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Situational Judgment Tests (SJTs) have gained popularity and are commonly used
as a measurement technique in a variety of professions, particularly those that
include hiring, promoting, and professional development. In various educational
sectors around the world, SJTs are being utilized as a measure by which to
choose individuals who possess the requisite non-academic attributes for the
profession. The objective of this review is to identify and analyze the traits
that are measured in teacher selection using SJTs, in terms of both broad
and narrow traits. This review uses a scoping review approach comprising
five stages which are: identifying the research question, identifying relevant
studies, selecting the studies, charting the data and reporting the results. Seven
empirical research studies on teacher selection using SJTs were identified in
which broad and narrow traits are used differently in selection. In the studies,
a broad trait—conscientiousness—and seven narrow traits—organization and
planning; empathy and communication; adaptability and resilience; mindset;
emotional regulation; professional ethics; and enthusiasm and motivation—were
recognized. Analysis revealed, in line with other prior studies, that the traits
discovered tended to be used as the foundation for teacher selection criteria.
The use of broad and narrow traits as the basis for teacher selection criteria has
implications for the selection of the "best” teacher candidates because both broad
and narrow traits generally do not accurately measure the precise characteristics
needed. Future studies should focus on measuring more precise characteristics
without overlap between the targeted characteristics, in light of the conclusions
from this review.

KEYWORDS

broad traits, narrow traits, teacher selection, situational judgment test, personality traits,
scoping review

1. Introduction

The growing acceptance of Situational Judgment Tests (SJTs) as a psychological and
employability measuring tool in many businesses throughout the world has accelerated
their adoption for selection and promotional purposes. SJTs are very popular and
widely used in many fields such as education, medicine, nursing, and the military
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(Nadmilail and Mohd Matore, 2021). SJTs are also utilized in
personnel selection and measuring candidates’ performance for
promotion (Whetzel et al., 2020). Personnel selection is viewed
as a priority when selecting new candidates for a profession and
is often the first measure used to determine suitability for entry
(Nadmilail et al., 2022a). For example, the field of medicine in the
United Kingdom has established that selection is the first procedure
to be carried out in medical education and training (Patterson
et al,, 2016). In this instance SJTs are an important first tool in the
selection of medical personnel with the necessary traits needed for
success in the medical role. Similarly, in the United States military,
with a high level of competition among newly appointed officers
for promotion, SJTs are used to promote military leaders based
on candidates’ leadership judgments (Lievens et al., 2008; Whetzel
et al,, 2020). SJTs are an important first tool to measure not only
the selection of new personnel but also for promotional purposes.
A number of SJT-related studies have been undertaken in Western
countries, they include in the United States (Feranchak and Deiger,
2017; Erickson and Herbst, 2018), the United Kingdom (Elliott
etal., 2011; Klassen et al., 2014, 2016, 2020; Kim and Klassen, 2018),
and Germany (Gold and Holodynski, 2015, 2017; Aldrup et al,
2020; Gold et al., 2021).

Most studies utilizing SJTs have measured the psychology of
test candidates based on hypothetical situations to describe the
interpersonal, intrapersonal, and intellectual constructs (National
Research Council, 2015). As SJTs gain popularity as a predictor
of personnel performance, various organizations around the world
have begun to utilize SJTs as an individual psychological and
employability measurement (Weekley et al, 2013). The main
challenge in utilizing SJTs as a measurement tool is in accurately
predicting a person’s work performance and suitability based on
the outcome of a targeted scenario response during the selection
process (Nadmilail et al., 2022a). However, prediction based on SJTs
has been notably helpful in educational psychology research, as well
as explanations of the success of university students (Breen and
Lindsay, 2002; Matoskovd and Kovéarik, 2017). The development of
SJTs can be supported by having a full understanding of workplace
circumstances relevant to workers” accomplishments. In certain
instances, the workplace can provide extra contextual information
regarding the right personality qualities and measurements to use
when selecting people (Golubovich et al, 2020). Consequently,
SJTs are increasingly being used as a measurement tool worldwide
in various professions, for various purposes such as: personnel
selection (Klassen et al., 2014, 2016, 2020; Al Hashmi and Klassen,
2019; Wang et al., 2023), recruitment (Gold and Holodynski, 2015,
2017; Gold et al,, 2021), and professional development (Aldrup
et al., 2020; Pavlidou and Alevriadou, 2022).

For the purpose of this review, which focuses on teacher
education and non-academic traits, the review will look specifically
at utilizing SJTs in selecting distinct broad and narrow traits
in teacher selection identified in the literature over the last
10 years. Numerous studies on teacher personnel selection have
been undertaken over the years. For instance, Klassen and Kim
(2019) reviewed the literature and discovered 32 studies that were
published between 2000 and 2017. The review explained selection
methods other than the use of SJT. Anglim and O’Connor (2018)
explained broad traits as those relating to a general personality
predisposition (i.e., conscientiousness and extraversion) leading to
abstract behaviors and experiences. Meanwhile, Paunonen et al.
(2003) described narrow traits, as traits that offer a larger variety
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of criteria and result in specific behavioral acts (e.g., organization,
diligence, perfectionism and prudence). Therefore, this review
will look at how broad and narrow traits are categorized in
research. Measuring non-academic traits based solely on the IQ
test achievement can be limiting when assessing candidates for a
profession or promotion. As such, SJTs offer an additional tool
to accurately assess relevant non-academic traits in clinical and
professional practice, particularly interpersonal traits like integrity,
empathy and resilience, which are seen as critical for success
in the workplace (Patterson et al., 2012; Sheridan et al,, 2022a).
Hence, understanding how, personality dispositions (broad traits)
and traits asresulting in behavior acts (narrow traits) are utilized
in teacher education to assess candidates suitability can help
stakeholders and researchers to determine what extra contextual
information and individual behavior is relevant when making
teacher selections.

2. Literature review

2.1. Situational Judgment Tests

According to Lievens and Coetsier (2002), SJTs are utilized
as a measurement method to evaluate the respondents’ view
or interpretation of a work-related environment that describes
a real work scenario. SJTs also aim to measure competence
and interpersonal traits related to work (Lievens et al, 2008).
This methodology is designed to measure the non-academic
traits of the targeted characters (Patterson and Driver, 2018).
Importantly, SJTs are a valuable instrument used to determine
psychological measures of candidates that can contribute a critical
lens and knowledge to enable employers to make decisions and
evaluate results based on the responses given by test candidates
(Nadmilail and Mohd Matore, 2021). Moreover, SJTs are one of
the best predictive measurement methods as they offer a range
of measurement strategies with varying test structures (Ployhart,
2013).

Situational Judgment Tests are also known as a simulation
method (O’ Connell et al., 2007) that requires respondents to make
judgments in situations that highlight problems in certain tasks
(Al Hashmi and Klassen, 2019). The simulation test contains a
set of actual-state tasks requiring them to respond as if they were
doing the tasks. This reaction is interpreted as an indication of
the expectation of future behavior, which is particularly important
for professions such as medicine, education, and the military.
Generally, the fidelity of the test shows a simulation that varies
depending on how the test is performed (Nadmilail and Mohd
Matore, 2021). When the test is used as an accurate expectation
of the actual working situation, this indicates that the simulation
test has a high level of fidelity. SJTs are useful in describing
actual workplace situations (e.g., misbehavior in a classroom)
and are designed to create a contextualized individual assessment
of a specific situation within the workplace environment (Ryan
and Ployhart, 2014). By linking the SJT scenario to work-related
situations, a collection of critical situations and responses provides
an important link to the context. In this way, the SJTs are used to
target specific traits or competencies based on task descriptions,
with the selected response a predictor of possible actions that can
be taken based on the description of the targeted task.
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The development of SJTs instruments are based on several
theories, various viewpoints and opinions related to SJTs used.
For example, Motowidlo et al. (2006) focused on Behavioral
Consistency Theory related to SJTs. This theory describes past
behavior as the best predictor of future behavior. The main
principle of this theory highlights current behavioral samples to
allow for the prediction of future behavior (Motowidlo et al., 2006).
SJTs have also been evidenced to serve as a good predictor of
work performance because the instrument measures the procedural
understanding of effective behavior in a particular situation
(Lievens and Patterson, 2011). Thus, the predictions shown by the
test candidates can provide a clearer picture to the selection panel as
akey indicator for the decision-making process regarding selection,
promotion, and professional development needs.

Motowidlo et al. (2013) elaborated further using Implicit Trait
Policy (ITP) that focuses on implicit motivational actions. The ITP
entails implicit beliefs about the consequences of various actions
pertaining to the effectiveness of such actions (Motowidlo et al,
2013). These actions are measured in SJTs as the main function
along with the behavioral characteristics of the choice of responses
and the individuals' consideration of the effectiveness of their
behavior. However, responses can depend on specific areas such as
job level, job knowledge and job description (Motowidlo and Beier,
2010; Patterson et al,, 2016), and in certain situations, measure
internal traits and/or “behaviors” (Golubovich et al., 2020; Hejri
et al, 2023). Furthermore, tendencies or traits that have been
patterned can contribute to general ideas about required behaviors
and characteristics, with individuals having different beliefs about
the effectiveness of certain behaviors related to inherent tendencies
or personality traits.

In the field of teacher education research, numerous empirical
studies have been conducted using SJTs for various purposes
include personnel selection (Klassen et al, 2014, 2016, 2020;
Al Hashmi and Klassen, 2019), personnel promotion (Gold and
Holodynski, 2015, 2017; Gold et al.,

development (Aldrup et al., 2020; Pavlidou and Alevriadou, 2022).

2021) and professional

The utilization of SJTs, in education policies or practice is often
based on the requirements of stakeholders. For example, the aim
of the education policy at the international level is to produce
quality teachers who can deliver high-quality teaching and improve
student outcomes (Beauchamp et al., 2013). As such, the focus on
teacher selection is often about both attracting as many candidates
as possible and selecting quality teacher candidates (Feuer et al,
2013; Schleicher, 2014; Nadmilail et al., 2023). Tt is important to
note, however, that personnel selection procedures often require
cultural suitability and the need to be responsive to evolving and
changing organizational needs which reflect organizational strategy
and the available jobs (Nadmilail et al., 2022b).

