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Poor access to quality education among preschool students in Indonesia is a cause for
concern. To address this issue, the first step is to identify the current level of inclusive
education practises in these institutions. Thus, this study is aimed at identifying the level
of inclusivity of Indonesian preschools, particularly in East Java, from the perspective
of education practitioners. This study employed a sequential explanatory mix design. A
survey questionnaire and semi-structured interviews were utilised in collecting the data.
Atotal of 277 education practitioners, including principals and teachers at the preschool
level, were randomly sampled to answer the questionnaire. As interview respondents,
12 teachers and principals were recruited via purposive sampling. Generally, the
findings indicated that community building for inclusive education was found to be at
an average level (M=3.418, SD=0.323), whereas building inclusive values in preschools
was found to be at a high level (M=4.020, SD=0.414). In support of this, the findings of
the semi-structured interviews suggested that the school community was aware of the
differences among students and that respecting each other was generally practised
among the school community. However, poor community involvement to support
inclusive education was a challenge in most Indonesian preschools. These findings
are crucial for stakeholders and policymakers to continue promoting community
awareness and supporting inclusive education in these institutions.

inclusive education, index for inclusion, inclusive cultures, preschools, East Java

1. Introduction

Recognizing the right of all children to education is ensuring inclusion and equity in education.
The United Nations Educational, Scientific, and Cultural Organization (UNESCO, 2017) defines
inclusion as the process of assisting children to overcome barriers and challenges to quality education,
and equity as the efforts to foster a sense of fairness so that all students are treated equally in educational
settings. Clearly, inclusive education is a basic human right and the foundation for accomplishing social
cohesion (UNESCO, 2005, 2008). This implies that educational institutions should value the diversity,
achievement, and participation of all students, strategize planning to enhance their participation and
cater to their specific needs, continuously promote understanding and awareness of inclusive and
equitable education, and involve stakeholders and the community in its implementation (UNESCO,
2017). Although many educational institutions have supported inclusive education in recent years
(Kyriakides et al., 2018), it remains difficult to implement and maintain its quality.

Inclusion is seen as beneficial to both individual children and society as a whole [United
Nations Educational, Scientific, and Cultural Organization (UNESCO), 1994, 2020; Booth and
Ainscow, 2002; Odom et al., 2004; Florian and Black-Hawkins, 2011; Mitchell, 2014; Barton and
Smith, 2015; Collett, 2018; European Commission, 2020]; and is a Sustainable Development
Goal to be achieved by 2030 (United Nations, 2015b, Goal 4, Target 4.5); in Johanna Lundqvist,
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2030 The Education Initiative 2030 is a significant step forward,
where the priority is to guarantee that everyone receives a high-
quality education and provide opportunities for lifelong learning for
all (United Nations, 2015a). How inclusion could be put into practise
is an important question to answer. “The current debate is not about
what inclusion is or why it is necessary; the key question is how it
can be achieved”

The quality of early childhood education is a major concern for the
government, and it has recently become a priority for many
international and European organizations, including the Organization
for Economic Cooperation and Development (OECD), the United
Nations Educational, Scientific and Cultural Organization (UNESCO),
and the Organization for Economic Cooperation and Development
(OECD). UNESCO, UNICEEF, the European Commission, Eurydice,
and the European Agency for Special Needs and Inclusive Education
International organisations have recently emphasised the importance
of prioritising high-quality early childhood education and parenting in
order to eliminate inequalities in lifelong learning [European Agency
for Special Needs and Inclusive Education (European Agency), 2017].

In Indonesia, inclusive education aims to solve a variety of educational
issues for children with special needs through learning activities in regular
schools that provide positive values for student skills. Preschool inclusive
education can help children prepare for adulthood (Sakti, 2020).
According to Jumiatin et al. (2020), if the implementation is done
correctly, the inclusive education service system that has been in place
since preschool will be able to contribute to the education stage of
children with special needs in the next education stage. This is certainly
crucial to the purpose of education in Indonesia, where the education
system should always provide maximum access and convenience for the
citizens to learn regardless of their differences and backgrounds. Early
childhood education institutions throughout Indonesia are continuing to
develop and implement inclusive education.

