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The general objective of this research is to investigate the impact of a program
focusing on the development of argumentation techniques on the improvement
of critical essays by SFL students at the University of Algiers 2. A quasi-experimental
pretest-posttest study was carried out, where the indicators of textual levels
obtained by the students were evaluated and compared, both before and after a
learning intervention. The study involved 126 students studying SFL at the University
of Algiers 2, whose essays were analyzed using Parodi and Nufez's (1999) analysis
guidelines, in order to evaluate the students’ argumentative competence at the
threelevels of microstructure, macrostructure and superstructure. Once theresults
were analyzed, statistically significant differences were observed in the indicators
of the macrostructure, and superstructure. Furthermore, an improvement in the
post-test means is observed in the indicators of these microstructure. Lastly, the
intervention program strengthened students’ argumentative abilities, which had a
significant effect on their critical essays.

argumentation, essay, Spanish as a Foreign Language (SFL), microstructure,
macrostructure, superstructure

1. Introduction

Education is the fundamental foundation for a country’s progress; its goal is to develop
students’ skills so that they can be responsible citizens who actively engage in social life.
Considering the continuous transformation of today’s society, it is necessary to incorporate
knowledge and skills in the university curriculum in order to provide students with the
opportunity to develop their communication skills, which will enable them to function in
the productive world and provide them with creativity and dynamism. In this context,
Pipkin and Reynoso (2010) note that teaching argumentation is currently one of the
fundamental topics of pedagogical reflection. However, traditional pedagogical models
that focus on the accumulation of information and the repetition of formulas become very
passive practices in the classroom and do not allow for interaction between subjects,
which results in didactic tasks becoming meaningless. For this reason, the didactic
development of argumentation must be recognized as a fundamental skill to replace the
passive transmission of knowledge with an interactive discourse between teacher and
student (Obando, 2007). Therefore, it is necessary to overcome the shortcomings of
traditional pedagogical models, abandoning their behaviorist and decontextualized
patterns in favor of an integrative model that pursues reflection and argumentative
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interaction in strategic and contextualized situations. This
methodological innovation in the didactics of argumentation is
committed to learner autonomy and creativity, replacing the
formal rigidity that has dominated the pedagogical scenario in
traditional textual commentary.

In the same vein, Goémez Barriga (2012) argues that
argumentation is a practice that can be found in different
communicative contexts: at work, in everyday and academic
conversations. In the university context, it constitutes a tool for
the dissemination and generation of knowledge that contributes
to the human and social development of the learner. Thus, Gomez
Barriga (2012) asserts that the ability to produce arguments in all
cultures is a key factor for success in politics, work, community,
and family. There is an urgent need for the appropriate use of
argumentation to express opinions in a climate of tolerance,
respect, and consideration for the position of others, in order to
reach agreements without reaching violent confrontations (Diaz
and Mujica, 2007). For his part, Serrano (2008) emphasizes that
the ability to argue enables students to act with good judgment
in solving problems by presenting well-founded and
convincing arguments.

Similarly, Ruiz et al. (2015) state that argumentation is a
fundamental tool for the learning process, as it helps students to
meaningfully understand the concepts addressed, in addition to
promoting an interactive environment of academic debate and
discussion. Specifically, Ruiz et al. (2015) propose a model of teaching
argumentation that includes three types of relationships: epistemic
(developing argumentation for knowledge construction), conceptual
(the skill requires the use of dialogue, debate, criticism, decision
making, listening, and respect), and didactic (language allows for the
exchange of meanings and concerns).

According to the above, the argumentative text should be a
frequently used resource throughout the teaching and learning
process of students, and especially in the development of the subject
of Spanish as a Foreign Language (SFL). Various studies have already
focused on the study of the argumentative essay, providing theories
and procedures for improving its practice in the classroom (Parodi,
2000; Diaz, 2002; Padilla et al., 2011; Banales et al., 2015; Caro et al.,
2018; Castro and Sanchez, 2018; Vicente-Yagiie et al., 2019, 2023;
Baaziz, 2022; Caro and Vicente-Yagiie, 2022).

