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Classroom walkthroughs are a widely used strategy for school improvement,
varying over contexts and times. This study aims to explore the Chinese model of
classroom walkthroughs in early childhood settings (ECS) during the COVID-19
lockdowns through a triangulated qualitative study. First, a group of ECS leaders
(N=15; Myear of teaching experience=18.87, SD=7.74, range=6-33 years) and a group of
teachers (N=15; Myear of teaching experience=8.40, SD=3.96, range=3-19 years) were
interviewed in early 2022, and leaders’ observations notes were reviewed. The
interview data were transcribed, recoded, and analyzed using an inductive
approach, and the walkthrough documents were examined as a triangulation.
Four themes and 13 subthemes emerged from the interview data: content,
pedagogical skills, tasks, and challenges pertaining to classroom walk-throughs.
Two major challenges against efficient classroom walkthroughs during the
COVID-19 lockdowns were found: building community and feeding forward.
Based on the results, a Chinese model of classroom walkthrough was proposed.
Implications for quality improvement were also addressed.

classroom walkthroughs, quality improvement, early childhood education, qualitative
study, interview

1. Introduction

Classroom walkthroughs are a widely used strategy for quality improvement that
requires both data-gathering and relationship-building continuously (Rouleau and Corner,
2020). This is because, as a school-changing supervisory practice, walkthroughs could
facilitate teachers’ professional growth and, ultimately, (pre-)school improvement (Downey
et al, 2004, 2009). There are varieties of classroom walkthroughs suited for different
purposes and contexts, as local cultures and school systems have profoundly shaped them.
Therefore, good walkthrough practices should be culturally and contextually appropriate
to empower data collecting and relationship-building for school improvement. However,
the existing studies have primarily focused on the walkthroughs in primary and secondary
schools, leaving those in early childhood settings (ECS) underexplored (Muijs et al., 2004;
Ressler et al., 2016; Perlman et al., 2020). Furthermore, the limited studies on ECS
walkthroughs have focused on the American context (Perlman et al., 2020), neglecting the
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practices in other contexts, such as China, which has encountered
the first outbreak of COVID-19 in the world. Since January 2020,
Chinese schools and preschools have gone through repeated
lockdowns, and the quality of teaching and learning has been
deterred. Therefore, it is meaningful and timely to understand how
Chinese preschools have practiced classroom walk-throughs
during the lockdowns and thus to reflect on the lessons and
experiences. To fill this research gap, the present study explored
classroom walkthroughs through a triangulated qualitative study
in southern China, aiming to provide a Chinese model of
classroom walkthroughs.

1.1. Classroom walkthroughs as an
effective approach for school improvement

Classroom walkthroughs are defined as “short, informal
observations of classroom teachers and students by school
administrators, coaches, mentors, peers, and others, followed by
feedback, conversation, and/or action” (Stout et al., 2013, p. 1). Over
the past years, it has been labeled with multiple names, such as
“learning walks, instructional walks, walk-abouts, data walks,
administrative walkthroughs, supervisory walkthroughs, reflective
walkthroughs, and just walkthroughs” (Stout et al., 2013, p. 1); or
“informal observations, pop-ins, walk-ins, or drop-ins” (Zepeda,
2013, p.18), with varied forms and processes. For example, Downey
etal. (2004, 2009) developed a 3-min observation protocol to foster
professional growth through reflective dialogue, while Colvin et al.
(2009) conducted 10-min observations, provided feedback to teachers,
and collaboratively developed action plans with teachers to improve
instructional approaches in a high school. It is one form of
instructional supervision and serves as a transformative tool to gather
information to holistically support leaders, teachers, and student
achievement and eventually guide improvement (Garza et al., 2016;
Glickman et al., 2017).

Existing studies have preliminarily explored the factors related to
classroom walkthroughs, such as directors’ characteristics and
approaches that facilitated effective classroom walkthroughs and,
eventually, quality improvement in early childhood settings (Rous,
2004; Liu et al., 2020; Perlman et al., 2020). Interestingly, directors’
characteristics showed no or even negative associations with
supervision practices, and their working experiences were negatively
related to quality scores using the Early Childhood Environment
Rating Scale (Perlman et al., 2020). Participating in the walkthrough
builds a sense of investment in the leaders (or supervisors) and grows
into an effort to tailor teaching instruction and practice to help school
improvement (Bole and Farizo, 2013; Moss and Brookhart, 2015,
2019). Therefore, supervisory approaches or pedagogical skills during
classroom walkthroughs, instead of demographic characteristics,
might lead to differences in quality improvement (Rous, 2004; Burns
and Badiali, 2016, 2018; Glickman et al., 2017). Teacher mistrust, in
contrast, can undermine walkthroughs (Romano, 2014; Khun-
Inkeeree et al,, 2019); thus, community and trust building are essential
for the walkthrough to have an impact (Caruso and Fawcett, 2006;
Glickman et al., 2017). However, most existing studies have focused
on American contexts, leaving the classroom walkthroughs in other
contexts underexplored (Rous, 2004; Garza et al, 2016; Khun-
Inkeeree et al., 2019).
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1.2. Classroom walkthroughs in Chinese
early childhood settings

China’s early childhood education system consists of two levels:
nurseries that provide childcare services to children aged 0-3 and
kindergartens (preschools) that provide education and care services
to children aged 3-6. This paper focuses on early childhood education
for 3- to 6-year-olds, given its rapid development in the past decade.
Early childhood education in China has gone through rapid change
since the promulgation of the Outline of National Plan for Medium-
and Long-term Education Reform and Development (2010-2020) (‘the
Plar’) and the State Councils Several Opinions on the Current
Development of Early Childhood Education (‘the Opinions’) in 2010.
The “3A” problem (accessibility, affordability, and accountability) since
the 1990s was tackled by the Plan and the Opinions and ensuing
national documents (Li et al., 2016; Xie and Li, 2020). Currently, the
accessibility and affordability problems have been largely relieved by
the establishment of Puhui (inclusive and inexpensive; )
preschools, reflected by the gross enrollment rate rising from 50.9%
in 2009 to 88.1% in 2021 (Ministry of Education, 2010, 2022a) and the
restricted fees of the Puhui preschools (Xic and Li, 2020; Zhou et al.,
2022). The problem of accountability, on the other hand, is an ongoing
and continuous effort, as the Ministry of Education issued the
Guidelines on the Assessment of Preschool Care and Education Quality
in 2022 (‘the Guidelines’; Ministry of Education, 2022b), which marks
the nations attention to
childhood education.

