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Introduction: Understanding how category width of cognitive style and power 
distance impact language use in cultures is crucial for improving cross-cultural 
communication. We  attempt to reveal how English foreign language students, 
affected by high-context culture, communicate in English as a foreign language. 
What models of foreign communicative competence do they create?

Methods: We applied association rule analysis to find out how the category width 
of cognitive style affects the foreign communication competence in relation to 
culture and language.

Results: The requester tends to be more formal and transfers conventional norms 
of the culture of the mother tongue into English, which mainly affects the use of 
alerters and external modifications of the head act of request.

Discussion: A broad categorizer, regardless of social distance, prefers to formulate 
the request in a conditional over the present tense form, contrary to narrow 
categorizers who, in a situation of social proximity, prefer the request form in the 
present tense. A similar finding was shown in the case of external modifications 
of the head act, where we observed the inversion between broad and narrow 
categorizers, mainly in the use of minimizers and mitigating devices.
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1 Introduction

Language learning, such as other behavioral learning, seeks to explain how human beings 
respond to certain stimuli. Language learning is more than a cognitive ability, similar to the ability 
to understand symbols, recognize patterns, and deduce from previous experiences (e.g., Brown, 
2018 or Goldberg, 2019). Language as a tool for communication was privileged, while the meaning 
of oral utterance (speech) in actual use along with its function was prioritized over the acceptability 
of the text—perfectly written sentences (Kanwit and Solon, 2022). The level of language 
comprehension and speech production is related to the knowledge of language rules (Hymes, 1967, 
1972). Communicative competence describes the knowledge that the speaker (e.g., requester) and 
listener (e.g., requestee) have to communicate appropriately in different social situations. It reflects 
not only the knowledge of the rules of understanding and production of language but also its social 
meaning (Hymes, 1992). Speakers’ knowledge of linguistic and sociolinguistic rules, as well as their 
ability to use this knowledge of language rules in interaction (Whyte, 2019), distinguishes the 
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communicative competence from linguistic performance. 
Communicative competence covers grammatical competence 
(knowledge of the grammatical rules and lexicon), sociolinguistic 
competence (rules of language use and rules of discourse), and strategic 
competence ((non-)verbal communication strategies) (Canale and 
Swain, 1980). Over time, other definitions emerged, which, however, are 
only a modification of the initial theory of communicative competence 
(e.g., Celce-Murcia et al., 1995; Pulido and Pérez, 2004; Savignon, 2017; 
Schauer, 2021; Kanwit, 2022). Based on these theories, many models of 
communication competence were created. For example, a model of 
communication competence (Celce-Murcia et al., 1995) comprises five 
core competences: linguistic, strategic, sociocultural, discourse, and 
actional competence. The last-mentioned core competence consists in 
the transmission and understanding of the communication intention, 
i.e., it represents an extent of match between actional intent (speech acts) 
and linguistic form (speech act elements). Communicative competence 
covers three types of activity: communication as influencing the opinion 
or position of the interlocutor; cooperation; awareness of the spoken 
and perceived content of the thought (message) (Spencer-Oatey and 
Franklin, 2009).

In the context of language learning, the emphasis is placed on the 
conveyance of meaning over the appropriateness of speech in learning 
a (foreign) language (Canale and Swain, 1980). The learner must first 
be  given the opportunity to engage in communication in real 
situations and only then focus on the structure of speech and the 
selection of appropriate language means. Lexical and grammatical 
knowledge is not the basis for achieving communicative competence 
and its individual sub-competences (Glaser and Limberg, 2020). 
Language is best taught when it is being used to transmit messages and 
not when it is explicitly taught for conscious learning (Krashen and 
Terrell, 1983).

1.1 Foreign language communicative 
competence

Communicative competence in a foreign language is a set of skills, 
knowledge, attitudes, and communicative experience that is necessary 
for understanding others and achieving communication goals 
(Balanaieva et  al., 2023) but also as an integral personal and 
professional quality of a person with a certain level of language 
(Vasilieva, 2020). Communicative competence in a foreign language 
can be considered as (1) a target of second language acquisition, (2) a 
main goal of second language teaching and learning, or (3) the object 
language testers seek to measure via performance tests (Whyte, 2019).

In the context of foreign language learning, culture plays a vital 
role in foreign language communicative competence (Turko et al., 
2021). Students are progressively exposed to the target language and 
culture, gradually forming a cognitive anchor for language and 
cultural understanding. Students tend to use their language in 
accordance with their cognitive style (Kashima et al., 2014). Culture 
can be conceptualized from three equal perspectives: (a) ways of doing 
things, (b) ways of thinking and feeling, and (c) ways of talking 
(communication) (Sinha, 2021). Through a language, the culture is 
transmitted and maintained, and vice versa, culture helps us 
understand the given language better (Kreiner, 2019). Foreign 
language learning is a transformative process, involving a transition 
from one culture to another, fostering an understanding of diverse 

cultural patterns, encompassing both the cultural background of one’s 
mother tongue and the awareness of communication styles within the 
target culture (Výrost and Slaměník, 2008).

The most prominent distinction in communication lies in the 
contrast between direct and indirect communication approaches (De 
Mooij, 2014). De Mooij (2014) highlights the importance of culture in 
shaping communication models and styles and how understanding 
this is essential when considering communication within different 
cultural contexts. The relationship between language and culture is 
shown not only by external elements and processes but also by internal 
elements and processes, i.e., cognitive representation of language 
(Altarriba and Basnight-Brown, 2022). Hofstede (2001) identified four 
dimensions of natural culture: power distance (PDI), uncertainty 
avoidance (UAI), individualism vs. collectivism (IDV), and 
masculinity vs. femininity (MAS). Hofstede’s work on culture provides 
insights into the dynamics of cross-cultural relationships. He showed 
that Slovakia belongs to an extreme outlier in two of the dimensions: 
power distance (PDI) and masculinity (MAS). The PDI dimension 
expresses the degree to which the less powerful members of a society 
accept the fact that power is distributed unequally (Hofstede, 2001). 
Hierarchy index/power distance/power proximity measures the extent 
to which the members of organizations and institutions expect, accept, 
and approve higher or smaller inequality of power positions in society; 
it shows how such culture appreciates, acknowledges hierarchy, and 
shows respect to authorities. A high index of power indicates natural 
acceptance and expectations that the power distribution is unequal. 
Normally, such cultures demonstrate wide social differences and high 
levels of importance are placed on social status. Low-index cultures 
emphasize equality of chances for every individual. They display low 
hierarchy structures. Within the MAS dimension, the pole of 
masculinity reflects a society with a stronger preference for 
achievement, heroism, assertiveness, and material rewards for success 
(Bašnáková et  al., 2016). Slovaks are more power distant and 
institutionally collectivistic (Pucko et  al., 2013). Slovaks are 
non-confrontational in communication, listen well, interrupt 
foreigners only occasionally, and are polite, and they are more 
punctual than other Slavs (Lewis, 2006). Slovaks lean toward dialogue-
oriented cultures, similar to Italian or Arab cultures (Čiefová, 2017). 
A high level of PDI can be explained as the state when an unequal 
distribution of power is largely accepted and expected in a society 
(Hofstede and Hofstede, 2017). Due to a high PDI score, people in 
Slovakia understand and accept hierarchy in society. On the contrary, 
people in English-speaking countries with a lower PDI (compared to 
Slovak) believe that inequalities among people should be minimized; 
they do not highlight personal achievements, and they do not pay 
much attention to academic titles. Instead, they address people by 
their first names and make the atmosphere more personal and 
informal (Welnitzová and Jakubičková, 2020). Communication style 
is always influenced by the PDI of the relevant culture (Hofstede et al., 
2010). Based on the importance of context in communication, the 
Slovak culture belongs to a high-context culture, i.e., communication 
focuses on underlying context, meaning, and tone in the message, and 
not just the words themselves (Hall, 1976), while similarity is an 
important characteristic of the culture (requestee and a requester 
think in the same way). On the other hand, the UK culture is 
characterized as a low-context culture, i.e., communication is explicitly 
stated (on explicit verbal skill) to properly understand a message (Hall, 
1976) and is characterized by diversity (focus on requester’s needs). 
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High-context cultures prefer oral communication, while low-context 
cultures favor written communication.