It should be noted that the production of argumentative texts is a
cognitive process related to the operations of critical thinking, because
it aims to identify a problem, understand, propose solutions, compare,
contrast, analyze, evaluate, synthesize, establish causal relationships,
and point out consequences. Diaz (2002) emphasizes that learning to
write is at the same time learning to think critically and creatively,
given that we develop our ability to think critically when we learn to
write academic texts.

If we analyze the different educational contexts regarding the
didactics of argumentation, the study by Camps (1995) in the Spanish
context examines the different obstacles that hinder students in
writing argumentative texts. First, he mentions the difficulty of
understanding a text, taking into account aspects such as the author’s
intention, the recipient and the reader’s own social situation. In
addition, there is the difficulty of identifying their own opinions on
different topics, understanding the counterargument, using
concessions to defend an opposing thesis, and insufficient knowledge
of linguistic resources.
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In the Venezuelan context, the research by Sanchez and Alvarez
(1999) on the development of written argumentative skills stands out;
their results highlight the lack of argumentative structure in students’
texts, as well as the absence of strategies for expressing their own
opinions. Serrano and Villalobos (2008), for their part, verify the
absence of discursive procedures in the production of written texts.
Serrano’s (2001) study points out inconsistencies at the superstructure
level of the written texts produced by the students.

In the Chilean context, the study by Nufez (1999) shows results
of low performance in structural development after analyzing the
elaborated writing essays. Similarly, Parodi and Nunez (1999) research
on the evaluation of argumentative writing production stands out,
where the students’ difficulties in elaborating their texts are discussed
in relation to the three levels of textual competence.

In the Argentine context, Perelman (2001) addresses students’
writing difficulties and mentions their problems with textual
structuring, lack of knowledge of argumentative strategies to support
opinions, and insufficient resources to connect the text. In the
Mexican context, the work of Castro and Sdnchez (2018) stands out;
they report the following writing problems: ignorance of the function
and value of textual quotations to support their arguments, imitation
of the position of other voices without developing their own voice
(giving their personal appreciation as an extension of the expert
opinion to validate their own discourse), ignorance of the discursive
resources that allow the author’s positioning.

In the Algerian context, the study by Bellatreche (2013), among
the studies on the didactics of French at the University of Mostaganam,
highlights the unsatisfactory argumentative competence of students
in the three textual dimensions. Moreover, the results obtained by
Belaouf (2016) show that students have difficulties at the linguistic
level, at the level of coherence, and at the level of argumentative
competence; the study confirms that the difficulties appear early in
school and persist until university education.

The present research is aimed at the Algerian university context
in the learning and teaching of Spanish as a Foreign Language (SFL).
Considering that argumentation is a textual typology that should
be worked on by students throughout their academic career, it is
appropriate to carry out research in the two Spanish degree programs
at the University of Algiers 2.

Therefore, the general objective of the present research is to study
the effect of the intervention of a program focused on the development
of argumentation strategies on the improvement of the development
of critical essays by SFL students at the University of Algiers 2. This
general objective is articulated by the following specific objectives:

- To compare the grades obtained by the students in the
indicators of the microstructure level, before and after the
didactic intervention.

- To compare the grades obtained by the students in the
indicators of the macro-structural level, before and after the
didactic intervention.

- To compare the grades obtained by the students in the
indicators of the superstructure level, before and after the
didactic intervention.

The proposed hypothesis is that the students will obtain better

results in the written essays after carrying out a didactic intervention
in their class sessions on the process of argumentative writing.
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2. Research method
2.1. Design

A pre-experimental pretest-posttest study (Campbell and Stanley,
2005) was conducted to evaluate and compare indicators of students’
writing levels before and after a learning intervention focused on
discursive argumentation strategies for critical essay writing.