Several recent reviews involving the selection of teaching
personnel have been conducted in various countries. For
instance, Klassen and Kim (2019), conducted a review that
measured academic and non-academic traits as well as the
effectiveness of teachers using other methods, locating a total
of 32 studies overall. and Mohd Matore (2021)
conducted a review regarding country-of-origin and time trends

Nadmilail

utilizing SJTs; they identified 20 specific studies in eight
countries, including: England (6), Germany (4), Greece (2),
Australia (2), the United States (2), Ireland (1), Taiwan (1), and
Oman (1). Nadmilail et al. (2022a) also reviewed seven studies
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focusing on intrapersonal and interpersonal traits measured,
utilizing SJTs in teacher education. Nadmilail et al. (2022a)
review identified eight interpersonal traits—organization, planning
empathy, communication, teaching, relationships with colleagues,
counseling, and contingency. Meanwhile seven intrapersonal
traits were also identified—conscientiousness, mindset, emotion
regulation, adaptability, enthusiasm and motivation, resilience,
and professional ethics. However, none of those reviews looked
specifically at broad and narrow traits, the focus of this
review.

In this review, we provide a compelling rationale for examining
and comparing broad and narrow features that have been
overlooked in previous publications. The existing literature has
significantly contributed to our understanding of the topic at hand,
but there is a critical gap in the exploration of these particular
issues. We can contribute to new knowledge and progress in this
field by conducting a comprehensive study that analyzes both
general and specific features. This comparative approach will allow
us to identify previously unexplored relationships, patterns, and
differences. Furthermore, by addressing this research gap, we hope
to achieve a more comprehensive understanding of the topic.
The inclusion of both broad and narrow features will allow us
to uncover nuanced details and complexities that may have been
overlooked in previous research, leading to a more complete and
accurate representation of the topic. Furthermore, this comparative
analysis will allow us to close the existing knowledge gap
and create a more robust and comprehensive research corpus.
This will not only enrich academic discourse, but also have
practical implications for practitioners, policymakers, and other
stakeholders who rely on accurate and comprehensive information.
In summary, the significant gap in the literature regarding the
study of broad and narrow characteristics warrants this review.
By addressing this gap, we can provide new insights, advance
the field, and provide a more comprehensive understanding of
the topic, thereby enriching academic discourse and supporting
practical applications.

2.2. Defining broad and narrow traits

The current review aims to provide a nuanced understanding
of teacher selection for non-academic traits by identifying and
analyzing the traits as either broad or narrow. In general, non-
academic traits are often associated with personality (Niessen and
Meijer, 2016). Personality can be differentiated into two types:
broad traits and narrow traits (Paunonen et al., 2003; Aksin, 2023).
The main aspects being measured in teacher selection include
intellectual attributes and personality. Intellectual attributes
represent an academic (cognitive) trait, while personality is viewed
as a non-academic trait. There are various ways to label non-
academic traits (e.g., intrapersonal, interpersonal, broad, narrow).
Anglim and O’Connor (2018) defined broad traits as general
personality tendencies toward abstract behaviors and experiences.
Dwivedi et al. (2009) elaborated broad traits as global constructs
representing relatively enduring characteristics of individuals
consistent over time and across situations. Broad traits are those
that represent the sum of numerous lower-level personality traits
or facets (Paunonen et al., 2003; McKinney et al., 2023). Meanwhile
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narrow traits are able to account for greater criteria variance
and particular behavioral acts ( ).

( ) explained that narrow traits are conceptually specific
constructs, often components of broad traits, that are consistent
over time and across situations. Meanwhile
( ) defined narrow traits as a specific personality tendency
toward concrete behaviors and experiences. Narrow traits also have
value for research and practice beyond the broad traits (

).

Various definitions have been elaborated by researchers about
broad and narrow traits. In short, broad traits are persistent
features of humans that persist across time and contexts, as well as
incorporate a number of lower-level personality traits. In contrast,
narrow traits are precise personality dispositions toward tangible
behaviors, theoretically specific constructs that are continuous, and
accountable for more behavioral criteria in terms of diversity and
specificity. Differences between broad traits and narrow traits as
identified in the literature are depicted in

Four main models are outlined which relate to non-academic
traits. In each of the models the traits are divided into those
The Neo-Pi-R Model
) show five domains with 30

considered broad and narrow traits.
pioneered by (
facets used for the basis of research on personality structure and
development. The second model is the Big Five personality model.
( ) model is comprised of five domains with 10
facets which extend the investigation of level of organization within
the Big Five by addressing some of the limitations of past studies.
Additionally, ( ) pioneered the HEXACO-PI-R
Model, which comprises six domains with 25 facets which discuss
the misunderstood aspects of HEXACO that had been adapted and
adopted by several studies especially on (H) honesty-humility, (A)
agreeableness and (E) emotionality factors. Meanwhile
( ) Big Five Inventory 2 (BFI-2) model consists of five
domains with 15 facets which extended, discussed and revised the
Big Five Inventory (BFI).

Although lexical studies have focused primarily on the number
of traits and broad traits, the analysis of large item group factors
has also proven that traits can be represented in terms of nested
hierarchies. The hierarchical model of personality usually consists
of one or more broad or general characteristics at the highest
level, with other characteristics that are more specific or narrow
and include more traits at a lower level. In such models, a broad
set of traits consists of several aspects or facets that help define
a broad nature and provide a perspective that is more related to
the personality.

The current study adopted a scoping review approach based
on ( ) as its methodology, and applied a
review protocol that determines the topic to be studied. A scoping
review is useful in gaining a comprehensive overview of a broad
issue and in charting existing research to better prepare for future
research ( ). A scoping review is useful for
analyzing developing evidence when it is unclear whether other,
more specific questions may be presented and addressed profitably

by a more precise systematic review ( ). As
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such, this methodology was chosen as it helped to synthesize all

the relevant academic literature, with a specific focus on detail.
( ) methodology included the following

five steps: (1) identify the research question; (2) identify relevant

studies; (3) study selection; (4) chart the data; and (5) collate,

summarize, and report results. It was also necessary to report on the

types of evidence that addressed and informed field practice (e.g.,
).

Step 1—identifying the research aim and establishing the
research questions. Our research aims to examine the literature to
identify and describe the characteristics of non-academic traits—
broad and narrow traits measured in teacher selection using SJTs.
The following research questions pose as a means of directing the
search for relevant literature in teacher education selection:

1. What non-academic traits are measured in teacher selection
using SJTs?

2. Does trait selection take broad and narrow traits into account
as key factors?

3. How are broad and narrow traits determined?

Following the identification of the research questions is step
2: the identification of relevant studies. In the select of relevant
studies, four phases were utilized based on the method proposed
by previous studies ( ;

) as shown in . The four phases of this review include
the search phase, the screening phase, the analysis phase, and the
results phase. In this review, all articles were identified with the
keywords "Situational Judgment Tests" and "Teacher Selection." In
general, SJTs were used in this study to provide a comprehensive
overview of the characteristics used in teacher selection based on a
scoping analysis of relevant publications.

This phase involves an article search strategy using a search
database that focuses on three major databases in the scientific
world, namely Web of Science (WoS), SCOPUS, and Google
Scholar. Web of Science was chosen because it has become one
of the world’s leading scientific citation, discovery and analytical
information search platforms used as an academic library research
tool, as well as a rich data set for large-scope information across
). Meanwhile, SCOPUS was
considered because it is progressively used in academic papers

diverse academic fields (

(only slightly less than its competitors, Web of Science) and it
challenges the external Web of Science section (

). In addition, Google Scholar can offer important resources
for publicly accessible archives, covering a wide range of disciplines
and languages that are unmatched in the efficient and effective
). In
this phase, the keywords "Situational Judgment Tests" and "Teacher

preparation of online scientific documents (

Selection" were used. The appropriate keywords were selected
based on the goals that the search was intended to achieve. The
researchers also used the phrase search function and the Boolean
operator OR or/and AND, to combine the keywords in the initial
search phase. In this research, three basic techniques were used
for manual searching, namely hand picking, backward tracking,
). A search
strategy was then added to obtain the most recent articles, and

and forward tracking (

finally the relevant articles were selected by limiting the year
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TABLE 1 Differences between broad traits and narrow traits.

Model

Neo-PI-R model Costa and McCrae (1992) ~This study
provides a model to specify the range of traits that a
comprehensive personality instrument should measure

‘ Broad traits

10.3389/fpsyg.2023.1217321

’ Narrow traits

Neuroticism Anxiety, hostility, depression, self- consciousness,
impulsiveness, vulnerability to stress
Extraversion Warmth, gregariousness, assertiveness, activity,

excitement seeking, positive emotion

Openness to experience

Fantasy, aesthetics, feelings, actions, ideas, values

Agreeableness Trust, straightforwardness, altruism, compliance,
modesty, tender mindedness
Conscientiousness Competence, order, dutifulness, achievement
Big five aspects DeYoung et al. (2007)—This study indicates Neuroticism Withdrawal, volatility
the existence of two distinct aspects within each of the big
five inventory
Extraversion Enthusiasm, assertiveness

Openness to experience

Openness/creativity, intellect

Agreeableness

Politeness, compassion

Conscientiousness

Orderliness, industriousness

HEXACO-PI-R model Ashton et al. (2014)—This study
discusses the misunderstood aspects of HEXACO that have
been adapted and adopted by several studies especially on
(H) honesty-humility, (A) agreeableness and (E)
emotionality factors

Honesty-humility

Sincerity, fairness, geed avoidance, modesty

Emotionality Fearfulness, anxiety, dependence, sentimentality

Extraversion Social Self-Esteem, Social boldness, sociability,
liveliness

Agreeableness Forgiveness, gentleness, flexibility, patience

Conscientiousness Organization, diligence, perfectionism, prudence

Openness to experience

Aesthetic Appreciation, Inquisitiveness, Creativity,

Big five inventory 2 (BFI-2) (Soto and John, 2017)—This
study extended, discussed and revised the big five inventory
(BFI)

Unconventionality
Extraversion Sociability, assertiveness, energy level
Agreeableness Compassion, respectfulness, trust
Conscientiousness Order, self-discipline, dutifulness

Negative emotionality

Anxiety, depression, emotional volatility

Open-mindedness

Intellectual curiosity, aesthetic sensitivity, creative

imagination

of publication to January 2012 to December 2021 (i.e., within
10 years).

After all the articles were identified, the next step, step 3, was
to select the studies. To obtain accurate and appropriate articles,
several screening steps were performed on the initial articles, as
described in Table 2. The two acceptance criteria included: (1)
journal articles only and (2) from a period between January 2012
and December 2021, while the two rejection criteria included: (1)
systematic literature studies and (2) articles in languages other than
English. The next strategy involved removing recurring articles by
reading the titles and abstracts. The final analysis was done through
a close reading of the remaining articles to remove articles that were
not relevant to the requirements of the study. After completing
step 3, the selection of literature, the fourth step consisted of the
graphical presentation of the selected articles. Summaries were
created for each article based on the author, year, and title of the

Frontiers in Psychology

selected study. Based on the search, filtering, and analysis processes,
a total of seven articles were selected. The seven selected articles are
shown in Table 3. The fifth and final phase of this review framework
involved compiling, summarizing, and reporting on the results. All
data were stored and processed in Microsoft Excel. A synthesis of
the literature was created by summarizing the individual points and
presenting them in text, tables, and figures.

