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Introduction

Over the last decade, teacher agency has been increasingly studied (Biesta and Tedder,

2007; Ollerhead, 2010; Priestley et al., 2012, 2015; Oolbekkink-Marchand et al., 2017; Tao

and Gao, 2017; Bergh and Wahlström, 2018; Jenkins, 2020; Martin, 2020; Ashton, 2021;

Huang, 2021; Huang and Yip, 2021). Those results have revealed that teacher agency is an

influential factor for teacher professional learning, teaching innovation, school improvement

and sustainable educational change (Deters, 2011; Feryok, 2012; Toom et al., 2015; Tao

and Gao, 2017; Miller and Gkonou, 2018; Weng et al., 2019; Huang, 2021; Ashton, 2022;

White et al., 2022). More studies (see Ng and Boucher-Yip, 2016; Kayi-Aydar, 2019) have

been conducted to examine either how researchers adopt relevant theoretical frameworks

and research methods in quest of understanding language teacher agency, or explore

language teacher agency across interdisciplinary perspectives, for instance, to understand

how teachers respond to top-down English language planning and policy decisions.

In a systematic literature review, Ngo (2021) identifies six major themes about recent

teacher agency research studies, which include (1) teacher agency enactment, (2) the role

of teacher cognition, (3) influential factors, (4) implementing professional development

interventions, (5) teacher agency outcomes and (6) teacher agency change trajectory. Besides,

some research studies (for example, Gratacós et al., 2021) focus on teachers’ personal

capacities of their self-efficacy. It is apparent that self-efficacy was identified relevant for

teachers to respond to the challenges of their settings, implementation strategies, and

contextual factors that can affect student performance. As a result, it is obvious that

teacher agency can be extrapolated in terms of its source, enactment and outcomes.

Teachers’ capacities, implementation strategies, and contextual factors jointly determine the

achievement of their professional agency (Mei Kin and Abdull Kareem, 2021).

The growing body of literature on language teacher agency provides us with a better

understanding of how teachers enact agency, together with necessary theoretical and

analytical approaches for supporting researchers how to conduct teacher agency research.

According to Hitlin and Elder (2007), when routines break down, teachers are required

to reflect on their practice and to innovate or make changes (see Ruohotie-Lyhty, 2013;

Ruohotie-Lyhty and Moate, 2015; Leijen et al., 2020; Ehren et al., 2021). Thus, we hold

that there is still much to learn about the complex way in which how individual teachers

exercise their agency in their day-to-day teaching practice with the changing environments

in different contexts, female teachers’ agency in particular.

Frontiers in Psychology 01 frontiersin.org

https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/journals/psychology#editorial-board
https://www.frontiersin.org/journals/psychology#editorial-board
https://www.frontiersin.org/journals/psychology#editorial-board
https://www.frontiersin.org/journals/psychology#editorial-board
https://doi.org/10.3389/fpsyg.2023.1032943
http://crossmark.crossref.org/dialog/?doi=10.3389/fpsyg.2023.1032943&domain=pdf&date_stamp=2023-02-23
mailto:sxmzheng@shisu.edu.cn
https://doi.org/10.3389/fpsyg.2023.1032943
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://www.frontiersin.org/articles/10.3389/fpsyg.2023.1032943/full
https://orcid.org/0000-0001-6756-292X
https://orcid.org/0000-0003-0989-9297
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org


Chen and Zheng 10.3389/fpsyg.2023.1032943

Building on the previous research work, focusing on examining

the tertiary female English teachers, the monograph Understanding

the Professional Agency of Female Language Teachers in a

Chinese University: Rhetoric and Reality published by Routledge

(Ruan, 2021) is an intelligible, illustrative and illuminating book.

The research study focuses on describing how the case study

female English teachers intended to fulfill their aspirations by

actualizing their agency competence, through a series of goal

setting, envisioning, acting and reflecting practices so as to make

decisions and finally achieve their goals. The research study also

demonstrates that female language teachers had to work even

harder to establish themselves. On the whole, the research study

offers insightful suggestions to language education in both China

and broader areas globally.We believe the research book will appeal

to researchers studying teacher education and foreign (English)

language teaching, university teachers, especially female foreign

language teachers, PhD students and graduate students, as well as

career women. Hence, we have no hesitation in recommending it

to anyone that is interested in the interplay of teacher agency and

teacher professional development.

