2021). Of multiple positive emotions
(e.g., self-confidence, self-efficacy, esteem, enjoyment, etc.)
experienced by L2 learners in different contexts (Dewaele and
Maclntyre, 2016; Piniel and Albert, 2018), enjoyment has been
in the spotlight given that it is deemed by L2 researchers as an
essential component of achievement emotions that it is worthy
of investigating as a result of its critical function in effective
language learning (Piechurska-Kuciel, 2017). Li et al. (2018)
characterize enjoyment as positive feelings emanating from
going beyond homeostatic limits to fulfill something new or
even innovative particularly, amid difficult tasks. Following the
framework of a triple taxonomy of achievement emotions, one
can categorize enjoyment as a positive, invigorating, and activity-
oriented emotion, which has been realized to impact students’
academic achievement positively (Piniel and Albert, 2018).

Academically, the use of social networking enhances both the
student’s motivation to learn, as well as the learning atmosphere
in the classrooms. This is because such networks lead to the
establishment of new relationships between learners and their
teachers, or between peers (Wang, 2013). According to Cain and
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Policastri (2011), studies are more interesting or motivating when
they are embedded in social networking as such networks enable
the learners to feel and consider the presence of experts, in posts
or videos. This ultimately makes the subjects more appealing to
the learners that refer to their commitment that regards the level
of physical and mental energy expended by the learners regarding
their academic experience. In this context, several research
investigations determined that the application of social networking
as a teaching or learning tool can be expected to enhance learners’
commitment levels (Kaur et al., 2012; Al-Rahmi et al., 2014). The
users of such a type of technology are likely to focus more on its
hedonic use (e.g., enjoyment) than its educational use. A recent
investigation concentrated on enjoyment as a determining factor
refers to the role of social networking as a cause of enjoyment and
pleasure (Sledgianowski and Kulviwat, 2009). Additionally,
Csikszentmihalyi (2008) viewed enjoyment as an essential element
of flow experiences whose main features are a high level of
participation and engagement in a task, and which are conducive
to L2 learning and development. Consequently, researchers need
to examine how such constructs such as enjoyment may
be impacted by the users of mobile social networks.

A review of the related literature shows that enjoyment has
been deemed as a positive outcome, which may result in the
people’s acceptance of specific information systems, a high level of
satisfaction among them, a higher level of interaction with social
network websites, and a constant focus on its real value (Sun et al.,
2014). Likewise, one cannot ignore the significant role of
enjoyment in learning. Accordingly, recent investigations have
sought to clarify its theoretical implications for purpose of
obtaining learning outcomes (Luczak and Kalbag, 2018). Some
investigators have made a connection between learners’ enjoyment
and their satisfaction or fun (Bashori et al., 2021).

Although Mobile-learning and social networking have
received little attention in their language learning settings in
previous decades and only a few schools care about them (Hockly,
2015; Kent et al., 2016), due to the Corona Pandemic, more
attention is paid to it lately (Altam, 2020; Ying et al., 2021). Indeed,
research has identified some features of social networking that
contribute to the advancement of skills for communication
between peers and school teachers or faculty members. They
improve engagement, interactions, peer support, and commitment
to educational tasks (Tiryakioglu and Erzurum, 2011). Seemingly,
learners who cannot comply with new learning conditions and
developments would encounter multiple challenges (challenges
related to academic adjustment, social accommodation, emotional
adaptations, and commitment to learning). Learners show more
interest and commitment when they are valued, understood, and
engaged in learning; consequently, commitment has drawn the
attention of many researchers (Ahmad et al., 2017). Furthermore,
there is a consensus among them to consider some types of
emotions such as enjoyment as sociocultural products. They are
formed and embedded in social interactions (Swain, 2013). Given
the significant role of enjoyment and commitment in L2 learning,
some studies should be carried out on how enjoyment and
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commitment are realized and evolved during learning. More
specifically, the contributions of these two constructs have not
been investigated concerning social networks. Consequently, this
review seeks to deal with the application of social networking,
with a focus on its effect on EFL learners enjoyment
and commitment.