2.2. Participants

The study included 126 students enrolled in the second and third
degrees of Spanish as a Foreign Language at the University of Algiers
2, between the ages of 19 and 22, as shown in Table 1. All students in
both courses were included in the study without any special selection.
A non-probabilistic purposive sampling procedure was used, based
on convenience (Saez, 2017).

2.3. Research instrument

The analysis guide by Parodi and Ntnez (1999, pp. 74-77) was
used to evaluate students’ argumentative competence in the texts
produced (Table 2). The instrument follows the classification of Van
Dijlke (1992), which explains three textual levels: microstructure,
macrostructure, and superstructure. Microstructure is a set of
interrelated and coherent propositions that make up the different
sentences of a text. Macrostructure refers to a set of propositions that
synthesize the overall meaning of the text and are necessary for textual
coherence. The superstructure represents the way in which the
information of the text is organized according to a scheme whose
components are the thesis, a series of arguments, and a conclusion.

The indicators that correspond to each of the levels are articulated
in three criteria that are scored on a scale of 1 to 3. The instrument
allows us to evaluate the capacities achieved by the students and to
measure their performance at each textual level, classifying their
productions in the performance criteria established in the guideline.
In short, it assesses the students’ ability to organize and produce
coherent and cohesive argumentative texts.

2.4. Procedure

The procedure of the present research is articulated in the didactic
intervention program and in the two moments before and after the
moment of written production of an essay by the students. Thus, first,

the students in the 2nd and 3rd years must write an essay on “The

TABLE 1 Participants in the study.

5 71

Masculine
2nd

Feminine 66

Masculine 7 55
3rd

Feminine 48
Total 126
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incorporation of ICT in university education” and “The university
facing the online challenge of the coronavirus,” respectively, which will
be analyzed as a pretest; then, the program is applied in the classroom,
whose sessions conclude with the writing of a new essay, which
constitutes the posttest.

The didactic intervention program is presented in Table 3 and was
validated by five expert judges who validated its content (degree of
precision and conceptual, syntactic, and structural adequacy) with
respect to the purpose of the research. The evaluations offered were
discussed and agreed upon, with suggestions for improvement for its
final version.

The program is divided into three phases: introductory phase,
argumentative workshop, and final phase. Throughout the
program, the cognitive, structural, and linguistic dimensions of
written composition are addressed, including sessions with
different aspects: text comprehension, planning, individual
argumentative writing, revision and rewriting for self-evaluation
and self-criticism, oral debates, and collaborative argumentative
writing in groups for peer learning and fostering a cooperative
environment. In addition, the didactic intervention carried out
with the students was developed in a total of 20 sessions,
throughout the academic year. Specifically, 10 sessions were
dedicated to each of the courses, distributed in two sessions per
week, during 5 months of the first semester of the course.

The study complied with the ethical guidelines of the University
of Algiers 2 required for research on human subjects: informed
consent, right to information, protection of personal data, guarantee
of confidentiality, non-discrimination, free of charge, and the
possibility of withdrawing from the program at any stage.

2.5. Data analysis

First, the corpus of texts written by the students was analyzed
according to the criteria and indicators of the textual levels presented
by Parodi and Nanez (1999, pp. 74-77).

Second, once the scores were calculated, the Kolmogorov—
Smirnov normality test was applied to determine the relevance of
using parametric tests. This test showed that the different indicators
of textual levels (p <0.05) were not distributed according to the normal
distribution. Therefore, the Wilcoxon test was used to compare the
obtained by the after the
didactic intervention.

scores students before and

3. Results

The results are presented according to the specific objectives, each
of them related to three textual levels: microstructure, macrostructure,
and superstructure. To this end, Table 4 shows the scores obtained for
each of the indicators of the textual levels analyzed.

With respect to the first specific objective, which was to compare
the students’ scores on the microstructural level indicators before and
after the didactic intervention, no statistically significant differences
were observed in the thematic progression and inter-sentence relations
in either of the two grades of the study sample. However, there was an
improvement in the posttest means of the 2nd and 3rd grades for
both indicators.
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TABLE 2 Written production analysis guideline.