4. Findings

The focus of this review is to identify the characteristics of
non-academic traits, involving broad and narrow traits, that are
measured in empirical studies on teacher selection. The findings
revealed seven research articles that have a significant relationship
because of a basis in the topic SJTs and schoolteachers have
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FIGURE 1
Adaptation of the article selection process from (

TABLE 2 Screening criteria.

General Acceptance Rejection criteria
criteria criteria

Year of publication January Other than January 2012-
2012-December December 2021
2021

Type of publication Empirical review Other than empirical review
articles articles

Language English Other than English

been identified based on the keywords "Situational Judgment
Tests" and "Teacher Selection." This review provides a valuable
contribution by expanding our understanding of the distinction
between broad and narrow traits in situational judgment testing in
teacher education.

4.1. Non-academic traits measured in
teacher selection

This review analyzed the characteristics of broad and narrow
traits that are measured in teacher selection literature utilizing SJTs.
There are key distinctions between the ways in which broad and
narrow traits are applied during the teacher selection process in the
literature. Firstly, the selection of broad or narrow traits relies upon
different organizational or individual needs and traits and their
importance for the job role. While narrow traits are specific and
concrete, broad traits are identified as more general and abstract.
Broad and narrow traits in teacher selection utilizing SJTs are
shown in .

Three studies ( ; )
focused on conscientiousness as a broad trait with a specific focus
on and interest in teacher effectiveness and classroom performance.
The studies suggest that conscientiousness is important as a
comprehensive trait because it is closely related to job performance
and effectiveness in the classroom. Conscientious teachers are likely
to be more organized, responsible, and effective with their classes
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and students, ultimately leading to better educational outcomes
for their students. Conscientious teachers plan their lessons more
carefully, are punctual and reliable, and take responsibility for their
students’ academic success. They are also more likely to discipline
themselves, be persistent, and manage their time effectively—all
important skills for teachers who must juggle multiple tasks and
responsibilities. ( ) explained that conscientiousness
is important as a goal attribute because it has been shown to be one
of the Big Five personality domains most strongly related to teacher
effectiveness.

Meanwhile all of these studies identified mindset and emotional
regulation as important narrow traits to be measured. Mindset
and emotional regulation are important characteristics to measure
when selecting prospective teachers because they are closely related
to effective teaching practices and student outcomes. Mindset
refers to a person’s belief system and attitude toward learning
and intelligence. Teachers who have a growth mindset, meaning
they believe intelligence and skills can be developed through effort
and practice, are more likely to create a positive and supportive
learning environment for their students. They are also more likely
to set high expectations for their students and encourage them
to take risks and learn from their mistakes. Emotion regulation
refers to a person’s ability to manage their emotions and respond
appropriately to different situations. Teachers who have good
emotional regulation skills are better able to cope with the stress
and demands of the teaching profession, which can be challenging
and emotionally draining at times. They are also better able
to address the emotional needs of their students and create a
supportive and positive learning environment. Teachers who have
problems with emotional regulation are more prone to burnout
or emotional exhaustion, which can negatively impact their ability
to teach effectively and provide a positive learning experience
for their students. According to ( ) study, mindset or
mindset growth was chosen because of the increasing recognition
that teachers’ beliefs have an impact on how students perceive
) study,
emotional regulation was chosen because teacher emotions, and

their learning. Meanwhile, in (
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TABLE 3 Summary of selected articles.

10.3389/fpsyg.2023.1217321

References Country Study focus

Bardach et al,, 2021b England This study focuses on adverse effects of gender, ethnicity, and socio-economic status (SES) on SJT scores, by exploring
both main effects and interactions, and considering both overall SJT performance and separate SJT domain scores.

Bardach et al,, 2021a England This study examines whether video-based SJT formats provide benefits over “traditional” text-based SJTs.

Klassen et al., 2020 England This study focuses on development and testing of online SJTs designed to screen applicants for invitation to an ITE
interview day.

Chao et al,, 2020 Taiwan This study develops a series of SJTs to make up for the inadequacies of using academic performance exclusively as the
admission criterion for student teachers.

Al Hashmi and Oman This study develops SJTs for selecting ITEP applicants in Oman, explores its psychometric properties and explores

Klassen, 2019 applicants’ reactions to the test.

Klassen et al., 2016 England This study reports on the development of proof-of- concept SJTs to assist in the selection of candidates for primary teacher
education (ITE) programs.

Klassen et al., 2014 England This study designs a pilot situational judgment test (S]JTs) for selection into primary and secondary teacher training
programs in the UK by considering applicants’ perceptions.

TABLE 4 Non-academic traits measured.

References ’ Broad trait ’ Narrow traits

Bardach et al., 2021b Conscientiousness Mindset, emotion regulation

Bardach et al., 2021a Conscientiousness Organization and planning, empathy and communication, adaptability and resilience, mindset, emotion regulation
Klassen et al., 2020 Conscientiousness Organization and planning, empathy and communication, adaptability and resilience, mindset growth, emotion

regulation

Chao et al., 2020

Not discussed

Classroom management, teaching, relationships with colleagues, parent-teacher communication, counseling, contingency

Al Hashmi and
Klassen, 2019

Not discussed

Communication, organization and planning, resilience and adaptability, professional ethics, enthusiasm and motivation

Klassen et al., 2016

Not discussed

Organization and planning, empathy and communication, adaptability and resilience

Klassen et al., 2014

Not discussed

Organization and planning, empathy and communication, adaptability and resilience

emotional regulation are tied to a variety of essential teaching-
related outcomes.

Klassen et al. (2014, 2016, 2020), Al Hashmi and Klassen (2019),
and Bardach et al. (2021a) identified organization and planning,
empathy and communication and adaptability and resilience as
narrow traits needed for selecting prospective teachers because
these are essential skills that contribute to effective classroom
practice and positive student outcomes. Effective teachers must
be well organized and able to plan effectively to manage their
time, resources, and lesson plans. Teachers must also be able to
communicate effectively and empathetically with their students
to create a supportive and inclusive learning environment. There
are also essential skills that enable teachers to respond effectively
to the challenges and changes that occur in the classroom and
in the education system in general. Teachers must be able to
adapt to changing circumstances and show resilience in the face
of adversity. Organization and planning were highlighted because
both traits could measure the ability to manage competing goals,
demonstrate strong time management and personal organizational
abilities, and foster positive learning relationships with students, as
noted in Klassen et al. (2016) study. In Klassen et al. (2018) study,
empathy and communication focused on actively listening and
communicating with students and colleagues, aggressively seeking
professional and student feedback, as well as the ability to adjust
speech and discourse. Meanwhile, in Klassen et al. (2014) study,
adaptability and resilience highlighted the ability to adapt lessons
and sequence, self-awareness and confidence to ask for support
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or make decisions alone, and accept criticism and acknowledge
difficulties.

Chao et al. (2020) study identified no broad trait but
did identify five narrow traits which included: classroom
management, teaching, relationships with colleagues, parent-
teacher communication, counseling and contingency. In this study,
all of the traits had been chosen because those traits were seen
as important aspects for the professional teacher to demonstrate.
Finally in Al Hashmi and Klassen (2019) study no broad trait was
identified; however, two narrow traits were identified as important:
professional ethics, and enthusiasm and motivation. According to
Al Hashmi (2018), professional ethics is important as teachers must
be prepared and able to take on the moral responsibility as a role
model for young people in their classroom. To do this, they need
to show they need to be trustworthy, honest and respectful. In
this study, enthusiasm and motivation are strongly associated with
teacher effectiveness, with teacher enthusiasm positively predicting
students’ interest.

4.2. Broad and narrow teacher traits as
key factors

Based on the review, researchers combined both characteristics
with specific purposes based on the objectives of the study, as
the objectives are usually local in nature and focused on the
needs of specific countries. In most cases, the decision on which
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characteristics to measure was based on the consensus opinion
of the appointed experts. Al Hashmi and Klassen (2019) focused
on the development of an SJT for the selection of Initial Teacher
Education Programs (ITEPs) applicants in Oman, as well as
the study of psychometric properties and applicant responses to
the test. Chao et al. (2020) conducted research in Taiwan and
developed a set of SJTs to compensate for the shortcomings of
using only academic achievement as an admission criterion for
student teachers. In addition, the selected characteristics reflected
the socioeconomic characteristics of the study area. In the study
by Bardach et al. (2021b), there was also clear evidence of the
relationship between gender, ethnicity, and socioeconomic status
(SES) and SJT outcomes. Both main effects and interactions were
examined, and both overall SJT performance and individual SJT
domain outcomes were considered. In this study, the researchers
did not characterize the characteristics as broad and narrow, as this
was not deemed necessary to explain the outcomes that meet local
needs.

Each study also utilized different methods and techniques
(2021a,b)
studies included conscientiousness based on empirical quantitative

to determine the selected traits. Bardach et al
evidence from Klassen et al. (2020), which has shown that
teachers who scored higher in conscientiousness were likely to
perform better in the classroom (Kim et al, 2019). This is
similarly to the narrow traits identified based on a previous study
(Klassen et al., 2020). Subsequently, Klassen et al. (2020) selected
conscientiousness because it is one of the domains in the Big
Five Personality which is the dominant personality model and
most related to teacher effectiveness (Kim and Maccann, 2018).
In Klassen et al. (2020) study, narrow traits that are considered
foundational were found by combining inductive and deductive
methods during the content development process. This was done
to match important events with the area of interest and then to
assign categories to the content using inductive methods. This
approach involved an integrated “construct-informed” inductive
and deductive approach in which features were developed from a
series of expert interviews and based on existing theories. Klassen
etal. (2014) developed those traits through discussions with expert
teachers which involved administering Initial Teacher Education
(ITE) selection activities, usually Initial Teacher Training mentors
working closely with trainee teachers using the critical incident
technique.