Classroom walkthrough is an indispensable part of China’s

improving quality in early

teaching research system in early childhood education. It is also an
essential work of preschool leadership in early childhood settings in
China. First, there exists a well-established, multi-layered teaching
research system through which the principal (director), deputy
principal (director) of academic affairs, the teaching and research staff,
and teachers work together to design, deliver, and revise their
instructional practices to promote quality (Huang et al., 2010, 2014).
Second, preschool principals are required by the Professional Standard
for Preschool Principals to “establish a system of going into the
classroom to guide care and education activities, using daily
observations and planned to observe activities to understand and
evaluate the care and education situation in a timely manner and give
constructive feedback” (Ministry of Education, 2015). The principal
(director), the deputy principal (director) of academic affairs, and the
teaching and research staff, who constitute the management team or
“leading team” of academic affairs, usually conduct classroom
walkthroughs. However, with the rapid expansion of new preschools,
many young directors are starting to lead the preschools without
experience and training in effective classroom walkthroughs (Liu
et al., 2020). Despite its prevalence in daily practice, classroom
walkthrough is underexplored in the Chinese context, especially in
early childhood education. Some Chinese studies have proposed
different types of classroom walkthroughs for deputy directors of
academic affairs (Ma and Li, 2014) and examined educators” sense of
the value of deputy directors’ practice of classroom practice (Liu et al.,
2020). However, there lacks a comprehensive understanding of both
the supervisors’ and supervisees’ views of classroom walkthrough and
how it relates to quality improvement in Chinese early childhood
settings, which is a remarkable research gap the current study intends
to fill.
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1.3. The current study

The COVID-19 pandemic has caused repeated lockdowns in
China since 2020, Chinese preschools thus have to make more efforts
to keep the quality of teaching and to learn under this difficult
circumstance. Accordingly, Chinese principals and teachers must
overcome all the challenges caused by the lockdowns to conduct
classroom walk-throughs. This study aims to examine whether
classroom walkthroughs serve the goal of quality improvement in
early childhood education in China. The exploratory nature of this
study allows illumination of the perceptions of preschool leaders and
educators regarding the classroom walkthrough and its potential. In
particular, the following research questions guided the current study:

1. What is the model of classroom walkthroughs commonly
shared by Chinese early childhood leaders and educators?

2. What are the challenges to the classroom walkthroughs during
the lockdowns?

3. Overall, does classroom walkthrough practice serve the goal of
quality improvement in early childhood education in China?

2. Methods
2.1. Participants

The study took place in 2022 in the Shenzhen Special Economic
Zone, one of China’ fastest-growing cities and the third-largest city in
terms of GDP (Xie and Li, 2020). The only super-mega city
neighboring Hong Kong, Shenzhen is the main entrance to Mainland
China for those visitors from Hong Kong and overseas. However,
since January 2020, Shenzhen has undergone three waves of city-wide
lockdowns and multiple sub-district-wide quarantines to thoroughly
implement the nationwide “Zero Case’ policy while receiving visitors
from Hong Kong every day. Thus, Shenzhen has served as the frontline
of the nations war against the COVID-19 pandemic. Accordingly,
Shenzhen preschools and schools had to suspend or lock down
repeatedly. Inevitably, this problematic situation has negatively
affected the quality of teaching and learning in Shenzhen preschools,
making it more challenging to conduct classroom walk-throughs
as usual.

The research project was reviewed and approved by the first
author’s University Human Research Ethics Committee, and the
project was conducted in accordance with human subject guidelines.
Eight public preschools were purposefully selected from Shenzhen to
represent preschools of varied quality grading and in different
developmental stages: some were public preschools from the start with
varying years of establishment, and others were initially privately run
but were transformed into publicly run. Preschool principals were first
contacted and explained the purpose of the study. After their consent
to participate in the study was given, we contacted and arranged
one-on-one interviews with the supervisors (including principal/
director, deputy principal/director of academic affairs, and the
teaching and research staff; N=15) and supervisees (teachers; N=15).
Fourteen of the 15 supervisors had bachelor’s degrees, and one had a
master’s degree. Similarly, 14 out of the 15 supervisees had bachelor’s
degrees, and one had an associate degree, showing no significant
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differences in their educational attainment. However, the supervisors
had significantly more years of teaching experience than the
supervisees  (Mypervisor=18.87, SD=7.74, range=6-33years;
Miupervisee = 8.40, SD=3.96, range = 3-19 years; t=4.67, p<0.001).

2.2. Procedure

Each participant was contacted and scheduled for a semi-
structured interview in a quiet room of the preschool they worked.
Their consent to participate was obtained before the interview started
and was recorded. The interview protocol was written in Mandarin
Chinese, and all the interviews were conducted in Mandarin Chinese.
During the interview, open-ended questions were asked with prompts
to clarify participants’ responses or to elicit further discussion. Closing
remark in which participants were given opportunities to ask
questions and were thanked for their participation.

2.3. Measure

The semi-structured interview protocol was used. The following
open-ended questions were relevant to the practices and perceptions
of classroom walkthroughs in their preschool. Questions for the
supervisors and supervisees were slightly different according to their
roles (see Supplementary Appendix).

The interviews were audio-taped and transcribed, resulting in
approximately 98 pages of single-spaced transcription for analyses.

2.4. Data analysis

The transcriptions were sent to the participants to verify that the
transcriptions accurately represented their perceptions. The
participants were encouraged to amend the transcripts when they felt
that the transcripts did not communicate what they had intended to
say or when they wanted to add additional information. Three
participants returned transcripts with minor corrections on inaccurate
transcription of individual words. After that, information identifying
the participants was removed, and each transcript was assigned a code
for further analysis.