10.3389/fpsyg.2023.1192823

Level Indicators and criteria

Thematic progression
Adequate maintenance of thematic progression, without breaks 3
Maintenance of thematic progression with one break 2
Maintenance of thematic progression with more than one break 1
Microstructure
Inter-sentential relations
Coherent relations between sentences 3
Inter-sentential relations with one break 2
Inter-sentential relations with more than one break 1
Topic
Adequate maintenance of the assigned theme 3
Maintenance of assigned topic with one break 2
Maintenance of assigned topic with more than one break/developed topic not relevant to the task 1
Macrostructure
Macro propositions with argument function
2 or more macro propositions with argument function consistent with each other 3
2 or more macro propositions with argument function in the form of a list/only one macro proposition with argument function 2
2 or more macro propositions, inconsistent with each other/no macro proposition with argument function 1
Thesis
Thesis included in the text and relevant to the task. 3
Semi-explicit thesis 2
Absence of thesis or thesis not relevant to the task 1
Argumentation
An argument justified by supporting facts and consistent with each other 3
Superstructure
An insufficiently justified argument 2
Absence of argument/an unsupported argument 1
Conclusion
Inclusion of argumentative conclusion 3
Argumentative conclusion semi-explained or partially derived from the above 2
Absence of argumentative conclusion/conclusion not pertinent to thesis or arguments 1

Therefore, in terms of microstructure, the students do not
manage to overcome their initial difficulties, they remain in a low
performance of the criteria. It is not possible to find a significant
positive effect after the intervention, as it is verified the persistence
of errors in their writing. The writings are incoherent and diffuse,
due to several errors of nominal and verbal co-reference,
particularly the lack of concordance between the number of the
nominal element and the pronouns that substitute it, the lack of
gender concordance, the lack of concordance between the number
of the nominal element and the corresponding verb tenses or the
use of incongruent verb tenses. Regarding the component of inter-
sentence relations, there are numerous errors in the use of
linguistic and semantic mechanisms.

Regarding the second specific objective, which focused on
comparing the scores of the macro-structural indicators, statistically
significant differences are found in the topic indicator for students in
grade 3, although the improvement of students in grade 2 can also
be observed. There are also statistically significant differences in the
macro-propositions with argument function indicator for both
classes of students.

Frontiers in Psychology

The data obtained from the macrostructure in the pretest show
that most of the students have difficulties in thematic development due
to the insufficient use of mechanisms for hierarchizing information
and relating ideas, which hinders text comprehension. Regarding the
students’ use of macro-sentences, there are no arguments, but their use
is limited to definitions or explanations of the topics of the given
instructions. However, the post-test data show evolutionary differences,
and an achievement is observed at all levels of performance, as the
given topics are adequately developed with coherent arguments.

Finally, it is verified that in both courses there are statistically
significant differences at all levels of the superstructure (thesis,
argumentation, and conclusion). In the post-test, after the
development of the didactic intervention, there are notable
evolutionary differences, because an adequate development of the
topics of the given instructions is demonstrated, in such a way that
explicit theses are presented, supported with clear arguments, and
converge in the enunciation of adequate conclusions.

As for the dimension of the superstructure in the pretest, the data
showed that the students had enormous difficulties in formulating its
components. Regarding the thesis, most of them were unable to state

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1192823
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org

Baaziz and de Vicente-Yague Jara

TABLE 3 Didactic intervention program.

10.3389/fpsyg.2023.1192823

Phases Sessions 2nd course 3rd course
Initial 1 Theoretical session Theoretical session
2 Argumentative production begins on the obligatory nature of Initial argumentative production on euthanasia
vaccination against Covid 19
Workshop 3 Analytical reading of text (Covid-19 denial) and collaborative revision Analytical reading of text (Euthanasia: Covid-19 vaccine)
of writings. and collaborative revision of writings.
4 Thesis statements and argumentative debates Thesis statements and argumentative debate
5 Textual cohesion activities Textual cohesion activities
6 Text analytical reading: Influencers: a double reality for greenwashing Text analytical reading: gender-based violence
7 Text analytical reading: The Capital Punishment Text analytical reading: The Capital Punishment
8 Collaborative writing and textual revision Collaborative writing and textual revision
Final 9 Argumentative production in a control situation Argumentative production in a control situation
10 Comprehension and written production in a test. Topic: The fakes news | Comprehension and written production in a test. Topic:
about Covid-19 Islamophobia

TABLE 4 Pre-test and post-test results for students in the 2nd and 3rd courses.