The Index for Inclusion (Ainscow and Booth, 2011) is an example
of a self-development evaluation tool specifically designed to support
and assist the process of developing inclusive education. It is intended
to support critical reflection and action through a process of review and
self-evaluation, and it could be modified for local use and adapted to
meet the needs of individual agencies. Braunsteiner (2016) cites EASPD
(2012). Early in the school development process, three dimensions must
be considered: culture, policy, and practice. Each dimension is split into
two sections. As planning frameworks, both dimensions and sections
can be used (Booth and Ainscow, 2016, p. 13). The inclusion index
measures the success of preschool inclusive education implementation.
The purpose of this research is to better understand what factors
promote inclusive education implementation in terms of the cultural
dimension in the context of preschool education.

2. Methodology
2.1. Research design

The current study employed a sequential explanatory mix design,
beginning with quantitative data collection and continuing with
qualitative data collection (Creswell, 2009; Sugiyono, 2019). McBride
etal. (2019) assert that this design is beneficial in ensuring a reliable
and credible source of research data as its emergent approach expands
the findings of the quantitative data to further understanding the
studied issues. Therefore, in this study, a survey questionnaire was first
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administered on the research participants and semi-structured
interviews were conducted to validate, deepen, and broaden the
quantitative data (Creswell and Plano Clark, 2018; Sugiyono, 2019).

2.2. Participants

Participants for this study were selected using random stratified
sampling technique. Four categories of respondents (principals, special
education teachers, school administrators, and teachers) were identified
from a population of 427 education administers and practitioners in
East Java Preschools. A minimum of 205 respondents are required as
the minimum sampling size for the population of 440 individuals
(Krejcie and Morgan, 1970). Thus, 206 participants were identified, and
these participants were representatives of all strata. The number of
participants for each stratum was calculated using the following
formula [as suggested by Er (2012)]:

Participants for a selected stratum=(Number of required
participants/population) x total of participants in strata.

Based on the above formula, the total number of participants for
each stratum is as the following:

1. Principals=13 out of 26 principals.

2. Special education teachers= 13 out of 26 special education teachers.
3. School administrators =21 out of 44 school administrators

4. Teachers=159 out of 220 teachers.

On the other hand, a total of 12 respondents from these four
categories were selected as the interview participants. These respondents
were selected based on the following criteria:

1. have obtained a diploma/degree in the field of preschool education.
2. have more than 5years of working experience in the special
preschool education.

2.3. Instrument

The survey questionnaire was adapted from Index for Inclusion,
Creating an Inclusive Culture and used a 5-Likert scale (from 1 for
strongly disagree to 5 for strongly agree; Creswell, 2002; Ainscow and
Booth, 2011). There were three sections in this questionnaire: Section
A: Demographic Information, Section B: Community Development,
and Section C: Inclusive Value Development. Table 1 provides a
summary of this questionnaire.

To support the quantitative data, the interview protocol was
developed to further understand the community development efforts
and inclusive values development among education practitioners in
inclusive preschools. The questions focussed on the factors that can help
promote inclusive education, and how was current practice of inclusive
education in these selected schools (based on two aspects: community
development and inclusive value development).

2.4. Data collection and analysis

The data collection was held at the participant’s institution.
Permission to conduct this research was obtained from the Ministry of
Education, Culture, Research, and Technology Indonesia before any
data was collected. The participants were asked to sign a consent form
and were informed about the purpose of the study, their roles as
participants, and the confidentiality of their responses.
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TABLE 1 Questionnaire items.

TABLE 2 Demographic information.

10.3389/fpsyg.2023.1064870

Section A: Demographic information 4 Education level

Section B: Community development 9 Doctoral degree 0 0

Section C: Inclusive value development 9 Master’s degree 80 28.88

Total 22 Bachelor’s degree 197 71.12
Total 277 100.00

For analysis, the quantitative data was analyzed using descriptive
statistics - the frequency, mean, and standard deviation as the questionnaire
has an interval scale and measurement ratio (Hair et al, 2007).
Furthermore, the mean values were interpreted according to Jamil (2002)
recommendation: 1.00-2.33 represents a low level of integration, 2.34-3.66
represents an average level of integration, and 3.67-5.00 represents a high
level of integration. On the other hand, the qualitative data was transcribed
and analyzed thematically, based on Braun and Calrke (2006) six-step
analysis — starting with familiarizing with the data, and is followed by
generating initial codes, identifying themes, revising the identified themes,
defining and naming the themes, and writing the report.

