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international university students
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Department of Guidance and Counseling, Faculty of Education, Ibn Haldun University, Istanbul, Turkiye

Background: Over the past decade, Turkiye has experienced an increasing influx
of international students, particularly from various Arab countries. The significant
number of Arab international university students has prompted researchers to pay
more attention to the experiences of this population in the country. This study
examined the adjustment problems experienced by Arab female international
university students in Turkiye.

Method: The research has a mixed methods design and includes both quantitative
and qualitative studies. In the quantitative study, the International Students
Adjustment Scale (ISAS) was used with 373 participants to examine the challenges
in which dimensions of adjustment (academic, sociocultural, or personal) were
more challenging for the study group. In the qualitative study, semi-structured
interviews were conducted with 19 Arab female international university students
to gain a deeper understanding of their experiences in the domain that is found
the issues are more profound.

Results: Data from the quantitative study revealed that these students experienced
similar challenges in each dimension of adjustment; however, problems in the
sociocultural domain were much more profound. In line with the quantitative
study, the interview questions of the qualitative study were prepared to explore the
sociocultural domain and included the pre-arrival expectations, the post-arrival
adjustment challenges, and the coping strategies of the study group. The Results
of the qualitative study showed that although their prearrival expectations were
almost met, they encountered various problems, ranging from cultural differences
in daily activities to discrimination. It was also found that many of them were
reluctant to ask for help, and to cope with adjustment problems, they usually used
maladaptive or dysfunctional coping strategies such as avoidance and isolation.

Discussion: The findings of the quantitative study are in line with the previous
studies that the overall adjustment of international students is influenced by
different domains that are broadly academic, sociocultural, and personal. Among
them, the sociocultural domain is found as the one in the study population
that encounters more challenges. The results of the qualitative study support
the findings of previous studies related to prearrival expectancies, provide more
understanding of adjustment challenges and bring more information about
adopted coping strategies.

KEYWORDS

adjustment issues, gender issues, coping strategies, international students, academic
adjustment, sociocultural adjustment, personal adjustment

1. Introduction

The importance of developing internationalization strategies has become a rapidly
growing phenomenon in response to globalization in political, financial, educational,
and other fields and the interdependence of different cultures, societies, economies, and
populations. The globalization of the education field requires higher education institutions
worldwide to adopt new policies, procedures, and guidelines to attract more international
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students (Ross et al., 2013; Ozoglu et al., 2015; Bradford et al.,
2017; Gajwani and Chakraborty, 2021). Over the past two decades,
Tirkiye has also changed its policies, regulations, and legal
arrangements to attract international students to the country
(Ozoglu et al,, 2015). According to the report of the Council of
Higher Education (CoHE) on the number of students by nationality
in 2021, the number of international students in Tiirkiye reached
approximately 224,000 (Education, 2021).

Data from the Turkish Council of Higher Education showed
that the number of students from Arab countries has increased
significantly over the past 5 years (Education, 2019). Specifically,
the number of Arab students from Syria has increased by 1,060%,
Egypt by 865%, Libya by 638%, Yemen by 480%, Jordan by 424%,
Somalia by 262%, Iraq by 227%, Palestine by 170%, and Morocco
by 145% (Aydin, 2021b). In the 2021-2022 academic year, a total
of 98,505 Arab students were enrolled in Turkish universities,
including 33,802 women (Education, 2021).

The sociocultural and religious norms strongly influence the
deportment of Arab women and cause them to face additional
challenges in these areas. For example, studies showed that, in
some Arab countries, women are not exposed to coeducation from
childhood (Altamimi, 2014) or a mixed-gender environment from
childhood, which causes them to face enormous challenges in
foreign countries, such as Tiirkiye, where coeducation is practiced.
Often, students are taught by the opposite gender (Altamimi and
Nyland, 2010).

Arab female international university students represent a
remarkable number of population in Tirkiye; therefore, their
struggles in the adjustment process can be considered more evident.
Moreover, understanding their challenges can guide us to take
helpful steps to improve the conditions for newly arrived students.
However, a lack of scholarly literature comprehensively examines
the adjustment problems of Arab female international university
students, especially those who have enrolled in Turkish universities.
This study aimed to identify the most challenging adjustment
domain for Arab female international university students in
Tiirkiye and to uncover their prearrival expectations, postarrival
adjustment challenges, and coping strategies to deal with stress.

The research questions of the study are as follows:

1. What is the most challenging adjustment domain for Arab
female international university students in Tiirkiye?

2. What are the prearrival expectations and postarrival adjustment
challenges of Arab female international university students?

3. What are the coping strategies Arab female international
university students deal

adopted to with  distressing

adjustment problems?

2. Literature review

2.1. International students’ adjustment

The (APA, 2020)
dictionary defines an adjustment as “a change in attitude, behavior,

American Psychological Association
or both by an individual based on a perceived need or desire for
change, especially in response to the current environment or to
changing, atypical, or unexpected conditions.” Individuals can
be considered well-adjusted when they functionally and healthily
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meet their needs while responding appropriately to environmental
and social demands.

International students are those who move to another country
to pursue their education (Shapiro et al., 2014; UNESCO, 2022).
Moving from one’s home country to a host country can significantly
change the environment, and adjusting to unfamiliar sociocultural
norms while studying in a new academic environment can lead to a
mixture of discomfort and personal development (Ammigan et al.,
2022).

International students need to adapt to the host country
environment in order to approach harmony, balance, and
equilibrium. During the acculturation process, individuals may face
adjustment challenges (Baklashova and Kazakov, 2016; Alharbi and
Smith, 2018). In recent years, various studies have addressed the
difficulties international students face in assimilating, acclimating,
and acculturating to new social, cultural, and educational
environments (Aldwin and Yancura, 2004; Yan, 2020; Koo et al.,
2021). In the case of international students, they are likely to
face challenges in different areas of adjustment, namely, academic,
personal, and sociocultural domains (Aderi et al., 2013; Firang,
2020).

Academic adjustment can be achieved when students
respond successfully to educational demands such as motivation,
application, and performance (Baker and Siryk, 1999). It involves
meeting course requirements and achieving learning outcomes.
International students pursuing their academic careers need to
acclimate themselves to the academic atmosphere of the university
in order to achieve success and persistence in their studies (Hussain
and Shen, 2019).

“Socio-cultural adjustment” refers to an individual’s ability to
adapt to a new environment (Kwon, 2013). It involves international
students developing new competencies and skills to cope with
the challenges of daily life in a new cultural environment (Ward
and Kennedy, 2001). The process of sociocultural adjustment
is influenced by cultural learning and the acquisition of social
skills, among other factors (Wilson et al., 2013). This dynamic
process can create a harmonious fit between an individual and
his or her environment. When an individual’s social and cultural
environment has changed, it is necessary for the individual to learn
and cope with the norms, values, standards, and acceptances of
the new society in order to successfully adapt to the sociocultural
aspects of the new environment (Baron and Hartwig, 2020).

Personal adjustment occurs when an individual establishes
a harmonious relationship with his or her environment. In the
context of international students, it is related to the intrapsychic
state of students as they adapt to their new environment in the
host country; the degree to which they experience psychological
distress and whether there are concomitant somatic problems are
related to the process of personal adjustment (Baker and Siryk,
1999). Personality type, characteristics, early experiences, personal
beliefs, values, attitudes, etc. may determine the pace and direction
of their adjustment.

2.2. The push-and-pull model

Students choose to study abroad for various reasons, which
may be related to adverse conditions in their home country or to
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the attractiveness and higher standards of the destination country.
Scholars often explain student choices using the “push and pull”
model, and recently the McMahon model (1992) has been widely
used by researchers studying the movement of students across
international borders for educational purposes (Hailat et al., 2022).
According to McMahon (1992), the “push” or outbound model
describes the disadvantageous factors of a home country that cause
students to leave and study abroad, while the “pull” or inbound
model describes the attractive qualities of the host country. The
literature shows that for the Middle Eastern students, the pull
factors to Tirkiye are its geographical proximity to the Middle
East and Europe (Tirkiye being a passage to the latter), the
supportive policies of the Turkish government toward Middle
Eastern students and refugees (Aydin, 2021a), the significant
Muslim population in Tirkiye (Cetin et al., 2017), and religious
compatibility that positively influence student’s decision to study
abroad (Chang and Chou, 2021). In Addition, factors such as
quality of education, affordability, recommendations from others,
and scholarship opportunities (Ilhan et al., 2012; Ozoglu et al., 2015;
Snoubar, 2017; Aydin, 2021b) are also found to be the pull factors
for studying in Tirkiye.