LEVEL Indicators

2nd course

Pre test

3

Post test
3rd course
DT

2nd course
M

rd course

Thematic progression 1.02 0.62 12 0.65 1.3 0.52 1.4 0.66
Microstructure

Inter-sentential relationships 1.1 0.81 1.2 0.45 1.6 0.34 1.7 0.47

Topic 1.1 0.72 13 0.64 1.9 0.65 2.2% 0.56
Macrostructure | Macro-propositions with

1.2 0.54 12 0.44 2.2%% 0.85 2.47%% 0.86

argument function

Thesis 1.1 0.67 1.2 0.61 2.8 0.67 2.6%H* 0.56
Superstructure Argumentation 1.2 0.86 1.4 0.75 2.2%% 0.86 2.4%% 0.58

Conclusion 1.1 0.53 12 0.32 2% 0.57 2.3% 0.46

#p<0.05, ##p<0.01, ¥*¥p <0.001.

their position for or against the topic. Similarly, the writings showed
deficiencies in the formulation of arguments and reasons to support
the thesis. Likewise, the conclusion showed a lack of knowledge and
poor command of how to present the final conclusion of the
argumentative writing. On the contrary, the analysis of the texts
produced after the didactic intervention shows a significant
achievement in all the indicators of the superstructure.

4. Conclusion

After analyzing the results, it can be observed that after the
intervention program focused on the development of argumentative
writing strategies, a significant effect was obtained in the students’
critical essays. The argumentative skills of the study sample were
strengthened after the didactic intervention, as improvements and a
positive effect were observed in the three textual levels. Although there
was a slight improvement in the microstructure, it is the level with the
most inconsistent indicators in the framework of writing competence.
However, it is necessary to note that, given the lack of a control group
in the design of this research, there may have been other variables that
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influenced the observed improvements, in addition to the intervention
program itself. This issue should be pointed out as a limitation of the
study and leads the research on the didactics of argumentation towards
other types of methodological designs that allow us to confirm the
results obtained with the present study sample.

Written argumentation is considered a difficult task that
involves various thought processes, from gathering the necessary
information, to defending positions with valid evidence, to
formulating pertinent conclusions. Therefore, it is of paramount
importance for the teacher to support the learner through an
active teaching process based on persuasive tasks so that the
student achieves argumentative competence, in addition to
insisting on the primordial value of reading in argumentative
writing (Vicente-Yagtie et al., 2023). Thus, this study highlights
the valuable recovery of the argumentative practice in the
classroom and the pedagogical reconversion aimed at new
approaches to writing based on critical reflection, overcoming
academic models focused on the meaning of the text and the
author’s intention.

It is worth noting that, in recent years, several research studies
carried out in different countries have shown the importance of
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promoting the mastery and use of argumentation skills in
university students, both orally and in writing. Their contributions
constitute theories for the development of learners’ skills and the
improvement of their ability to persuade, argue and acquire a
more complex language so that they are able to elaborate
persuasive speeches for their interlocutors. It should be noted that
several researchers have already pointed out that the successful
completion of a written composition is not an easy task and
requires a specific intervention that allows students to master the
grammatical, linguistic and discursive processes of argumentation
(Alvarez, 1995, 2001; Camps, 1995; Perelman, 2001; Diaz, 2002;
Martinez, 2002; Obando, 2007; Matteucci, 2008; Serrano, 2008;
Ramirez, 2010; Ferndndez Millan et al., 2021).