Foreign communicative competence is a topic usually covered by 
research focusing either on the interpretation of the concept of foreign 
language communicative competence or on issues related to the 
development of students’ foreign language communicative 
competence in the context of second language teaching and learning, 
or on activities developing students’ foreign language communicative 
competence in the context of second language acquisition (e.g., Long, 
2007; Skehan, 2009; Spada et al., 2015). The last-mentioned research 
area is the most frequently researched and discussed, especially in the 
context of ICT use and virtual reality (e.g., Arnó-Macià, 2014; Jung, 
2014; Cai Y. et al., 2021; Cai J.-Y. et al., 2021).

Current research on communication models in foreign language 
learning focuses on the investigation of pragmatic competence within 
the communicative competence and their impact on the 
appropriateness of the choice of linguistic and non-linguistic 
indicators in communication (e.g., Huang, 2019; Glaser and Limberg, 
2020; Yan, 2022), on the influence of the mother tongue 
communication patterns on the communication style in a foreign 
language (e.g., Fernández and Cairns, 2017), on the influence of the 
sociocultural environment on pragmalinguistic competence (e.g., 
Mao, 2021; Mao and He, 2021), on transcultural communication 
through the media and cultural proximity (e.g., Schulz et al., 2023), on 
language modeling through ICT (e.g., Verbeke et al., 2017), and on the 
dynamics of creating models of students’ thinking in a foreign 
language with regard to the social environment, social motivation, and 
experience with the culture of the foreign language (e.g., Gehlbach 
et al., 2016; Kroll and Dussias, 2017; Mao and He, 2021).

We attempt to reveal how a student, affected by high-context 
culture, communicates in English as a foreign language, and/or what 
models of foreign communicative competence the student creates. Is 
their communication intention in the speech act of request influenced 
by their category width of cognitive style?

In our study, it is a speaker (a student) who communicates in a 
foreign language (in English) with a person who is socially distant 
from her/him (a university professor). By formulating a request in a 
foreign language, we  examine the speaker’ knowledge of foreign 
language rules, her/his ability to use rules to interact, and actual 
language use during requests (social proximity and distance) involving 
a person with social power. In addition, we attempt to answer whether 
the communicative competence in a foreign language is influenced by 
the width of categorization of cognitive style.

1.2 Cognitive style category width

Cognitive style refers to the way an individual thinks and 
processes information. It is defined as a stable and permanent 
characteristic of a person, which has an impact on a person’s attitudes, 
values, and social interaction. Cognitive styles influence 
appropriateness of behavior toward achieving a goal (Sarmany-
Schuller and Šimúth, 2006), in our case to fulfill a request. 
Categorization has proved to be  a suitable variable to measure 
performance and skill because it allows us to treat different things as 
if they were identical (Massaro and Ferguson, 1993). Category width 
is a range of instances included in a cognitive category (Pettigrew, 
1982). It reveals individual differences in categorization strategy with 

two extremes—the broad categorizer who can better apply holistic 
strategies as opposed to the narrow categorizer who is better in detail 
analytical information processing (Massaro and Ferguson, 1993).

The process of speech production relies on the utilization of 
communication rules, involving rule selection, acquisition, and 
application. The choice of these rules in speech production is 
influenced, in part, by the width of information categorization within 
an individual’s cognitive structure. Some individuals only perceive one 
fixation, for example, lexical, focus on the meaning only; other 
fixations, such as morphological or syntactical accuracy or 
phonological awareness, remain filtered. In the context of second 
language acquisition, the broad categorizers make more errors of 
overgeneralization and the narrow categorizers formulate more rules 
than necessary (Salvisberg, 2005).

Investigation of cognitive styles appears in studies on personality 
as well as cognitive processes (e.g., Sarmány-Schuller, 2011; Grežo and 
Sarmány-Schuller, 2015; Prokopčáková, 2015; Liu et  al., 2016), 
together with the investigation on the communication of an individual 
in a foreign language (e.g., Stranovská et al., 2012).

To our knowledge, no studies have dealt with models of foreign 
communicative competence based on cognitive style category width. 
Mostly cognitive style is connected to the process of second language 
teaching and learning (Cai Y. et al., 2021; Cai J.-Y. et al., 2021) or is 
related to foreign language proficiency (Supriyadi et al., 2020) or to 
English as a Foreign Language (EFL) learners’ performance in the 
speech act (Maibodi and Dehghani, 2020); therefore, this study 
attempts to fill this gap in the literature and research. The contribution 
of our study lies in the identification of the behavior of an individual 
(from a high-context culture), using cognitive style category width 
and communicative competence (language, social, and expressive 
factor) in speech act of request in a foreign language characterized by 
a low-context culture. Whether there is an impact of cognitive style 
category width on the speech act of request among the Slovak learners 
of English as a foreign language.

1.3 Research questions and hypotheses

Understanding how category width of cognitive style and social 
power and distance impact language use in foreign cultures is crucial 
for improving cross-cultural communication and fostering cultural 
sensitivity. This study aims to investigate how an individual’s category 
width of cognitive style and social power and distance within a foreign 
culture influence their communication patterns in a foreign language. 
We attempt to find answers to the following research questions:

To what extent is the foreign communication competence affected 
by the width of categorization (narrow vs. broad) in target low-context 
culture? To what extent does the foreign communication competence 
reflect the students’ width of categorization (narrow vs. broad) in 
English language?

We state the null hypothesis:

H0: Cognitive style category width affects foreign communication 
competence in terms of the use of social, language, and expressive 
factors when modelling requests.

In addition to the width of categorization of cognitive style itself, 
we are interested in whether social proximity and distance also have 
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an impact on communicative competence in a foreign culture. We ask 
the question to what extent the communicative competence is affected 
by power distance (D- or D+) in a foreign culture. To what extent does 
a student’s communicative competence reflect power distance (D- or 
D+) in a foreign language?

We state the null hypothesis:

H0: Social Distance affects the language in terms of the use of social, 
language, and expressive factors when modelling requests.

The rest of the study is structured as follows. In the next section, 
we briefly describe social power and distance and their relations to 
culture and language. Subsequently, we present the methodology of 
the experiment, including the description of participants and methods 
applied, which then follows Section 4. Finally, we discuss our findings 
and summarize our contribution in Section 6.

2 Social power and distance

Communication competence deals with three aspects—
knowledge, the ability to use, and the ability to adapt to various 
contexts. The last aspect is related to social variables, such as social 
distance and power, which affect communication competence not 
only in the mother tongue but also in a foreign language. Social 
variables may affect not only the choice of politeness strategies but also 
the sequential structure of the discourse (Blum-Kulka, 1997). Power 
is the capacity of an individual to influence the behaviors, thoughts, 
and/or feelings of others. Power operates on individual, cultural, and 
structural levels, as well as in our interpersonal relationships (Gerber 
and Murphy, 2023). In a high-power distance culture (hierarchy 
culture), such as Slovak, inequality is accepted, contrary to a 
low-power distance culture, such as English, in which inequality is 
thought to be unsatisfactory (Hofstede, 2010). The essential element 
in communication is not the social power but social distance (Díaz-
Pérez, 2003). Social power is considered to be  a clearly defined 
hierarchical relationship; the communicating partners apply acquired 
knowledge, whereas social distance is binary (known vs. unknown) 
and is defined differently in every culture. Social distance is not a 
hierarchical type of relationship as opposed to social power. Social 
distance relates to the image of proximity (close/familiar and distant/
stranger), differing from culture to culture, applied in language (Díaz-
Pérez, 2003; Spencer-Oatey, 2012). Cultural norms are the most 
important factors of social distance (Hall, 1976; Sorokowska et al., 
2017). Social distance applies to the distance perceived by an 
individual between herself/himself and her/his listener in a specific 
situation, working effectively through a common sociolinguistic 
medium (Díaz-Pérez, 2003). In situations of social distance, people 
tend to speak more slowly when they address strangers than when 
addressing friends (Yuan et al., 2006). Language is more involved 
when social distance is small and more complex and explicit when 
social distance is larger (Koppen et al., 2019). It is, therefore, more 
significant in speech production than in social power. Manifestations 
of social distance have a great impact on the image of communication 
partners (Fráterová, 2011 or Trubačová, 2016).