2.3. Acculturation stress

full of
opportunities, or culturally and geographically close to the

The chosen host country may be attractive,

home country; however, students may still experience stress due
to encountering a different culture. Several studies indicate that
adjusting to a new environment can be a significant source of
stress that affects a person’s physical and psychological wellbeing
(Bae, 2020). Students who encounter a new environment and
cultural differences between their home culture and the culture of
the country they are studying may experience acculturative stress
(Schwartz and Zamboanga, 2008). Acculturative stress refers to the
stress that results from the process of adapting to a new culture.
Berry (2006) coined the term “acculturation stress” to signify one’s
stress and one’s reaction to the life events caused by acculturation.
Studies have found that acculturation stress affects international
students and has a positive relationship with mental disorders (Liu
etal., 2022).

The literature focuses primarily on international students’
distress as a response to the problems they encounter in the host
country. It has been found that during the acculturation period, the
most distressing adjustment problems for international students
are homesickness, loneliness, loss of status or identity, difficulties
in accessing support services, stereotyping, prejudice, racial
discrimination, differences in social and cultural norms, financial
problems, dietary restrictions, and language inadequacies (Wenhua
and Zhe, 2013; Kristiana et al., 2022). Snoubar (2017) shows that
international students are discriminated against by their peers
mainly because of their language inadequacies, cultural differences,
speaking in their native language, sexual orientation, political
beliefs, skin color, religion, or race. A study conducted in Tirkiye
also points out the problems related to language inadequacy
and accommodation problems, male-female relationships, and the
differences in religious practices (Ilhan et al., 2012).
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2.4. Coping strategies

Coping strategies refer to the various techniques individuals use
to deal with stressors and challenging situations. Coping strategies
are particularly relevant for international students who often face
a variety of stressors, such as adjusting to new academic demands
and dealing with social isolation. Recent literature has examined
coping strategies and their association with various outcomes
among international students. For example, one study found that
international students who used emotion-focused coping strategies
(such as seeking social support or using positive reframing)
reported higher levels of psychological wellbeing and lower levels
of stress (Chudzicka-Czupala et al., 2023). Another recent study
examined mindfulness as a coping strategy for international
students. Researchers found that higher levels of mindfulness were
associated with lower levels of perceived stress and better academic
performance (Poudel and Subedi, 2020). Another study examined
the impact of coping strategies on academic adjustment among
international students. Researchers found that problem-focused
coping strategies, such as information seeking and planning, were
positively associated with academic adjustment.

In contrast, avoidant coping strategies, such as denial and
distraction, were negatively associated with academic adjustment
(Rezaei et al., 2020). Individual differences may lead individuals
to use different coping strategies to respond to a stressful
situation. For example, a study conducted in Tirkiye with African
international students found that their main coping strategies were
building networks with other Africans in the country, befriending
Turkish people, learning Turkish, keeping in touch with their
families, studying hard, being optimistic, and engaging in language
practices (Musizvingoza, 2020). Although coping strategies help
individuals cope with stressors, they can be adopted in adaptive or
maladaptive ways. Adaptive coping strategies provide a relatively
permanent solution to the problem without experiencing conflict or
distress while maintaining wellbeing (Pearlin and Schooler, 1978).
Maladaptive coping strategies, on the other hand, are helpful in the
short term but have a negative long-term impact on the individuals’
physical or psychological health and wellbeing (Stonham, 1996).
The literature on the coping strategies of international students
in Tirkiye is rather limited. Therefore, the current study aimed
to contribute to the literature by understanding the coping
strategies of Arab female international university students when
encountering stressors in Tdrkiye.

3. Methods

3.1. Procedure

This research consists of two parts. The first part aimed
to discover the different adjustment domains of Arab female
international university students. The second part aimed to
explore their prearrival expectations, acculturation experiences
related to adjustment issues, and coping strategies in response
to the challenges they face in the domain where they meet
the most challenges. The mixed methods research design was
the most appropriate option for conducting this research. For
the quantitative study, our null hypothesis is that the overall
adjustment of Arab female international university students is
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equally influenced by each of the three adjustment domains. On the
contrary, our alternative hypothesis is that overall adjustment is not
equally influenced by the three adjustment domains, i.e., academic,
sociocultural, and personal adjustment. Three different methods
were used to analyze the quantitative study.

First, the correlation analysis between the three subdimensions
(academic, sociocultural, and personal) and the overall adjustment
was conducted to investigate the extent to which the four are
correlated with each other. Second, a one-way ANOVA was used
to test whether the mean adjustment of the three subdimensions is
the same.

Third, the linear regression model was used to assess the impact
of the three subdimensions on the overall adjustment. Linear
regression also facilitated the investigation of the subdimension
that would dominate the overall adjustment.

STATA was used for the quantitative analysis.

For the qualitative part of the research, interviews—consistent
with the findings of the quantitative data—were conducted to
have an in-depth understanding of the experiences of Arab female
international university students in the areas that they found most
challenging. The meaning-making process of qualitative data is
mainly based on coding or categorizing the data, which involves
three steps: reducing the significant volume of the raw data,
identifying the critical patterns or themes of the data, and drawing
conclusions (Wong, 2008). In the research analyses, the data turned
to voice recordings in written form. Later, the open coding method
was used to identify the themes. Open coding involves reading the
raw data and dividing it into categories of information (Ozanne
et al,, 1992). The data were coded according to the common
themes related to the three categories titled pre-arrival expectations,
postarrival adjustment challenges, and coping strategies. Under
each category, the common phrases were coded; for example,
the theme of challenges due to cultural differences summarized
several codes, including communication problems due to language
issues, involvement problems due to sociocultural differences,
and Arab-Turkish female cultural differences. The whole coding
process was carried out using the qualitative data analysis software
program MaxQDAT10.

3.2. Participants

This research was conducted in two parts: quantitative and
qualitative, and the samples were selected separately for both
studies. For the quantitative part of the study, the researchers used
a selective random sampling technique to adequately represent
the Arab countries, and they randomly selected participants from
each Arab country who were enrolled in bachelor’s and master’s
programs at universities in the Republic of Tirkiye. Participation
in the research was voluntary, and the researchers approached the
participants online or face-to-face at their respective campuses.
Participants were selected from the six largest cities of Tiirkiye:
Ankara, Antalya, Istanbul, Izmir, Konya, and Trabzon. These
metropolitan cities include most of the universities in Tirkiye and
have the largest population of Arab female international students
enrolled in their different universities. The average age of the
bachelor’s sample group of Arab female international university
students was 20.5 years, and the average age of the master’s sample
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TABLE 1 The sample size and the origin countries.

Origin of  Undergraduate Graduate No of
country students
(n=373)
Algeria 10 5 15
Egypt 19 9 28
Iran 11 7 18
Iraq 12 6 18
Jordan 15 9 24
Lebanon 15 9 24
Libya 13 9 22
Morocco 13 9 22
Palestine 18 12 30
Saudi Arabia 18 10 28
Somalia 12 6 18
Sudan 11 5 16
Syria 20 11 31
Tunisia 16 9 25
United Arab 16 10 26
Emirates
Yemen 16 12 28
Total 373

TABLE 2 The sample size and their origin countries.

Origin of country  Number of students (n = 19)

Algeria 2
Egypt 2
Jordan 2
Lebanon 2
Palatine 2
Saudi Arabia 3
Somalia 2
Syria 2
Yemen 2
Total 19

group students was 26 years. The samples were drawn from both
public and private universities. The sample size for quantitative
data was 373, and the countries of the sample group are listed in
Table 1.