The study

The monograph on Understanding the Professional Agency of

Female Language Teachers in a Chinese University (Ruan, 2021)

consists of eight chapters, which covers a range of theoretical,

thematic, and analytic issues, by providing profound examples,

solid data, instructive questions, logical arguments and useful

recommended references.

Chapter 1 expounds on the research background, the author’s

personal research motivation, and key issues of research planning.

The background information of the first chapter describes the

history and nature of teacher professional agency research

problems with reference to the existing worldwide literature and

then firmly locates its research in the largest language educational

system in the world, that of the People’s Republic of China (PRC).

Besides, the chapter clearly indicates the root of the problem

being studied, appropriate context of the problem in relation to

theory, research, and/or practice, its scope, and the extent to which

previous studies have successfully investigated the problem, noting,

in particular, where the research gap exists and the significance of

this research study.

Chapter 2, by reviewing and synthesizing the relevant research

studies on teacher agency, highlights the significance of teachers’

beliefs and teacher’ practices in the first place, so as to help readers

establish a general understanding of the relationship between

teachers’ beliefs and realization of teacher development. Then the

chapter sets out to reconceptualize teacher agency by redefining it

as teacher agency is not merely a personal attribute, but includes

pedagogical efforts made by teachers and proactive endeavors

in teaching engagement and teacher learning activities, which

widens and deepens the examining dimensions of the previous

studies by adding a number of new factors, i.e., self-efficacy, self-

regulation, persistence and sense of moral responsibility. After

that, the chapter narrows down the reviewing on language teacher

agency, gender identity, work-life balance and female teacher

agency in particular and finally the chapter raises cohesive and

logical research questions to explore the dynamic entity of teacher

agency at a selected institution in PRC.

Chapter 3 demonstrates how the author reflects on her

methodological considerations of the research study. As this

study intends to reveal female language teachers’ agency, the

author finds it necessary to clarify the reason why she adopted

qualitative method to conduct the study, furthermore, the

author also identifies a series of methodological issues, such as

narrative questionnaire, metaphor, timeline, interview, classroom

observation, data, collection, data presentation, type of analysis,

and level of analysis adopted throughout the following chapters.

Those philosophical and methodological considerations set an

important tone for thick-describing the dynamic entity manifested

in the ongoing negotiation of agency belief, agency practice, and

agency inclination, as well as the interaction of individual and the

environment as the research questions guide.

Chapters 4, 5, and 6 describe in detail how the three female

teachers’ agency beliefs, agency competence, and agency inclination

negotiate the relevant perspectives in their contextual workplaces,

such as language policies, curriculum, institutional culture, collegial

network, university administration, students’ learning motivations,

research requirement and other pressure and anxiety. With

different agency beliefs, agency competence and agency inclination,

on the one hand, when facing many challenges, the three case

study teachers had to rely on their learning experiences to

survive their early teaching responsibilities, on the other hand,

as times went on, they must also seek possibilities in change to

respond to the interminable contextual requests and adapt to the

new routines. Each chapter gives a vivid account of how each

teacher mediated diverse conflicting situational factors in their

specific context, including the diverse needs of students, collegial

cooperation, institutional reform, university administration, and

personal professional development, which provides a solid data

source for the author to examine and explore the dynamic entities

of the attributes and natures of the female teachers’ professional

agency in the discussion chapter.

Chapter 7 discusses the issues that arise from a comparison

of the three case study teachers. It sets out to illustrate the three

female teachers’ professional agency by demonstrating the salient

features of their agency beliefs, agency competence, and agency

inclination, as well as the independent relations within the three

aspects. Then the chapter focuses on analyzing and examining

the factors affecting the three case study teachers’ teaching and

research behaviors. The purpose of doing so is to propose a

model for teacher professional innovation and change in the

Chinese context by illustrating the impact of the external, internal

and situated forces on teachers and on the resulting professional

agency change. From the discussion, it argues that female language

teachers in China are open to new teaching professional landscape;

however, the process of their agency change is not radical, but

incremental and pragmatic, constrained by internal, external and

situated forces.