The later models of communicative competence (Saleem et al., 
2021) have integrated pragmatic competence with two types of 
knowledge—pragmalinguistics and sociopragmatics—because of its 

vital role in providing second language (L2) learners with the ability 
to communicate effectively in real-life social contexts. Sociopragmatics 
refers to the way conditions of language use derive from the social 
situation (Crystal, 2008).

Over recent decades, speech acts have been a major focus of 
research on students’ pragmatic competence (e.g., Alerwi and 
Alzahrani, 2020; Chang and Ren, 2020; Taguchi and Li, 2020); 
however, none of them considered the width of categorization of 
cognitive style, which makes our study original and fills a research gap.

3 Materials and methods

The research was carried out at Constantine the Philosopher 
University in Nitra at the Faculty of Arts and the Faculty of Education 
during the years 2014–2017.

3.1 Participants

The research was carried out at Constantine the Philosopher 
University in Nitra at the Faculty of Arts and the Faculty of Education 
during the years 2014–2017. The research sample consisted of 53 male 
and 95 female 21.5-year-old university students of the first, second, or 
third year of study. The students majored in English as part of a 
teaching program or translation studies program. They had studied 
English for 9 years and passed secondary grammar school 
examinations in English as a foreign language, tests ISED 3 level B2. 
Based on the C-W score, the students were divided into three groups: 
a narrow categorizer (score range from 0 to 55, n = 73), a medium 
categorizer (score range from 55 to 65, n = 45), and a broad categorizer 
(score range from 65 to 120, n = 30). In our study, the max C-W score 
was 98, min C-W = 7, LQ = 44, UQ = 64, SD = 1 4.37, median = 56, and 
the mean = 54.25.

Our participants (148 students) come from a high-context culture, 
are predominantly female, and tend to categorize cognitive style more 
narrowly rather than broadly.

3.2 Procedure

We have simulated two social situations for students of the 
English language. Both simulations of social situations included 
communication between a student and a professor, but one with 
social power and distance, and the second with social power and 
proximity (e.g., a request for an urgent call from a professor’s office, 
whom you  know, and asking a professor, who is unknown to 
you for literature sources for research study). We used a discourse 
completion test to ensure cross-cultural comparability. The test 
(Diáz-Peréz, 2005) is composed of five socially differentiated 
situations, which vary in terms of the interlocutors’ relationships 
(dimensions of dominance or social power and social distance or 
familiarity). For our purpose, we have chosen two socially different 
situations in the context of the request.

Students were required to prepare appropriate responses to both 
social situations in the context of the request, i.e., students modeled 
the requests in the foreign cultural environment (English culture), in 
the contexts of social power distance and social power proximity.
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We examine the occurrence of 30 social, language, and expressive 
factors in two situations (social distance D+ vs. proximity D- or with 
power P+), which were proposed by Díaz-Pérez (2003):

S2 (P+, D-): You are in the office of one of your professors and 
you find out you desperately need to make a phone call. You cannot 
use any other phone than his/hers so you ask your professor to lend 
you his/her phone in his/her office.

S3 (P+, D+): You are preparing for your presentation for one of the 
most important subjects and you find out there is a new professor at 
the department who is an expert exactly in the field you  are 
studying. You do not know that professor but you decide to see her/
him and ask her/him to read the résumé of your presentation and to 
give you some advice for literature to study.

We used transaction/sequence models for text representation, 
which allowed us to explore the relationships between the examined 
attributes and search for patterns/associations/rules among the 
identified elements in texts. Association rules were used for analyzing 
human behavior when formulating a request in a target culture 
affected by social distance/proximity.

In total, we obtained 148 different requests for each situation. 
Each request was manually analyzed by two linguists to 
ensure objectivity.

To examine the students’ cognitive style of category width (C-W), 
we used the C-W estimation scale by Pettigrew (1958).

3.3 Methods

3.3.1 Request
We examined the occurrence of external and internal factors 

(social, language, expressive) in the requests modeling. Trosborg 
(1995) defines a request as a speech act whereby a requester conveys 
to a requestee that she/he wants the requestee to perform an act, which 
is for the benefit of the requester. Blum-Kulka et al. (1989) defined 
three elements of a request sequence in addition to the Head Act: 
alerters, supportive moves (external modifiers), and internal 
modifications. They stress the function of alerters to alert the 
requestee’s attention to the upcoming speech act.

We based our study on the typology of requests (Trosborg, 1995) 
and the theory of speech production (Blum-Kulka et  al., 1989). 
We focus on the following 30 factors, which are divided into three 
groups—social, language, and expressive.

The first five factors represent alerters, the following four represent 
perspectives (in our study—social factors), factors F10–F19 represent 
internal modifications (syntactic and lexical/phrasal downgraders—
language factors), and the rest cover external modifiers (supportive 
moves—expressive factors). This typology helped us create and specify 
language models of students in a foreign language.

3.3.1.1 Social factors
(F1) Title or social role (e.g., Mr., Mrs., Doctor, Professor); (F2) 

Surname or friendly appellation (e.g., Mr. Smith, Mate); (F3) Name 
(e.g., Sarah); (F4) Attention getter (e.g., Excuse me, please); (F5) 
Combination of previous; (F6) Indirect perspective—allusion; (F7) 

Listener’s perspective (e.g., Could you); (F8) Speaker’s perspective 
(e.g., Could I); and (F9) Mixed perspective.

3.3.1.2 Language factors
(F10) Negative formulation (e.g., I was wondering if you could not 

help me …); (F11) Present tense continuous; (F12) Modal verb 
question; (F13) Conditional; (F14) Imperative; (F15) Past tense; (F16) 
Other tenses or ways; (F17) Combination of previous elements; (F18) 
Correctness of an utterance (in terms of a grammatical structure); and 
(F19) Appropriateness of an utterance (in terms of culture specifics).

3.3.1.3 Expressive factors
(F20) Politeness marker (e.g., Thank you, please); (F21) 

Pre-sequences/preparatory (elements before the core of a request, 
e.g., Hello Mary, I wasn’t at school yesterday, I felt sick so I stayed 
at home. Can you  please lend me…); (F22) Post-sequences/
supportive reasons (elements after the expressed request, e.g., 
Could I use your phone? It is very important for me and I have no 
other phone on hand.); (F23) Mitigating devices/disarmers 
(elements expressing an apology for disturbing, e.g., Sorry for 
interrupting, I remembered that …); (F24) Minimizers (elements 
minimizing the impact of a request, e.g., I would like to ask you for 
a small favour …); (F25) Consultative mechanism (e.g., Do 
you think I can take a shot of your notes?); (F26) Compliments/
sweeteners (elements intensifying the likelihood of a request 
fulfillment, e.g., Could you help me prepare for my essay as I know 
you  are an expert in the subject.); (F27) Intensificators (e.g., 
important, quick); (F28) Promises, reciprocity (Would it be o.k. if 
I borrowed the book for half an hour to photocopy a couple of 
chapters?); (F29) Combination of previous; and (F30) Other.

3.3.2 C-W estimation scale
It examined the selected cognitive style, as well as real 

estimation. Jurčová and Sarmány-Schuller (1993) adapted the scale 
for the purpose of research in the Slovak context. The scale 
consisted of 20 affirmations referring to realia in the form of 
average value, and the respondent had to estimate which of the 
fixed numerical alternatives were related to the highest and to the 
lowest case of the selected phenomenon occurrence (one number 
is ticked in point A and the other in point B). The tasks were not 
predominantly testing knowledge but estimation of responses. The 
score was a sum of the numbers of responses with the highest and 
lowest estimations (A + B), and the higher the value, the broader 
the category width.