The study used one-on-one and group interviews to gain an in-
depth understanding of the adjustment challenges. The researchers
formulated open-ended questions after an extensive literature
review, and the questions were prepared according to the needs of
the research.

To have an equal representation of the sample from each Arab
country in the qualitative part of the study, a selective random
sampling method was used. To avoid any effect of the quantitative
study, the participants of the qualitative study were 19 Arab female
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TABLE 3 Pairwise correlation.

10.3389/fpsyg.2023.1125368

Academic adjustment 1.000

Sociocultural adjustment 0.398* 1.000

Personal adjustment —0.144 0.005 1.000

Overall adjustment 0.642* 0.667* 0.552* 1.000

*Significant when p < 0.05.

TABLE 4 One-way ANOVA.

Source of SS df MS F  P-value Fcrit

variation

Between 4,600.427 | 2 | 2,300.213 | 91.749 0.0000 3.022362
groups

Within groups | 9,301.237 | 371 | 25.0707

Total 13,901.66 | 373

international university students enrolled in different universities
in Tirkiye who had not participated in the quantitative study. Their
countries of origin are listed in Table 2. The age group of the study
sample ranged from 18 to 30 years, and the average age was 20 and
23 years for the bachelor’s and master’s students, respectively.

3.3. Data collection

Quantitative data were collected using the International
Students Adjustment Scale (Nazir and Oztiirk, 2022). The scale
can be administered to international university students at all
levels, including bachelor’s, master’s, and doctoral students. It
consists of 33 items ranging from “strongly agree” to “strongly
disagree” and includes basic demographic information such as age,
department, university, nationality, Turkish language proficiency,
and the length of stay in Tirkiye. On average, participants took
25 min to complete the scale. The reliability of the scale is 0.89, and
the Kaiser-Meyer-Olkin (KMO) value is 0.80. It was developed in
Tirkiye and has been found to be highly reliable.

For the quantitative study, semistructured interviews with
open-ended questions were used to collect data. The interviews
were conducted one-on-one and in groups and were recorded. The
researchers obtained written consent from the interviewee prior to
recording, and they were assured of data protection. The interviews
were conducted separately from the quantitative data collection
process to avoid any influence on the qualitative findings.

4. Results and discussion

4.1. Quantitative data results

The pairwise correlations of the three subdimensions of
adjustment and overall adjustment are presented in Table 3.
Sociocultural and academic adjustment are correlated, as shown
by the correlation coefficient of 0.40. Similarly, the sociocultural

Frontiersin Psychology

subdimension has the maximum correlation of 0.667 with overall
adjustment. However, the other two subdimensions, academic
and personal adjustment, are significantly correlated with overall
adjustment with correlations of 0.642 and 0.552, respectively.

A one-way ANOVA was carried out to test whether the three
means of the sub-dimensions of overall adjustment are the same
against the alternative that at least two are different, and the
results are presented in Table 4. The results show that the null
hypothesis is rejected at a 1% significance level, as the p-value
is approximately zero. This implies that the three means of the
subdimensions of overall adjustment (academic, sociocultural, and
personal) are different.

Multiple regression models with OLS estimates were used
for further quantitative analysis. The results are presented in
Table 5. Table 5 shows the influence of its various subdimensions,
such as academic, sociocultural, and personal adjustment, on
overall adjustment. After running the linear regression model and
taking overall adjustment as the dependent variable, the academic,
sociocultural, and personal adjustments were taken as independent
variables. The result shows that all independent variables have
a significant impact the dependent variable, as indicated by the
high R?-value.

Furthermore, social-cultural adjustment has a greater impact
on overall adjustment than the other two dimensions. The highly
significant value of the F-test indicates that the model is the
best fit, and the three subdimensions are jointly significant
determinants of overall adjustment. A unit change in academic
adjustment will contribute 27.4% to the overall adjustment, and
if there is a decrease in the academic adjustment, the overall
adjustment will also decrease. Similarly, the personal adjustment
would contribute 25.3% to the overall adjustment, and an increase
in personal adjustment will also increase the overall adjustment.
The sociocultural element is dominant in contributing positively
to the overall adjustment, with a contribution of 34.7%.

4.2. Discussion of the quantitative study

To summarize quantitative analysis, the null hypothesis of
equal means of the three sub-dimensions (academic, sociocultural,
and personal) is rejected, which means that the contribution of
each subdimension is not equal to the overall adjustment. To
find out which subdimension contributes most to the overall
adjustment among Arab female international university students,
we conducted pairwise correlation and multiple regression analysis.
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TABLE 5 The relationship between overall adjustments and three different subdimensions of adjustment.

Overall adjustment Coef. St.Err. t-value p-value [95% Conf Intervall Sig
Academic adjustment 0.275 0.04 6.93 0.000 0.197 0.354 * %k sk
Sociocultural adjustment 0.347 0.046 7.57 0.000 0.256 0.438 * % %
Personal adjustment 0.253 0.06 3.84 0.000 0.201 0.363 * ok ¥
R 0.612

F-test 87.484 Prob > F 0.000

The *symbol indicates significance at p < 0.1. The **symbol indicates significance at p < 0.05. The

Each analysis indicates that the sociocultural dimension contributes
the most to the overall adjustment.

The results provide the answer to the research’s first question,
ie, What is the most challenging adjustment domain for
Arab female international university students in Tirkiye?, and
found that its sociocultural dimension is the most challenging
domain for adjustment among Arab female international university
students. The results also showed that the sociocultural dimension
contribution is highest in the overall adjustment other than
academic and personal dimensions.

The findings of the quantitative study are in line with the
previous studies that the overall adjustment of international
students is influenced by different domains (Zhang and Goodson,
2011; Lin et al.,, 2012; Wu et al., 2015; Alsahafi and Shin, 2019)
and they can be broadly categorized into academic, sociocultural,
and personal domains (Aderi et al., 2013). In addition, previous
studies on Arab female international university students in the
United States found that these female international students from
the Arabian Gulf countries face more challenges in the sociocultural
domain of adjustment (Shabeeb, 1996). The quantitative study
results conclude that Arab female international university students
face challenges in all three domains, i.e., academic, sociocultural,
and personal domains. However, they face the most number of
challenges in the sociocultural environment when it is compared
to the other adjustment domains.

4.3. Qualitative data results

The qualitative data findings were examined in three categories
according to the research questions.

4.3.1. Prearrival expectancies

The participants expressed several prearrival expectations that
primarily revolved around four key themes: quality of education,
cultural similarity, political stability, and a substantial Muslim
population. Every student interviewed stated that one of the main
reasons for choosing Tiirkiye was their religious concerns. The
students identified Tiirkiye as a unique location between the West
and the East, which offered the advantage of receiving a quality
education while ensuring safe religious practice. In addition to
the common themes mentioned above, which acted as pull factors
for choosing Tirkiye for their education, students highlighted
the push factors that strengthened their decision. For example,
political instability in their home countries, deteriorating quality
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**symbol indicates significance at p < 0.01.

of education, limited educational opportunities, and the desire
to practice religious freedom pushed them to seek educational
opportunities in Tirkiye. (Yemeni): I came to Tirkiye with my
family for education. We chose Tiirkiye because Turkish culture is
like Yemen culture. Also, Muslims are safe in Tiirkiye. I could go to
another Arab country (to practice my religion), but it is not so easy.
Those countries are not politically safe.

(Algerian): My biggest motivation to study abroad was that the
academia in my country is not that good, not that motivating
to be there, to spend time there, to work on yourself, and
to be an academic. Because it is a very low level, we do not
have a good reputation in social sciences and humanities in
my country (...). They do not really respect these sciences and
the knowledge we could get is very poor, I can say (...). I had
the option of the eastern and western sides of the world. I
chose Tiirkiye because I wanted to travel at a very young age,
I was 18, and Tiirkiye was safe for my religion and beliefs.
An easier application and enrollment process was also an
attractive option to study in Ttirkiye.

(Saudi Arabian): Saudi Arabia is a country where higher
education is hard to get into. Especially in universities, you
have to have at least a 95% GPA in high school. We have a
Scholastic Aptitude Test (SAT) exam you have to get a very
high score on it to get into universities. But in Tiirkiye, it was
so much easier.