The researchers were outsiders of the preschools in the current
study and therefore an inductive approach was used to analyze the
data and identify themes stemming from the data (Miles et al., 2019).
Three coders coded the data. One coder held a Ph.D. in early
childhood education, and two coders were master students in early
childhood education and were trained to code classroom walkthroughs
reliably. The first two coders examined the data line by line and
independently coded the transcripts using NVivo version 11 (QSR
International, Melbourne, Australia). Initial descriptive and process
codes were identified in this first round of the coding phase (Miles
et al,, 2019). In the second round, connections and comparisons
among the codes were examined to develop themes and subthemes
(pattern coding; Miles et al., 2019, p. 86). The third coder read the
transcript and identified the themes which were later discussed among
all three coders. They discussed developing complete definitions and
identifying areas of agreement and disagreement. During such a
process, codes were revised or reduced, resulting in refined codes
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(Miles et al., 2019). In the third and final round, the two coders then
re-read the transcripts to confirm the set of codes and themes; any
coding differences were discussed until a complete agreement was
reached. No new themes emerged, suggesting data saturation was
achieved (Saunders et al., 2018). Links and relationships among the
confirmed themes and subthemes were established. Additional coding
was conducted to understand if the roles of the participants (i.e.,
supervisor or supervisee) offered unique insights.

To establish methodological triangulation and trustworthiness
(Corbin and Strauss, 2014; Creswell, 2014), observation notes were
also used to cross-check the interview analyses. The researcher
collected all available observation notes with the leaders’ informed
consent. Because supervisees (teachers) were usually observed and
given written or oral suggestions by the supervisors, only observation
notes by the supervisors were collected and analyzed in NVivo using
the codes from the interview study to see if the findings were supported.

3. Results
3.1. Themes

Figure 1 shows the four main themes and 12 subthemes that have
emerged from the data analysis: content, pedagogical skill, outcome,
and challenges pertaining to classroom walkthroughs. The participants
described the content supervisors focused on, the interpersonal
behaviors or strategies adopted during classroom walkthroughs, and
the outcomes and challenges of classroom walkthroughs. Below
we elaborate on these themes and ensuing subthemes and provide
illustrative quotes as appropriate.

Classroom Environment

Interaction Quality Content

Activities and Routines

f—

Noticing

Ignoring

Pointing

— Skill

Unpacking

F
F

Processing

Professional Growth

- Outcome
Curriculum Development

Culture of Community

Challenge

Feeding Forward

— — AN — /M

]
]
J
J
)
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Intervening )
]
]
J
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]
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FIGURE 1
Themes and subthemes.
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3.1.1. Content of classroom walkthroughs

Three main contents were focused on during classroom
walkthroughs: classroom environment, interactional quality, and
activities and routines (Table 1). These three contents were considered
crucial aspects of enhancing quality in preschool. During the brief
walkthroughs, the supervisors would attend to these critical issues as
indicators for supervision. It was interesting to find that the
supervisors and supervisees expressed evenly of the contents, except
for interaction quality, with twice as many supervisors mentioning
interaction quality as the supervisees (46.67 and 20.00%, respectively).
The observation notes supported that the supervisors generally
focused on classroom environment, interaction quality, and activities
and routines, with varied foci of attention during each walkthrough.

3.1.1.1. Classroom environment

The participants described various issues in the environment that
would be attended to during walkthroughs, with safety practices as
“foremost important,” such as safety hazards that could result in severe
injury or adequate supervision to protect children’s safety (e.g.,
supervision near areas of potential danger). When safety practices were
ensured, materials provided in different learning corners were the
following concern: noticing if the materials were appropriate and
engaging. Finally, print and artwork displayed in the classroom were
checked if they were related to the undergoing project or other classroom
experiences (e.g., paints in spring colors when learning about seasons).

3.1.1.2. Interaction quality

Two kinds of interaction quality were frequently mentioned as
essential during classroom walkthroughs. The first was teacher-child
interaction, which included whether the teacher supported children’s
learning and critical thinking, whether a balance was maintained
between the child’s need to explore independently and the teacher’s
input into learning, and whether the teacher encouraged the
development of mutual respect between children and adults.

The second was teacher-teacher interaction, where positive,
warm, and supportive interaction models mutual respect for children.
Furthermore, whether the responsibilities of each teacher in the room
were clearly defined to ensure all children were supervised was also an
important aspect during walkthroughs.

3.1.1.3. Activities and routines

Participants mentioned that activities, routines, and transitions
between activities were attended to during classroom walkthroughs,
including the arrangement of the daily schedule, teacher’s talk during
circle time, teachers’ instructions during group learning activities
(projects), small-group learning activities and outdoor activities,
personal care routines, as well as the transition between activities. It
was worth noting that preschools might feature different focuses
during classroom walkthroughs regarding the activities and routines.
For example, participants from one preschool have highlighted areas
featuring science learning as their focus, which was set as the target
area of improvement for that term.

3.1.2. Pedagogical skills of classroom
walkthroughs

The conceptual framework for clinical pedagogy by Burns and
Badiali (2018) was used, and the participants identified six pedagogical
skills: noticing, pointing, ignoring, intervening, unpacking, and
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TABLE 1 Unique respondents who reported on the content of classroom walk-throughs.

G Supervisor = Supervisee
classroom p ° P ° Quotations
N (%) N (%)

walk-throughs

Classroom 36.67% 30.00% “Next, I will go to the learning corners to see whether children are interested and curious in exploring the

environment materials, whether there is a wide range of provisions available, and whether the materials are age-
appropriate.” (R6)

Interaction quality 46.67% 20.00% “One more issue is teacher-child interaction. Are there too much or too few interactions? When a child
encounters a challenge, does the teacher intervene at once, or does the teacher allow opportunities for
exploration? I also check if the teachers are paying attention to details during children’s learning” (R13)
“I put a lot of attention in the details during teacher-teacher interactions, such as the communication
between the teachers, including the tone of speech and attitude, as well as their body language.” (R11)

Activities and routines 46.67% 43.33% “I would intentionally check on the progress of undergoing projects in each class. I will first look at the
materials posted on the “project wall” and then ask the teachers to briefly walk me through the project” (R5)

TABLE 2 Unique respondents who reported on the pedagogical skills of classroom walk-throughs.