3.3.3 Association rules
Association rule analysis is a technique that helps us discover 

the relationships between the examined items, i.e., find frequent 
patterns, associations, or correlations among examined items in 
the sets of translations. In our study, they help us find frequent 
patterns when a request is formulated, and how examined factors 
were associated with each other (similar to market basket analysis, 
a basket = a request).

There are three main measures of rule interest, which represent 
the strength of the rule:

 1) Support (How frequently factor A is used. It is a proportion of 
transactions in which an individual factor A appears):
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support A

frequency of A
number of transactions in the da

( ) = ( ) 

     ttaset
∗100.

 2) Confidence (How likely factor A is used when factor B is used 
in request modeling):

 
confidence if A then B

support if A then B
support A

( ) = ( )
( )

∗100.

 3) Lift or Interest or Correlation (How likely factor A is used when 
factor B is used while checking for how frequently factor B 
is used):

 
lift if A then

confidence if A then
support

B
B

B
( ) = ( )

( )
.

We interpret the importance of a rule with the lift value. A lift 
value greater than 1 means that factor B is likely to be used if factor A 
is used, while if a value is less than 1 it means that factor B is unlikely 
to be used if factor A is used.

4 Results

We analyzed the occurrence of social, language, and expressive 
factors (F1-F30) in two different situations: S2 (P+, D-) and S3 (P+, 
D+), separately for narrow and broad categorizers.

The differences between the created models of foreign language 
competence of the narrow categorizers depending on the power 
distance can be observed in Figure 1 and of the broad categorizers in 
Figure 2.

Based on the results of the chi-square test (Pearson’s 
chi-square = 103.7701, df = 29, p = 0.0000), the occurrence of examined 
factors of request modeling is related to social distance for narrow 
categorizers. We  identified statistically significant but small 
correlations among the used factors in request formulation.

Similar to broad categorizers, based on the results of the 
chi-square test (Pearson’s chi-square = 48.9706, df = 28, p = 0.0084), the 
occurrence of examined factors of request modeling is affected by 
social distance.

Based on these findings, we decided further to distinguish the 
situations (S2 and S3) and category width (narrow and broad 
categorizers) when searching for associations among identified factors 
in request formulation.

4.1 Situation S2—social power and 
proximity (P+, D-) in relation to category 
width and foreign communicative 
competence

The narrow categorizers within her/his foreign communicative 
competence mainly use factors of appropriateness of an utterance in 

terms of culture specifics (F19) and also F8, F18, F11, F13, F20, and 
F4 (support > 54%). The factor F19 (appropriateness of an utterance in 
terms of culture specifics) has occurred in 66 requests, which 
represents 90% of examined requests, i.e., factor F19 was used 66 times 
in a request formulation (Table 1).

The most popular pair of examined factors was appropriateness 
of an utterance in terms of culture specifics and speaker’s 
perspective (F19, F8; support = 79.45%) and then (F18, F19), (F8, 
F18), (F11, F19), (F8, F21), and (F8, F11) (support > 68%). 
Moreover, if the requester used politeness marker, she/he was likely 
to have used appropriateness of an utterance (in terms of culture 
specifics) in modeling the request (F20== > F19), as well; the 
factors F13== > F19, F18== > F8, F20== > F18, F19== > 18, 
F13== > F8, F8== > F20, and F19== > F8 occur in sets of factors 
more often together than as separate units (lift > 1). The confidence 
indicates how reliable the rule is (Table 2).

The broad categorizers (Table 3) use factors speaker’s perspective 
(F8) the most frequently, as well as F13, F11, F22, F18, F19, and F20 
(support > 66%), i.e., factor F8 has occurred in 26 requests, which 
represents 86.66% of examined requests. The most popular pairs of 
examined factors were (F8, F13), (F8, F22), (F8, F19), (F8, F11), and 
(F13, F22) (support > 63%). In the case of rule using (lift > 1), factors 
F19== > F18, F27== > F8, F22== > F13, F4== > F13, and F27== > F13 
occur in sets of factors more often together than as separate units 
(Table 4).

The web graph (Figure 3) depicts discovered association rules for 
the request in the situation of social proximity. The node size 
represents the support of the occurrence of the factor, the thickness of 
the line represents the support of the pairs/combinations of factors, 
and the darkness of the line presents a lift of the rule.

4.2 Situation S3—social power and distance 
(P+, D+) in relation to category width and 
foreign communicative competence

The same association rules analysis was applied to the situation of 
social distance (D+), separately for narrow and broad categorizers.

Students of narrow category (Table 5) used the most factors, 
such as appropriateness of an utterance in terms of culture specifics 
(F19) and F4, F13, F11, F18, F7, and F21 (support > 68%). The most 
popular pair of examined factors was the appropriateness of an 
utterance in terms of culture specifics and attention getter (F19, 
F4) and then (F13, F19), (F4, F13), (F18, F19), and (F4, F21) 
(support > 67%).

If the requester used the speaker’s perspective, she/he was likely 
to have used present tense continuous in the request, as well; the 
factors F8== > F11, F21== > F4, F13== > F21, F19== > 18, F13== > F21, 
F8== > F4, and F21== > F11 (lift >1) occur in sets of factors more often 
together than as separate units (Table 6).

We found different association rules for models of problem-
solving in speech production in a broad category.

The most popular factors (Table 7) were conditionals (F13) 
and then F4, F7, F21, F19, F11, and F18 (support > 70%). The 
most common associations were attention getter and conditional 
(F4, F13) and then (F7, F13), (F13, F21), (F4, F21), and (F4, F7) 
(support > 74%).

https://doi.org/10.3389/fpsyg.2023.1272370
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org


Munkova et al. 10.3389/fpsyg.2023.1272370

Frontiers in Psychology 07 frontiersin.org

If a requester used a combination of expressive factors, she/he was 
likely to have used a combination of language factors in the request, 
as well (F29== > F17). Another factor (lift > 1) F18== > F19, 

F29== > F18, F29== > F19, F8== > F11, and F26== > F21 occurred 
more often together in transactions of used factors than separately 
(Table 8).

FIGURE 1

Occurrence of examined factors for narrow categorizers in situations S2 and S3.

FIGURE 2

Occurrence of examined factors for broad categorizers in situations S2 and S3.
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The web graph (Figure 4) depicts discovered association rules for 
the request in situations of social distance.

5 Discussion

We will interpret our results in two lines. The first is focused on 
the impact of social power and distance on foreign communicative 
competence, which is related to the first two research questions from 
the introduction.

It was statistically proved that formulating a request in a foreign 
language—foreign language competence—found by narrow and broad 
categorizers, is related to social distance. Broad and narrow 
categorizers create certain models when formulating a request, which 
are affected by social distance, i.e., they apply rules using certain 
relations, link selected social, language, and expressive factors in 
request formulating in a situation of social distance or proximity (D- 
or D+). Students, regardless of the width of the categorization, in a 

situation of social distance prefer to address the stranger by title rather 
than first name or last name or friendly appeals and to use an attention 
getter, such as Excuse me …, in a greater extent and address the 
request in “I” perspective, such as Could I … (speaker’s perspective). 
These findings correspond with Hofstede and Hofstede (2017), and 
high-context cultures, such as Slovak, accept inequality of power 
positions in society and show respect to authorities. Equality is 
preferred in English-speaking countries as depicted also in the English 
language, but in a situation of social distance, foreign communication 
competence of an EFL student is influenced by her/his mother tongue 
and culture, which was also demonstrated by Ezzaoua (2020).

Within language factors, correctness and appropriateness of an 
utterance have the greatest influence on foreign communicative 
competence in terms of meaning, greater than the use of conditionals 
in requests. This finding is in line with Glaser and Limberg (2020), and 
lexical and grammatical knowledge does not influence communicative 
competence as regards the appropriateness of language use in context. 
According to Adnyani and Suwastini (2022), students use more 
complex sentences rather than simple questions, which also 
correspond with the social power that is distinguished by forms of 
address, e.g., someone with power, such as professor and doctor, and 
expects to be addressed more formally.