For this reason, the present study focuses on written
argumentation, which is addressed in the university curriculum of the
SFL degree at the University of Algiers 2. In fact, this skill is essential
for the development of students’ critical thinking and the promotion
of skills that allow them to express their points of view on a given
topic, to communicate and express their ideas and opinions in writing
according to their own criteria, and to defend them with valid
arguments (Parodi, 2000). In fact, its use is of paramount importance,
since it allows them to access information, process it and take a stand
in different situations that arise in their learning process (Vicente-
Yagiie et al., 2019).

In this sense, it is appropriate to emphasize that the lack of studies
on written composition in general and argumentative typology in the
Algerian university classroom in particular justifies the need to
develop studies in the classrooms themselves with a university sample
through designs that include didactic interventions. A rethinking of
university studies in SFL is necessary in order to incorporate efficient
didactic proposals in all academic courses that address the mismatches
in the three textual levels and allow addressing students’ difficulties in
the direction of developing their written argumentative competence.
This type of research is necessary to promote students’ argumentative
discourse in the broad field of written production.

References

Alvarez, M. (1995). Tipos de escrito II: Exposicién y argumentacién. London: Arco/
libros.

Alvarez, T. (2001). Textos expositivos-explicativos y argumentativos. Barcelona:
Octaedro.

Baaziz, S. (2022). La diddctica de la argumentacion escrita en el dmbito universitario.
Caso de los estudiantes de segundo y tercer grado de espariol de la Universidad de Argel 2.
Doctoral thesis. Alger Ctre: University of Argel 2. Available at: http://ddeposit.univ-
alger2.dz:8080/xmlui/bitstream/handle/20.500.12387/4045/Tesis%20pdf.
pdf?sequence=1&isAllowed=y

Banales, G., Vega, N., Araujo, N., Reyna, A., and Rodriguez, B. (2015). La ensenianza
de la argumentacion escrita en la universidad. Una experiencia de intervenciéon con
estudiantes de lingiiistica aplicada. Rev. Mex. Investig. Educ. 20, 879-910.

Belaouf, M. (2016). Lappropriation de lécrit argumentatif en contexte universitaire a
travers la notion de cohérence. Doctoral thesis. Mostaganem: Université de Mostaganem.

Bellatreche, H. (2013). Apprendre la production écrite en premiére année de licence de
frangais nouveau régime en Algérie: entre le dire et le faire. Le cas du texte argumentatif.
Doctoral thesis. Mostaganem: Université de Mostaganem.

Campbell, D, and Stanley, J. (2005). Diserios experimentales y cuasiexperimentales en
la investigacion social. Argentina: Amorrortu Editores.

Camps, A. (1995). Aprender a escribir textos argumentativos: Caracteristicas
dialégicas de la argumentacion escrita. Infancia y aprendizaje 7, 51-63. doi:
10.1174/021470395321340439

Caro, M. T., and Vicente-Yagiie, M. 1. (2022). “La argumentacion del comentario de
texto en la enseflanza universitaria estadounidense de ELE: anilisis de demandas y

Frontiers in Psychology

10.3389/fpsyg.2023.1192823

Data availability statement

The raw data supporting the conclusions of this article will
be made available by the authors, without undue reservation.

Author contributions

The research structure and the theoretical framework were designed
by the SB and MV-Y. SB designed the didactic intervention and collected
the results, under the supervision of MV-Y. MV-Y focused on the
methodology, writing, and the translation into English. All authors
contributed to the article and approved the submitted version.

Acknowledgments

This article includes material from SB’s doctoral thesis, directed
by Rabéa Berraghda and MV-Y.

Conflict of interest

The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could
be construed as a potential conflict of interest.

Publisher’s note

All claims expressed in this article are solely those of the authors
and do not necessarily represent those of their affiliated organizations,
or those of the publisher, the editors and the reviewers. Any product
that may be evaluated in this article, or claim that may be made by its
manufacturer, is not guaranteed or endorsed by the publisher.