Chapter 8, the concluding chapter, summarizes the

findings of the study, synthesizes the study’s theoretical

and empirical contributions and points out its limitations

and implications for teacher agency professional

development in China before it puts forward suggestions for

future research.
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Discussion

Female language teachers constitute the larger population

as compared to their male counterpart (MacNell et al., 2015;

Alieto et al., 2020). It is obvious that they play an essential

role in the success of the implementation of the latest language-

in-education policy as well as teacher learning (Ko, 2013).

One of the most significant strengths of this monograph lies

in its focus on exploring female English teacher agency in

PRC, which has not yet been extensively and systematically

studied. The aim of this study is appealing as it expands

a better understanding of female English teacher agency in

terms of the relationship between teachers’ agentic conceptions

and their agentic behaviors and thus fills the void of the

previous research gap. What is more, with comprehensive and

up-to-date overviews and analysis, the study has constructed

an important theoretical framework. It provides researchers

with an accessible guidance on how to probe into trichotomy

of agency beliefs, agency competence and agency inclination,

as well as their interplay positioned in the socio-cultural

context so that the researchers can put the theoretical and

methodological issues of teacher agency analysis into their

own practice.

Nonetheless, we think focusing only on the institutional

and micro aspects of teacher agency could be too limiting as

teacher agency, similarly to teacher identity, is not a constant

or immutable entity one possesses; instead, it is also much

influenced by macro level, for instance, educational policy (Biesta

et al., 2015). It is clear that teachers are social beings, and they

are also involved in the process of learning and passing on

ideas, beliefs, and practices that are important to them. This

is how teachers express their identities and commitments and

sustain their worldviews or ideologies. According to Freeden

(2013), ideological approach has made significant methodological,

theoretical and empirical advances, in disciplines as diverse as

political theory (Freeden, 1996), intellectual history (Skinner,

2002), political psychology (Jost et al., 2009), discourse analysis

(Chouliaraki and Fairclough, 2010), political science (Carmines

and D’Amico, 2015), sociology (Boudon, 1989), and socio-

cultural studies (Shelby, 2003). In order to better capture the

complexities of teacher agency and institution reforms in a more

comprehensive and in-depth way, we suggest approaches such

as the ideological perspective should be incorporated into Ruan’s
theoretical framework. The reason is that the study of female

teacher agency is a field where considerable controversy continues

to exist and an opportunity for cordial debate could help resolve
differences in the field.

Drawing on a longitudinal project, this monograph focuses on
the micro-aspects of emergent teacher agency of the three female

English teachers at a School of English in a Chinese university

with a focus on the causative social factors that mediate this
construct. The data of this monograph is very rich, which includes

the three female teachers’ interviews, stories, teaching practice
both online and offline and interactions with their colleagues and

others. Evidently, as those factors are not isolated but intertwined,
and therefore to better enable the study to conduct an in-depth

exploration of such an intricate phenomenon within the focused

context, we believe it is feasible to employ the qualitative case study

methodology (Njie and Asimiran, 2014).

It is acknowledged that in education research, qualitative

and quantitative researchers employ different methods to

achieve different goals (Yazan, 2015). It is not meaningful

to argue or justify which is necessarily more superior to

another. Instead, more and more researchers tend to adopt

an integrated or mixed-method approach to education

research inquiry (Trafimow, 2014). From our point of view,

researchers should consider carefully how such integration

might occur by adopting a continuum instead of a dichotomy

of generalizability. To be more specific, we hold that researchers

should consider how that continuum can be related to the

types of research questions raised as the nature of research

questions of a research study would determine the selection of a

research approach.

As far as we are concerned, despite all the strengths of the

monograph described above, readers may find the research

study more comprehensive and illuminating if quantitative

methods of data collection and analysis were incorporated in

the study. This is because qualitative research alone is often

insufficient to make population-level summaries (Mason,

2002). In reality, policy makers may not value the descriptive

position and therefore may not recognize the importance of

a qualitative study and alike. However, it should be noted

that many qualitative multiple-case studies have proved

appropriate, feasible and fruitful in employing only qualitative

data (e.g., Huang et al., 2019, 2021; Chen and Huang, 2022; Ma,

2022).