3. Findings
3.1. Resource identification initiative

Table 2 is a summary of the respondents’ demographic information.
Generally, most of the respondents hold a bachelor’s degree (n=197,
71.12%). From a total of 277 respondents, 175 respondents (63.18%)
completed their respective degrees in preschool education field, and
231 (83.39%) of them have working experience between five to less than
10years.

Table 3 illustrates the results of mean score analysis of the level of
inclusive education practices in East Java preschools. This indicates that
the overall level of inclusive education practices was at a high level. In
addition, inclusive value development achieved a higher mean score
(M=4.020, SD=0.424). However, community building achieved a slightly
lower mean score (M=3.418, SD=0.323), indicating an average level
of integration.

The overall mean score for Community Building was M=3.416
(SD =0.564), indicating an average level of integration. However, three
items achieved a high level of integration, indicating that the
respondents believed they respect each other (M =4.520, SD=0.657),
have a good cooperation (M =4.500, SD =0.635), and staff relates what
happens at school to the students’ daily lives at home (M=4.270,
SD=0.575). This was supported with the interview responses as the
participants indicated that they respect, cooperate and relate students’
prior experience at home to school:

We respect one another. We always work together with all elements
involved in education implementation. (PSR1)

We definitely have mutual respect. We always work together as
well. (GAR2)

Of course, we respect one another. We also collaborate to achieve
inclusive education. (GPR4)

It needs to be noted that we must respect one another. We also rely

on one another and collaborate. (KTR4)
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Field of education

Inclusive education 21 7.58
Preschool education 175 63.18
Others 81 29.24
Total 277 100.00
0 to less than 5years 0 0

5 to less than 10years 231 83.39
10 to 15years 46 16.61
Total 277 100.00

Interestingly, it was found that responding to different gender roles
was at the lowest level of integration (M=2.097, SD=0.372). A further
analysis from the interview indicated that it was difficult to properly
respond to this difference as the current practices were still poor and
school was not encouraging to acknowledge and celebrate differences.
For instance, the respondents stated that:

We have not been able to accept all students indeed, what
we accept is still limited considering the limitations we have.
I am afraid that they will not be served well if all are accepted.
We are also still learning in every way to implement this inclusive
education. (PSR4)

The school does not have the courage to accept all students. (GAR3)

Because of the limitations that we have for now, we initially limit the

number of students with special needs that we accept.

On the other hand, the overall mean score for Inclusive Value
Development was M=4.019 (SD=0.373), indicating a high level of
integration. The respondents supported that:

All of us do our best to always provide needed services for all
children, including special needs children. (PSR1)

Undoubtedly, students in general were valued equally as the school
encouraged inclusivity in teaching and learning activities:

We work very hard to respect each student's rights and to
be non-discriminatory, to involve all students in learning, to serve
their learning needs, to solve problems together, and to interact well
with one another. (PSR.1)

To be able to realize a friendly school, it must begin by respecting
the rights of all students and respecting differences. What I do is
non-discriminatory, and I try to provide the best service possible as

needed, and all problems are properly resolved. (GAR. 2)
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TABLE 3 The mean scores for community building, and inclusive values development.

Item M SD Interpretation
Community building

Al: Everyone is welcome. 3.116 0.565 Average
A2: Students help each other. 3.112 0.556 Average
A3: Staff and students respect each other. 4.520 0.657 High
Ad4: Staff and parents/guardians work with each other. 2.975 0.477 Average
A5: Staff and administrators have good cooperation. 4.500 0.635 High
A6: School as a model of democratic citizenship. 3.126 0.733 Average
A7: Adults and children respond to various gender roles. 2.097 0.372 Low
A8: School and local communities thrive together. 3.036 0.509 Average
A9: The staff relates what happens at school to the students’ daily lives at home. 4.270 0.575 High
Total 3.416 0.564 Average
Inclusive values development

B1: School develops inclusive values that are shared together. 4.160 0.673 High
B2: School encourages everyone to respect all forms of human rights 4.330 0.685 High
B3: School and local community work together to develop inclusive values. 3.148 0.688 Average
B4: Inclusiveness is seen as increasing participation for everyone. 4.190 0.572 High
B5: Students are valued equally. 3.043 0.606 Average
B6: Students are treated equally. 4.200 0.809 High
B7: School avoids any form of discrimination. 4.460 0.616 High
B8: School encourages interaction and non-violent resolution of arguments. 4.390 0.565 High
B9: Schools encourage students and adults to feel good about themselves. 4.250 0.698 High
Total 4.019 0.656 High