Pedagogical
skills of Supervisor

N (%)

Supervisee

N (%) Quotations

classroom
walk-throughs

Noticing 50.00% 33.33% “During classroom walk-throughs, I would notice teachers or children have some issues that raised my
attention. Usually, when I notice such an incident, I would first look around other classrooms to decide if it is
a common or individual issue. If I find it a common issue, I will write it down and arrange a research seminar

to discuss it” (R7)

Ignoring 46.67% 23.33% “But some teachers might be more sensitive, so that I would leave the classroom first. Because sometimes if

I intervene immediately, the teacher might feel embarrassed and not lead to positive outcomes.” (R11)

Pointing 33.33% 43.33% “Sometimes, when the supervisor noticed some minor or adjustable issues, she would talk to us face-to-face

and give us some feedback on some rules of organizing activities or things to pay attention to.” (E3)

“For some issues, I would send photos with some text descriptions to the teachers (supervisees). For example,
I would describe what kind of incident was shown in the photo. I would try to use the simple description to

point out the issue to the teacher” (R6)

Intervening 33.33% 44.44% “If it is a safety issue, I will immediately point it out or make a rapid adjustment.” (R6)

“The supervisor will tell us on the spot how to use the materials to make it more fun. She will directly give us

suggestions and also encourage us to make DIY learning materials and do more research” (E11)

Unpacking 46.67% 20.00% “For example, I will ask the teacher to share her feeling about the day or any reflections, and then I will pick
up what the teacher said and provide my feedback. Or, I will directly describe the issue I noticed and ask the
teacher what she was thinking at that moment. Based on the teacher’s response, I will share my thoughts.”

(R4)

Processing 50.00% 36.67% “If it is a common issue, I will mention it at the staff meeting and do some research with my teaching and

research staff. For example, not long ago, I noticed during a classroom walk-through that the materials in the

block areas were minimal in more than half of the classrooms. So I discussed with the teaching and research

staff how to solve this problem.” (R10)

processing (Table 2). Because the skills focused on the supervisors, not
the supervisees, there were more respondents from the supervisors
than the supervisees who mentioned these six subthemes. The
observation notes included descriptions of the content they observed
and generally attached supervisors’ evaluations and suggestions on
this content.

3.1.2.1. Noticing

It was generally considered the first step during the walkthrough,
as mentioned by participants of the regular or irregular behaviors

Frontiers in Psychology

noticed by the supervisors. Regular behaviors referred to whether
teachers follow the expected schedule or protocol of teaching, and
irregular behaviors referred to incidents that were distinguishable and
marked for later discussion. Supervisors generally observed and
identified these “critical issues,” and documented these incidents
through physical markings, such as writing observation, taking
pictures or videos or audio-recording, and mental marking, such as
cognitive awareness of the incident. The supervisor then decided the
next action step based on the incident’s nature, which led to other
pedagogical skills discussed below.
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TABLE 3 Unique respondents who reported on the tasks of classroom walk-throughs.

T ey Supervisor Supervisee .

classroom N (%) N (%) Quotations

walk-throughs

Professional growth 73.33% 93.33% “Because during each classroom walk-through, the supervisors would provide some professional
suggestions. For example, the supervisors provided advice on how to design diversified worksheets, scaffold
children’s exploration, and diversify the materials in the learning corners. I would reflect on my practices
and adjust my strategies each time after their feedback. This is very helpful to my professional growth.” (E4)
“Sometimes, during classroom walk-throughs, I will stay in one classroom to observe and document. These
are what we (as supervisors) need to do to understand teachers’ needs and support teachers” professional
growth, which is also a path for our own professional growth?” (R3)

Curriculum 26.67% 93.33% “For example, we were doing a project on tree house. Children were supposed to build a model, and they

development were very excited. When the supervisor came to our class, she gave me a very good idea. She said an
excellent facility is near our preschool; we should share this resource with the children. She also advised me
to buy certain things, to support children’s exploration using these materials in the classroom.” (E9)

3.1.2.2. Ignoring

After noticing, supervisors may intend to ignore, with deliberate
knowledge of something happening and deliberate choice of inaction.
It was an elusive skill unless the supervisor disclosed that she noticed
the incident and chose to ignore it. The reason for ignoring might
be avoidance of interruption to the class or embarrassment to the
supervisee. Thus, actions might be taken at late times.

3.1.2.3. Pointing

It was an action after noticing, which drew anothers attention to
a specific incident. Pointing included disclosure by sharing videos or
pictures with others as a model of good practice and providing written
or oral feedback to the supervisee. Both ways showed elements of
directed attention by making the incident and the supervisors’
perspective visible.

3.1.2.4. Intervening

It was an immediate action due to the incident noticed by the
supervisor. Intervening was frequently used when supervisors noticed
safety hazards to reduce the possibility of child injury. It was less
frequently used to support the teacher’s instruction so that teachers
may directly learn more about effective practice.

3.1.2.5. Unpacking

It was a higher level of pointing by breaking down a complex
critical incident into simpler components, with the intention of
inducing reflective thinking in the supervisees. Unpacking may come
in the form of telling, by describing the incident and extrapolating
meaning out of the incident, or the form of questioning, by helping
the supervisee to think and extrapolate.

3.1.2.6. Processing

It was a reflection process that the supervisors and supervises
understood the incident and decided upon the next step of action,
usually in the form of preschool-wide professional learning activities
or staff meetings. Incidents that were frequently noticed would be the
target of discussion for professional learning activities, and both
parties would derive potential actions together. Most importantly,
these actions would be noticed by the supervisors in the next round
to see if the issues were solved.
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3.1.3. Outcomes of classroom walkthroughs

There were two major outcomes of classroom walkthroughs
identified by the participants, with teacher professional development
frequently mentioned as one of the important functions of classroom
walkthroughs and curriculum development as another function
(Table 3).

3.1.3.1. Professional growth

Participants, especially supervisees, frequently described that
classroom walkthroughs constantly reminded teachers to do their
best and sometimes noticed some inappropriate practices that
teachers themselves did not realize, indicating the “normative”
function of supervision that intended to ensure quality. Seven
participants also described that the objective feedback, as well as
timely assistance, supported teachers’ practices, indicating the
“restorative” function of supervision. Finally, 21 participants
responded that classroom walkthroughs provided opportunities
for self-reflection on their actions which helped develop their
strategies and skills, indicating the “formative” function
of supervision.