»
>

propuestas innovadoras,” in Redefinir la ensefianza-aprendizaje del espafiol LE/L2.
Propuestas de cambio e innovacién. ed. P. Garcia (coord) (Barcelona: Octaedro), 177-190.

Caro, M. T,, Vicente-Yagiie, M. L, and Valverde, M. T. (2018). Percepcién docente
sobre costumbres metodoldgicas de argumentacion informal en el comentario de texto.
Revista Espaiiola de Pedagogia 76, 273-293. doi: 10.22550/REP76-2-2018-04

Castro, M. C., and Sanchez, M. (2018). “La construccioén de opinién: posicionamiento
y voz en textos académicos,” in La lectura y la escritura en las disciplinas: lineamientos
para su ensefianza. ed. M. C. Castro Azuara (Los Polvorines: Ediciones UNGS), 137-166.

Diaz, A. (2002). La argumentacion escrita. Medellin: Editorial Universidad
de Antioquia.

Diaz, L., and Mujica, B. (2007). La argumentacion escrita en los libros de texto:
definicion y propositos. Educere 11, 289-296.

Fernandez Milldn, G., Garcia Guirao, P, and Lopez Martinez, O. (2021). El
pensamiento critico aplicado a El Lazarillo de Tormes a través del debate en 3° de la
ESO. Investigaciones Sobre Lectura 16, 32-50. doi: 10.24310/isl.vi16.12870

Gomez Barriga, J. (2012). La formacién de estudiantes de grado undécimo en el
campo de la escritura argumentativa. Estudio de caso de cuatro colegios publicos en
Bogotd. REICE 10, 97-121. Available at:
0a?id=551/55124596008

https://www.redalyc.org/articulo.

Martinez, M. (2002). Estrategias de lectura y escritura de textos: Perspectivas tedricas y
talleres. Cali: Universidad del Valle.

Matteucci, N. (2008). Para argumentar mejor: lectura comprensiva y produccion escrita.
Estrategias de comprension y elaboracion de argumentos. Ediciones Novedosas
Educativas. Barcelona.

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1192823
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
http://ddeposit.univ-alger2.dz:8080/xmlui/bitstream/handle/20.500.12387/4045/Tesis%20pdf.pdf?sequence=1&isAllowed=y
http://ddeposit.univ-alger2.dz:8080/xmlui/bitstream/handle/20.500.12387/4045/Tesis%20pdf.pdf?sequence=1&isAllowed=y
http://ddeposit.univ-alger2.dz:8080/xmlui/bitstream/handle/20.500.12387/4045/Tesis%20pdf.pdf?sequence=1&isAllowed=y
https://doi.org/10.1174/021470395321340439
https://doi.org/10.22550/REP76-2-2018-04
https://doi.org/10.24310/isl.vi16.12870
https://www.redalyc.org/articulo.oa?id=551/55124596008
https://www.redalyc.org/articulo.oa?id=551/55124596008

Baaziz and de Vicente-Yague Jara

Nuiiez, L. P. (1999). “La construccion de textos argumentativos escritos en los inicios
de la adolescencia de jévenes chilenos,” in Discurso, cognicion y educacién. Ensayos en
honor a Luis Gémez Macker. ed. G. Parodi (Valparaiso: Ediciones Universitarias de
Valparaiso), 159-178.

Obando, L. (2007). El texto argumentativo en la vida académica Universitaria:
Aproximacion Pedagoégica. I Encuentro Nacional Sobre Politicas Institucionales Para E1
Desarrollo de la Lectura y La Escritura en la Educacién Superior. Bogotd, Colombia,
1-14.

Padilla, C., Douglas, S., and Lépez, E. (2011). Yo argumento. Taller de prdcticas de
comprension y produccion de textos argumentativos. Pernambuco: Comunicarte.

Parodi, G. (2000). La evaluacion de la produccion de textos escritos argumentativos:
una alternativa cognitivo/discursiva. Revista Signos 33, 151-166. doi: 10.4067/
S0718-09342000000100012

Parodi, G., and Nuiiez, P. (1999). “La busqueda de un modelo cognitivo/textual
para la evaluacion del texto escrito,” in Comprensién y produccién de textos
académicos. ed. M. Martinez Solis (Cali: Cidtedra UNESCO, Universidad del Valle),
65-98.