5. Discussion

5.1. Broad traits

The aim of the review was to provide a nuanced understanding
of the non-academic characteristics of faculties in the selection
of teachers, which are described in the literature as either broad
or narrow. To this end, the study sought to determine which
non-academic characteristics were measured in the selection of
teachers using SJTS, whether broad and narrow characteristics
were considered in the selection process, and finally, how broad
and narrow characteristics are determined in the literature. Only
three papers identified broad traits. Table 5 illustrates the findings
from Klassen et al. (2020) and Bardach et al. (2021a,b), indicating
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TABLE 5 Summary of findings on broad trait.

Broad trait references Conscientiousness

Bardach et al., 2021b X
Bardach et al,, 2021a X
Klassen et al., 2020 X
Total 3

only one broad trait identified—conscientiousness. Klassen et al.
(2020) stated that conscientiousness was chosen as a target trait
because it is the strongest personality predictor of job performance,
is most strongly related to teacher effectiveness among the Big
Five personality domains, and is one of the strongest predictors of
overall teacher evaluations. The main justification given by Bardach
et al. (2021a,b) for choosing conscientiousness as the measurable
trait is also this assertion.

Stoll et al. (2020) defined conscientiousness as a tendency
to always be careful, punctual, rule-following, and diligent.
This trait encompasses personality components such as self-
sufficiency, regularity, responsibility, achievement, self-discipline,
and prudence (Costa and McCrae, 1992). In addition, people in this
group are always ambitious and strive to excel in everything they
do. The trait of conscientiousness was selected to measure the self-
efficacy of individuals considered suitable for selection as teachers.
It is also consistent with McCrae and Costa (2006), DeYoung et al.
(2007), and Ashton et al. (2014) definition of conscientiousness as
being efficient, reasonable, rational, neat, punctual, and organized,
with great ambition and a desire for perfection. Conscientiousness
has the potential to be developed based on explanations from
different researchers with different others narrow traits. Although
the developed traits are generally characterized, the selection of
traits should be based on suitability, especially with regard to
job tasks. Therefore, conscientiousness can be described as self-
sufficiency, regularity, a sense of duty, willingness to perform, self-
discipline, and prudence. Conscientiousness in teachers represents
a state in which thoughts, feelings, and behaviors matter, and
this trait has the potential to distinguish one person from
others (Turiano, 2020). In general, teachers with high levels of
conscientiousness have the ability to orient, control, and exhibit
responsible behavior (Djigi¢ et al., 2014; Aksin, 2023). They also
tend to plan wisely and are able to adhere to established rules or
norms (Abd Rahman, 2010). It could be assumed that a group
of teachers who are conscientious tend to have a high level of
competence and rationality in their decision making (Erjavec et al,
2019). This is critical for teachers and instruction, in order to
provide engaging learning activities for students and to create
high-quality instruction.

Teachers who possess this personality trait have a high value of
conscientiousness and are always careful when making decisions,
especially when it comes to teaching, learning, and student
achievement. In fact, conscientiousness shows the ability of teachers
to act in accordance with their minds. Those who are chosen as
teachers must have a high level of awareness and be constantly
aware of their surroundings. They must also always be careful
when making a decision to avoid jeopardizing students’ futures by
making the wrong choices and to ensure that teaching and learning
can be done well and effectively. This situation is closely related
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to wise planning, which is also a description of conscientiousness.
Therefore, it is very important to ensure that those selected
have a high level of conscientiousness. As conscientiousness has
become more important in the selection of teachers worldwide,
this characteristic is necessary to measure teacher effectiveness. It
is critical to include conscientiousness in teacher selection because
it is related to teacher effectiveness, and conscientiousness is a
malleable personality trait (Robinson, 2009). Clearly, ITE needs
individuals with high levels of conscientiousness to be trained,
especially in planning high-quality teaching and learning. They
must also adhere to established rules or standards and be aware
of professional expectations. Professional expectations require
teachers to act as role models for students because the school
community, such as parents and colleagues, expect professionalism
from teachers.

In summary, conscientiousness was selected to measure the
self-efficacy of individuals considered suitable for selection as
teachers. Teachers who possess this personality trait have a high
sense of values and show diligence in all decisions concerning,
in particular, teaching, learning, and student achievement. In
fact, conscientiousness indicates the ability of teachers to act in
accordance with their consciousness (Wimmer et al.,, 2019). It is
important to include conscientiousness as a comprehensive trait in
teacher selection.

5.2. Narrow traits

Table 6 shows a summary of narrow characteristics in teacher
selection using SJTs in the literature. A total of six studies focused
on organization and planning, empathy and communication, and
adaptability and resilience (Klassen et al., 2014, 2016, 2020; Al
Hashmi and Klassen, 2019; Chao et al., 2020; Bardach et al.,
2021a,b). Klassen et al. (2014) explained that organization and
planning aim to measure the candidate’s ability to manage
competing priorities and effectively demonstrate time management
and personal organization skills to enhance positive learning
interactions with students. In Chao et al. (2020), organization
and planning were not clearly stated; however, the characteristics
identified include classroom management and instruction, which
can be categorized under organization and planning. Organization
and planning are also specific, narrow characteristics of the trait of
conscientiousness (Ashton et al., 2014; Soto and John, 2017).

Klassen et al. (2016) describe that organization and planning,
which measure candidate ability, have similarities to organization
in the classroom, with the dimensions of behavior management and
teaching-learning formats. In teaching and learning, organization
and planning are considered key requirements for instructional
success (Sheridan et al, 2022b). Organization and planning
are especially important in ensuring student participation and
engagement in classroom activities (Pavlidou and Alevriadou,
2022). In addition, teachers who provide clear instructions
and demonstrate the ability to organize classroom activities
are essential. Moreover, these skills are very important in
demonstrating knowledge of different methods of assessing student
learning, such as formative and summative tests, diagnostic
methods, and formal methods. Consequently, these qualities are
always an important factor in teacher selection. Organization and
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planning are also important, as they are key prerequisites for
employability (Zakaria et al., 2014). Both characteristics are also
used as important benchmarks to ensure that the selected personnel
are of good quality (Nadmilail et al., 2022a). To preserve the quality
of the selected personnel, ITE could provide the selected teachers
with theoretical and practical training on classroom management
and the role of teachers in managing regular and inclusive classes.
They should also be exposed to models of discipline management,
dealing with problematic behavior in the classroom, and creating
an effective classroom management plan.

Empathy and communication have also been identified as
important teacher characteristics. Meyers et al. (2019) define
teacher empathy as how well teachers understand students’
personal and social conditions and how carefully they manage
students’ emotions. Dhillon and Kaur (2021) describe teacher
communication as a form of psychological control over students
that has a significant impact on their achievement and academic
success. Klassen et al. (2014) explain teacher empathy and
communication as teachers” ability to actively listen and engage
in open dialog with both students and colleagues. These elements
are important to promote meaningful and guided learning in
the classroom. Indeed, a good teacher-student relationship can
help students feel comfortable and engage more deeply with
the learning content. Klassen et al. (2014) see empathy and
communication as related traits that are evident in the ability
to proactively seek advice and respond to professional feedback
and student needs. Chao et al. (2020) developed these traits
by incorporating communication with parents and counseling
sessions, which helped teachers accept opinions from students and
colleagues to improve teaching practices. Teachers should have the
ability to communicate and collaborate effectively with different
parties in a global, economic, environmental, and community
context. This element is also closely related to the ability to adjust
communication style accordingly (Klassen et al., 2014). Therefore,
it is very important to test, measure and develop these narrow
characteristics. ITE providers could teach effective communication
skills to pre-service teachers so they can use a range of verbal
and non-verbal communication strategies, especially to promote
student engagement. Dor (2018) suggests that formal training
should be provided to address such issues in the classroom.
In addition, they need to be taught a high level of empathy,
especially in preparation for dealing with real-life situations in
school involving students with disabilities and diversity in the
community. Certainly, effective communication skills and a high
level of empathy can undoubtedly be achieved by prospective
teachers.

Adaptability and resilience are specific features of the trait
"agreeableness,” as described by Ashton et al. (2014) and Costa
and McCrae (1992). Collie and Martin (2016) initially define
adaptability as an individual’s ability to adapt to environmental
opportunities and challenges over the course of a lifetime.
Adaptability is also defined as the ability to make changes according
to a particular aptitude based on a particular situation (Klassen
et al., 2014). Seligman and Csikszentmihalyi (2014) describe
resilience as a dynamic process that enables constructive adaptation
in the face of adversity. Ryan and Ployhart (2014) defined
adaptability as a person’s ability, skills, propensity, willingness, and
motivation to change or adapt to various tasks and social and
environmental characteristics. Sheridan et al. (2022a) noted that
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adaptability and resilience are combined because adaptability is
considered a protective factor for resilience that is related to a
person’s personal profile (e.g., skills, personality). Klassen et al.
(2014) specified adaptability and resilience in six characteristics:
(1) the ability to remain resilient under pressure; (2) the
demonstration of adaptability; (3) the ability to change teaching
methods as needed; (4) the wise application of appropriate levels
of competence; (5) the willingness to accept challenges and
critical feedback; and (6) the appropriate use of a variety of
effective strategies. These six aspects are explained in detail by
Durksen and Klassen (2018) who refer to the ability to change
instruction and the instructional sequence appropriately when
needed, the confidence to make decisions independently, the
willingness to accept challenges to one’s knowledge, and the use
of appropriate coping strategies. In addition, Chao et al. (2020)
did not use adaptability and resilience as traits in the context
of agreeableness, where unexpected contingencies were used in
the study. However, unexpected contingencies can pose challenges
to adaptability and resilience. Unexpected contingencies such as
natural disasters, pandemics, or cyberattacks can disrupt normal
operations and require organizations and individuals to adapt
quickly to new circumstances. In the context of the teaching
profession, adaptability and resilience are necessary for staff
selection because teachers must balance their duties and personal
lives in a professional manner (Nadmilail et al., 2022a). Teachers
face various challenges on a daily basis, whether at school or in
their daily lives. As a result, teachers must always maintain a
high level of adaptability and resilience to effectively manage any
critical circumstances. ITE must also ensure that all programs and
courses offered include elements to strengthen the adaptability and
resilience of prospective teachers. Even if they pass the test during
the selection process, reinforcement must be provided to ensure
they are truly prepared for real-world situations. Sheridan et al.
(2022a) state that building adaptability and resilience requires time
and opportunities for self-reflection, as well as supportive formal
and informal relationships. This better prepares them for future
issues they may face as teachers.