Review of the literature
Social networking

Social Networks have the power of changing how people
engage in communication with each other (Villafuerte and
Romero, 2017). As special forms of communication, they
provide online communications manifested in programs such as
Twitter, WhatsApp, and Instagram (Albashtawi and Al Bataineh,
2020). Accordingly, these technologies are deemed fast chatting
ones that involve the provision of internet-based services. They
are used to create personal profiles, post content, and interact
with peers and teachers (Meng et al., 2017). As stated by Isisag
(2012), new technologies and social media help to enhance the
quality of foreign language learning (Mata, 2014). For example,
social networking can improve the students’ learning process.
Social media has emerged as an essential communication tool in
that it enables researchers to share and distribute their
information (Ajjan and Hartshorne, 2008; Mata, 2014). They can
search for their required content such as information and
documents, using online social networking platforms. The same
Apps can also be used to interact with their instructors (e.g.,
WhatsApp, Twitter, and Instagram, among others; Aljaraideh
and Al Bataineh, 2019; Albashtawi and Al Bataineh, 2020). In
line with a study conducted by Golonka et al. (2014), technology
provides teachers with an opportunity to enhance the quality of
their teaching, using various rich sources. Technology impacts
teaching and learning positively, improving learners’ motivation.
Thanks to this technology, students can directly engage in
situations where L2 is used; it makes it possible for them to
engage in interaction and receive feedback from each other.
Social networking is an internet-based platform that offers users
multiple significant benefits like links, sharing opinions, times
and information, speaking, interplay, and cooperation. Social
networking is an online platform permitting users to have a
half-or complete public profile accessible by society to speak,
link, and talk with other mates and people (Boyd and Ellison,
2010). Social networking generally enhances discourse and
interplay between people and teams throughout the world. In a
review study, Trusov et al. (2009) concluded that generally, one
could understand the notion of social networks easily. Such
networks operate on the web, enabling users to create a profile
identity and form subjective links among themselves. Liccardi
et al. (2007) conducted a review of related studies and concluded
that learners establish social and cultural links with each other.
This makes it possible for them to share their learning
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experiences and engage in online interactions. Furthermore,
universities today use online activities as an integral part of their
daily programs. Such social networking provides students with
opportunities to share new experiences, thoughts, skills, and
advice (Junco, 2015). Moreover, they enable them to have online
access to new information associated with their studies that can

inspire their motivation and enjoyment.

Enjoyment

Enjoyment is permanently defined as an initial/firm indicator
of usage intention in hedonic information technologies, like social
networking (Sledgianowski and Kulviwat, 2009). Constructive
affections, like enjoyment, arrogance, and flow are taken into
account as being effective in easing learning (Maclntyre and
Gregersen, 2012). Enjoyment among the constructive affections is
known as one of the most general constructive s that foreign
language learners experience, which has gained rising
consideration from scholars in the educational psychology area
(Dewaele and MacIntyre, 2016; Li et al., 2018). Enjoyment refers
to a feeling of consent and prize derived from tasks or succeeding
in tasks (Ainley and Hidi, 2014). Enjoyment takes place when
students understand themselves as skillful in doing an academic
activity as well as understanding the learning procedure material
(Mierzwa, 2019). The context of educational psychology usually
describes enjoyment as a positive psychological mood derived
from the attempts by individuals who go beyond themselves to
complete a difficult or challenging thing (Csikszentmihalyi, 2008).
Within the context of English language teaching, English
enjoyment alludes to students’ willingness to learn
EFL. Particularly, in the FL learning setting, experiencing
enjoyment includes focusing, clarifying objectives, and quick
feedback which assists students in constructing resources (Li et al.,
2018). Each student with higher proficiency compared to other
peers who finally gained greater degrees of competence in the goal
language indicated a remarkably greater degree of enjoyment
compared to their classmates (Dewaele and Maclntyre, 2016). The
structure of enjoyment includes five classes, namely, behavioral,
psychological, affective, expressional, and mental (Hagenauer and
Hascher, 2014). As the name indicates, the emotional element of
enjoyment concentrates on affections and specifically, on the
feeling of satisfaction and joy experienced when learning
procedures. Moreover, the psychological dimension of learning
pertains to constructively assessing the condition. Therefore,
enjoyment can be taken into account as the feeling of fulfillment
that is generated when fulfilling a difficult, complicated activity
that motivates investigation and builds passion (Ainley and
Hidi, 2014).