Perelman, F. (2001). Textos argumentativos: su produccion en el aula. Lectura y vida
22, 32-45. Available at: http://www.lecturayvida.fahce.unlp.edu.ar/numeros/
a22n2/22_02_Perelman.pdf

Pipkin, M., and Reynoso, M. (2010). Prdcticas de Lectura y escritura académicas.
Pernambuco: Comunicarte.

Ramirez, R. (2010). Diddcticas de la lengua y de la argumentacién escrita. Pasto,
Narifio: Editorial Universidad de Narifio.

Frontiers in Psychology

07

10.3389/fpsyg.2023.1192823

Ruiz, E J., Tamayo, O. E., and Mérquez, C. (2015). La argumentacion en clase de
ciencias, un modelo para su ensefanza. Educagdo e Pesquisa 41, 629-646. doi: 10.1590/
§1517-9702201507129480

Séez, J. M. (2017). Investigacion Educativa. Fundamentos Tedricos, Procesos y Elementos
Prdcticos. Madrid: UNED.

Sénchez, 1., and Alvarez, N. (1999). El discurso argumentativo de los escolares
venezolanos: jevolucién o estancamiento? III Coloquio Internacional de Analisis del
Discurso, Santiago, Chile, 1-10.

Serrano, S. (2001). La argumentacién como problema en la composicion escrita de
estudiantes de formacioén docente. Lectura y Vida 22, 26-36.

Serrano, S. (2008). Composicién de textos argumentativos. Una aproximacién
didéctica. Revista de Ciencias Sociales 14, 149-161. Available at: https://www.redalyc.
org/pdf/280/28011673013.pdf

Serrano, S., and Villalobos, J. (2008). Niveles discursivos del texto argumentativo escrito

por estudiantes de formacion docente. Anuario del Doctorado en Educacién: Pensar la
educacion. Altamira Press. Walnut Creek, CA, 3, 151-188.

Van Dijk, T. (1992). La ciencia del texto. Barcelona: Paidos.

Vicente-Yagiie, M. L, Garcia Guirao, P, and Jiménez Pérez, E. (2023). La
argumentacion en el comentario de texto: creencias del profesorado de Lengua castellana
y literatura en el contexto actual de recepciéon multimodal e hypertextual. RED. Revista
de Educacién a Distancia. 75, 1-24 doi: 10.6018/red.544631

Vicente-Yagiie, M. I, Valverde, M. T., and Gonzélez, M. (2019). Necesidades de formacion
del profesorado de Lengua y Literatura para el desarrollo de la argumentacion informal en el
comentario de texto. Educatio Siglo XXI 37, 213-234. doi: 10.6018/educatio.363471

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1192823
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.4067/S0718-09342000000100012
https://doi.org/10.4067/S0718-09342000000100012
http://www.lecturayvida.fahce.unlp.edu.ar/numeros/a22n2/22_02_Perelman.pdf
http://www.lecturayvida.fahce.unlp.edu.ar/numeros/a22n2/22_02_Perelman.pdf
https://doi.org/10.1590/S1517-9702201507129480
https://doi.org/10.1590/S1517-9702201507129480
https://www.redalyc.org/pdf/280/28011673013.pdf
https://www.redalyc.org/pdf/280/28011673013.pdf
https://doi.org/10.6018/red.544631
https://doi.org/10.6018/educatio.363471

	Didactics of written argumentation with Spanish as a Foreign Language (SFL) students at university level in Algeria
	1. Introduction
	2. Research method
	2.1. Design
	2.2. Participants
	2.3. Research instrument
	2.4. Procedure
	2.5. Data analysis

	3. Results
	4. Conclusion
	Data availability statement
	Author contributions
	Conflict of interest
	Publisher’s note

	References