Among the expressive factors, it is more diverse. In a situation of 
social distance, pre-sequences have the greatest influence, i.e., 
preparatory elements before the core of request, and vice versa, in the 
situation of social proximity, students prefer post-sequence elements, 
i.e., elements expressed after a request. Intensificators and 
compliments, and/or sweeteners have a similar effect, which confirms 
the finding of Alsallal et al. (2020) that compliments are used more 
often in situations of social proximity than of social distance. Similarly 
to Napoli and Tantucci study (2022) focusing on request patterns 
formulated in English and Italian, factors such as mitigators and 
intensifiers are influenced by social distance.

To conclude, foreign communicative competence is affected by 
social distance, mainly in the use of social and expressive factors, such 
as titles (social role) and attention getter, but mainly the listener’s and 
speaker’s perspective, pre- and post-sequences, and intensificators. 
This corresponds to Biesenbach-Lucas (2007) claims that messages 
addressed upward (status of addressor and addressee) are frequently 
more formal and polite, and more conforming with conventional 
norms, which has an impact on the choice of social, language, and 

TABLE 1 Frequency of used factors in situations of social power and 
proximity (S2) for narrow categorizers.

Frequent factors Frequency Support (%)

(F19) 66.00 90.4109

(F8) 63.00 86.3013

(F18) 59.00 80.8219

(F11) 58.00 79.4520

(F13) 52.00 71.2328

(F20) 43.00 58.9041

TABLE 2 Found association rules for narrow categorizers in situation S2.

Body ==> Head Support 
(%)

Confidence 
(%)

Lift

F20 ==> F19 57.5342 97.6744 1.0803

F19 ==> F13 67.1232 74.2424 1.0422

F18 ==> F8 72.6027 89.8305 1.0408

F18 ==> F20 49.3150 61.0169 1.0358

F19 ==> F18 75.3424 83.3333 1.0310

F13 ==> F8 63.0137 88.4615 1.0250

F8 ==> F20 52.0547 60.3174 1.0239

F19 ==> F8 79.4520 87.8787 1.0182

TABLE 3 Frequency of used factors in situations of social power and 
proximity S2 for broad categorizers.

Frequent item 
sets

Frequency Support (%)

(F8) 26.00 86.6666

(F13) 24.00 80.0000

(F11) 22.00 73.3333

(F22) 21.00 70.0000

(F18) 20.00 66.6666

(F19) 20.00 66.6666

TABLE 4 Found association rules for broad categorizers in situation S2.

Body ==> Head Support 
(%)

Confidence 
(%)

Lift

F19 ==> F18 56.6666 85.0000 1.2750

F27 ==> F8 56.6666 100.0000 1.1538

F22 ==> F13 63.3333 90.4762 1.1309

F4 ==> F13 50.0000 88.2353 1.1029

F27 ==> F13 50.0000 88.2353 1.1029

F19 ==> F8 63.3333 95.0000 1.0961

F20 ==> F11 53.3333 80.0000 1.0909

F22 ==> F19 50.0000 71.4286 1.0714

F20 ==> F22 50.0000 75.0000 1.0714

F13 ==> F8 73.3333 91.6667 1.0576
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expressive factors. Our findings relate to Díaz-Pérez (2003), who also 
proved the relationship between the use of factors of speech 
production and social distance and power.

The second line of interpretation of our results is related to the 
width of categorization of cognitive style and its impact on foreign 
language competence in the context of social distance, which is related 
to two other research questions.

Social distance has been shown to have an impact on foreign 
language competence, both in narrow and broad categorizers. In 
terms of alerters, which are used to initiate a conversation or attract 
the requestee’s attention, we showed their occurrences to be equal for 
both narrow and broad categorizers. The dominant alerters in both 
widths of categorization included the attention getters, such as please 
or excuse me, and social role/title, such as professor. However, in the 
case of social distance, both widths of categorization used attention 
getters to start or initiate a request more often than in the case of 
proximity; on the other hand, both categorizers used alerter, such as 
the title, more often in the case of social proximity than of distance. 
This corresponds with Maros and Halim (2018); students adopt the 
norms of the given social group and environment when greeting and 
initiating a conversation. It is also supported by Savic (2014) claiming 
that alerters used in initiating a conversation follow the rules and 
norms, which are based on social distance. Maros and Halim (2018) 
are of the opinion that EFL students are likely to transmit their native 
social and cultural norms into the target language. Regarding the 
perspective of formulating the request (Could I/Could you), EFL 
students of both categories tend to formulate from the “I” perspective 

when it comes to a request to a professor they already know, but in the 
case of a stranger (an unfamiliar) professor they prefer to formulate a 
request from the “you” perspective. This finding partially corresponds 
with Biesenbach-Lucas (2007), and the non-native students formed 
the majority of their requests in emails in English from the expected 
perspective (“you”), except for the appointment requests; in the case 
of appointment requests, students chose to express their requests from 
their own perspective (“I”). We suppose that both situations, writing 
emails and requesting professors, are related. If one asks someone for 
a meeting, there is a high probability that one knows her/him and 
formulates the request from the “I” perspective.

One finding of interest is the influence of the width of 
categorization of cognitive style on linguistic factors, specifically, 
internal modifications of the head act as syntactic and lexical/phrasal 
downgraders, and/or elements that may reduce the degree of 
imposition of request. According to Warga (2005), in the majority of 
requests, students (native and non-native) prefer the form of the 
conditional to the present tense and other linguistic factors that 
represent the request head act. In our research, this is confirmed only 
for broad categorizers, regardless of social distance, contrary to 
narrow categorizers, mainly in a situation of social proximity.

Another remarkable finding within syntactic and lexical/phrasal 
downgraders is that while the broad categorizer uses linguistic factors 
in terms of grammatical structure and in terms of cultural specifics to 
the same extent, regardless of social distance, the narrow categorizer 
differentiates between social distance and proximity. She/he prefers 
appropriateness to correctness, using them more frequently in 
situations of social proximity than of distance. The broad categorizer 
in the situation of social proximity shows the tendency to be polite 
rather than concentrate on a formal aspect, which is amplified by 
intensifying the urgency of the situation (intensifier), by supporting 
reasons and explaining the cause of the request; however, she/he 
concentrates on him/herself and the appropriateness of the request to 
fulfill her/his requirements. There is a strong link between the 
appropriateness and correctness of a request, but we suppose that the 
broad categorizer perceives the grammatical correctness of the used 
language factors globally rather than in detail (the use of the form of 
conditioning does not associate it with any grammatical tense, as in 
the case of a narrow categorizer) and does not analyze the grammar 
structure more deeply (she/he uses conditional but does not associate 

FIGURE 3

Web graph – visualization of discovered rules in situation of social proximity. a) narrow categorizers, b) broad categorizers.

TABLE 5 Frequency of used factors in situations of social distance (S3) for 
narrow categorizers.

Frequent item 
sets

Frequency Support (%)

(F19) 57.00 89.0625

(F4) 55.00 85.9375

(F13) 55.00 85.9375

(F11) 50.00 78.1250

(F18) 49.00 76.5625

(F7) 48.00 75.0000
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it with another linguistic factor compared to narrow categorizer). A 
narrow categorizer is characterized by an effort to be cautious, rigid, 
and secure in cognitive decision-making (Sarmány-Schuller, 2011), 
and for this reason, she/he focuses primarily on the appropriateness 
and correctness of his/her utterance and increases the request using 
the conditional.