In addition, the motivational dimension of enjoyment alludes
to students’ capability to have a good feeling by motivating them,
affectively and physically, to try higher future FL activities
(Dewaele et al, 2018). Enjoyment alludes to the degree of
involvement of Internet users in social networking because
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enjoyment is the component of assessing people’s decision to
involve in social networking (Hsu and Lin, 2008). Enjoyment is an
activity by which a person or team plays and people save pictures
and videos in files and share them through one or more social
networking (Eid and Al-Jabri, 2016). Nevertheless, enjoyment
comprises two views: communicating with friends within the
social network and assisting others (Moghavvemi et al., 2017).
Internet users surely prefer tasks on social networking, since
involvement increases enjoyment. Platforms for using social
media offer an optimal chance for learning interplay and need
higher effort in teaching entertainment (Hsu and Lin, 2008) that
also cause their engagement and commitment.

Commitment

Commitment refers to the subjective association between a
worker and his or her institution (Fernet et al., 2016). This
construct is concerned with emotional characteristics, including
focused attention, feelings, and the adoption of constructive
behaviors about particular matters. Commitment can
be interpreted as a learner’s perseverance in higher education
(Strauss and Volkwein, 2004), and academic commitment, which
has recently been researched, is a multi-faceted concept (Viljoen,
2015). The majority of investigations in this area focus on the
communication areas, with structural and academic commitment
considered lately. Originally, a scholastic commitment was defined
as the extent to which a learner is willing to invest in learning and
academic activities (Viljoen, 2015). Commitment has to do with
the affective variables associated with eagerness, faith, and the
adoption of positive attitudes on particular things (Kim and Ok,
2009). As a sub-type of commitment, institutional commitment is
concerned with general impressions, contentment, perceived
sense of belonging, perspective on quality, and interest in a
particular institution (Meyer and Allen, 2004). Having a strong
commitment to the institution reinforces effective performance as
learners obtain good marks and learners’ commitment is defined
as an individual’s devotion to the university, allowing them to play
a role in conveying and learning the culture, academic life, and

campus facilities (Abduh et al., 2018).

Related studies on social networking,
commitment, and enjoyment

Lin and Lu (2011) pinpointed that people are interested in
employing social networking services to experience enjoyment
since they consider taking part in social media as a hobby
beneficial for searching for evidence and sharing it with others in
need. In addition, Zhang et al. (2021) examined the development
of enjoyment by following students WeChat chats. They
acknowledged some verbal languages as indicators of enjoyment
such as a move to how learners used emojis and verbalized feelings
with passion. There is another study conducted by Wang and Jiang
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(2021) in China to investigate learners’ enjoyment of virtual online
learning during the COVID-19 pandemic, and the results
indicated that learners had a great degree of enjoyment in an
online learning milieu. Among social media platforms,
Tiryakioglu and Erzurum (2011) indicated that Facebook has
some features helping communication abilities with peers or
faculty members, involvement, cooperation, peer support, and
commitment to scholastic tasks. Moreover, it improves language
education which has advantages both for learners and teachers in
that it provides chances for engaging students in classes and
developing their enthusiasm. Another study carried out by Resnik
and Schallmoser (2019) probes the pedagogical structure focused
on online cooperation, e-Tandem, which emphasizes two crucial
modules for language education, including reciprocity and
autonomy. Reciprocity is connected to students’ commitment to
their own and their peers’ achievements. Al Ghazali (2020) tried
to investigate the insights of students on social networking and the
degree to which they take advantage of them to strengthen their
linguistic presentation. The results display that social networking
can contribute to the development of communication skills;
however, these platforms do not work in cultivating writing and
grammar. The learners stated that social networking assists them
in their academic commitments and consequently leads to the
progress of their communication and fluency.