Three studies addressed mindset, or growth mindset, and
emotion regulation as key characteristics for teacher selection
(e.g., Klassen et al, 2020; Bardach et al., 2021ab). Mindset
refers to the process of developing different meanings, goals,
motivations, and behaviors (Schroder et al,, 2021). Meanwhile,
Seaton (2018) explained that mindset is an individual’s view of
intelligence that can be developed and expanded. Mindset was
selected as one of the target traits because when teachers believe
that learning and students” abilities are flexible, which this can
affect teachers’ teaching as well as students’ achievement and
confidence (Nadmilail et al., 2022a). Growth mindset was chosen as
a metric because it is increasingly recognized that teacher attitudes
impact how students perceive their learning (Klassen et al., 2020).
This argument is supported by Seaton (2018) who states that
teachers” personal beliefs and practices are critical in encouraging
students to explore their own mindsets and develop thinking
practices that promote learning. Therefore, teachers’ attitudes
toward themselves and their students play a critical role in setting
their expectations, teaching practices, and how students view their
own perspectives. A positive attitude ensures that the teaching
and learning process runs smoothly by effectively managing stress,
setting successful learning goals, and being surrounded by positive
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people at all times. Since the growth mindset has been used to
recognize that teachers’ attitudes influence how students perceive
their learning in staff selection, ITE must consider the aspect of
reinforcement in training to avoid the occurrence of a fixed mindset
in prospective teachers. The characteristics of the fixed mindset
are being a quitter, self-centered, fearful, deceptive, and attention-
seeking, while the characteristics of the growth mindset are
being persistent, determined, diligent, and opportunity-oriented
(Monique et al,, 2020). Through ITE learning, the growth mindset
is seen as malleable by supporting prospective teachers in a
clinical instructional model and familiarizing them with the culture
of the school. Mindset can be specifically described under the
characteristics of openness to experience (Costa and McCrae, 1992;
DeYoung et al., 2007; Ashton et al., 2014) and open-mindedness
(Soto and John, 2017), both of which are categorized as broad
characteristics.

Emotional regulation can be characterized by the traits
1992).
Costa and McCrae (1992) explain that the trait neuroticism

of neuroticism and extraversion (Costa and McCrae,

consists of personality components, namely anxiety, worry,
preoccupation, depression, anger, lack of self-control, and
vulnerability. Meanwhile, extraversion consists of being friendly,
sociable, assertive, fun-seeking, cheerful, and active. Stoll et al.
(2020) also explained that neuroticism tends to involve negative
emotions such as anger, anxiety, and sadness, and sensitivity in
dealing with others. This is in comparison to extraversion, which
is a dimension of personality variation that includes individual
differences in sociable behavior, assertiveness, and emotions that
are always positive, influential, and motivated (Lukaszewski, 2020).
Aldrup et al. (2020) describe emotional regulation as the process by
which an individual influences his or her emotions and expression
of emotions. Koschmieder and Neubauer (2021) define emotional
regulation as the ability to change emotions through self-control
strategies. In short, emotional regulation can be expressed in
positive or negative ways. In the context of the teaching profession,
the most common emotional regulation strategies used to regulate
teachers’ emotions in the classroom are problem solving, cognitive
reappraisal, activity and social support, avoidance, suppression,
and rumination (Aldrup et al., 2020). These strategies are thought
to be particularly effective for maintaining affective well-being
because teachers must deal with emotional situations in their
day-to-day work. This job with high emotional demands can be
overwhelming and lead to emotional exhaustion (Iim et al., 2019).
Therefore, mindfulness training can be implemented in the context
of ITE to promote beneficial emotional regulation strategies and
decrease depressed mood among prospective teachers (Wimmer
et al, 2019). Such training would prepare future teachers for
the increased demands in terms of emotional management skills
needed to effectively teach and manage their own emotions.
Professional ethics was identified only in the study by Al
Hashmi and Klassen (2019), which is seen as a combination of
the traits agreeableness (Ashton et al., 2014) and conscientiousness
(Soto and John, 2017). In this study, the term "professional
ethics" was used as a translation of the Arabic “Akhlagiyat Al
Mihnah,” which is widely used in the education system in Oman
and appears in the first statement of the job description for
teachers. Peterson and Arthur (2021) defined "ethics" as a moral
principle that deals with the advantages or disadvantages of a
habit or temperament. Meanwhile, "professionalism" is defined
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as a privately held belief about one’s behavior as a member of
a profession (Burmeister, 2017). Hence, professional ethics refers
to the moral principle and conviction of an individual or a
group of employees in performing a job. Accordingly, professional
ethics were selected to ensure that the selected personnel are
noble individuals who adhere to the discipline of the profession
(Nadmilail et al., 2022a). In the context of the teaching profession,
Nadmilail et al. (2022a) describe professional ethics as a moral
quality that is directly related to any type of teaching practice,
including concern for students, conscientiousness, determination,
and willingness to collaborate with colleagues. Professional ethics
or moral qualities are directly related to teaching practice, such as
concern for students, enthusiasm for the subject, conscientiousness,
determination, willingness to collaborate with colleagues, and a
variety of other qualities (Peterson and Arthur, 2021). Therefore,
ITE should design and provide appropriate training in the form of
practical courses in which practical professional ethics can be well
applied so that the aspect of teacher preparedness is no longer a
major problem among prospective teachers.

The last group of narrow characteristics included enthusiasm
and motivation, which were found to be closely intertwined in
the study by Al Hashmi and Klassen (2019). Enthusiasm and
motivation were used in this study because they are strongly
associated with teacher effectiveness. Enthusiasm can be defined
as the pleasure and joy one feels while performing an activity
(Lazarides et al., 2018). Meanwhile motivation, on the other
hand, according to Heckhausen and Heckhausen (2018), refers
to the activation of life orientation toward a positively valued
goal. Simply put, enthusiasm and motivation refer to the positive
qualities a person needs when doing something to achieve a positive
work outcome. Both enthusiasm and motivation are important
to ensure that teachers are always passionate about teaching
and more supportive of their students (Nadmilail et al., 2022a).
A positive attitude can have an impact on student motivation in the
classroom. Therefore, enthusiasm and motivation are the qualities
that employees must exhibit to gain credibility with the hiring
organization (Bougie and Sekaran, 2020), as are the characteristics
of extraversion (DeYoung et al., 2007). In relation to the teaching
profession, teachers who are enthusiastic in the classroom can
increase their students’ motivation by providing championship-
oriented activities so that teachers can transfer their genuine
enthusiasm to their students (Lazarides et al., 2018). Hence, ITE
must select prospective teachers who are motivated to deliver
effective instruction that enhances their students’ learning.

6. Implications

There are several important implications for the selection of
teachers for the teaching profession. The first implication is that
there is no concrete definition for the comprehensive characteristic
of conscientiousness. Although several conceptualizations of
teacher effectiveness have been proposed over the years (e.g., Anwar
etal, 2021; Munna and Kalam, 2021), there are different definitions
for this term. A clear definition for teacher-awareness selection
is important if trait selection is to be based on local needs and
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guided by local strategies. In all four studies, teacher effectiveness
was described in terms of different characteristics based on local
needs, and the nature and importance of these characteristics varied
by setting (Klassen et al, 2018). Therefore, there is room for
improvement in understanding and defining this characteristic and
in terms of how it is interpreted globally and locally in education.

The second implication is that trait selection does not establish
broad and narrow traits as key factors in practice, while broad
traits are a combination of several narrow traits, based on previous
findings in other fields (Costa and McCrae, 1992; DeYoung et al,
20075 Ashton et al., 20145 Soto and John, 2017). Organization and
planning are narrow traits compared to conscientiousness which
is identified as a broad trait in Ashton et al. (2014) and Soto and
John (2017). Klassen et al. (2020) and Bardach et al. (2021a,b)
and used all three traits in their study. However, the purpose of
the characteristic is selected based on the goal and standard of
the selection. Conscientiousness was selected because it relates
to teacher effectiveness. Organization and planning were selected
to measure the applicant’s ability to manage priorities and time.
Therefore, the study of teacher selection based on characteristics
must be systematic to ensure that there is no overlap or repetition
in the characteristics used. However, future studies should be more
careful in using appropriate analytical methods to gain clarity about
the specific trait or traits measured by the SJT.

The third implication is the development of knowledge about
what conscientiousness looks like in practice. Three recent studies
(e.g., Klassen et al, 2020; Bardach et al., 2021a,b) have begun
to pay attention to this characteristic. Conscientiousness has
broad and varied connotations in the literature, explaining several
narrow traits (e.g., Costa and McCrae, 1992; DeYoung et al,
2007; Ashton et al., 20145 Soto and John, 2017). However, in the
context of teacher selection, this characteristic has been developed
under the rubric of teacher efficacy (e.g., Klassen et al, 2020).
Although conscientiousness is defined differently in the teaching
profession, this trait appears to be stable and malleable (Robinson,
2009) and has the potential to be developed in greater detail.
Therefore, future studies could focus on a more detailed definition
of conscientiousness by listing characteristics associated with
the teaching profession. This may simultaneously innovate and
contribute to the field of teaching and future research.

7. Conclusion

This review is intended for ITE researchers, stakeholders, and
anyone with authority to set standards for research assessment.
The review can also assist the ITE sector in redefining the
level of its research and alerting assessment authorities to the
importance of sector-specific criteria. Thus, the review has brought
to light several characteristics that are commonly used in faculty
selection as broad and narrow. These characteristics could serve
as key factors for selecting the best teachers who are effective
and stay in the profession. The broad trait of conscientiousness
is useful in predicting teachers’ job performance and effectiveness.
Narrow traits, on the other hand, point to more specific and
detailed requirements that explain particular traits. Organization
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and planning are useful in giving precise instructions and
demonstrating the ability to organize classroom activities. Empathy
and communication skills are useful for actively listening, talking
with students and colleagues, seeking direction, and adapting
communication styles and discussions. Adaptability and resilience
are useful in demonstrating the ability to adjust instruction
and sequencing, make independent judgments, and accept
gaps in knowledge. Mentality could demonstrate that teacher
attitudes influence student learning. Emotional regulation includes
teacher problem solving, cognitive processing, activity, social
support, avoidance, suppression, and rumination. Professional
ethics captures moral qualities related to teaching practice,
including concern for students, conscientiousness, determination,
and teamwork. Enthusiasm and motivation affirm passion for
teaching and provide a support system for students. Originally,
researchers chose to use the traits only for narrow characteristics
because they were more specific and targeted. However, in line
with current developments and the diversity of analysis techniques,
broad traits were selected and used so that the traits used for
selection are broader and more general to ensure that the selected
personnel are at least performing as required. To further enhance
the competency of a characteristic, professional development will
also be provided to ensure that prospective teachers are better
prepared to meet future challenges in the field.