The contemporary portrayal of Turkish cinema and television
series has captivated students, giving them the expectation of being
able to practice their faith freely and giving them the feeling of being
under the shadow of their religion, which is not the case in their
home countries.

(Lebanese): I love Turkish dramas, and I used to watch them
s[sic] lot before I came to Tirkiye. In those shows, no one
wears a hijab, no mosques are shown, and no one prays.
Although I knew that the Muslim population in Tiirkiye was
very high, I was afraid of being an outsider. But, when I arrived
here, I saw all the beautiful mosques around me, heard the
adhan (call to prayer) from everywhere, and felt comfortable.

4.3.2. Postarrival adjustment issues

It is common for most of the students to face challenges in
adjusting to life in Ttirkiye. In particular, Arab female international
university students face common postarrival adjustment problems
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related to their cultural upbringing. Many of these students are not
accustomed to gender-specific cultural differences and interactions
with the opposite sex in their daily lives in their home countries.
Their education in single-gender schools with limited contact
with the opposite sex has made adjustment to the gender-mixed
environment of Tiirkiye a source of anxiety and difficulty upon
their arrival.

(Palestinian): I had never used public transportation before; it
was a big change in my life. A man can tap you on the shoulder
to tell you he wants to get off the bus. That is not something
that can happen in my country.

(Yemeni): Buying groceries is a male task in our society,
especially going to stores where men are the service providers.
Thad never done that before I came to Ttirkiye. In my first year,
the day I had to buy medicine for my friend, I felt so scared,
and cried. I avoided buying things as much as possible because
I was not used to talking to the male pharmacist.

On the contrary, these students also faced a language barrier and
discrimination from middle-aged and elderly Turks. Many were
subjected to belittling and attempted deception and had to navigate
the difficulties of being foreign women in Ttirkiye.

(Palestinian): In my first year, whenever I tried to say
something and could not express myself, people would tell me
“You have to learn the language if you are going to live in this
country.” In addition, I completely refused to speak and learn
this language (...). Because I had the belief that if I spoke in
their language, they could benefit from me.

(Saudi Arabian): When taxi drivers understand that I am a
foreigner, they double the price or take a longer route. When I
tell them what they do, they get so angry. Then I feel so scared
because I feel like they can do anything to me. So, I choose to
be silent.

(Egyptian): I have no words for young Turkish men, they are
very respectful and nice. But, old men can be very annoying.
When they know that I am a foreigner, taxi drivers double
the price. In addition, they have often asked for my number
and even asked me to marry them. Even bus drivers do the
same. When this happens, I pretend I don’t understand and
say “anlamadim” (I don’t understand). They try to explain it
repeatedly; I try to divert their attention because I am scared.
(Somali): Some men in Tiirkiye are so respectful to women,
they help, but some of them make me feel so uncomfortable.
While we are walking on the street, they are catcalling,
especially in some places like Aksaray (an old tourist area in
Istanbul). In addition, something happened once with [sic]
taxi driver. He started asking questions like ‘Are you married?’
It was none of his business, but I could not talk like that
because I was afraid he might do something to me.

Several Syrian students noted that discrimination based on their
country of origin is a common adjustment problem they face.

(Syrian): Once when I got a cab, I wanted to practice my

Turkish and if you ask me, I was good. However, absolutely
I have an accent and the driver asked me where I am from.
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When I said I am Syrian. He looked at me, with a shocked face
and said “but you don’t look dirty as Syrians do.

(Lebanese): When people hear my broken Turkish, because
they think I am Syrian, they show negative facial expressions.
But, when I tell people that I am Lebanese, they get so happy,
and they start talking about how much they love our food.
(Saudi Arabian): Everyone has bad experiences with different
cultures, and I have had many bad experiences with Turkish
people. There is something traumatic that happened once. A
Turkish woman accused my mother of hitting her car when
she did not. So, she ended up physically hitting my mom and
pulling the hijab off her head. Later she said that she thought
that my mother was a Syrian.

4.3.3. Coping strategies

Experiencing adjustment issues is a common occurrence
among international students, and they often adopt different
coping strategies. Similarly, Arab female international university
students adopted common coping strategies to deal with distressing
adjustment problems, such as making efforts to learn the Turkish
language and avoiding areas where they faced discrimination. They
preferred to live in areas with a significant Arab population, kept in
touch with their families through phone calls, and maintained their
religious practices through prayer.

(Saudi Arabian): I am also Syrian, on my mothers side. I can
speak like a Syrian. I live in Basaksehir and we used to live
in Fatih. When I speak with my Syrian accent, I feel at home
in Turkiye.

(Yemeni): In Basaksehir, I do not feel the need to learn
Turkish. Because I can use Arabic outside and I can speak
English at the university. There is no place here where I need
to use Turkish. When I go out of Bagaksehir, I feel like I am
leaving my home.

(Palestinian): I feel at home in Bagaksehir. When I travel, I feel
insecure and want to come back immediately.

As noted earlier, students use a variety of coping strategies to
mitigate discrimination. For example, one student refuses to learn
or speak Turkish because the locals judge her whenever she speaks
because of her lack of proficiency in the language. In contrast,
another student strives to become fluent in Turkish so that he/she
may not be distinguished from the local Turks.

(Lebanese): We heard that Turkish people are so racist but, I
realized that it is only for certain people. When people hear
my broken Turkish because they think I am Syrian, their faces
get an unpleasant mood. But when I tell people that I am
Lebanese, they get so happy, start talking about how much they
love our food. So, I will not speak at all until I learn Turkish
very well because I do not want to be discriminated against.

Some students often use religious coping strategies to deal with

negative experiences, finding solace in their beliefs and religious
practices. In addition to the coping strategies mentioned above,
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they also reach out to friends and family back home to cope with
the emotional distress caused by homesickness.

(Jordanian): The times when I struggle the most, I wake up in
the middle of the night and pray; because I know that God is
listening to me and that I am not alone here.

(Lebanese): In general, I do not feel homesick. I just miss my
family. When I miss them, I call them and talk to them, but
sometimes it is too late to call them. Also, when I feel sad, I
cannot sleep. So, I listen to the Qur’an and pray. It gives me
relief (...). Also, when I experience something bad, I counsel
myself and say, “God has plans for you, trust His plan.”
(Yemeni): In Yemen, the first source is religion and science is
not the absolute truth. Discovery in science is always presented
in an integrated way with religion. In Tiirkiye, it is the opposite
and I have found my religious explanations for science. I
read more about religion and try [sic] to integrate my studies
with religion.

4.4, Discussion of the qualitative study

4.4.1. Prearrival expectancies

Prearrival is the period prior to travel to the host country. It
has been identified as the predeparture period and the stage for
“entry points” of study abroad (Durkin, 2008). This phase of the
international student’s journey has not been the focus of the studies
earlier. However, it is one of the crucial stages that needs to be
understood and plays an essential role in the overall adjustment.

The study used qualitative methods and found that several
factors influenced the Arab female international university student’s
prearrival expectations in choosing Tiirkiye for their education.
These factors included the quality of education, cultural similarity,
political stability, and the large Muslim population. The students
perceived Tiirkiye as a unique location between the West and the
East that would allow them to receive a quality education while also
practicing their religion safely.

Studies have suggested that Muslim students tend to choose a
Muslim host country for their education (Cetin et al., 2017). Our
research findings support this claim, as every student interviewed
stated that one of the main reasons for choosing Tirkiye was
their religious concerns. Although some students were hesitant
about the secularity of Tiirkiye, these concerns disappeared upon
their arrival.