The significance of achieving education for all by respecting and not
discriminating against the rights of all students. I make every effort
to meet the learning needs of students with special needs. If there
are any issues, particularly with learning, we will consult with all
relevant parties to find the best solution. (GPR. 2)

The most important thing is to respect the rights of every student,
to respect difference, to be accommodating, not discriminatory, and

to solve problems in a positive way. (KTR.2)

However, two items achieved an average level: School and local
community work together to develop inclusive values (M =3.148,
SD =0.688), and students are valued equally (M =3.043, SD=0.606).
This is because they respondents expressed that community
involvement was limited and thus, affecting the effort to collaboratively
develop inclusive values. They stated that:

Community involvement is limited to the participation in school
committee activities. (PSR1)

Our community collaboration remains limited because not all
ordinary people understand and care about the education of
students with special needs. (GAR4)

Community involvement is limited to committee activities, with the
exception of related experts in the form of crew member
identification. (GPR.4)

Cooperation remains restricted to committee activities. (KTR2)
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4. Discussion

Undeniably, the preschools in East Java have attempted to implement
inclusive education by practicing community building and inclusive
values development at different levels — from the administrators to
teachers and local community. However, in this study, it was found that
community building was still at an average level (M =3.416, SD =0.564).

To successfully develop a community that is sensitive and responsible
for inclusive education, the school’s ideology needs to be refined. Thus,
shared values, beliefs, and perceptions that are mutually shared by each
community member should be emphasised (Hatzipanagiotou, 2008;
Schein and Schein, 2017). Alexaki et al. (2022) strongly believe that
access and practises under the inclusive policy are typically treated as a
separate unit. As a result, simply having access is insufficient if the
practises in these preschools are subpar. In this study, this might be the
reason. A closer identification of the findings indicated that responding
to different gender roles was at the lowest level of integration (M =2.097,
SD=0.372). The interview findings also supported the fact that the
current practise was not responsive to this difference.

On the other hand, the inability of teachers, staff, parents, and the
community in general to address differences and avoid discrimination
against individual differences is still a problem in the context of
Indonesian education. One of the barriers to effective implementation
of inclusive education in Indonesia is teacher competency (Tarmansyah,
2009; Yusuf and Yeager, 2011; Ministry of Education and Culture
Indonesia, 2019). As a result, these students continue to face challenges
in society, particularly in educational settings.

This, however, will always go well if the existing system is continuously
improved. In addition, the school works to improve learning quality by
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emphasising the importance of student cooperation. Cooperation among
students is essential in community development as part of the effort to
implement inclusive education (Sanchez et al., 2019).Peer-to-peer learning,
on the other hand, has been shown to improve academic outcomes and
school inclusion (Sanchez and Dez, 2013), as evidenced by the findings of
the European project (Included Ed., 2006-2010), as elaborately discussed
by Sanchez etal. (2019). As a result, in order to realise the implementation
of inclusive education, student collaboration must be developed. Parental
involvement in learning has so far been limited to broad issues. As a result,
as a barrier to achieving inclusive education implementation, schools
should attempt to involve parents more in the planning, implementation,
and assessment processes. According to Sanchez et al. (2019), one of the
barriers to quality and inclusive education is a lack of collaboration or
involvement of families and teachers in the implementation of inclusive
education. Of course, if collaboration is not viewed as a critical component
of school performance, it becomes more difficult to create an inclusive
culture. Schools should also strengthen their relationships with the
surrounding community in order to develop and implement inclusive
education collaboratively, and each gender’s role should be well understood
and communicated across the community members.

On the other hand, it was found that inclusive value development was
ata high level of integration (M =3.719, SD=0.373). These preschools have
taken initiatives to achieve this, especially trying to accept children without
discrimination, even though, due to limitations, the school has not been
able to fully accept all children with various needs and abilities (Efendi,
2011). Furthermore, the school strives to meet each students learning
needs by implementing child-friendly learning. In order to create inclusive
schools, all elements involved in the implementation of inclusive education
must collaborate and solve existing problems in constructive ways.