Author contributions

AN and LS: methodology, formal analysis, investigation,
writing—original draft preparation, and project administration.
LS: writing—review and editing, visualization and supervision.
MM and SM: funding acquisition. All authors contributed to
conceptualization, validation, resources, and data curation, read
and agreed to the published version of the manuscript.

Funding

The author(s) declare that no financial support was received
for the research, authorship, and/or publication of this article.
Acknowledgments

A special thanks to the Australian High Commissioner
Kuala Lumpur for organizing the inaugural Virtual Australia-
Malaysia Ph.D. Internship Program 2022 that led to this article.
Special thanks to University Research Group (KPU) Educational
Evaluation UKM.
Conflict of interest

The authors declare that the research was conducted in the

absence of any commercial or financial relationships that could be
construed as a potential conflict of interest.

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1217321
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/

Nadmilail et al.

Publisher’'s note

All claims expressed in this article are solely those of the
authors and do not necessarily represent those of their affiliated

References

Abd Rahman, A. (2010). Hubungan antara personaliti dan gaya pengajaran guru
dengan pencapaian matematik pmr: Satu kajian di sekolah menengah daerah kota
tinggi. Tesis Ijazah Sarjana: Fakulti Pendidikan: Universiti Teknologi Malaysia.

Aksin, A. (2023). Five-factor personality traits as predictors of intercultural
sensitivity among Turkish preservice teachers. Heliyon 9, 1-10. doi: 10.1016/j.heliyon.
2023.e17867

Al Hashmi, W. (2018). Developing a situational judgment test for admission into
initial teacher education in oman: An exploratory study. PhD Thesis, Education.
New York, NY: University of York.

Al Hashmi, W., and Klassen, R. M. (2019). Developing a situational judgement test
for admission into initial teacher education in oman: An exploratory study. Int. J. Sch.
Educ. Psychol. 8, 187-198. doi: 10.1080/21683603.2019.1630042

Aldrup, K., Carstensen, B., Kéller, M. M., and Klusmann, U. (2020). Measuring
Teachers’ social-emotional competence: Development and validation of a situational
judgment test. Front. Psychol. 11:892. doi: 10.3389/fpsyg.2020.00892

Anglim, J., and O’Connor, P. (2018). Measurement and research using the big five,
HEXACO, and narrow traits; A primer for researchers and practitioners. Austr. J.
Psychol. 71, 16-25. doi: 10.1111/ajpy.12202

Anwar, R. H., Zaki, S., Memon, N., and Thurasamy, R. (2021). Exploring the
interplay of trait emotional intelligence and esl teacher effectiveness: Is self-efficacy
the mechanism linking them? SAGE Open 11, 1-19. doi: 10.1177/21582440211061378

Arksey, H., and O’Malley, L. (2005). Scoping studies: Towards a methodological
framework. Int. J. Soc. Res. Methodol. 8, 19-32. doi: 10.1017/S0922156508005621

Armstrong, R., Hall, B. J., Doyle, J., and Waters, E. (2011). “Scoping the scope” of a
cochrane review. J. Public Health 33, 147-150. doi: 10.1093/pubmed/fdr015

Ashton, M. C,, Lee, K., and De Vries, R. E. (2014). The HEXACO honesty-humility,
agreeableness, and emotionality factors: A review of research and theory. Pers. Soc.
Psychol. Rev. 18, 139-152. doi: 10.1177/1088868314523838

Bardach, L., Rushby, J. V., Kim, L. E., and Klassen, R. M. (2021a). Using video-
and text-based situational judgement tests for teacher selection: A quasi-experiment
exploring the relations between test format, subgroup differences, and applicant
reactions and applicant reactions. Eur. . Work Organ. Psychol. 30, 251-264. doi:
10.1080/1359432X.2020.1736619

Bardach, L., Rushby, J. V., and Klassen, R. M. (2021b). The selection gap in
teacher education: Adverse effects of ethnicity, gender, and socio-economic status
on situational judgement test performance. Br. J. Educ. Psychol. 91, 1015-1034. doi:
10.1111/bjep.12405

Beauchamp, G., Clarke, L., Hulme, M. and Murray, J. (2013). “Research
and teacher education: The BERA-RSA inquiry. policy and practice within the
United Kingdom,” in The BERA-RSA inquiry. London: British Educational Research
Association.

Bougie, R., and Sekaran, U. (2020). Research methods for business: A skill-building
approach, 8th Edn. Hoboken, NJ: Wiley.

Breen, R., and Lindsay, R. (2002). Different disciplines require different motivations
for student success. Res. Higher Educ. 43, 693-725. doi: 10.1023/a:1020940615784

Burmeister, O. K. (2017). Professional ethics in the information age. J. Infor.
Commun. Ethics Soc. 15, 348-356. doi: 10.1108/JICES-11-2016-0045

Chao, T.-Y., Sung, Y.-T., and Huang, J.-L. (2020). Construction of the situational
judgment tests for teachers. Asia Pacific J. Teach. Educ. 48, 355-374. doi: 10.1080/
1359866X.2019.1633621

Collie, R. J., and Martin, A. J. (2016). Adaptability: An important capacity for
effective teachers. Educ. Pract. Theory 38, 27-39. doi: 10.7459/ept/38.1.03

Costa, P. T., and McCrae, R. R. (1992). “The NEO inventories,” in Revised neo
personality inventory: Professional manual, eds P. T. Costa and R. R. McCrae (Lutz,
FL: Psychological Assessment Resources), 223-256.

Credé, M., Harms, P. D., Blacksmith, N., and Wood, D. (2016). Assessing the utility
of compound trait estimates of narrow personality traits. J. Pers. Assess. 98, 503-513.
doi: 10.1080/00223891.2016.1170023

DeYoung, C. G, Quilty, L. C., and Peterson, J. B. (2007). Between facets and
domains; 10 aspects of the big five. J. Pers. Soc. Psychol. 93, 880-896. doi: 10.1037/
0022-3514.93.5.880

Frontiers in Psychology

13

10.3389/fpsyg.2023.1217321

organizations, or those of the publisher, the editors and the
reviewers. Any product that may be evaluated in this article, or
claim that may be made by its manufacturer, is not guaranteed or

endorsed by the publisher.

Dhillon, N., and Kaur, G. (2021). Self-assessment of Teachers’ communication
style and its impact on their communication effectiveness: A study of indian higher
educational institutions. SAGE Open 11, 1-11. doi: 10.1177/21582440211023173

Djigi¢, G., Stojiljkovi¢, S., and Doskovi¢, M. (2014). Basic personality dimensions
and Teachers’. Self -efficacy. Proc. Soc. Behav. Sci. 112, 593-602. doi: 10.1016/j.sbspro.
2014.01.1206

Dor, A. (2018). Parent-teacher communication; The case of diverse family patterns.
Educ. Soc. 36, 5-20.

Durksen, T. L., and Klassen, R. M. (2018). The development of a situational
judgement test of personal attributes for quality teaching in rural and remote Australia.
Austr. Educ. Res. 45, 255-276. doi: 10.1007/s13384-017-0248-5

Dwivedi, Y. K., Lal, B., Williams, M. D., Schneberger, S. L., and Wade, M. (2009).
“Handbook of research on contemporary theoretical models in information systems,”
in Information science reference (Hershey, PA: IGI Global), 529-543. doi: 10.4018/978-
1-60566-659-4.ch023

Elliott, J. G., Stemler, S. E., Sternberg, R. J., Grigorenko, E. L., and Hoffman, N.
(2011). The socially skilled teacher and the development of tacit knowledge. Br. Educ.
Res. J. 37, 83-103. doi: 10.1080/01411920903420016

Erickson, A., and Herbst, P. (2018). Will teachers create opportunities for discussion
when teaching proof in a geometry classroom? Int. J. Sci. Math. Educ. 16, 167-181.
doi: 10.1007/s10763-016-9764-4

Erjavec, J., Popovi¢, A., and Trkman, P. (2019). The effect of personality traits and
knowledge on the quality of decisions in supply chains. Econ. Res. Ekonomska Istr. 32,
2269-2292. doi: 10.1080/1331677X.2019.1642788

Feranchak, B., and Deiger, M. (2017). “Development of a Situational judgment task
for assessing teacher leadership in mathematics,” in AERA Online Paper Repository,
doi: 10.302/1181287

Feuer, M. J., Floden, R. E., Chudowsky, N., and Ahn, J. (2013). Evaluation of
teacher preparation programs; Purposes, methods, and policy options. Washington, DC:
National Academy of Education.

Gold, B., and Holodynski, M. (2015). Development and construct validation of
a situational judgment test oof strategic knowledge of classroom management in
elementary schools. Educ. Assess. 20, 226-248. doi: 10.1080/10627197.2015.1062087

Gold, B., and Holodynski, M. (2017). Using digital video to measure the professional
vision of elementary classroom management: Test validation and methodological
challenges. Comput. Educ. 107, 13-30. doi: 10.1016/j.compedu.2016.12.012

Gold, B., Pfirrmann, C., and Holodynski, M. (2021). Promoting professional vision
of classroom management through different analytic perspectives in video-based
learning environments. J. Teacher Educ. 72, 431-447. doi: 10.1177/0022487120963681

Golubovich, J., Lake, C. J., Anguiano-Carrasco, C., and Seybert, J. (2020). Measuring
achievement striving via a situational judgment test: The value of additional context.
Rev. Psicol. Trabajo Organ. 36, 157-167. doi: 10.5093/jwop2020a15

Gusenbauer, M. (2019). Google scholar to overshadow them all? Comparing the
sizes of 12 academic search engines and bibliographic databases. Scientometrics 118,
177-214. doi: 10.1007/s11192-018-2958-5

Heckhausen, J., and Heckhausen, H. (2018). Motivation and action, 3rd Edn. Berlin:
Springer.