Finally, as the gender issue is one of the most prominent factors

of this study, to some extent, we can see the study did make effort

to collect data relating to the feminine roles and also made analysis

of the data to be more meaningful. However, it was a pity that the

study did not make a clear description to tell how it set up a feasible

protocol to systematically collect the data and analyze the data. The

fact that the permeability between family and work scopes produces

work-family conflict is well-established in literature (Cerrato and

Cifre, 2018). It has always been difficult for female teachers to

balance a thriving career and a happy family life. This is because

being a full-time working teacher comes with sessions of stress

and guilt for not being able to give sufficient time to family and

work. If the study had paid closer attention to this aspect and had

dug the collected data deeper, the research findings would be more

convincing and the interpretation would be more inclusive.

Conclusion

To summarize, this monograph adopts a socio-cultural

approach to examine three female English teachers’ professional

agency in PRC by exploring their different stages of changes,

which has significantly extended our understanding of the

relationship between teacher agency and teaching innovation. The

research study explores the scenario carefully and profoundly

to describe and interpret how the case study teachers enacted

their professional agency by partaking in multifarious teaching

commitments, academic research, and teacher learning activities,
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which is a dilemma for many young female English teachers and

a predicament for tertiary effective professional development to

scaffold and support. This monograph is lucid, objective, solid and

logical. Indeed, themonograph has depicted an interesting dynamic

entity in which how female English teachers struggled and reshaped

themselves and even tried to balance amid their self-discrepancies

in a changing curricular landscape and their agentic experiences

in narrowing the existing gulfs between their idealized visions.

Thus, the monograph has provided us with a clear-cut and valuable

theoretical framework to further examine English teacher agency in

Chinese context of 21st century as well as in the rest of the world.

Author contributions

XC and XZ selected the monograph together and co-wrote the

opinion article. As XC’s supervisor, XZ provided XC with insights

and suggestions during the writing and polished and finalized the

article. All authors contributed to the article and approved the

submitted version.

Funding

This study was partially supported by The

Projects of Humanities and Social Sciences of

Universities in Anhui Province, China (Grant

No. SK2021A0535).

Acknowledgments

We gratefully acknowledge the monograph of Xiaolei

Ruan, which provides us with a valuable source to write this

commented article.

Conflict of interest

The authors declare that the research was conducted in the

absence of any commercial or financial relationships that could be

construed as a potential conflict of interest.

Publisher’s note

All claims expressed in this article are solely those of the

authors and do not necessarily represent those of their affiliated

organizations, or those of the publisher, the editors and the

reviewers. Any product that may be evaluated in this article, or

claim that may be made by its manufacturer, is not guaranteed or

endorsed by the publisher.

References

Alieto, E., Devanadera, A., and Buslon, J. (2020). Women of K-12: Exploring
Teachers’ Cognition in Language Policy Implementation. doi: 10.2139/ssrn.3588029

Ashton, K. (2021). Novice teacher agency in the multi-level language classroom.
Lang. Cult. Curricul. 34, 242–256. doi: 10.1080/07908318.2020.1818766

Ashton, K. (2022). Language teacher agency in emergency online teaching. System
105, 102713. doi: 10.1016/j.system.2021.102713

Bergh, A., and Wahlström, N. (2018). Conflicting goals of educational action:
a study of teacher agency from a transactional realism perspective. Curricul. J. 29,
134–149. doi: 10.1080/09585176.2017.1400449

Biesta, G., Priestley, M., and Robinson, S. (2015). The role of beliefs in teacher
agency. Teach. Teach. 21, 624–640. doi: 10.1080/13540602.2015.1044325

Biesta, G., and Tedder, M. (2007). Agency and learning in the lifecourse:
towards an ecological perspective. Stud. Educ. Adults 39, 132–149.
doi: 10.1080/02660830.2007.11661545

Boudon, R. (1989). The Analysis of Ideology. Chicago, IL: University of
Chicago Press.