Apart from teachers’ professional development, participants,
especially supervisors, mentioned their professional development
of themselves. The supervisors described the reflections on their
own behaviors during classroom walkthroughs and how they
adjusted their supervision skills to help teachers grow. Two of
them have also expressed the concern of lack of experience in
conducting classroom walkthroughs and instructional
supervision, which echoed one supervisee who expressed her
expectation upon the supervisors to hold certain competencies
before conducting supervision. Four of the observation notes
included supervisors’ own reflections on the content, such as
question marks on the comment, indicating that the supervisors
going
professional development.

themselves  were through  reflection toward

3.1.3.2. Curriculum development

Another task of classroom walkthroughs is to support curriculum
development. Supervisors would provide ideas to help supervisees
design materials and deliver learning activities that can better support
children’s learning.
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TABLE 4 Unique respondents who reported on the challenges of classroom walk-throughs.

ezl ey o Supervisor Supervisee .

classroom 9 9 Quotations

walk-throughs e e

Building culture of 66.67% 73.33% “Honestly speaking, I do not want to be observed. If there is no classroom walk-through, I will not feel the

community pressure from outside, so that I could be myself and flexibly arrange the learning activities.” (E8)
“The supervisors do not come to nitpick; they come to provide professional suggestions. When I realize that,
I become less nervous and want to receive suggestions on professional growth during classroom walk-
throughs. Furthermore, I want tailor-made walk-throughs. For example, when I think there are some
problems in the transition, I can invite the supervisors to come and give us some suggestions. Though this is
a very romantic way, I still think this can build teacher agency.” (E14)

Feeding forward 26.67% 0% “As deputy principal of academic affairs, I have to supervise 12 classrooms, which adds up to more than 30
teachers. Therefore, after providing feedback during the walk-through, I have no idea if the teacher solved the
problem. It is a big challenge for me to follow up with each of them?” (R6)

3.1.4. Lockdown-associated challenges to
classroom walkthroughs

Aside from the contents, behaviors, and tasks of classroom
walkthroughs, the participants also expressed the challenges of
conducting efficient and productive classroom walkthroughs during
the COVID-19 lockdowns (Table 4).

3.1.4.1. Building culture of community

More than half of the participants expressed that supervisees were
usually nervous and even overwhelmed when supervisors walked
through the classroom, with very few describing themselves as being
“business as usual” Stemming from this nerve caused by the COVID-19
lockdowns, there was a split between whether the supervisees expected
to be observed or not, with five of supervisees expressed their
expectations that the supervisors could provide new insights during
classroom walkthroughs while others did not wish to be observed
unnoticed but welcomed planned or invited observations. Finally, it was
highlighted that authentic and collegial relationship with supervisees
based on respect, compassion, and the common goal of improving
children learning was crucial to maximizing the benefit of classroom
walkthroughs. Thus, supervisors should strive to build a culture of
community in achieving that goal, especially during difficult times.

3.1.4.2. Feeding forward

During the classroom walkthrough, feedback was usually provided
on the spot. However, three supervisors expressed the difficulty in
following up with the issues noticed during the walkthrough, thus
limiting the potential of classroom walkthroughs to “feed forward” the
teaching and learning activities. It was interesting to find that none of
the supervisees mentioned the problem of feeding forward,
highlighting that the supervisees might not be aware of such a problem.

3.2. Model of classroom walkthrough in
early childhood education

After a review of the themes and codes, a model of classroom
walkthrough in early childhood education is proposed (see Figure 2).
In this model, the content serves as the “focus” or the “tangibles” during
classroom walkthroughs, through which supervisors become familiar
with the teaching patterns and decisions that teachers make on a daily
basis. The outcome serves as the “purpose” of classroom walkthroughs,
which is also the purpose of instructional supervision: to promote both
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the supervisors’ and supervisees professional development and
curriculum development. Down in the figure, there were two forces
that were driving the classroom walkthroughs: a push force defined as
pedagogical skills for classroom walk-throughs and a pull force defined
as challenges confronting classroom walk-throughs. A better set of
skills displayed by the supervisors would drive toward better outcomes,
such as building reflective thinking in both supervisors and supervisees,
an indicator of professional growth. On the contrary, the challenges
associated with lockdowns hindered the endeavor toward better
outcomes. Finally, a developmental perspective was adopted in this
model in which the spiral course indicated that classroom walk-
throughs were not a one-time effort. Instead, they should be brief,
regular, and sustained over a long time, struggling between the push
and pull forces in order to obtain quality improvement over time.

4. Discussion

Classroom walkthrough has become a prominent tool for
instructional leadership practice that may involve leaders and
educators in a collaborative process to observe, analyze, and evaluate
the appropriateness of instructional practice (Caruso and Fawcett,
2006; Glickman et al., 2017) and eventually promote effective practice
and achieve quality improvement (Ovando and Ramirez, 2007; Garza
et al., 2016). This exploratory study revealed the content, outcome,
skills, and challenges pertaining to classroom walkthroughs in China
during the COVID-19 lockdowns and proposed a model of classroom
walkthrough to depict how classroom walkthrough serves as an
effective approach toward quality improvement in preschools.

4.1. Chinese model of classroom
walkthroughs

First, this study found that the content of the classroom
walkthroughs included classroom environment, interaction quality, as
well as activities and routines in the classroom. Comparing them with
the standardized quality assessment tools such as ECERS, Classroom
Assessment Scoring System (CLASS), and Individualized Classroom
Assessment Scoring System (inCLASS) and the national quality
assessment guidelines revealed that the commonly used indicators in
the assessment tools can be observed during classroom walkthroughs,
providing evidence that walkthrough can be a competent observational
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FIGURE 2
Model of classroom walk-through in early childhood education.

tool for improving instructional practice ( ). However,
there are scant studies that examined the quality improvement of early
), and

among the limited evidence, one study found that there was a substantial

childhood education programs over time (

quality improvement in CLASS across the state of Louisiana, U.S.A. and
that this improvement was driven by within-program changes (

). The driving force of such improvement was substantial
federal, state, and local investments, which are external efforts. On the
contrary, supervision leadership, including classroom walkthroughs, are
internal efforts toward quality improvement, which are more sustainable
and pervasive ( ).