A similar interesting finding was shown with external 
modifications of the head act, such as supportive or mitigating moves 
(expressive factors)—in the case of using minimizers (elements 
minimizing the impact of a request) and mitigating devices. The broad 

categorizer used mitigating devices equally, regardless of social 
distance, hoping that the professor would comply with her/his request. 
However, the narrow categorizer used mitigating devices to varying 
degrees, more frequently in the situation where she/he knows the 
professor (proximity) than in the situation of social distance. The 
extent of minimizers use is also a remarkable paradox. It is precisely 
opposite to mitigating devices. A narrow categorizer used minimizers 
to the same extent, regardless of social distance, while a broad 
categorizer used minimizers to varying degrees but more frequently 
in a situation of social proximity. While the narrow categorizer used 
minimizers to the same extent, the broad categorizer used minimizers 
depending on social distance, and vice versa, while the broad 
categorizer used mitigating devices to the same extent, the narrow one 
used mitigating devices depending on social distance.

Through association rules, we  can describe the lexical and 
syntactic choice of both narrow and broad categorizers depending on 
social distance.

In the case of social distance, if the narrow categorizer chooses an 
attention getter (F4), such as Excuse me …, then with 78% probability 
she/he uses preparatory elements (F21) before the request itself, and 
with 93% probability she/he chooses the conditional form (F13), while 
with 72% probability she/he will formulate the request to the requestee 
from the listener’s perspective (F7). If he/she places emphasis on 
appropriateness (F19), then there is 84% probability that correctness 
is emphasized, as well (F18).

The second most likely possibility of how a narrow categorizer 
formulates her/his request in a situation of social distance is that if 
she/he formulates the request in the “I” perspective (F8), such as Can 
I …, then with 92% probability she/he uses the present tense (F11) or 
attention getter (F4). If she/he chose attention getter, then the request 
will copy the model mentioned above.

If the broad categorizer decides to form the request from the 
requestee’s perspective (F7), he/she will use the conditional with 
100% probability, but only with 56% probability of the politeness 
marker (F20), such as please. However, if she/he used the present 
tense (F11), she/he would use the speaker’s perspective (F8) with 
78% probability and then preparatory elements (F21) with 88% 
probability. However, if she/he used compliments intensifying the 
likelihood of a request fulfillment (F26), she/he would use an 
attention getter (F4) with 100% probability. If she/he places 
emphasis on appropriateness (F19), then with up to 95% 
probability correctness is also emphasized (F18).

In the case of social proximity, if the narrow categorizer chooses 
the politeness marker (F20), then with 97% probability appears the 
intention of appropriateness (F19) but only with a 61% probability of 
grammatical correctness (F18). Moreover, this occurs with only a 60% 
probability of formulating the request from the speaker’s perspective 
(F8). If she/he uses the “I” perspective, she/he uses the conditional 
(F13) with 88% probability.

If a broad categorizer uses the conditional (F13), then with 90% 
probability she/he would use supportive reasons, while she/he uses the 
speaker’s perspective (F8), such as Could I  …, and with 88% 
probability she/he will use an attention getter (F4) and intensifiers 
(F27). If she/he uses the “I” perspective form, then she/he will 
emphasize appropriateness with 95% probability. This finding is 
supported by Kamińska (2014) who claims that in foreign language 
learning, broad categorizers frequently over-generalize the rule or 
create generalizations.

TABLE 6 Found association rules for narrow categorizers in situations of 
social distance (S3).

Body ==> Head Support 
(%)

Confidence 
(%)

Lift

F8 ==> F11 57.8125 92.5000 1.1840

F4 ==> F21 67.1875 78.1818 1.1371

F19 ==> F18 75.0000 84.2105 1.0998

F21 ==> F13 64.0625 93.1818 1.0842

F8 ==> F4 57.8125 92.5000 1.0763

F19 ==> F21 65.6250 73.6842 1.0717

F19 ==> F4 81.2500 91.2280 1.0615

F7 ==> F21 54.6875 72.9166 1.0606

F13 ==> F4 78.1250 90.9090 1.0578

TABLE 7 Frequency of used factors in situations of social distance (S3) for 
broad categorizers.

Frequent item 
sets

Frequency Support (%)

(F13) 26.00 96.2963

(F4) 24.00 88.8888

(F7) 23.00 85.1851

(F21) 22.00 81.4814

(F19) 20.00 74.0740

(F11) 19.00 70.3703

TABLE 8 Found association rules for broad categorizers in situations of 
social distance (S3).

Body ==> Head Support 
(%)

Confidence 
(%)

Lift

F29 ==> F17 48.1481 86.6667 1.8000

F19 ==> F18 70.3703 95.0000 1.3500

F18 ==> F29 51.8518 73.6842 1.3263

F19 ==> F29 51.8518 70.0000 1.2600

F11 ==> F8 55.5555 78.9474 1.2538

F21 ==> F26 51.8518 63.6364 1.1454

F26 ==> F4 55.5555 100.0000 1.1250

F7 ==> F20 48.1481 56.5217 1.0900

F8 ==> F21 55.5555 88.2353 1.0828

F7 ==> F13 85.1851 100.0000 1.0384
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6 Conclusion

Although we  have clearly defined communicative competence, 
whether in the mother tongue or in a foreign language, there are no 
definitions or even extensive studies that would define how to 
be communicatively competent in a given situation since communicative 
competence differs not only at a cultural level but also at a social and 
personal (individual) level, which was also confirmed in our research.

The contribution to the field of research consists of answering our 
four questions set out in the introduction. To what extent is 
communicative competence affected by power distance (D- or D+) in a 
foreign culture, and/or to what extent does student’s communicative 
competence reflect power distance (D- or D+) in a foreign language? 
Our results revealed that power distance influences the foreign 
communicative competence of a student. Requests addressed in an 
environment of social power and distance (a student asking a 
professor, whether she/he can make a phone call from his office or a 
student asking a professor to provide her/him with resources for 
writing her/his essay) are affected by the student–professor 
relationship. A requestee (student) initiates a conversation following 
the rules and the norms of her/his mother tongue and culture, which 
are based on social distance. Since the Slovak culture belongs to 
low-context culture, foreign communicative competence is even more 
influenced by the hierarchical relationship of the requester and 
requestee. The requester tends to be  more formal and polite and 
transfers conventional norms of the culture of the mother tongue 
(source culture) into English, which mainly affects the use of alerters 
and external modifications of the head act of request.

As for answering the last two questions regarding the impact of 
category width on foreign communicative competence, specifically to 
what extent the foreign communication competence is affected by the 
width of categorization (narrow vs. broad) in target low-context culture 
and to what extent the foreign communication competence reflects the 
student’s width of categorization (narrow vs. broad) in the English 
language—our research indicates a certain degree of dependence 
among internal modifications of the head act of request (syntactic and 
lexical choice) and category width and also external modifications of 
the head act request (elements that may reduce the degree of 
imposition of request) and category width.

A broad categorizer, regardless of social distance, prefers to 
formulate the request in a conditional over the present tense form, 

contrary to narrow categorizers, who in a situation of social proximity 
prefer the request form in the present tense. A similar finding was 
shown in the case of external modifications of the head act, where 
we observed the inversion between broad and narrow categorizers, 
mainly in the use of minimizers (elements minimizing the impact of 
a request) and mitigating devices.

The limits of our study comprise the unequal representation of 
narrow and broad categorizers. Out of 148 students, we included only 
73 broad and 30 narrow categorizers in our research. Students who 
achieved an average C-W score or values close to the average were 
excluded from the analysis. The second factor that could have 
influenced our results is the method of data collection. Students 
recorded their statements in written form, i.e., they wrote their 
requests, as they would say them. The third factor remains in the 
manual labeling of requests. Manual labeling of 30 individual factors 
was carried out by one evaluator. Her/his subjectivity could affect the 
results of the research. In future, we plan to repeat the experiment with 
a larger sample of participants and use modern IT tools for data 
collection and text pre-processing to create a corpus of requests in a 
foreign language and subsequently, through corpus-based methods, 
to confirm or not our results.

An interesting secondary finding in our research is the fact that 
teaching training or translation and interpreting training are more 
likely to be  studied by women who tend to narrowly categorize 
cognitive styles. They prefer detailed analytical information 
processing, which can be related to the study of a foreign language, 
which can be the subject of further research in the field of psychology 
of language.