Conclusion and pedagogical
implications

Through developing educational platforms used beyond the
boundaries of the classroom and incorporating social networking
sites into the instruction, the traditional ‘chalk-and-talk mode of
teaching gives way to a novel educational concept of learning.
Social networking is considered a subgroup of social media and
allows students to engage in two-way communication and
interactions with their peers via web-based and mobile
technologies. Put it another way, such a type of technology
facilitates the engagement in educational communication
embedded in a milieu of an interactive dialog between learners.
These networks are appealing to millions of users, transforming
how they exchange and share information (Akbari et al., 2015). As
a result, the relevant sites have turned into an integral part of the
learning experience. Users have at their disposal a variety of
options such as video, Music and post sharing, teleconferencing,
online lecture, and video chats (Yapici and Hevedanli, 2014;
Akbari et al., 2015). Social networks provide a situation where
learning occurs interactively, as many related investigations have
revealed that learner interactions embedded in the context of
social network communication influence learners positively
(Sdnchez et al., 2014; Chugh and Ruhi, 2018). One can view social
networking sites as domains established within the framework of
the new learning revolution that encourages their commitment to
the computer industry that entails the direct role of the students.
Indeed, the application of social media enhanced participants’
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autonomous motivation directly, which may be attributable to
their impression that such networks made L2 learning more
enjoyable and interesting compared to traditional teaching
methods (Huang et al., 2016). Finding English learning enjoyable,
EFL learners lower their negative affective filter that contributes to
facilitating L2 acquisition.

It can be concluded the application of technology and social
networking concentrates on academic activities and make learning
enjoyable. This helps the students to better understand the course
contents as it increases the enjoyment of learning, making it an
interactive experience (Baytak et al., 2011). Also, literature shows
that
communication. This, in turn, increases their proficiency in

enjoyment facilitates FL learners engagement or
processing L2 input and their mastery over L2 (Dewaele and
Maclntyre, 2016). In particular, learners are interested in learning
by doing, interacting, and discovering that it can promote learning
and learners’ engagement. Learners’ commitment to their learning
can be also reinforced through social networking. In such a
context, these learners will be more eager to learn and the learners
who find learning interesting will deeply engage in the learning
process. Leaners’ commitment can be very helpful in enhancing
their discussions, negotiation of meaning, and motivation.
According to Reinhardt and Zander (2011), the application of
social media in EFL classrooms speeds up L2 learning. Social
networking Apps as new platforms make it possible for teachers
to deliver authentic and student-generated L2 content, which
improves learning, confidence, and motivation within the context
of interactions and collaboration (Derakhshan and Hasanabbasi,
2015). Therefore, such platforms contribute to creating enjoyable
and anxiety-free learning situations, which educators can use to
make learning an enjoyable experience for students (McCarroll
and Curran, 2013). As a result, those EFL learners who enjoy
learning can become more interested in learning; develop in-depth
thinking; gain a higher level of confidence; and improve their own
performance which all brings about commitment (Dewaele and
Alfawzan, 2018). This study is expected to have several
implications in that it would provide educators and practitioners
with some insights into the essential role of social networking in
increasing learners’ enjoyment and commitment. Accordingly,
officials in charge of developing education policies can draw on
the review of the studies collected in this study to justify the
incorporation of social networking in national educational
programs, as this technology yields cost-effectiveness and
supplements distance education that could enhance interactivity
among learners. The national and local officials in charge of
educational policies can benefit from this paper. For example, they
can prioritize designing programs that make highly anxious
learning situations more enjoyable. The review of the literature
suggests that practitioners must lay the groundwork for an
effective working and learning environment. This can be facilitated
through using technology in general and social networking in
particular as they increase learners’ enjoyment, perceptions of
one’s efficacy, and commitment and consequently bring about
enjoyment. This decreases learners’ anxiety and distress
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(Namaziandost et al., 2021), which in turn, leads to successful
L2 learning.