Second, this study found the outcome of classroom walkthroughs,
including professional growth and curriculum development. In
particular, the impact of classroom walkthroughs on the professional
growth of educators corroborated with existing evidence that found
leaders’ supervisory practices were related differently to educators’
performance, competency of teaching, and teaching efficacy (

)
However, the relationship between classroom walkthroughs and the
professional growth of the center leaders was less explored in the
literature, calling for more support to center leaders, such as
observational tools, in their efforts to improve ECEC quality. The
findings also revealed the role of classroom walkthroughs in
curriculum development, with educators expressing their need for
sustained support from the leaders in developing the curriculum,
highlighting how ECE leaders provide appropriate and sustainable

curriculum practices ( ). It is worth noting that too much

Frontiers in

top-down monitoring limits educators’ autonomy in curriculum
), and therefore the
findings also highlighted educators’ preference for leaders to “answer”

decision-making (

their specific needs rather than guidance in general.

Therefore, this study proposed a model of classroom walkthrough
in Chinese preschools, putting important factors into a unified model.
This model used a developmental perspective, recognizing the push
(pedagogical skills) and pull (challenges) forces that drive quality
improvement in the long term. The current findings suggested that
classroom walkthrough can serve as an effective approach toward
sustainable quality improvement in early childhood education
(

), though much effort and training is needed to reach the goal of
quality education for our young children.

4.2. Challenges and pedagogical skills

First, this study revealed two major challenges against efficient
classroom walkthroughs during the COVID-19 lockdowns. The first
challenge, building community in the center, corroborates with
educators’ prevailing mixed attitudes toward such supervision practice
in existing studies (

). Teachers generally agree that classroom
walkthroughs would benefit their professional development and
curriculum development as a whole, but interpersonal skills were the
barriers, as was found in a study in Malaysia (
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2019). More studies are needed to explore the effective walkthrough
process in promoting a collaborative learning culture (Moss and
Brookhart, 2015, 2019; Glickman et al., 2017). The second challenge,
feeding forward, though less explored in the existing literature, can
be instrumental in helping both leaders and educators better
understand the need for evidence-based change and improvement in
instructional practices and deserve further research (Stout et al., 2013;
Moss and Brookhart, 2019).

According, this study also explored the pedagogical skills
pertaining to classroom walkthroughs, using the framework by Burns
and Badiali (2016, 2018). The findings found that the six pedagogical
skills were important for enhancing school effectiveness, which is
consistent with the existing evidence that leaders’ supervision practices
contribute to the quality of ECE programs (Bloom and Sheerer, 1992;
Vu et al, 2008; Bloom and Abel, 2015). A more recent study in
Australia, however, found a lack of association between director’s
supervision practices and classroom quality indicated by ECERS-E and
CLASS (Perlman et al., 2020), calling for more research to explore the
impact of supervisory practice. Furthermore, the findings indicated
that the process of learning how to supervise well could be challenging
for the supervisors (leaders) since the lack of in-service training for
supervisory skills, especially those pertaining to classroom
walkthroughs (Burns and Badiali, 2016; Perlman et al., 2020).

5. Limitations and conclusion

The limitations of the current study are worth mentioning. First,
the current study only utilized interview and document analysis to
understand ECE leaders’ and educators’ perspectives on classroom
walkthroughs. Future studies that include questionnaires and
classroom observation would substantiate and triangulate the findings
from interviews. Second, the current study was conducted in one city
in China, with might not be representative of all the ECE settings,
especially those in less developed parts of the country. The future
study shall compare and investigate whether there were differences in
the content, skills, outcome, and challenges of the classroom
walkthrough in centers from different socioeconomic backgrounds.
Last but not least, this study was conducted during the lockdowns;
without the data collected before the outbreak of the COVID-19
pandemig, it is impossible to compare the differences in classroom
walkthroughs between the lockdown and usual times.

Despite the limitations, the current study explored ECE leaders’
and teachers’ perspectives on classroom walkthroughs, investigated
the content, skills, outcome, and challenges pertaining to classroom
walkthroughs, and proposed a Chinese model of classroom
walkthrough in early childhood education from a developmental
perspective. The findings implied that a classroom walkthrough is an
effective approach in improving quality even during the lockdowns,
yet more in-service training for ECE leaders is needed to equip ECE
leaders with appropriate pedagogical skills and to build a sense of
community within the center to reach the goal of sustainable quality
improvement. Furthermore, the findings of the current study provided
implications for its use in other contexts, given the generally shared
understanding in what is quality in early childhood education (Siraj-
Blatchford and Wong, 1999) and how classroom walkthrough
supports quality improvement in daily practices (Caruso and
Fawcett, 2006).

Frontiers in Psychology

10.3389/fpsyg.2023.1154864

Data availability statement

The raw data supporting the conclusions of this article will
be made available by the authors, without undue reservation.

Ethics statement

The studies involving human participants were reviewed and
approved by Shenzhen University. The patients/participants provided
their written informed consent to participate in this study.

Author contributions

SX and HL: conceptualization. SX: methodology, data curation,
writing — original draft preparation, and supervision. HY and MH:
formal analysis and project administration. HL: writing — review and
editing. All authors have read and approved the final manuscript.

Funding

This work was supported by the Guangdong Planning Office of
Philosophy and Social Science, China (grant number GD21YJY09),
Shenzhen Planning Office of Philosophy and Social Science (grant
number SZ2022B031), and Shenzhen Education Science Planning
Project, China (grant number zdzz21002).

Acknowledgments

Thanks for the research assistants of the participating preschools
to collect data for this study.

Conflict of interest

The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could
be construed as a potential conflict of interest.

Publisher’s note

All claims expressed in this article are solely those of the
authors and do not necessarily represent those of their affiliated
organizations, or those of the publisher, the editors and the
reviewers. Any product that may be evaluated in this article, or
claim that may be made by its manufacturer, is not guaranteed or
endorsed by the publisher.

Supplementary material

The Supplementary material for this article can be found online
at: https://www.frontiersin.org/articles/10.3389/fpsyg.2023.1154864/
full#supplementary-material

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1154864
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://www.frontiersin.org/articles/10.3389/fpsyg.2023.1154864/full#supplementary-material
https://www.frontiersin.org/articles/10.3389/fpsyg.2023.1154864/full#supplementary-material

Xie etal.