2015;
Snoubar, 2017; Aydin, 2021b) have already demonstrated the

Many scholars (Ilhan et al, 2012; Ozoglu et al,

importance of quality education, political stability, affordability
of living, recommendations from others, geographical proximity,
cultural similarity, and scholarship opportunities as pull factors for
international students to choose Tiirkiye as a destination country.
Our findings are consistent with earlier studies on this point. In
addition, our participants also mentioned the country’s natural
scenery, similar climate, safer environment, easy access to clean
water and electricity, and better economic conditions through
dormitories and scholarship opportunities as pull factors during
the interviews.
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4.4.2. Postarrival adjustment issues

The postarrival adjustment challenges examined the problems
faced by Arab female international university students in adjusting
to their new environment upon arrival. The results showed that,
although the students initially believed that Turkish culture was
similar to theirs, they discovered differences as they experienced
the culture and daily life in Tirkiye. For example, students from
Palestine, Jordan, Saudi Arabia, and Yemen had never used public
transportation before and found it to be an incredible experience.
It is important to clarify that the students had not used public
transportation before because they were not as wealthy in their
countries. However, culturally, it is not appropriate for women to
use public transportation alone without being accompanied by a
man, which is related to religious concerns. In addition, not only
public transportation but also grocery shopping or going to the
pharmacy was a new experience for some students.

As explained earlier, when they had to shop for their needs, they
faced difficulties for two reasons: first, it is considered a man’s work
in their country, and second, they were not much exposed to an
environment with strangers of the opposite sex.

Another typical problem that students face is discrimination.
They reported that they did not face discrimination from the
younger generation but from middle-aged and older Turkish
people. The most common reason for discrimination was their lack
of language skills; they were belittled and exploited. In addition,
they had to deal with the difficulties of being a foreign woman
in Tiirkiye.

In this case, a student admitted that she was too tired of being
underestimated or belittled because of her language skills. The
forceful statements concerning the need to learn the language may
have caused her to have negative feelings and thoughts related to
Turkish. If she learned the language, the people who forced her
would be able to communicate with her comfortably, but she would
be the one struggling with the challenges of learning the language.
Her words can be interpreted in many ways, and she may be trying
to cover up her belief that she is “incompetent in language learning”
by saying she refuses to learn the language.

Parallel to the literature, Syrian students talked about their
experiences of discrimination. In contrast, students from other
countries stated that they were discriminated because Turkish
people assumed that they were Syrian. Discrimination is not
general but mainly against Syrians. Although our research did
not aim to collect data on discrimination rates, the interviews
illustrate that Turkish people can be verbally, and sometimes
physically, harsh toward foreigners. The increasing number of
refugees and the debates surrounding them have created a
negative perception of Syrians in Tirkiye (Arslan et al., 2017).
Kaya and Kira¢ (2016) revealed many experiences of Syrian
refugees related to hostility, bullying, and discrimination in
Turkish society.

The students mentioned other experiences that they found
shocking or stressful. For example, three students admitted that it
was surprising for them to see a hijab-wearing woman smoking.
Open alcohol consumption in a country with a large Muslim
population was also new to some students. Students from Yemen,
Palestine, Jordan, Lebanon, and Saudi Arabia admitted that seeing
men and women in intimate ways in public places, especially
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women with hijabs, was something they were not used to in their
home country.

The research results on the challenges of adjustment faced by
Arab female international university students after their arrival
in Tirkiye revealed significant cultural differences despite sharing
the same religion and gender equity, especially in everyday tasks.
Students also have limited exposure to the opposite sex outside of
their homes and face discrimination from specific segments of the
population, as well as due to their lack of proficiency in the Turkish
language and because of their religious practices or attire. Although
there is limited literature focusing on the adjustment challenges
faced by Arab female international university students, studies
have found similar results. For example, a study conducted in the
United Kingdom focused on Omani students and examined the
challenges faced by Arab female international university students
when studying abroad. The study highlighted significant cultural
differences, limited exposure to the opposite gender outside their
homes, and discriminatory attitudes and behaviors that these
students face in the United Kingdom (Al Weshahi, 2022). Similarly,
a study of Saudi Arabian female students in the United States
found that these students face significant cultural and gender role
differences, particularly in the workplace. The study also found
that they have limited exposure to the opposite gender outside of
their home countries, which makes the sociocultural environment
of the host country challenging, and that they face discrimination
based on their religious attire (Arafeh, 2020). Studies on Syrian
students have concluded that refugees face discriminatory attitudes
in Turkish higher education institutions (Ozenc-Ira et al., 2023).
Thus, it can be concluded that Arab female international university
students face numerous adjustment challenges in the sociocultural
domain upon arrival, which affect their overall adjustment, in line
with the available literature.

4.4.3. Coping strategies

As students go through the process of acculturation, they
tend to develop coping strategies that are either adaptive or
maladaptive. These strategies are used to deal with various negative
experiences, such as discrimination, cultural differences, conflicting
preferences, unexpected behaviors or attitudes of local people, and
differences in religious practices. For example, most of the students
interviewed chose to visit only the neighborhoods with a large
Arab population, such as Bagaksehir (the most Arab-populated area
in Istanbul) and Fatih (the tourist center of Istanbul). Previous
research has shown that avoidance is a commonly used coping
strategy among students, which supports the findings of this study
(Wei et al,, 2007; Amponsah, 2010). Furthermore, it has been
observed that students use different coping mechanisms to avoid
experiencing discrimination. For example, as mentioned earlier,
one student chose not to learn or speak Turkish to avoid being
judged by locals whenever she made a mistake. Meanwhile, another
student aims to become proficient in Turkish to fit in and not be
distinguished from the local Turks. The use of different coping
strategies by these students highlights the importance of individual
differences. Even when faced with similar situations, the two
students responded differently because of their unique intentions.
In addition, Arab female international university students are often
observed to rely on religious coping strategies to deal with negative
experiences. Their religious beliefs and practices serve as a source
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of support during difficult times. This finding is supported by
previous research that indicates that, during times of stress, female
students tend to use coping strategies that include focusing on and
expressing their emotions, seeking emotional and social support,
and relying on religious coping techniques (Sapranaviciute et al.,
2011).

Apart from conventional coping strategies, individuals also
resort to unique coping methods that vary according to personal
differences. For example, some may change their environment to
reduce negative energy, seek relaxation by going to the beach,
engage in activities such as walking and dancing, or try to
understand the underlying dynamics of the problem rather than
avoid it. While employing task-oriented strategies to cope with
stressors may be considered a more effective overall approach,
engaging in purposeful distracting activities may provide brief
respite and momentary relaxation, as they may temporarily
relieve highly stressful emotions, thereby enhancing psychological
wellbeing (Hahn, 2010). In addition, specific maladaptive emotion-
focused coping strategies were commonly observed among
students, such as distracting attention from the problem, avoiding
going out, avoiding social interactions, oversleeping, and crying.
These findings are consistent with previous studies showing
that students commonly use coping strategies such as avoidance
behavior, oversleeping, and emotional responses like crying
(Amponsah, 2010; McDermott et al., 2021).

It was observed that most students were often reluctant to seek
help or discuss their problems with others. Despite the availability
of free counseling services provided by the university, the majority
of students did not use them. Of the 19 students interviewed, only
four mentioned seeking help or talking to someone concerning
their problems. As a result, most of the students’ coping strategies
were solitary activities. While recognizing and acknowledging
emotional distress may be beneficial for some individuals in
managing negative feelings (Endler and Parker, 2008), it may
not be helpful for some international students due to their
cultural tendency toward emotional reserve and reluctance to
express emotions (Kim et al., 1999). Emotional self-control is often
considered an essential cultural value and a symbol of maturity in
some cultures (Kim et al., 2005).

The research showed that Arab female international university
students used different coping strategies based on their individual
and cultural differences.

5. Conclusion

The current research focused on the adjustment experiences
of Arab female international university students in Tiirkiye. Both
quantitative and qualitative methods were used in the study. The
quantitative study aimed to reveal which adjustment domain is
the most challenging for Arab female international university
students in Tirkiye. The results showed three challenging
environments: personal, academic, and sociocultural; among them,
students experience more challenging problems in the sociocultural
domain of adjustment. Based on the quantitative results, the
researchers attempted to explore students’ experiences in the
sociocultural environment more deeply by using semistructured
qualitative interviews. During the interviews, the researchers
aimed to discover the students’ prearrival expectations, postarrival
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adjustment challenges, and the coping strategies they used to deal
with the challenging stressors.