The findings provide a clearer indication that the East Java preschools
are practising inclusive values. Specifically, inclusive value development,
encouragement to respect each other, increased participation, equal
treatment for all, and appreciating oneself are pivotal to inculcating
inclusivity and equity in education (UNESCO, 2017). As a result, much can
be learned and replicated at other levels of education in Indonesia from
how and what is practised in these institutions. A closer examination of the
findings revealed an average level of engagement between the community
and the local community, as well as how students are valued equally. This
calls for room for improvement in ensuring the current practises can
be improved by involving the local community, especially parents, to help
promote and enhance inclusivity in schools. This resonates with the
findings by Lundqvist (2022), who similarly highlighted the importance of
community involvement in developing a more inclusive and equitable
learning environment for preschool children.

Undeniably, schools are still limited in their ability to involve the
community in order to develop inclusive education (Efendi, 2011).
Suhendri (2020) suggested that awareness should be developed among
community members to support inclusive education practices. It is critical
to provide adequate information to the general public. Undeniably, the use
of social media platforms is pivotal to addressing this problem. Suhendri
(2020) believed that a systematic campaign and awareness programmes
should be developed to ensure the message is reaching the target group.

5. Conclusion

Generally, the findings of this study have provided insight on the
current inclusive education practises in East Java preschools. Education
should be responsive to the needs and differences of children, particularly
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those with special needs. As emphasised by UNESCO (2017), the obstacles
and challenges faced by these children should be strategically addressed,
with a particular emphasis on increasing the awareness and participation
of teachers, administrators, and the general public in order to ensure its
effective implementation. This study provided insightful findings for
policymakers, educators, and society on the level of inclusive integration
in East Java preschools. Even though inclusive value development is at a
high level, there is still a need to raise awareness about student differences
and ideal inclusive education practices. Furthermore, immediate action
should be taken to ensure that community building for inclusive education
is at a higher level. Interestingly, the findings indicated that community
building was at an average level. It is important to note that without strong
community development, efforts to ensure that every student is valued
and that different needs are strategically addressed will fall short.

Future researchers are encouraged to expand on the current study by
identifying parents’ perspectives on inclusive education practises in East
Java preschools. As an important part of a society, their perspectives,
voices, and experiences are critical to better understanding the strengths
and challenges of implementing inclusive education in these institutions.
It is also suggested that a comparison of participants’ perceptions of the
level of implementation of inclusive education based on their location, job
type, and other social demographic characteristics be conducted to further
investigate the differences in their opinions and practices. This information
is critical for improving current preschool practises in East Java.

Data availability statement
The original contributions presented in the study are included in the

article/supplementary material, further inquiries can be directed to the
corresponding author.

Ethics statement
The studies involving human participants were reviewed and
approved by the Ministry of Research, Technology and Higher

Education Indonesia. The participants provided their written informed
consent to participate in this study.

Author contributions
MY, SS, and MT: conceptualization and data collection. MY, SS,

and KJ: writing, review, and editing. SS and KJ: data analysis. All
authors contributed to the article and approved the submitted version.

Acknowledgments

We would like to express our very great appreciation to all research
participants who voluntarily involved in this study.

Conflict of interest

The authors declare that the research was conducted in the absence
of any commercial or financial relationships that could be construed as
a potential conflict of interest.

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1064870
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org

Yasin et al.

Publisher’s note

All claims expressed in this article are solely those of the authors
and do not necessarily represent those of their affiliated

References

Ainscow, M., and Booth, T. (2011). The Index for Inclusion (3rd). Bristol: Centre for
Studies on Inclusive Education.

Alexaki, N., Foulidi, X., and Papakitsos, E. C. (2022). The three dimensions of inclusive
education in the attempt for educational change: cultures, policies and practices. J. Res.
Initiat. 6, 1-13.

Barton, E. E., and Smith, B. J. (2015). Advancing high-quality preschool inclusion: a
discussion and recommendations for the field. Top. Early Child. Spec. Educ. 35, 69-78. doi:
10.1177/0271121415583048

Booth, T., and Ainscow, M.. (2002). Index for inclusion: developing learning and
participation in schools. Available at: http://www.eenet.org.uk/resources/docs/Index%20
English.pdf

Booth, T., and Ainscow, M. (2016). Index for inclusion: Developing learning and
participation in schools (4th). United Kingdom: Centre for Studies on
Inclusive Education

Braun, V., and Clarke, V. (2006). Using Thematic Analysis In Psychology: Qualitative
Research In Psychology. Qual. Res. Psychol. 3,77-101.

Braunsteiner, Maria-Luise. (2016). Implementing the Index for Inclusion for Inclusive
Schools: A New Paradigm. Available at: http://journal.ph-noe.ac.at

Collett, C. (2018). “Why include children with SEND?” in Disability and Inclusion in
Early Years Education. ed. C. Collet (London: Routledge), 9-25.