Hejri, S. M., Ho, J. L., Pan, X, Park, Y. S., Sam, A. H., Mangardich, H., et al. (2023).
Validity of constructed-response situational judgment tests in training programs for
the health professions: A systematic review and meta-analysis protocol. PLoS One
18:€0280493. doi: 10.1371/journal.pone.0280493

Karabulut-ilgu, A., Cherrez, N. J., and Jahren, C. T. (2018). A systematic review of
research on the flipped learning method in engineering education. Br. J. Educ. Technol.
49, 398-411. doi: 10.1111/bjet.12548

Kim, L. E,, Dar-Nimrod, I., and Maccann, C. (2018). Teacher personality and
teacher effectiveness in secondary school: Personality predicts teacher support and
student self-efficacy but not academic achievement. J. Educ. Psychol. 110, 309-323.
doi: 10.1037/edu0000217

Kim, L. E,, Jorg, V., and Klassen, R. M. (2019). A meta-analysis of the effects
of teacher personality on teacher effectiveness and burnout. Educ. Psychol. Rev. 31,
163-195. doi: 10.1007/s10648-018-9458-2

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1217321
https://doi.org/10.1016/j.heliyon.2023.e17867
https://doi.org/10.1016/j.heliyon.2023.e17867
https://doi.org/10.1080/21683603.2019.1630042
https://doi.org/10.3389/fpsyg.2020.00892
https://doi.org/10.1111/ajpy.12202
https://doi.org/10.1177/21582440211061378
https://doi.org/10.1017/S0922156508005621
https://doi.org/10.1093/pubmed/fdr015
https://doi.org/10.1177/1088868314523838
https://doi.org/10.1080/1359432X.2020.1736619
https://doi.org/10.1080/1359432X.2020.1736619
https://doi.org/10.1111/bjep.12405
https://doi.org/10.1111/bjep.12405
https://doi.org/10.1023/a:1020940615784
https://doi.org/10.1108/JICES-11-2016-0045
https://doi.org/10.1080/1359866X.2019.1633621
https://doi.org/10.1080/1359866X.2019.1633621
https://doi.org/10.7459/ept/38.1.03
https://doi.org/10.1080/00223891.2016.1170023
https://doi.org/10.1037/0022-3514.93.5.880
https://doi.org/10.1037/0022-3514.93.5.880
https://doi.org/10.1177/21582440211023173
https://doi.org/10.1016/j.sbspro.2014.01.1206
https://doi.org/10.1016/j.sbspro.2014.01.1206
https://doi.org/10.1007/s13384-017-0248-5
https://doi.org/10.4018/978-1-60566-659-4.ch023
https://doi.org/10.4018/978-1-60566-659-4.ch023
https://doi.org/10.1080/01411920903420016
https://doi.org/10.1007/s10763-016-9764-4
https://doi.org/10.1080/1331677X.2019.1642788
https://doi.org/10.302/1181287
https://doi.org/10.1080/10627197.2015.1062087
https://doi.org/10.1016/j.compedu.2016.12.012
https://doi.org/10.1177/0022487120963681
https://doi.org/10.5093/jwop2020a15
https://doi.org/10.1007/s11192-018-2958-5
https://doi.org/10.1371/journal.pone.0280493
https://doi.org/10.1111/bjet.12548
https://doi.org/10.1037/edu0000217
https://doi.org/10.1007/s10648-018-9458-2
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/

Nadmilail et al.

Kim, L. E., and Klassen, R. M. (2018). Teachers’ cognitive processing of complex
school-based scenarios: Differences across experience levels. Teach. Teach. Educ. 73,
215-226. doi: 10.1016/j.tate.2018.04.006

Kim, L. E., and Maccann, C. (2018). Instructor personality matters for student
evaluations: Evidence from two subject areas at university. Br. J. Educ. Psychol. 88,
584-605. doi: 10.1111/bjep.12205

Klassen, R. M., Durksen, T., Rowett, E., and Patterson, F. (2014). Applicant reactions
to a situational judgment test used for selection into initial teacher training. Int. J. Educ.
Psychol. 3, 104-124. doi: 10.4471/ijep.2014.07

Klassen, R. M., Durksen, T. L., Al Hashmi, W., Kim, L. E., Longden, K., Metsipelto,
R. L, et al. (2018). National context and teacher characteristics: Exploring the critical
non-cognitive attributes of novice teachers in four countries. Teach. Teach. Educ. 72,
64-74. doi: 10.1016/j.tate.2018.03.001

Klassen, R. M., Durksen, T. L., Kim, L. E., Patterson, F., Rowett, E., Warwick, J., et al.
(2016). Applicant reactions to a situational judgment test used for selection into initial
teacher training. Int. J. Assess. Tools Educ. 4, 96-114. doi: 10.21449/ijate.275772

Klassen, R. M., and Kim, L. E. (2019). Selecting teachers and prospective teachers: A
meta-analysis. Educ. Res. Rev. 26, 32-51. doi: 10.1016/j.edurev.2018.12.003

Klassen, R. M., Kim, L. E., Rushby, J. V., and Bardach, L. (2020). Can we improve
how we screen applicants for initial teacher education? Teach. Teach. Educ. 87, 1-11.
doi: 10.1016/j.tate.2019.102949

Koschmieder, C., and Neubauer, A. C. (2021). Measuring emotion regulation for
preservice teacher selection: A theory-driven development of a situational judgment
test. Pers. Indiv. Differ. 168, 1-16. doi: 10.1016/j.paid.2020.110363

Lazarides, R., Buchholz, J., and Rubach, C. (2018). Teacher enthusiasm and
self-efficacy, student-perceived mastery goal orientation, and student motivation in
mathematics classrooms. Teach. Teach. Educ. 69, 1-10. doi: 10.1016/j.tate.2017.08.017

Li, K., Rollins, J., and Yan, E. (2017). Web of science use in published research and
review papers 1997-2017: A selective, dynamic, cross-domain, content-based analysis.
Scientometrics 115, 1-20. doi: 10.1007/s11192-017-2622-5

Lievens, F., and Coetsier, P. (2002). Situational tests in student selection: An
examination of predictive validity. Adverse impact and construct validity. Int. . Select.
Asses. 10, 245-257. doi: 10.1111/1468-2389.00215

Lievens, F., and Patterson, F. (2011). The validity and incremental validity of
knowledge tests, low-fidelity simulations, and high-fidelity simulations for predicting
job performance in advanced-level high-stakes selection. J. Appl. Psychol. 96, 927-940.
doi: 10.1037/a0023496

Lievens, F., Peeters, H., and Schollaert, E. (2008). Situational judgment tests: A
review of recent research. Pers. Rev. 37, 426-441. doi: 10.1108/00483480810877598

Lukaszewski, A. W. (2020). “Extraversion,” in Encyclopedia of personality and
individual differences, eds V. Zeigler-Hill and T. K. Shackelford (Berlin: Springer),
1514-1519.

Lundmark, R., Hasson, H., Richter, A., Khachatryan, E., Akesson, A., and Eriksson,
L. (2021). Alignment in Implementation of evidence-based interventions: A scoping
review. Implement. Sci. 16, 1-14.

Matoskovd, J., and Kovatik, M. (2017). Development of a situational judgment test
as a predictor of college student performance. J. Psychoeduc. Assess. 35, 768-784.
doi: 10.1177/0734282916661663

McCrae, R. R, and Costa, P. T. (2006). in Personality in adulthood: A five-factor
theory perspective, eds R. R. McCrae and P. T. Costa (New York, NY: The Guilford
Press), doi: 10.1177/036215370603600310

McKinney, S. E., Ford, D. J., and Tomovic, C. (2023). The impact of star teacher
characteristics on teacher selection and retention in urban high poverty schools: A
qualitative analysis. Educ. Urban Soc. 1-24. doi: 10.1177/00131245221139451

Meyers, S., Rowell, K., Wells, M., and Smith, B. C. (2019). Teacher empathy: A
model of empathy for teaching for student success. College Teach. 67, 160-168. doi:
10.1080/87567555.2019.1579699

Mohamed Shaffril, H. A., Samsudin, S. F., and Abu Samah, A. (2020). The ABC
of systematic literature review: The basic methodological guidance for beginners.
Q. Quant. doi: 10.1007/s11135-020-01059-6 [Advance Online Publications].

Monique, P., Cruz, D. L., and Dino, C. (2020). A Research publication of the
bachelor of secondary education pre- service teachers . Mindset Profiling. Lang. Res.
1, 16-20.

Motowidlo, S.J., and Beier, M. E. (2010). Differentiating specific job knowledge from

implicit trait policies in procedural knowledge measured by a situational judgment
test. J. Appl. Psychol. 95, 321-333. doi: 10.1037/a0017975

Motowidlo, S. J., Hooper, A. C., and Jackson, H. L. (2006). Implicit policies
about relations between personality traits and behavioral effectiveness in situational
judgment items. J. Appl. Psychol. 91, 749-761. doi: 10.1037/0021-9010.91.4.749

Motowidlo, S. J., Hooper, A. C., and Jackson, H. L. (2013). “A theoritical basis for
situational judgement tests,” in Situational judgment tests: Theory, measurement and
application, eds J. A. Weekley and R. E. Ployhart (Mahwah, NJ: Lawrence Erlbaum
Associates, Inc), 57-82.

Munn, Z., Peters, M. D. J., Stern, C., Tufanaru, C., McArthur, A., and Aromataris,
E. (2018). Systematic review or scoping review? Guidance for authors when choosing

Frontiers in Psychology

14

10.3389/fpsyg.2023.1217321

between a systematic or scoping review approach. BMC Med. Res. Methodol. 18:143.
doi: 10.1186/s12874-018-0611-x

Munna, A. S., and Kalam, M. A. (2021). Teaching and learning process to enhance
teaching effectiveness: Literature review. Int. J. Hum. Innov. 4, 1-4. doi: 10.33750/ijhi.
v4i1.102

Nadmilail, A. I, and Mohd Matore, M. E. E. (2021). Trend of using situational
judgement test on school teachers: A systematic literature review. J. Contemp. Issues
Bus. Gover. 27, 6117-6141. doi: 10.47750/cibg.2021.27.02.607

Nadmilail, A. I., Mohd Matore, M. E. E., and Maat, S. M. (2022a). Measurement
of non-academic attributes in the situational judgment test as part of school teacher
selection; Systematic literature review. Int. J. Learn. Teach. Educ. Res. 21, 263-280.
doi: 10.26803/ijlter.21.5.14

Nadmilail, A. I., Mohd Matore, M. E. E., and Maat, S. M. (2022b). The potential of
situational judgment test for pre-service teacher selection. Math. Stat. Eng. Appl. 71,
4377-4389.

Nadmilail, A. I., Mohd Matore, M. E. E., and Maat, S. M. (2023). How to totally stop
on thinking about admissions criteria for teacher education programs? That can make
or break you. Int. J. Acad. Res. Bus. Soc. Sci. 1, 2971-2983. doi: 10.6007/IJARBSS/v13-
i5/17061

National Research Council (2015). “Situations and situational judgment tests,”
in Measuring human capabilities: An agenda for basic research on the assessment
of individual and group performance potential for military accession, ed. National
Research Council (Washington, DC: National Academies Press), 187-199. doi: 10.
17226/19017

Niessen, A. S. M., and Meijer, R. R. (2016). Selection of medical students on the basis
of non- academic skills: Is iit worth the trouble? Clin. Med. 16, 339-342.