The prearrival expectations include the push and pull factors,
such as students’ motivations for choosing Tiirkiye as a destination
country for their studies. The results of the qualitative study were
in line with the existing literature. Moreover, quality of education,
recommendations of friends, religious concerns, geographical
proximity, cultural similarities, mild weather conditions, political
stability, easy access to resources, better economic conditions,
scholarship and housing opportunities, political instability in
their home countries, deteriorating quality of education, limited
educational opportunities, and the desire to practice religious
freedom were the push and pull factors for students to decide to
study in Ttrkiye.

In addition to understanding their prearrival motivations, the
research aimed to discover their postarrival challenges. It was
found that, although most of the students said that they mainly
found what they expected, some even admit that their hesitations
disappeared after coming to Tirkiye. They also had negative
experiences that caused stress during acculturation and adjustment.
Using public transportation, interacting more often with male
colleagues, dealing with work that is considered male work in
their country, discrimination, inappropriate suggestions, Turkish
people’s curiosity about their private lives, and daily practices of
Turkish people such as smoking, drinking, intimate relations in
public, differences in religious practices, and the taste of the food
were the things they mentioned as the most difficult aspects to
adapt to.

Finally, the study aimed to investigate students’ coping
strategies to deal with stressful events and negative experiences
during their adjustment process. It is found that there are personal
differences in coping strategies to deal with the same situation. For
example, to avoid discrimination, one student prefers not to speak
Turkish and he/she avoids learning it; conversely, another student
aims to learn Turkish so well that no one can understand that
she is a foreigner and discriminate against her. Engaging more in
religious practices, calling friends and family members back home,
wearing traditional clothes, and cooking traditional food were
common ways of coping with stress. In addition, some students
prefer to think about the problem to understand its dynamics, go
for a walk, or dance to feel better and relax. The enlightening part
of the study is that they found out that the coping strategies were
generally things that the students could do themselves. It is noted
that asking others for help does not seem to be a common way
for these students to deal with the stressors. It is concluded that
students deal with stress by avoiding it or facing it, but almost
always alone. However, seeking professional help can be crucial
in the adjustment process (Chudzicka-Czupala et al, 2023). If
counseling services were promoted and shown to be effective, more
students might consider benefiting from them instead of relying
on maladaptive coping strategies that can lead to experiencing
depression and anxiety.

This study significantly contributes to the literature by
examining a minority group from a gender perspective. The
findings highlight the importance of raising awareness among
students about studying in a different country and culture. More
importantly, the study shows that the population is reluctant to seek
help dealing with stressors. Therefore, mental health professionals
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can play an important role in encouraging international students
to seek help and guiding them in finding adaptive ways to cope
with stressors. There is a need for orientation programs and
student support systems that students can trust and share their
experiences and problems with. Students should be prepared for
cultural differences before they arrive so that they are satisfied
with their higher expectations. Psychoeducation can help students
understand and accept differences and protect their mental health
when facing difficult situations (Elemo and Tirkiim, 2019). Tarkiye
has made great strides in becoming a destination country for
education. However, there are still necessary steps to be taken.
Universities should improve the services of their international
offices and provide psychoeducation to their international students
with the help of counselors and psychologists. Mental health
professionals should be aware of cultural differences and improve
their skills in fostering multicultural environments. Researchers can
work to implement effective orientation programs that inform and
encourage the use of psychological support systems.

The present research has limitations, including a small sample
size in its qualitative study and limited coverage of major Turkish
cities. Further studies can have a large sample group and include
individuals from all regions of Tiirkiye.

Data availability statement

The raw data supporting the conclusions of this article will be
made available by the authors, without undue reservation.

Ethics statement

The studies involving human participants were reviewed and
approved by Ibn Haldun University Ethical Committee board. The
patients/participants provided their written informed consent to
participate in this study.

Author contributions

TN and AO contributed to the conception and design of the
study and wrote sections of the manuscript. TN organized the
database and performed the statistical analysis. AO wrote the first
draft of the manuscript. All authors contributed to the manuscript
revision, read, and approved the submitted version.

Funding
The authors did not receive any funding for the publication of

this work; however, it was a part of the Ibn Haldun University BAP
project (Bilimsel Aragtirma Proje) with project number 1905.

Conflict of interest

The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could be
construed as a potential conflict of interest.

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1125368
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org

Nazir and Ozcicek

All claims expressed in this article are solely those of the
authors and do not necessarily represent those of their affiliated

Aderi, M., Jdaitawi, M., Ishak, N. A., and Jdaitaw, F. (2013). The influence of
demographic variables on university students adjustment in North Jordan. Int. Educ.
Stud. 6, 172-178. doi: 10.5539/ies.v6n2p172

Al Weshahi, S. J. S. (2022). Factors influencing omani womens autonomy to
study overseas: a synthesis of the literature. Open J. Social Sci. 10, 217-226.
doi: 10.4236/js5.2022.1013017

Aldwin, C. M., and Yancura, L. A. (2004). “Coping and health: A comparison of
the stress and trauma literatures,” in Trauma and health: Physical health consequences
of exposure to extreme stress. Washington: American Psychological Association. p.
99-125. doi: 10.1037/10723-005

Alharbi, E., and Smith, A. (2018). A review of the literature on stress and wellbeing
among international students in English-speaking countries. Int. Educ. Stud. 11, 22-44.
doi: 10.5539/ies.v11n6p22

Alhazmi, A., and Nyland, B. (2010). Saudi international students in Australia and
intercultural engagement: A study of transitioning from a gender segregated culture to
a mixed gender environment. in The 21st ISANA International Education Conference.
(ISANA International Education Association Inc), p. 1-11.

Alsahafi, N., and Shin, S. C. (2019). Factors affecting the academic and cultural
adjustment of Saudi international students in Australian universities. J. Int. Stud. 7,
53-72. doi: 10.32674/jis.v7i1.245

Altamimi, A. M. (2014). Challenges experienced by Saudi female students
transitioning through Canadian pre-academic ESL [Unpublished doctoral
dissertation], Mount Saint Vincent University, Canada. Available online at:

(accessed June, 2022).
American Psychological Association. (2020). Available online at:

Ammigan, R, Veerasamy, Y. S., and Cruz, N. I. (2022). “Growing from an acorn to
an oak tree”: a thematic analysis of international students cross-cultural adjustment
in the United States. Stud. Higher Educ. 48, 1-15. doi: 10.1080/03075079.2022.21
50757

Amponsah, M. O. (2010). Non UK University Students Stress Levels and their Coping
Strategies. Cape Coast, Ghana: University of Cape Coast.

Arafeh, A. K. (2020). Insights into Saudi female international students: transition
experiences. J. Int. Stud. 10, 1087-1102. doi: 10.32674/jis.v10i3.1111

Arslan, 1, Bozgeyik, Y. and Alanciouglu, E. (2017). Gogiin Ekonomik
Ve Toplumsal Yansmalar: Gaziantepteki Suriyeli Go¢menler ~Orneugi/Socio-
Economic Reflections of Migration: The Example of Syrian Immigrants in
Gaziantep/ 3 e 32 Gl (sl 5 20 5 paell L laial) 5 LalaBY) eyl
ilahiyat Akademi. p. 129-148. Available online at:

Aydin, O. T. (2021a). Globalization 4.0s Effects on Internationalization of
Higher Education: Technology, Internationalization at Home and New Hubs. J.
Interdisciplinary Stud. Educ. 10, 49-64.

Aydin, O. T. (2021b). Why do international students choose Turkish universities
and what are the challenges they encounter? Issues in Educ. Res. 31, 274-290.

Bae, S. M. (2020). The relationship between bicultural identity, acculturative
stress, and psychological well-being in multicultural adolescents: verification
using multivariate latent growth modelling. Stress and Health. 36, 51-58.
doi: 10.1002/smi.2912

Baker, R. W. and Siryk, B.
to  College  Questionnaire: ~ Manual.
Psychological Services.