Carmines, E. G., and D’Amico, N. J. (2015). The new look
in political ideology research. Annu. Rev. Polit. Sci. 18, 205–216.
doi: 10.1146/annurev-polisci-060314-115422

Cerrato, J., and Cifre, E. (2018). Gender inequality in household chores
and work-family conflict. Front. Psychol. 9, 1330. doi: 10.3389/fpsyg.2018.
01330

Chen, B. C., and Huang, J. (2022). Toward a framework for understanding
translation and interpreting teacher role identity. Front. Psychol. 13, 980196.
doi: 10.3389/fpsyg.2022.980196

Chouliaraki, L., and Fairclough, N. (2010). Critical discourse analysis in
organizational studies: towards an integrationist methodology. J. Manag. Stud. 47,
1213–1218. doi: 10.1111/j.1467-6486.2009.00883.x

Deters, P. (2011). Identity, Agency and the Acquisition of Professional Language and
Culture. London: Continuum International Publishing Group.

Ehren, M. C. M., Madrid, R., Romiti, S., Armstrong, P. W., Fisher, P., and
McWhorter, D. L. (2021). Teaching in the COVID-19 era: understanding the
opportunities and barriers for teacher agency. Perspect. Educ. 39, 61–76.

Feryok, A. (2012). Activity theory and language teacher agency.Modern Lang. J. 96,
95–107. doi: 10.1111/j.1540-4781.2012.01279.x

Freeden,M. (1996). Ideologies and Political Theory: A Conceptual Approach. Oxford:
Clarendon Press.

Freeden, M. (2013). Emotions, ideology and politics. J. Polit. Ideol. 18, 1–10.
doi: 10.1080/13569317.2013.753193

Gratacós, G., Mena, J., and Ciesielkiewicz, M. (2021). The complexity
thinking approach: beginning teacher resilience and perceived self-efficacy
as determining variables in the induction phase. Eur. J. Teach. Educ. 1–18.
doi: 10.1080/02619768.2021.1900113

Hitlin, S., and Elder, G. H. Jr. (2007). Time, self, and the curiously abstract concept
of agency. Sociol. Theory 25, 170–191. doi: 10.1111/j.1467-9558.2007.00303.x

Huang, J. (2021). Sustainability of professional development: a longitudinal case
study of an early career ESL teacher’s agency and identity. Sustainability 13, 9025.
doi: 10.3390/su13169025

Huang, J., Lock, K. Y. N., and Feng, T. (2019). Autonomy in English language
teaching: a case study of novice secondary school teachers in Hong Kong. Chin. J. Appl.
Ling. 42, 3–20. doi: 10.1515/CJAL-2019-0001

Huang, J., Wang, Y., and Teng, F. (2021). Understanding changes in teacher beliefs
and identity formation: a case study of three novice teachers in Hong Kong. Teach.
Educ. 32, 193–207. doi: 10.1080/10476210.2019.1693535

Huang, J., and Yip, J. W. C. (2021). Understanding ESL teachers’ agency in
their early years of professional development: a three-layered Triadic Reciprocity
framework. Front. Psychol. 12, 739271. doi: 10.3389/fpsyg.2021.739271

Jenkins, G. (2020). Teacher agency: the effects of active and passive responses to
curriculum change. Austral. Educ. Res. 47, 167–181. doi: 10.1007/s13384-019-00334-2

Jost, J. T., Federico, C. M., and Napier, J. L. (2009). Political ideology:
its structure, functions, and elective affinities. Annu. Rev. Psychol. 60, 307–337.
doi: 10.1146/annurev.psych.60.110707.163600

Kayi-Aydar, H. (2019). Language teacher identity. Lang. Teach. 52, 281–295.
doi: 10.1017/S0261444819000223

Ko, M. Y. (2013). A case study of an EFL teacher’s critical literacy teaching in a
reading class in Taiwan. Lang. Teach. Res. 17, 91–108. doi: 10.1177/1362168812457537