O’Connell, M. S., Hartman, N. S., McDaniel, M. A., Grubb, W. L., and Lawrence, A.
(2007). Incremental validity of situational judgment tests for task and contextual job
performance. Int. J. Select. Assess. 15, 19-29. doi: 10.1111/j.1468-2389.2007.00364.x

Patterson, F., Ashworth, V., Zibarras, L., Coan, P., Kerrin, M., and O’Neill, P.
(2012). Evaluations of situational judgement tests to assess non-academic attributes
in selection. Med. Educ. 46, 850-868. doi: 10.1111/j.1365-2923.2012.04336.x

Patterson, F., and Driver, R. (2018). “Situational judgement tests (SJTs),
in Selection and recruitment in the healthcare professions: Research, theory
and practice, eds F. Patterson and L. Zibarras (London: Palgrave Macmillan),
79-112.

Patterson, F., Zibarras, L., and Ashworth, V. (2016). Situational judgement tests in
medical education and training: Research, theory and practice: AMEE guide no. 100.
Med. Teach. 38, 3-17. doi: 10.3109/0142159X.2015.1072619

Paunonen, S. V., Haddock, G., Forsterling, F., and Keinonen, M. (2003). Broad
versus narrow personality measures and the prediction of behaviour across cultures.
Eur. J. Pers. 17, 413-433. doi: 10.1002/per.496

Pavlidou, K., and Alevriadou, A. (2022). An assessment of general and special
education teachers’ and students’ interpersonal competences and its relationship
to burnout. Int. J. Disabil. Dev. Educ. 69, 1080-1094. doi: 10.1080/1034912X.2020.
1755425

Peterson, A., and Arthur, J. (2021). Ethics and the good Teacher. London: Routledge.

Ployhart, R. E. (2013). “The predictor response process model,” in Situational
judgment tests: Theory, measurement and application, eds J. A. Weekley
and R. E. Ployhart (Mahwah, NJ: Lawrence Erlbaum Associates, Inc),
83-106.

Robinson, O. C. (2009). On the social malleability of traits: Variability and
consistency in big 5 trait expression across three interpersonal contexts. J. Indiv. Differ.
30, 201-208. doi: 10.1027/1614-0001.30.4.201

Ryan, A. M., and Ployhart, R. E. (2014). A century of selection. Annu. Rev. Psychol.
65, 693-717. doi: 10.1146/annurev-psych-010213-115134

Schleicher, A. (2014). Equity, excellence and inclusiveness in education: Policy lessons
from around the world, international summit on the teaching profession. Berlin: OECD
Publishing.

Schréder, V. S., Heimann, A. L., Ingold, P. V., and Kleinmann, M. (2021). Enhancing
personality assessment in the selection context: A study protocol on alternative
measures and an extended bandwidth of criteria. Front. Psychol. 12:643690. doi: 10.
3389/fpsyg.2021.643690

Seaton, F. S. (2018). Empowering Teachers to Implement a Growth Mindset. Educ.
Psychol. Pract. 34, 41-57. doi: 10.1080/02667363.2017.1382333

Seligman, M. E. P, and Csikszentmihalyi, M. (2014). “Positive psychology: An
introduction,” in Flow and the foundations of positive psychology, ed. Springer (Berlin:
Springer), 279-298.

Sheridan, L., Andersen, P., Patulny, R., McKenzie, J., Kinghorn, G., and Middleton,
R. (2022a). Early career teachers’ adaptability and resilience in the socio-relational
context of Australian schools. Int. J. Educ. Res. 115, 1-14. doi: 10.1016/j.ijer.2022.
102051

Sheridan, L., Coleman, B., and Durksen, T. L. (2022b). Important non-academic
attributes in Australian initial teacher education. Austr. Educ. Res. 49, 387-406. doi:
10.1007/s13384-021-00443-x

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1217321
https://doi.org/10.1016/j.tate.2018.04.006
https://doi.org/10.1111/bjep.12205
https://doi.org/10.4471/ijep.2014.07
https://doi.org/10.1016/j.tate.2018.03.001
https://doi.org/10.21449/ijate.275772
https://doi.org/10.1016/j.edurev.2018.12.003
https://doi.org/10.1016/j.tate.2019.102949
https://doi.org/10.1016/j.paid.2020.110363
https://doi.org/10.1016/j.tate.2017.08.017
https://doi.org/10.1007/s11192-017-2622-5
https://doi.org/10.1111/1468-2389.00215
https://doi.org/10.1037/a0023496
https://doi.org/10.1108/00483480810877598
https://doi.org/10.1177/0734282916661663
https://doi.org/10.1177/036215370603600310
https://doi.org/10.1177/00131245221139451
https://doi.org/10.1080/87567555.2019.1579699
https://doi.org/10.1080/87567555.2019.1579699
https://doi.org/10.1007/s11135-020-01059-6
https://doi.org/10.1037/a0017975
https://doi.org/10.1037/0021-9010.91.4.749
https://doi.org/10.1186/s12874-018-0611-x
https://doi.org/10.33750/ijhi.v4i1.102
https://doi.org/10.33750/ijhi.v4i1.102
https://doi.org/10.47750/cibg.2021.27.02.607
https://doi.org/10.26803/ijlter.21.5.14
https://doi.org/10.6007/IJARBSS/v13-i5/17061
https://doi.org/10.6007/IJARBSS/v13-i5/17061
https://doi.org/10.17226/19017
https://doi.org/10.17226/19017
https://doi.org/10.1111/j.1468-2389.2007.00364.x
https://doi.org/10.1111/j.1365-2923.2012.04336.x
https://doi.org/10.3109/0142159X.2015.1072619
https://doi.org/10.1002/per.496
https://doi.org/10.1080/1034912X.2020.1755425
https://doi.org/10.1080/1034912X.2020.1755425
https://doi.org/10.1027/1614-0001.30.4.201
https://doi.org/10.1146/annurev-psych-010213-115134
https://doi.org/10.3389/fpsyg.2021.643690
https://doi.org/10.3389/fpsyg.2021.643690
https://doi.org/10.1080/02667363.2017.1382333
https://doi.org/10.1016/j.ijer.2022.102051
https://doi.org/10.1016/j.ijer.2022.102051
https://doi.org/10.1007/s13384-021-00443-x
https://doi.org/10.1007/s13384-021-00443-x
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/

Nadmilail et al.

Soto, C. J., and John, O. (2017). The next big five inventory (BFI-2): Developing
and assessing a hierarchical model with 15 facets to enhance bandwidth, fidelity,
and predictive power. J. Pers. Soc. Psychol. 113, 117-143. doi: 10.1037/pspp00
00096

Stoll, G., Einarsdottir, S., Song, Q. C., Ondish, P., Sun, J. J., and Rounds, J. (2020).
The roles of personality traits and vocational interests in explaining what people want
out of life. J. Res. Pers. 86, 1-37. doi: 10.1016/j.jrp.2020.103939

Taxer, J. L., and Gross, J. J. (2018). Emotion regulation in teachers: The “why” and
“how.”. Teach. Teach. Educ. 74, 180-189. doi: 10.1016/j.tate.2018.05.008

Turiano, N. A. (2020). “Conscientiousness,” in Encyclopedia of personality and
individual differences, eds V. Zeigler-Hill and T. K. Shackelford (Berlin: Springer),
848-853.

Wang, D., Oostrom, J. K., and Schollaert, E. (2023). The importance of situation
evaluation and the ability to identify criteria in a construct-driven situational judgment
test. Pers. Indiv. Differ. 208, 1-10. doi: 10.1016/j.paid.2023.112182

Weekley, J. A., Ployhart, R. E., and Holtz, B. C. (2013). “On the development
of situational judgement tests: Issues in item development, scaling and scoring,” in

Frontiers in Psychology

15

10.3389/fpsyg.2023.1217321

Situational judgment tests: Theory, Measurement and application, eds J. A. Weekley
and R. E. Ployhart (Mahwah, NJ: Lawrence Erlbaum Associates, Inc), 157-182.

Whetzel, D. L., Sullivan, T. S., and McCloy, R. A. (2020). Situational judgment tests:
An overview of development practices and psychometric characteristics. Pers. Assess.
Decis. 6, 1-16. doi: 10.25035/pad.2020.01.001

Wimmer, L., von Stockhausen, L., and Bellingrath, S. (2019). Improving emotion
regulation and mood in teacher trainees: Effectiveness of two mindfulness trainings.
Brain Behav. 9, 1-13. doi: 10.1002/brb3.1390

Zainal, M. A., and Mohd Matore, M. E. E. (2019). Factors Influencing Teachers’.
Innovative Behaviour: A Systematic Review. Creat. Educ. 10, 2869-2886. doi: 10.4236/
ce.2019.1012213

Zakaria, M. H., Yatim, B., and Ismail, S. (2014). Implementation of graduate
employability skills SJT instrument in Universiti Utara Malaysia. AIP Conf. Proc. 1635,
962-965. doi: 10.1063/1.4903698

Zhu, J., and Liu, W. (2020). A tale of two databases: The use of web of science and
scopus in academic papers. Scientometrics 123, 321-335. doi: 10.1007/s11192-020-
03387-8

frontiersin.org


https://doi.org/10.3389/fpsyg.2023.1217321
https://doi.org/10.1037/pspp0000096
https://doi.org/10.1037/pspp0000096
https://doi.org/10.1016/j.jrp.2020.103939
https://doi.org/10.1016/j.tate.2018.05.008
https://doi.org/10.1016/j.paid.2023.112182
https://doi.org/10.25035/pad.2020.01.001
https://doi.org/10.1002/brb3.1390
https://doi.org/10.4236/ce.2019.1012213
https://doi.org/10.4236/ce.2019.1012213
https://doi.org/10.1063/1.4903698
https://doi.org/10.1007/s11192-020-03387-8
https://doi.org/10.1007/s11192-020-03387-8
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/

	Broad vs. narrow traits: a scoping review of measuring personality traits in teacher selection using the situational judgment test
	1. Introduction
	2. Literature review
	2.1. Situational Judgment Tests
	2.2. Defining broad and narrow traits

	3. Methodology
	4. Findings
	4.1. Non-academic traits measured in teacher selection
	4.2. Broad and narrow teacher traits as key factors

	5. Discussion
	5.1. Broad traits
	5.2. Narrow traits

	6. Implications
	7. Conclusion
	Author contributions
	Funding
	Acknowledgments
	Conflict of interest
	Publisher's note
	References