Baklashova, T. A., and Kazakov, A. V. (2016). Challenges of international

students adjustment to a higher education institution. Int. J. Environm. Sci. Educ.
11, 1821-1832. doi: 10.12973/ijese.2016.557a

(1999).  SACQ:
Oregon

Student
Hillsboro:

Adaptation
Western

Baron, G., and Hartwig, K. (2020). Workplace experience of international students
in Australia. J. Int. Stud. 10, 218. doi: 10.32674/jis.v10i2.1946

Berry, J. W. (2006). “Handbook of Multicultural Perspectives on Stress and
Coping,” in Handbook of multicultural perspectives on stress and coping, Wong,
P. T. P, and Wong, L. C. J. (eds). Boston, MA: Springer US (International and
Cultural Psychology).

Frontiersin

11

10.3389/fpsyg.2023.1125368

organizations, or those of the publisher, the editors and the
reviewers. Any product that may be evaluated in this article, or
claim that may be made by its manufacturer, is not guaranteed or
endorsed by the publisher.

Bradford, H., Guzmaén, A., and Trujillo, M. (2017). Determinants of successful
internationalisation processes in business schools. J. High. Educ. 39, 435-452.
doi: 10.1080/1360080X.2017.1330798

Cetin, Y., Bahar, M., and Griffiths, C. (2017). International students views on local
culture: Turkish experience. J. Int. Stud. 7, 467-485. doi: 10.32674/jis.v7i3.204

Chang, D., and Chou, W. (2021). Detecting the institutional mediation of push—
pull factors on international students satisfaction during the COVID-19 pandemic.
Sustainability. 13, 11405. doi: 10.3390/su132011405

Chudzicka-Czupata, A., Hapon, N., Man, R. H. C, Li, D-J., Zywiolek-Szeja,
M., Karamushka, L., et al. (2023). Associations between coping strategies and
psychological distress among people living in Ukraine, Poland, and Taiwan during
the initial stage of the 2022 War in Ukraine. Eur. J. Psychotraumatol. 14, 2163129.
doi: 10.1080/20008066.2022.2163129

Durkin, K. (2008). The middle way: East Asian master’s students’ perceptions
of critical argumentation in UK universities. J. Stud. Int. Educ. 12, 38-55.
doi: 10.1080/14675980701852228

Education, C of H. (2019). Statistics. Higher Education Information Management
System. Ankara. Available online at: (accessed August,
2022).

Education, C of H. (2021). Statistics. Higher Education Information Management
System. Available online at: (accessed August, 2022).

Elemo, A. S., and Tirkim, A. S. (2019). The effects of psychoeducational
intervention on the adjustment, coping self-efficacy and psychological distress
levels of international students in Turkey. Int. J. Intercultural Relations. 70, 7-18.
doi: 10.1016/j.ijintrel.2019.02.003

Endler, N. S., and Parker, J. D. (2008). CISS: Coping Inventory for Stressful Situations.
Toronto, ON: Multi-Health Systems.

Firang, D. (2020). The impact of COVID-19 pandemic on international students in
Canada. Int. Social Work. 63, 820-824. doi: 10.1177/0020872820940030

Gajwani, J., and Chakraborty, P. (2021). “Students’ performance prediction using
feature selection and supervised machine learning algorithms,” in International
Conference on Innovative Computing and Communications: Proceedings of ICICC 2020,
Volume 1 (Singapore: Springer), 347-354.

Hahn, Z. L. (2010). Coping with Acculturative Stress and Depression Among
International Students: A  Cultural Perspective. Philadelphia, PA: University
of Pennsylvania.

Hailat, K. Q., Alsmadi, S., Nassar, M., and Chung, S. B. (2022). An investigation
of the push-pull factors influencing student selection of higher education: the case of
Arabian Gulf students in the UK. J. Public Affairs. 22, €2657. doi: 10.1002/pa.2657

Hussain, M., and Shen, H. (2019). A study on academic adaptation of international
students in China. Higher Educ. Stud. 9, 80. doi: 10.5539/hes.v9n4p80

Ilhan, T., Korkut-Owen, F., Furr, S., and Parikh, S. (2012). International counseling
students in Turkey and their training experiences. Int. J. Adv. Consell. 34, 55-71.
doi: 10.1007/s10447-012-9145-9

Kaya, A., and Kirag, A. (2016). Vulnerability Assessment of Syrian Refugees in
Istanbul, Support to Life. Available online at:
(accessed November 05, 2022).

Kim, B. K, Li, L. C,, and Ng, G. F. (2005). The Asian American values scale
multidimensional: development, reliability, and validity. Cult. Divers. Ethn. Minor.
Psychol. 11, 187-201. doi: 10.1037/1099-9809.11.3.187

Kim, B. S. K., Atkinson, D. R,, and Yang, P. H. (1999). The Asian values scale:
development, factor analysis, validation, and reliability. J. Counseling Psychol. 46, 342.
doi: 10.1037/0022-0167.46.3.342

Koo, K., Baker, I, and Yoon, J. (2021). The first year of acculturation: a longitudinal
study on acculturative stress and adjustment among first-year international college
students. J. Int. Stud. 11, 278-298. doi: 10.32674/jis.v11i2.1726

Kristiana, I. F., Karyanta, N. A., Simanjuntak, E., Prihatsanti, U., Ingarianti, T. M.,
and Shohib, M. (2022). Social support and acculturative stress of international students.
Int. J. Environm. Res. Public Health. 19, 6568. doi: 10.3390/ijerph19116568

Kwon, Y. A. (2013). “Study of college EFL learners continued use of and the
perceptual changes toward mobile-assisted language learning,” in Proceedings of


https://doi.org/10.3389/fpsyg.2023.1125368
https://doi.org/10.5539/ies.v6n2p172
https://doi.org/10.4236/jss.2022.1013017
https://doi.org/10.1037/10723-005
https://doi.org/10.5539/ies.v11n6p22
https://doi.org/10.32674/jis.v7i1.245
https://ec.msvu.ca/server/api/core/bitstreams/3f03ab7c-f321-411d-89f4-8967e7e762a4/content
https://ec.msvu.ca/server/api/core/bitstreams/3f03ab7c-f321-411d-89f4-8967e7e762a4/content
https://Dictionary.apa.org/Adjustment
https://Dictionary.apa.org/Adjustment
https://doi.org/10.1080/03075079.2022.2150757
https://doi.org/10.32674/jis.v10i3.1111
https://dergipark.org.tr/en/pub/ilak/issue/28571/304912
https://dergipark.org.tr/en/pub/ilak/issue/28571/304912
https://doi.org/10.1002/smi.2912
https://doi.org/10.12973/ijese.2016.557a
https://doi.org/10.32674/jis.v10i2.1946
https://doi.org/10.1080/1360080X.2017.1330798
https://doi.org/10.32674/jis.v7i3.204
https://doi.org/10.3390/su132011405
https://doi.org/10.1080/20008066.2022.2163129
https://doi.org/10.1080/14675980701852228
https://istatistik.yok.gov.tr/
https://istatistik.yok.gov.tr/
https://doi.org/10.1016/j.ijintrel.2019.02.003
https://doi.org/10.1177/0020872820940030
https://doi.org/10.1002/pa.2657
https://doi.org/10.5539/hes.v9n4p80
https://doi.org/10.1007/s10447-012-9145-9
https://data2.unhcr.org/en/documents/download/54518
https://data2.unhcr.org/en/documents/download/54518
https://doi.org/10.1037/1099-9809.11.3.187
https://doi.org/10.1037/0022-0167.46.3.342
https://doi.org/10.32674/jis.v11i2.1726
https://doi.org/10.3390/ijerph19116568
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org

Nazir and Ozcicek

the 2013 WorldCALL, Global Perspectives on Computer-Assisted Language Learning.
p. 153-155.

Lin, J.-H., Peng, W., and LaRose, R.
adjustments among international students.
doi: 10.1177/1461444811418627

Liu, S., He, L., Wei, M., Du, Y., and Cheng, D. (2022). Depression and anxiety
from acculturative stress: Maladaptive perfectionism as a mediator and mindfulness
as a moderator. Asian Am. J. Psychol. 13, 207-216. doi: 10.1037/aap0000242

McDermott, R. C., Fruh, S. M., Williams, S., Hauff, C., Sittig, S., Wright,
T., et al. (2021). Characteristics of negative and positive mental health among
nursing students in the United States. J. Am. Psychiatric Nurses Assoc. 27, 44-53.
doi: 10.1177/1078390319865322

McMahon, M. E. (1992). Higher education in a world market. Higher Educ. 24,
465-482. doi: 10.1007/BF00137243

(2012). Social networking and
New Media Soc. 14, 421-440.