Creswell, JJW. (2002). Education Research: Planning, Conduvting, and Evaluating
Quantitative and Qualitative Research. Upper Saddle River, NJ: Pearson Education.

Creswell, .W. (2009). Research Design (International Students Edition); Qualitative,
Quantitative, and Mix Methods Approaches. New Jersey: Person Merill Prentice Hall.

Creswell, J. W, and Plano Clark, V. L. (2018). Designing and Conducting Mixed Methods
Research (3rd ed.). Thousand Oaks, CA: SAGE.

Efendi, M. (2011). Studi Evaluatif Kesiapan SD di kota Malang Untuk Menyelenggarakan
Pendidikan inklusif bagi Anak Berkebutuhan Khusus. Malang: Lembaga Penelitian
Universitas Negeri Malang.

Er, S. (2012). Comparison of the efficiency of the various algorithms in stratified sampling
when the initial solutions are determined with geometric method. Int. j. stat. appl. 2, 1-10.

European Agency for Special Needs and Inclusive Education (European Agency) (2017).
Inclusive Early Childhood Education: New Insights and Tools-Final Summary Report.
Odense, Denmark. Available at: https://www.curopean-agency.org/sites/default/files/ITECE
Summary-ENelectronic.pdf

European Commission (2020). Strengthening the Quality of Early Childhood Education
and Care through Inclusion. Brussels: Publications Office of the European Union.

Florian, L., and Black-Hawkins, K. (2011). Exploring inclusive pedagogy. Br. Educ. Res.
J. 37, 813-828. doi: 10.1080/01411926.2010.501096

Hair, J., Money, A., Page, M., and Samouel, P. (2007). Research Methods for Business.
England: John Wiley & Sons, 49, 336-337

Hatzipanagiotou, P. (2008). “The role of culture in the effectiveness of the school
organization MINEDU, integration of children of returnees and foreigners in the school
(junior high school)” in Training guide. Intercultural education and training. ed. D. K.
Mavroskoufis (Thessaloniki: Greek Ministry of Education)

Jamil, Ahmad. (2002). Pemupukan Budaya Penyelidikan di Kalangan Guru di Sekolah:
Satu penilaian. Tesis Dr. Fal., Fakulti Pendidikan, Universiti Kebangsaan Malaysia.

Jumiatin, D., Windarsih, C. A., and Sumitra, A. (2020). Penerapan Metode Holistik
Integratif Dalam Meningkatkan Kecerdasan Interpersonal. Tunas Siliwangi: Jurnal Program
Studi Pendidikan Anak Usia Dini STKIP Siliwangi, Bandung 6, 1-8.

Frontiers in Psychology

06

10.3389/fpsyg.2023.1064870

organizations, or those of the publisher, the editors and the
reviewers. Any product that may be evaluated in this article, or
claim that may be made by its manufacturer, is not guaranteed or
endorsed by the publisher.

Krejcie, R. V., and Morgan, D. W. (1970). Determining sample size for research activities.
Educ. Psychol. Meas. 30, 607-610. doi: 10.1177/001316447003000308

Kyriakides, L., Creemers, B., and Charalambous, E. (Eds.) (2018). “Implications for
research, policy and practice: a way forward” in Equity and Quality Dimensions in
Educational Effectiveness. Policy Implications of Research in Education, vol. 8. (Cham:
Springer).

Lundgqvist, Johana. (2022). Putting Preschool Inclusion into Practice: A Case Study.
Available at: https://www.tandfonline.com/doi/pdf/10.1080/08856257.2022.2031096

McBride, K. A., MacMillan, E, George, E. S., and Steiner, G. Z. (2019). “The use of mixed
methods in research” in Handbook of Research Methods in Health Social Sciences. ed. P.
Liamputtong (Singapore: Springer).

Ministry of Education and Culture Indonesia (2019). Rencana induk pengembangan
pendidikan inklusif tingkat nasional tahun 2019 - 2024. Indonesia: Ministry of Education
and Culture Indonesia.

Mitchell, D. R. (2014). What Really Works in Special and Inclusive Education: Using
Evidence-Based Teaching Strategies. Abingdon, Oxon: Routledge

Odom, L. S., Vitztum, J., Wolery, R., Lieber, J., Sandall, S., Hanson, M. J., et al. (2004).