Frontiers in Psychology 04 frontiersin.org

https://doi.org/10.3389/fpsyg.2023.1032943
https://doi.org/10.2139/ssrn.3588029
https://doi.org/10.1080/07908318.2020.1818766
https://doi.org/10.1016/j.system.2021.102713
https://doi.org/10.1080/09585176.2017.1400449
https://doi.org/10.1080/13540602.2015.1044325
https://doi.org/10.1080/02660830.2007.11661545
https://doi.org/10.1146/annurev-polisci-060314-115422
https://doi.org/10.3389/fpsyg.2018.01330
https://doi.org/10.3389/fpsyg.2022.980196
https://doi.org/10.1111/j.1467-6486.2009.00883.x
https://doi.org/10.1111/j.1540-4781.2012.01279.x
https://doi.org/10.1080/13569317.2013.753193
https://doi.org/10.1080/02619768.2021.1900113
https://doi.org/10.1111/j.1467-9558.2007.00303.x
https://doi.org/10.3390/su13169025
https://doi.org/10.1515/CJAL-2019-0001
https://doi.org/10.1080/10476210.2019.1693535
https://doi.org/10.3389/fpsyg.2021.739271
https://doi.org/10.1007/s13384-019-00334-2
https://doi.org/10.1146/annurev.psych.60.110707.163600
https://doi.org/10.1017/S0261444819000223
https://doi.org/10.1177/1362168812457537
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org


Chen and Zheng 10.3389/fpsyg.2023.1032943

Leijen, Ä., Pedaste, M., and Lepp, L. (2020). Teacher agency following the ecological
model: how it is achieved and how it could be strengthened by different types of
reflection. Br. J. Educ. Stud. 68, 295–310. doi: 10.1080/00071005.2019.1672855

Ma, Y. Y. (2022). A Narrative Inquiry of Teachers’ Identity Experiences in a Cross-
Cultural School Context (Ph. D. thesis). Baptist University of Hong Kong, Hong Kong,
China.

MacNell, L., Driscoll, A., and Hunt, A. N. (2015). What’s in a name: exposing
gender bias in student ratings of teaching. Innov. High. Educ. 40, 291–303.
doi: 10.1007/s10755-014-9313-4

Martin, J. (2020). Researching teacher agency in elementary school science
using positioning theory and grammar of agency. J. Sci. Teach. Educ. 31, 94–113.
doi: 10.1080/1046560X.2019.1666628

Mason, J. (2002). “Linking qualitative and quantitative data analysis,”
in Analyzing Qualitative Data (New York, NY: Routledge), 103–124.
doi: 10.4324/9780203413081-10

Mei Kin, T., and Abdull Kareem, O. (2021). An analysis on the implementation
of professional learning communities in malaysian secondary schools. Asian J. Univ.
Educ. 17, 192–206. doi: 10.24191/ajue.v17i1.12693

Miller, E. R., and Gkonou, C. (2018). Language teacher agency, emotion labor
and emotional rewards in tertiary-level English language programs. System 79, 49–59.
doi: 10.1016/j.system.2018.03.002

Ng, P. C., and Boucher-Yip, E. (Eds.). (2016). Teacher Agency and Policy Response in
English Language Teaching. New York, NY: Routledge. doi: 10.4324/9781315646701

Ngo, D. H. (2021). Perceptions of EFL tertiary students towards the correlation
between e-learning and learning engagement during the COVID-19 pandemic. Int. J.
TESOL Educ. 1, 235–259.

Njie, B., and Asimiran, S. (2014). Case study as a choice in qualitative methodology.
J. Res. Method Educ. 4, 35–40. doi: 10.9790/7388-04313540

Ollerhead, S. U. E. (2010). Teacher agency and policy response in the adult ESL
literacy classroom. TESOL Quart. 44, 606–618. doi: 10.5054/tq.2010.230742_1

Oolbekkink-Marchand, H., Linor, L., Smith, K., Helleve, I., and Ulvik, M. (2017).
Teachers’ perceived professional space and their agency. Teach. Teacher Educ. 62,
37–46. doi: 10.1016/j.tate.2016.11.005

Priestley, M., Biesta, G., and Robinson, S. (2015). “Teacher agency: what
is it and why does it matter?” in Flip the System (Routledge), 134–148.
doi: 10.4324/9781315678573-15