References

Bassok, D., Magouirk, P, and Markowitz, A. J. (2021). Systemwide quality
improvement in early childhood education: evidence from Louisiana. AERA Open
7:233285842110116. doi: 10.1177/23328584211011610

Bloom, P. ], and Abel, M. B. (2015). Expanding the lens—leadership as an
organizational asset. YC Young Child. 70, 10-17. Available at: http://www.jstor.org/
stable/ycyoungchildren.70.2.10

Bloom, P. J., and Sheerer, M. (1992). The effect of leadership training on child
care program quality. Early Child Res. Q. 7, 579-594. doi: 10.1016/0885-
2006(92)90112-C

Bole, P. T, and Farizo, K. P. (2013). Using learning walks to improve collaboration and
charter school performance (a university/P-12 school partnership): year one. New Educ.
9, 328-345. doi: 10.1080/1547688X.2013.841507

Burns, R. W, and Badiali, B. (2016). Unearthing the complexities of clinical pedagogy
in supervision: identifying the pedagogical skills of supervisors. Action Teach. Educ. 38,
156-174. doi: 10.1080/01626620.2016.1155097

Burns, R. W,, and Badiali, B. J. (2018). Clinical pedagogy and pathways of clinical
pedagogical practice: a conceptual framework for teaching about teaching in
clinical experiences. Action Teach. Educ. 40, 428-446. doi: 10.1080/01626620.
2018.1503978

Caruso, J. J., and Fawcett, M. T. (2006). Supervision in early childhood education. 3rd.
New York, NY: Teachers College Press.

Colvin, G., Flannery, K. B., Sugai, G., and Monegan, J. (2009). Using observational
data to provide performance feedback to teachers: a high school case study. Prev. Sch.
Fail. Altern. Educ. Child. Youth 53, 95-104. doi: 10.3200/PSFL.53.2.95-104

Corbin, J., and Strauss, A. (2014). Basics of qualitative research: techniques and
procedures for developing grounded theory. 4th. Thousand Oaks, CA: Sage.

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods
approaches. 4th ed. Thousand Oaks, CA: SAGE Publications.

Darishah, P, Daud, Y., and Omar Fauzee, M. S. (2017). Teaching and learning
supervision by school management, attitude of teachers and competency of teaching.
Int. J. Dev. Sustain. 6, 1367-1381.

Downey, C. ., Steffy, B. E., English, E W,, Frase, L. E., and Poston, W. K. Jr. (2004). The
three-minute classroom walk-through: Changing school supervisory practice one teacher
at a time Thousand Oaks, CA, USA: Corwin press.

Downey, C. ], Steffy, B. E., Poston, W. K. Jr., and English, E W. (2009). Advancing the
three-minute walk-through: Mastering reflective practice Thousand Oaks, CA, USA:
Corwin Press.

Garza, R., Ovando, M., and O’Doherty, A. (2016). Aspiring school leaders perceptions
of the walkthrough observations. Int. J. Educ. Leadersh. Prep. 11:n1

Glickman, C. D., Gordon, S. P, and Ross-Gordon, J. M. (2017). Supervision and
instructional leadership: A developmental approach. 10th ed. New York: Pearson.

Hoque, K. E., Bt Kenayathulla, H. B., Subramaniam, M. V., and Islam, R. (2020).
Relationships between supervision and teachers’ performance and attitude in
secondary schools in Malaysia. SAGE Open 10:215824402092550. doi:
10.1177/2158244020925501

Huang, R., Peng, S., Wang, L., and Li, Y. (2010). “Secondary mathematics teacher
professional development in China” in Reforms and issues in school mathematics in East
Asia (Brill), 129-152.

Huang, R., Su, H., and Xu, S. (2014). Developing teachers” and teaching researchers’
professional competence in mathematics through Chinese lesson study. ZDM Math.
Educ. 46,239-251. doi: 10.1007/s11858-013-0557-8

Khun-Inkeeree, H., Dali, P. D., Daud, Y., Fauzee, M. S. O., and Khalid, R. (2019).
Effects of teaching and learning supervision on teachers attitudes to supervision at
secondary School in Kubang Pasu District. Kedah. Int. J. Instr. 12, 1335-1350. doi:
10.29333/1ji.2019.12185a

Khun-Inkeeree, H., Mahmood, M., Haji-Mohd-Noor, S., Kasa, M. D., Yaakob, M. E
M., Faiz, M,, et al. (2020). Increasing teachers’ self-efficacy through regular teaching
and learning supervision. Univers. J. Educ. Res. 8, 3002-3013. doi: 10.13189/
ujer.2020.080729

Kuger, S., Kluczniok, K., Kaplan, D., and Rossbach, H.-G. (2016). Stability and
patterns of classroom quality in German early childhood education and care. Sch. Eff.
Sch. Improv. 27, 418-440. doi: 10.1080/09243453.2015.1112815

Li, H., and Chen, J. J. (2017). Evolution of the early childhood curriculum in China:
the impact of social and cultural factors on revolution and innovation. Early Child Dev.
Care 187, 1471-1483. doi: 10.1080/03004430.2016.1220373

Frontiers in Psychology

10

10.3389/fpsyg.2023.1154864

Li, H., Yang, W,, and Chen, J. J. (2016). From “Cinderella” to “beloved princess”: the
evolution of early childhood education policy in China. Int. J. Child Care Educ. Policy
10:2. doi: 10.1186/540723-016-0018-2

Liu, H., Chen, M., and Luo, L. (2020). On teachers” sense of value of preschool
principals’ instructional supervision at class (in Chinese). Presch. Educ. Res. 11, 17-28.

Ma, H., and Li, F. (2014). Guidelines for the management of nursery care and education
Shanghai, China: East China Normal University Press.

Miles, M. B., Huberman, A. M., and Saldaia, J. (2019). Qualitative data analysis: a
methods sourcebook. London, Thousand Oaks, CA: Sage publications.

Ministry of Education (2010). Educational statistics yearbook of China, 2009

Ministry of Education (2015). Professional standards for kindergarten directors People’s
Republic of China.

Ministry of Education (2022a). Educational statistics yearbook of China, 2021

Ministry of Education (2022b). Guidelines on the assessment of preschool care and
education quality.

Moss, C. M., and Brookhart, S. M. (2015). Formative classroom walkthroughs: How
principals and teachers collaborate to raise student achievement Alexandria, CA, USA:
ASCD.

Moss, C. M., and Brookhart, S. M. (2019). Advancing formative assessment in every
classroom: A guide for instructional leaders Alexandria, CA, USA: ASCD.