Moreover, political officials in charge of educational policies
as well as educators seek to lay the groundwork for the
implementation of programs and instructional practices that
transform the instruction, bringing about positive outcomes.
Along the same line, educational programs try to reinforce
learners’” achievements by incorporating technology such as social
networking in such programs. Indeed, the design of game-like
activities, interactive inquiries, and online assessments can
be integrated into syllabuses through social networking to make
learning fun. Educators and teachers can boost students
commitment significantly by developing such fun-based problem-
solving programs.

Furthermore, the conclusions reached by this review can have
important implications for educators because they can play an
essential role in creating an interesting, instructive classroom
atmosphere. In the language context, teachers and educators
provide all the necessary conditions for an atmosphere where EFL
learners are encouraged to contribute to the activities to improve
their learning. For instance, some tactics could be a good choice
for teachers such as the use of various emojis and premeditated
assistance in preparation, observation, and assessment. The
teachers and educationists are encouraged to formulate modules
that raise learners’ interest. For instance, they can integrate
interactive programs so that learners’ interest is stimulated and
their performance improves.

Moreover, the quality of teaching is at the center of attention
which attaches great importance to the development of learners’
syllabus through creating a supportive classroom setting and
facilitating connections using social networking with enjoyment.
Teachers and educators can benefit from social networking as a
teaching and learning tool. They can reinforce the traditional
classroom environments given that they create ample opportunities
to refine the curriculum through innovative, authentic, and/or
flexible learning that boosts students’ enjoyment and commitment.
L2 instructors need to know that modern conditions require doing
away with the old style of teaching; instead, they should try modern
teaching ways which require the inclusion of social networking
sites to make learning effective and enjoyable for their learners’
commitment and enjoyment. Given the general impression that
learners find social networking an enjoyable tool for
communication, it is recommended that teachers benefit from such
a technology in the L2 programs. This would promote L2 learners’
motivation and enjoyment and inspire life-long learning
(Ebrahimzadeh and Alavi, 2016). Learning tasks reinforced by
technology can increase motivation by inspiring the learners to
take part in activities that are enjoyable and fulfilling and there is a
consensus among researchers that collaborative activities done on
social networks enhance learners’ commitment to the programs
and reinforce their academic achievement (Huang et al., 2016).
Teachers are advised to invest more time and resources in making
learning enjoyable in L2 courses. One way to achieve this goal is
the application of social networking, which has proved to
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be effective given that they create an atmosphere where L2 learners
enjoy L2 learning. Thanks to the application of social networking,
learners, teachers, and institutes can maintain their constant
connections freely and conveniently. This would pave the way for
the development of life-long learning, as well as the consolidation
of learners’ commitment to continued independent learning.

Teachers play an important role in stimulating enjoyment,
which influences L2 performance (Dewaele and Alfawzan, 2018);
therefore, teachers need to undergo some training programs
aimed at equipping them with the knowledge of how to implement
activities embedded in social interactions through social
networking. Such programs enhance both effectiveness and
enjoyment. Above and beyond enjoyment, the role of commitment
in language acquisition is pinpointed, and it is argued that both
constructs are interrelated to better language presentation. Using
social networking raised teachers’ involvement along with their
motivation to develop materials as they took the role of the
material developer which sequentially raised their satisfaction and
interest in using it in teaching a language that leads to learners’
commitment.

Suggestions for further research

Although this review focused on the effect of social
networking on learners’ enjoyment and commitment, some
limitations can be taken into account by the prospective studies.
For example, given this paper aims to review the literature and did
not have any treatment regarding the possible impact of social
networking on learners’ enjoyment and commitment. This can
be a concern for future studies. Similarly, studies in the future
need to examine how the application of social media can also
be best captured by qualitative research. Besides, more
investigations must be conducted to compare the teachers’
perspectives on social networking with those of students in the
context of L2 learning. More investigations must be conducted on
the possible contribution of the learners’ commitment to
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