Preschool inclusion in the United States: a review of research from an ecological systems
perspective. J. Res. Spec. Educ. Needs 4, 17-49. doi: 10.1111/).1471-3802.2004.00016.x

Sakti, S. A. (2020). Implementasi Pendidikan Inklusif Pada Lembaga Pendidikan Anak
Usia Dini Di Indonesia. Jurnal Golden Age 4, 238-249.

Sénchez, S., Rodriguez, H., and Sandova, M. (2019). Descriptive and Comparative
Analysis of School Inclusion through Index for Inclusion. Psychol. Soc. Educat. 11, 1-13.

Schein, E.H., and Schein, P. (2017). Organizational Culture and Leadership. New Jersey: Wiley.
Sugiyono, (2019). Metode Penelitian Kuantitatif Kualitatif. dan RéD. Bandung: Alfabeta.

Suhendri, (2020). The challenges of inclusive education in Indonesia. J. Res. Bus.
Econom. Educat. 2, 1-6.

Tarmansyah, (2009). Pelaksanaan pendidikan inklusif di SD Alai Padang Utara.
Pedagogi: Jurnal Ilmu Pendidikan 9, 1-16. doi: 10.24036/pedagogi.v9il.117

UNESCO (2005). Guidelines for Inclusion: Ensuring Access to Education for All. Paris:
UNESCO

UNESCO (2008). Conferencia Internacional de Educacion “la Educacién Inclusiva:
el Camino hacia el Futuro” Ginebra. Available at: http://www.ibe.unesco.org/
fileadmin/user_upload/Policy_Dialogue/48th_ICE/General_Presentation-48CIE-4__
Spanish_.pdf

UNESCO (2017). A guide for ensuring inclusion and equity in education. Paris, France:
UNESCO.

United Nations (2015a). Sustainable Development Goals: 17 Goals to Transform Our
World. Available at: http://www.un.org/sustainabledevelopment/education/

United Nations (2015b). Transforming Our World: The 2030 Agenda for Sustainable
Development. New York: United Nations

United Nations Educational, Scientific and Cultural Organisation (UNESCO) (1994).
The Salamanca Statement and Framework for Action on Special Needs Education. Paris:
UNES

United Nations Educational, Scientific and Cultural Organisation (UNESCO) (2020). Global
Education Monitoring Report, 2020: Inclusion and Education: All Means All” Paris: UNES

Yusuf, M., and Yeager, J. L. (2011). The implementation of inclusive education for
students with special needs in Indonesia. Excell. High. Educat. 2, 1-10. doi: 10.5195/
EHE.2011.27

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1064870
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1177/0271121415583048
http://www.eenet.org.uk/resources/docs/Index English.pdf
http://www.eenet.org.uk/resources/docs/Index English.pdf
http://journal.ph-noe.ac.at
https://www.european-agency.org/sites/default/files/IECE-Summary-ENelectronic.pdf
https://www.european-agency.org/sites/default/files/IECE-Summary-ENelectronic.pdf
https://doi.org/10.1080/01411926.2010.501096
https://doi.org/10.1177/001316447003000308
https://www.tandfonline.com/doi/pdf/10.1080/08856257.2022.2031096
https://doi.org/10.1111/J.1471-3802.2004.00016.x
https://doi.org/10.24036/pedagogi.v9i1.117
http://www.ibe.unesco.org/fileadmin/user_upload/Policy_Dialogue/48th_ICE/General_Presentation-48CIE-4__Spanish_.pdf
http://www.ibe.unesco.org/fileadmin/user_upload/Policy_Dialogue/48th_ICE/General_Presentation-48CIE-4__Spanish_.pdf
http://www.ibe.unesco.org/fileadmin/user_upload/Policy_Dialogue/48th_ICE/General_Presentation-48CIE-4__Spanish_.pdf
http://www.un.org/sustainabledevelopment/education/
https://doi.org/10.5195/EHE.2011.27
https://doi.org/10.5195/EHE.2011.27

	An analysis of inclusive education practices in East Java Indonesian preschools
	1. Introduction
	2. Methodology
	2.1. Research design
	2.2. Participants
	2.3. Instrument
	2.4. Data collection and analysis

	3. Findings
	3.1. Resource identification initiative

	4. Discussion
	5. Conclusion
	Data availability statement
	Ethics statement
	Author contributions
	Conflict of interest
	Publisher’s note

	﻿References