Data availability statement

Datasets used and/or analysed during the current study are 
available from the corresponding author on reasonable request.

Ethics statement

Ethical review and approval was not required for the study on 
human participants in accordance with the local legislation and 
institutional requirements. Written informed consent from the 

FIGURE 4

Web graph – visualization of discovered rules in situation of social distance. a) narrow categorizers, b) broad categorizers.

https://doi.org/10.3389/fpsyg.2023.1272370
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org


Munkova et al. 10.3389/fpsyg.2023.1272370

Frontiers in Psychology 12 frontiersin.org

patients/participants OR patients/participants legal guardian/
next of kin was not required to participate in this study in 
accordance with the national legislation and the 
institutional requirements.

Author contributions

DM: Writing – original draft. ES: Writing – original draft. MM: 
Writing – original draft.

Funding

The author(s) declare financial support was received for the 
research, authorship, and/or publication of this article. This study 
was supported by the Slovak Research and Development Agency 
under the contract no. APVV-17-0071 and APVV-18-0473, the 
European Commission under program ERASMUS+ 2022-1-SK01-
KA220-SCH-000085608, and the Cultural and Educational Grant 
Agency (KEGA) under the contract No. 021UKF-4/2023.

Conflict of interest

The authors declare that the research was conducted in the 
absence of any commercial or financial relationships that could 
be construed as a potential conflict of interest.

Publisher’s note

All claims expressed in this article are solely those of the authors 
and do not necessarily represent those of their affiliated organizations, 
or those of the publisher, the editors and the reviewers. Any product 
that may be evaluated in this article, or claim that may be made by its 
manufacturer, is not guaranteed or endorsed by the publisher.

Supplementary material

The Supplementary material for this article can be found online 
at: https://www.frontiersin.org/articles/10.3389/fpsyg.2023.1272370/
full#supplementary-material

References
Adnyani, N. L. P. S., and Suwastini, N. K. A. (2022). Language and power in 

various social contexts, In I. G. A. L. P. Utami and N. P. E. Marsakawati (Eds.): 
ICLAAC 2022, ASSEHR 701, 86–95. Available at: https://doi.
org/10.2991/978-2-494069-29-9_10

Alerwi, A. A., and Alzahrani, A. (2020). Using sitcoms to improve the acquisition of 
speech acts by EFL students: focusing on request, refusal, apology, and compliment 
response. J. Appl. Linguist. Lang. Res. 7, 63–79.

Alsallal, M. M. A., Harun, H., and Darmi, R. (2020). The gender and social distance 
effects on compliment responses: a case-study on Jordanian Arabic speakers (JAS). Acad. 
J. Bus. Soc. Sci. 4, 1–10.

Altarriba, J., and Basnight-Brown, D. (2022). The psychology of communication: the 
interplay between language and culture through time. J. Cross-Cult. Psychol. 53, 860–874. 
doi: 10.1177/00220221221114046

Arnó-Macià, E. (2014). “Information technology and languages for specific purposes 
in the EHEA: options and challenges for the knowledge society” in Languages for specific 
purposes in the digital era. Educational linguistics, vol. 19. eds. E. Bárcena, T. Read and J. 
Arús (Cham: Springer)

Balanaieva, O., Mamonova, O., Khuda, N., Hupka-Makohin, N., and Morozovska, L. 
(2023). Formation of foreign language communicative competence of future lawyers. 
Revista Eduweb 17, 89–100. doi: 10.46502/issn.1856-7576/2023.17.02.8

Bašnáková, J., Brezina, I., and Masaryk, R. (2016). Dimensions of culture: the case of 
Slovakia as an outlier in Hofstede’s research. Česk. Psychol. 60, 13–25.

Biesenbach-Lucas, S. (2007). Students writing emails to faculty: an examination of 
E-politeness among native and non-native speakers of English. Lang. Learn. Technol. 11, 
59–81.

Blum-Kulka, S. (1997). Dinner talk: cultural patterns of sociability and socialization in 
family discourse. Mahwah, NJ: Lawrence Erlbaum Associates Publishers.

Blum-Kulka, S., House, J., and Kasper, G. (1989). Cross-cultural pragmatics: requests 
and apologies, Norwood, NJ: Ablex.

Brown, E. L. (2018). “Usage-based approaches to Spanish linguistics” in The 
Cambridge handbook of Spanish linguistics. ed. K. L. Geeslin (Cambridge: Cambridge 
University Press), 52–71.

Cai, Y., Pan, Z., and Liu, M. (2021). Augmented reality technology in language 
learning: a meta-analysis. J. Comput. Assist. Learn. 38, 929–945. doi: 10.1111/jcal.12661

Cai, J.-Y., Wang, R.-F., Wang, C.-Y., Ye, X.-D., and Li, X.-Z. (2021). The influence 
of learners’ cognitive style and testing environment supported by virtual reality on 
English-speaking learning achievement. Sustainability 13:11751. doi: 10.3390/
su132111751

Canale, M., and Swain, M. (1980). Theoretical bases of communicative approaches to 
second language teaching and testing. Appl. Linguist. 1, 1–47. doi: 10.1093/applin/1.1.1

Celce-Murcia, M., Dörnyei, Z., and Thurrell, S. (1995). Communicative competence: 
a pedagogical model with content specifications. Issues Appl. Linguist. 6, 5–25. doi: 
10.5070/L462005216

Chang, Y. F., and Ren, W. (Eds.) (2020). Sociopragmatic competence in American and 
Chinese children’s realization of apology and refusal. J. Pragmat. 164, 27–39. doi: 
10.1016/j.pragma.2020.04.013

Čiefová, M. (2017). Characteristics of Slovak culture in the context of bilateral 
Austrian-Slovak relations. J. Int. Manag. 9, 81–101. doi: 10.1515/joim-2017-0009

Crystal, D. (2008). A dictionary of linguistics and phonetics (6th Ed), Oxford: 
Blackwell Publishing.

De Mooij, M. (2014). Translating advertising. Translator 10, 179–198. doi: 
10.1080/13556509.2004.10799176

Díaz-Pérez, F. J. (2003). La cortesía verbal en inglés y en español. Actos de habla y 
pragmática intercultural. Jaén, Spain: Universidad de Jaén.

Diáz-Peréz, J. F. (2005). The speech act of thanking in English: differences between 
native and non-native speakers’ behaviour. ES: Revista de filología inglesa 25, 91–102.

Ezzaoua, O. (2020). Apologies in EFL: an interlanguage pragmatic study on Moroccan 
learners of English. Stud. Lit. Lang. 20, 1–8. doi: 10.3968/11640

Fernández, I. E. M., and Cairns, H. S. (Eds.) (2017). The handbook of psycholinguistics, 
Hoboken, NJ: Wiley Blackwell.

Fráterová, Z. (2011). K pragmatickým úskaliam uĉenia sa cudzieho jazyka. In Cudzie 
jazyky v premenách času. Bratislava: Z-F Lingua.

Gehlbach, H., Brinkworth, M., King, A., Hsu, L., McIntyre, J., and Rogers, T. (2016). 
Creating birds of similar feathers: leveraging similarity to improve teacher-student 
relationships and academic achievement. J. Educ. Psychol. 108, 342–352. doi: 10.1037/
edu0000042

Gerber, P. J., and Murphy, H. (2023). I.C.A.T interpersonal communication abridged 
textbook. Available at: https://socialsci.libretexts.org/Bookshelves/Communication/
Interpersonal_Communication/I.C.A.T_Interpersonal_Communication_Abridged_
Textbook_(Gerber_and_Murphy) (Accessed October 15, 2023).

Glaser, K., and Limberg, H. (2020). Pragmatische Kompetenzen und 
Fremdsprachenvermittlung – Forschung und Praxis. Pragmatische Kompetenzen im 
schulischen Fremdsprachenunterricht. Berlin: Peter Lang, 19–105.

Goldberg, A. (2019). Explain me this: creativity, competition, and the partial 
productivity of constructions, Princeton, NJ: Princeton University Press.