Muijs, D., Aubrey, C., Harris, A., and Briggs, M. (2004). How do they manage? A
review of the research on leadership in early childhood. J. Early Child. Res. 2, 157-169.
doi: 10.1177/1476718X04042974

Ovando, M. N, and Ramirez, A. (2007). Principals’ instructional leadership within a
teacher performance appraisal system: enhancing students” academic success. J. Pers.
Eval. Educ. 20, 85-110. doi: 10.1007/s11092-007-9048-1

Perlman, M., Howe, N., Gulyas, C., and Falenchuk, O. (2020). Associations between
directors’ characteristics, supervision practices and quality of early childhood education
and care classrooms. Early Educ. Dev. 31, 507-523. doi: 10.1080/10409289.2019.1679006

Ressler, G., Doherty, G., Ferguson, T, and Lamotey, J. (2016). Enhancing
professionalism and quality through director training and collegial mentoring. J. Child.
Stud. 40. doi: 10.18357/jcs.v40i1.15211

Romano, V. A. (2014). Secondary teachers’ and their supervisors’ perceptions of
current and desired observation practices. Glob. Educ. Rev.:1.

Rous, B. (2004). Perspectives of teachers about instructional supervision and behaviors
that influence preschool instruction. J. Early Interv. 26, 266-283. doi:
10.1177/105381510402600403

Rouleau, K., and Corner, T. (2020). Classroom Walkthroughs: Where Data-Gathering
and Relationship-Building Meet for School Improvement. McREL International.

Saunders, B., Sim, J., Kingstone, T., Baker, S., Waterfield, J., Bartlam, B., et al. (2018).
Saturation in qualitative research: exploring its conceptualization and operationalization.
Qual. Quant. 52, 1893-1907. doi: 10.1007/s11135-017-0574-8

Siraj-Blatchford, I., and Wong, Y. L. (1999). Defining and evaluating ‘quality’ early
childhood education in an international context: dilemmas and possibilities. Early Ye.
20, 7-18. doi: 10.1080/0957514990200102

Stout, J., Kachur, D., and Edwards, C. (2013). Classroom walkthroughs to improve
teaching and learning. New York, USD: Routledge.

Vu, J. A., Jeon, H.-J., and Howes, C. (2008). Formal education, credential, or both:
early childhood program classroom practices. Early Educ. Dev. 19, 479-504. doi:
10.1080/10409280802065379

Xie, S., and Li, H. (2020). Accessibility, affordability, accountability, sustainability and
social justice of early childhood education in China: a case study of Shenzhen. Child
Youth Serv. Rev. 118:105359. doi: 10.1016/j.childyouth.2020.105359

Yang, W. (2019). Moving from imitation to innovation: exploring a Chinese model of
early childhood curriculum leadership. Contemp. Issues Early Child. 20, 35-52. doi:
10.1177/1463949119825501

Zepeda, S.]. (2013). Informal Classroom Observations On the Go: Feedbacks, Discussion
and Reflection. Routledge.

Zepeda, S.J. (2014). The instructional leader’s guide to informal classroom observations
New York, USA: Routledge.

Zhou, Y, Jiang, Y., and Zhang, B. (2022). Effectiveness of Puhui kindergartens’
development in China: a parental evaluation. Early Educ. Dev. 33, 490-507. doi:
10.1080/10409289.2021.1928993

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1154864
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1177/23328584211011610
http://www.jstor.org/stable/ycyoungchildren.70.2.10
http://www.jstor.org/stable/ycyoungchildren.70.2.10
https://doi.org/10.1016/0885-2006(92)90112-C
https://doi.org/10.1016/0885-2006(92)90112-C
https://doi.org/10.1080/1547688X.2013.841507
https://doi.org/10.1080/01626620.2016.1155097
https://doi.org/10.1080/01626620.2018.1503978
https://doi.org/10.1080/01626620.2018.1503978
https://doi.org/10.3200/PSFL.53.2.95-104
https://doi.org/10.1177/2158244020925501
https://doi.org/10.1007/s11858-013-0557-8
https://doi.org/10.29333/iji.2019.12185a
https://doi.org/10.13189/ujer.2020.080729
https://doi.org/10.13189/ujer.2020.080729
https://doi.org/10.1080/09243453.2015.1112815
https://doi.org/10.1080/03004430.2016.1220373
https://doi.org/10.1186/s40723-016-0018-2
https://doi.org/10.1177/1476718X04042974
https://doi.org/10.1007/s11092-007-9048-1
https://doi.org/10.1080/10409289.2019.1679006
https://doi.org/10.18357/jcs.v40i1.15211
https://doi.org/10.1177/105381510402600403
https://doi.org/10.1007/s11135-017-0574-8
https://doi.org/10.1080/0957514990200102
https://doi.org/10.1080/10409280802065379
https://doi.org/10.1016/j.childyouth.2020.105359
https://doi.org/10.1177/1463949119825501
https://doi.org/10.1080/10409289.2021.1928993

	Classroom walkthroughs as an effective strategy for preschool improvement during the COVID-19 lockdowns: a Chinese model
	1. Introduction
	1.1. Classroom walkthroughs as an effective approach for school improvement
	1.2. Classroom walkthroughs in Chinese early childhood settings
	1.3. The current study

	2. Methods
	2.1. Participants
	2.2. Procedure
	2.3. Measure
	2.4. Data analysis

	3. Results
	3.1. Themes
	3.1.1. Content of classroom walkthroughs
	3.1.1.1. Classroom environment
	3.1.1.2. Interaction quality
	3.1.1.3. Activities and routines
	3.1.2. Pedagogical skills of classroom walkthroughs
	3.1.2.1. Noticing
	3.1.2.2. Ignoring
	3.1.2.3. Pointing
	3.1.2.4. Intervening
	3.1.2.5. Unpacking
	3.1.2.6. Processing
	3.1.3. Outcomes of classroom walkthroughs
	3.1.3.1. Professional growth
	3.1.3.2. Curriculum development
	3.1.4. Lockdown-associated challenges to classroom walkthroughs
	3.1.4.1. Building culture of community
	3.1.4.2. Feeding forward
	3.2. Model of classroom walkthrough in early childhood education

	4. Discussion
	4.1. Chinese model of classroom walkthroughs
	4.2. Challenges and pedagogical skills

	5. Limitations and conclusion
	Data availability statement
	Ethics statement
	Author contributions
	Funding
	Conflict of interest
	Publisher’s note

	References