Priestley, M., Edwards, R., Priestley, A., and Miller, K. (2012). Teacher agency in
curriculum making: agents of change and spaces for manoeuvre. Curricul. Inquiry 42,
191–214. doi: 10.1111/j.1467-873X.2012.00588.x

Ruan, X. (2021). Understanding the Professional Agency of Female Language
Teachers in a Chinese University: Rhetoric and Reality. New York, NY: Routledge.
doi: 10.4324/9781003230267

Ruohotie-Lyhty, M. (2013). Struggling for a professional identity: two
newly qualified language teachers’ identity narratives during the first
years at work. Teach. Teacher Educ. 30, 120–129. doi: 10.1016/j.tate.2012.
11.002

Ruohotie-Lyhty, M., andMoate, J. (2015). Proactive and reactive dimensions of life-
course agency: mapping student teachers’ language learning experiences. Lang. Educ.
29, 46–61. doi: 10.1080/09500782.2014.927884

Shelby, T. (2003). “Ideology, racism, and critical social theory,” in The Philosophical
Forum, Vol. 34 (Oxford, UK; Malden, MA, USA: Blackwell Publishing Ltd.), 153–188.
doi: 10.1111/1467-9191.00132

Skinner, Q. (2002). Visions of Politics, Vol. 2. London: Cambridge University Press.
doi: 10.1017/CBO9780511790812

Tao, J., and Gao, X. (2017). Teacher agency and identity commitment in curricular
reform. Teach. Teacher Educ. 63, 346–355. doi: 10.1016/j.tate.2017.01.010

Toom, A., Pyhältö, K., and Rust, F. O. C. (2015). Teachers’ professional agency in
contradictory times. Teacher. Teach. 21, 615–623

Trafimow, D. (2014). Considering quantitative and qualitative issues together.
Qualit. Res. Psychol. 11, 15–24. doi: 10.1080/14780887.2012.743202

Weng, S. S., Liu, Y., and Chuang, Y. C. (2019). Reform of Chinese universities
in the context of sustainable development: teacher evaluation and improvement
based on hybrid multiple criteria decision-making model. Sustainability 11, 5471.
doi: 10.3390/su11195471

White, E., Timmermans, M., and Dickerson, C. (2022). Learning
from professional challenges identified by school and institute-based
teacher educators within the context of school–university partnership.
Eur. J. Teach. Educ. 45, 282–298. doi: 10.1080/02619768.2020.
1803272

Yazan, B. (2015). Three approaches to case study methods in education:
Yin, Merriam, and Stake. Qualit. Rep. 20, 134–152. doi: 10.46743/2160-3715/20
15.2102

Frontiers in Psychology 05 frontiersin.org

https://doi.org/10.3389/fpsyg.2023.1032943
https://doi.org/10.1080/00071005.2019.1672855
https://doi.org/10.1007/s10755-014-9313-4
https://doi.org/10.1080/1046560X.2019.1666628
https://doi.org/10.4324/9780203413081-10
https://doi.org/10.24191/ajue.v17i1.12693
https://doi.org/10.1016/j.system.2018.03.002
https://doi.org/10.4324/9781315646701
https://doi.org/10.9790/7388-04313540
https://doi.org/10.5054/tq.2010.230742_1
https://doi.org/10.1016/j.tate.2016.11.005
https://doi.org/10.4324/9781315678573-15
https://doi.org/10.1111/j.1467-873X.2012.00588.x
https://doi.org/10.4324/9781003230267
https://doi.org/10.1016/j.tate.2012.11.002
https://doi.org/10.1080/09500782.2014.927884
https://doi.org/10.1111/1467-9191.00132
https://doi.org/10.1017/CBO9780511790812
https://doi.org/10.1016/j.tate.2017.01.010
https://doi.org/10.1080/14780887.2012.743202
https://doi.org/10.3390/su11195471
https://doi.org/10.1080/02619768.2020.1803272
https://doi.org/10.46743/2160-3715/2015.2102
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org

	Exploring the relationship between female language teachers' agency and teaching innovation in the PRC
	Introduction
	The study
	Discussion
	Conclusion
	Author contributions
	Funding
	Acknowledgments
	Conflict of interest
	Publisher's note
	References