Musizvingoza, R. (2020). Tiirkiyede Sahraalti Afrikali Ogrencilerin Zorluklari ve
Baga Gikma Stratejileri Incelenmesi. Uludag Universitesi Egitim Fakiiltesi Dergis 33,
587-611. doi: 10.19171/uefad.672263

Nazir, T., and Oztiirk, L. S. (2022). Development and Validation of the
International students Adjustment Scale in Turkey. J. Humanities Educ. Dev. 4, 20-26.
doi: 10.22161/jhed.4.2.3

Ozanne, J. L., Strauss, A., and Corbin, J. (1992). Basics of Qualitative Research. J.
Market. Res. 29, 382. doi: 10.2307/3172751

Ozeng-Ira, G., Uzar-Ozgetin, Y. S., and Celik, S. (2023). “What doesnt
defeat me makes me stronger” a qualitative study drawing on the perspectives
of syrian refugee university students in Turkey. Psychol. Health Med. 1-16.
doi: 10.1080/13548506.2023.2177782

Ozoglu, M., Giir, B. S., and Cogkun, 1. (2015). Factors influencing international
students choice to study in Turkey and challenges they experience in Turkey. Res.
Comparat. Int. Educ. 10, 223-237. doi: 10.1177/1745499915571718

Pearlin, L. I, and Schooler, C. (1978). The structure of coping. J. Health Social Behav.
19, 2. doi: 10.2307/2136319

Poudel, K., and Subedi, P. (2020). Impact of COVID-19 pandemic on
socioeconomic and mental health aspects in Nepal. Int. J. Social Psychiat. 66, 748-755.
doi: 10.1177/0020764020942247

Rezaei, B., Falahati, J., and Beheshtizadeh, R. (2020). Stress, stressors and related
factors in clinical learning of midwifery students in Iran: a cross sectional study. BMC.
20, 1-10. doi: 10.1186/s12909-020-1970-7

Ross, M., Grace, D., and Shao, W. (2013). Come on higher ed ... get with the
programme! A study of market orientation in international student recruitment. Educ.
Rev. 65, 219-240. doi: 10.1080/00131911.2012.659656

Sapranaviciute, L., Perminas, A., and Kavaliauskaite, E. (2011). Structure of
university Students Strategies for overcoming Stressous Situations. Int. J. Psychol.
8,9-28.

Frontiersin

12

10.3389/fpsyg.2023.1125368

Schwartz, S.J., and Zamboanga, B. L. (2008). Testing Berrys model of acculturation:
a confirmatory latent class approach. Cult. Divers. Ethn. Minor. Psychol. 14, 275-285.
doi: 10.1037/a0012818

Shabeeb, S. S. (1996). Saudi and Arabian Gulf students adjustment problems in
Eastern Washington. Gonzaga University. Available online at:

(accessed June, 2022).

Shapiro, S., Farrelly, R., and Tomas, Z. (2014). Fostering International Student
Success in Higher Education. Alexandria, VR: TESOL press.

Snoubar, Y. (2017). International students in Turkey: research on problems
experienced and social service requirements. J. Int. Social Res. 10, 800-808.
doi: 10.17719/jisr.2017.1712

Stonham, P. (1996). Managing mergers,
alliances: integrating people and cultures.
doi: 10.1016/0263-2373(96)88202-8

UNESCO, (2022). Reimagining Our Futures Together: A New Social Contract for
Education. Paris: UNESO.

acquisitions  and
Eur. Manag. J.

strategic
14, 528.

Ward, C., and Kennedy, A. (2001). Coping with cross-cultural transition.
J. Cross-Cultural ~ Psychol. 32, 636-642. doi: 10.1177/002202210103200
5007

Wei, M., Paul, H.,, Michael, M. J., Yao, K,, Yu-Hun, L. K., and Tsui-Feng,
W. (2007). Acculturative stress, perfectionism, years in the United States, and
depression among Chinese international students. J. Counseling Psychol. 54, 385.
doi: 10.1037/0022-0167.54.4.385

Wenhua, H., and Zhe, Z. (2013). International studentsadjustment problems at
university: a critical literature review. Acad. Res. Int. 4, 400.

Wilson, J., Ward, C., and Fischer, R. (2013). Beyond culture learning
theory. J. Cross-Cultural Psychol. 44, 900-927. doi: 10.1177/00220221134
92889

Wong, L. P. (2008). Data analysis in qualitative research: A brief guide to using
NVivo. Malaysian Family Physician: The Official Journal of the Academy of Family
Physicians of Malaysia. 3, 14.

Wu, H., Garza, E.,, and Guzman, N. (2015). International students challenge
and adjustment to college. Educ. Res. Int. 2015, 202753. doi: 10.1155/2015/
202753

Yan, Z. (2020). “Acculturation and well-being among international students:
Challenges and opportunities.,” in Rethinking Education Across Borders: Emerging
Issues and Critical Insights on Globally Mobile Students. Berlin: Springer. p. 303-315.

doi: 10.1007/978-981-15-2399-1_18
Zhang, J., and Goodson, P. (2011). Predictors of international students

psychosocial ~adjustment to life in the United States: a systematic
review. Int. ] Intercultural Relat. 35, 139-162. doi: 10.1016/j.ijintrel.2010.
11.011


https://doi.org/10.3389/fpsyg.2023.1125368
https://doi.org/10.1177/1461444811418627
https://doi.org/10.1037/aap0000242
https://doi.org/10.1177/1078390319865322
https://doi.org/10.1007/BF00137243
https://doi.org/10.19171/uefad.672263
https://doi.org/10.22161/jhed.4.2.3
https://doi.org/10.2307/3172751
https://doi.org/10.1080/13548506.2023.2177782
https://doi.org/10.1177/1745499915571718
https://doi.org/10.2307/2136319
https://doi.org/10.1177/0020764020942247
https://doi.org/10.1186/s12909-020-1970-7
https://doi.org/10.1080/00131911.2012.659656
https://doi.org/10.1037/a0012818
https://www.proquest.com/dissertations-theses/saudi-arabian-gulf-students-adjustment-problems/docview/304325143/se-2
https://www.proquest.com/dissertations-theses/saudi-arabian-gulf-students-adjustment-problems/docview/304325143/se-2
https://www.proquest.com/dissertations-theses/saudi-arabian-gulf-students-adjustment-problems/docview/304325143/se-2
https://doi.org/10.17719/jisr.2017.1712
https://doi.org/10.1016/0263-2373(96)88202-8
https://doi.org/10.1177/0022022101032005007
https://doi.org/10.1037/0022-0167.54.4.385
https://doi.org/10.1177/0022022113492889
https://doi.org/10.1155/2015/202753
https://doi.org/10.1007/978-981-15-2399-1_18
https://doi.org/10.1016/j.ijintrel.2010.11.011
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org

	Adjustment challenges and coping strategies of Arab female international university students
	1. Introduction
	2. Literature review
	2.1. International students' adjustment
	2.2. The push-and-pull model
	2.3. Acculturation stress
	2.4. Coping strategies

	3. Methods
	3.1. Procedure
	3.2. Participants
	3.3. Data collection

	4. Results and discussion
	4.1. Quantitative data results
	4.2. Discussion of the quantitative study
	4.3. Qualitative data results
	4.3.1. Prearrival expectancies
	4.3.2. Postarrival adjustment issues
	4.3.3. Coping strategies

	4.4. Discussion of the qualitative study
	4.4.1. Prearrival expectancies
	4.4.2. Postarrival adjustment issues
	4.4.3. Coping strategies


	5. Conclusion
	Data availability statement
	Ethics statement
	Author contributions
	Funding
	Conflict of interest
	Publisher's note
	References