Grežo, M., and Sarmány-Schuller, I. (2015). The need for structure and the recognition 
heuristic in financial decision making. Česk. Psychol. 59, 534–548.

Hall, E. T. (1976). Beyond culture, New York: Anchor Press/Double Day.

Hofstede, G. (2001). Culture’s consequences: comparing values, behaviors, institutions, 
and organizations across nations, 2nd ed. Sage, Thousand Oaks, CA.

Hofstede, G. (2010). The GLOBE debate: back to relevance. J. Int. Bus. Stud. 41, 
1339–1346. doi: 10.1057/jibs.2010.31

Hofstede, G., and Hofstede, G. J. (2017). The 6-D model of national culture [online]. 
Available at: http://geerthofstede.com/culture-geert-hofstede-gert-jan-hofstede/6d-
model-of-national-culture/ (Accessed October 25, 2023).

https://doi.org/10.3389/fpsyg.2023.1272370
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://www.frontiersin.org/articles/10.3389/fpsyg.2023.1272370/full#supplementary-material
https://www.frontiersin.org/articles/10.3389/fpsyg.2023.1272370/full#supplementary-material
https://doi.org/10.2991/978-2-494069-29-9_10
https://doi.org/10.2991/978-2-494069-29-9_10
https://doi.org/10.1177/00220221221114046
https://doi.org/10.46502/issn.1856-7576/2023.17.02.8
https://doi.org/10.1111/jcal.12661
https://doi.org/10.3390/su132111751
https://doi.org/10.3390/su132111751
https://doi.org/10.1093/applin/1.1.1
https://doi.org/10.5070/L462005216
https://doi.org/10.1016/j.pragma.2020.04.013
https://doi.org/10.1515/joim-2017-0009
https://doi.org/10.1080/13556509.2004.10799176
https://doi.org/10.3968/11640
https://doi.org/10.1037/edu0000042
https://doi.org/10.1037/edu0000042
https://socialsci.libretexts.org/Bookshelves/Communication/Interpersonal_Communication/I.C.A.T_Interpersonal_Communication_Abridged_Textbook_(Gerber_and_Murphy)
https://socialsci.libretexts.org/Bookshelves/Communication/Interpersonal_Communication/I.C.A.T_Interpersonal_Communication_Abridged_Textbook_(Gerber_and_Murphy)
https://socialsci.libretexts.org/Bookshelves/Communication/Interpersonal_Communication/I.C.A.T_Interpersonal_Communication_Abridged_Textbook_(Gerber_and_Murphy)
https://doi.org/10.1057/jibs.2010.31
http://geerthofstede.com/culture-geert-hofstede-gert-jan-hofstede/6d-model-of-national-culture/
http://geerthofstede.com/culture-geert-hofstede-gert-jan-hofstede/6d-model-of-national-culture/


Munkova et al. 10.3389/fpsyg.2023.1272370

Frontiers in Psychology 13 frontiersin.org

Hofstede, G., Hofstede, G. J., and Minkov, M. (2010) Cultures and organizations: 
software of the mind: Intercultural cooperation and its importance for survival, 2nd 
Edition, McGraw-Hill, London.

Huang, Y. (2019). Pragmatika, Praha: Univerzita Karlova nakladatelství Karolinum.

Hymes, D. (1967). Models of the interaction of language and social setting. J. Soc. 
Issues 23, 8–28. doi: 10.1111/j.1540-4560.1967.tb00572.x

Hymes, D. (1972). “On communicative competence” in Sociolinguistics: selected 
reading. eds. J. B. Pride and J. Holmes (London: Penguin), 269–293.

Hymes, D. (1992). “The concept of communicative competence revisited” in Thirty 
years of linguistic evolution. ed. M. Pütz (Amsterdam: John Benjamins), 31–57.

Jung, H.-J. (2014). Ubiquitous learning: determinants impacting learners’ satisfaction 
and performance with smartphones. Lang. Learn. Technol. 18, 97–119.

Jurčová, M., and Sarmány-Schuller, I. (1993). Kognitívny štýl “šírka kategorizácie”. 
Česk. Psychol. 37, 1–13.

Kamińska, P. M. (2014). Learning styles and second language education. Newcastle 
upon Tyne: Cambridge Scholars Publishing.

Kanwit, M. (2022). “Sociolinguistic competence: what we know so far and where we’re 
heading” in The Routledge handbook of second language acquisition and sociolinguistics. 
ed. K. Geeslin (London: Routledge), 30–44.

Kanwit, M., and Solon, M. (Eds.). (2022). Communicative competence in a second 
language: theory, method, and applications (1st ed.), London: Routledge

Kashima, Y., Kashima, E., and Kidd, E. (2014). “Language and culture” in The Oxford 
handbook of language and social psychology. ed. T. M. Holtgraves (Oxford: Oxford 
University Press), 46–61.

Koppen, K., Ernestus, M., and van Mulken, M. (2019). The influence of social distance 
on speech behavior: formality variation in casual speech. Corpus Linguist. Linguist. 
Theory 15, 139–165. doi: 10.1515/cllt-2016-0056

Krashen, S. D., and Terrell, T. D. (1983). The natural approach: language acquisition in 
the classroom, New York: Pergamon Press.

Kreiner, D. S. (2019). “Language and culture” in Cross-cultural psychology. ed. K. D. 
Keith (Hoboken, NJ: Wiley-Blackwell)

Kroll, J. F., and Dussias, P. E. (2017). The benefits of multilingualism to the personal 
and professional development of residents of the US. Foreign Lang. Ann. 50, 248–259. 
doi: 10.1111/flan.12271

Lewis, R. D. (2006). When cultures collide: leading across cultures, revised edition, 
Boston: Nicholas Brealy International.

Liu, Y., Lu, G., and Liu, Y. (2016). Personal need for structure: concept, measurements 
and relationships to related variables. Adv. Psychol. Sci. 24, 228–241. doi: 10.3724/
SP.J.1042.2016.00228

Long, M. H. (2007). Problems in second language acquisition (1st ed.), London: 
Routledge.

Maibodi, A., and Dehghani, H. (2020). The impact of cognitive styles on the speech 
act of apology among Iranian EFL learners. IJREE 5, 85–103. doi: 10.29252/ijree.5.1.85

Mao, T. (2021). Investigation of L2/ln pragmatic competence: its core and route map. 
Front. Psychol. 12:690550. doi: 10.3389/fpsyg.2021.690550

Mao, T., and He, S. (2021). An integrated approach to pragmatic competence: its framework 
and properties. SAGE Open 11:215824402110114. doi: 10.1177/21582440211011472

Maros, M., and Halim, N. (2018). Alerters in Malay and English speech act of request: 
a contrastive pragmatics analysis. Southeast Asian J. Engl. Lang. Stud. 24, 69–83. doi: 
10.17576/3L-2018-2401-06

Massaro, D. W., and Ferguson, E. L. (1993). Cognitive style and perception: the 
relationship between category width and speech perception, categorization, and 
discrimination. Am. J. Psychol. 106, 25–49. doi: 10.2307/1422864

Napoli, V., and Tantucci, V. (2022). Pragmalinguistic and sociopragmatic patterns of 
requestive acts in English and Italian: insights from film conversation. J. Pragmat. 202, 
48–62. doi: 10.1016/j.pragma.2022.10.012

Pettigrew, T. (1958). The measurement of category width as a cognitive variable. J. 
Pers. 26, 532–544. doi: 10.1111/j.1467-6494.1958.tb02350.x

Pettigrew, T. F. (1982). “Cognitive style and social behavior: a review of category 
width” in Review of personality and social psychology 3. ed. L. Wheeler (Beverly Hills, 
CA: Sage), 199–223.

Prokopčáková, A. (2015). Personal need for structure, anxiety, self-efficacy, and 
optimism. Stud. Psychol. 57, 147–162. doi: 10.21909/sp.2015.02.690

Pucko, D., Remisova, A., and Lasakova, A. (2013). Culture and leadership preferences 
in Slovakia and Slovenia: comparative study based on the GLOBE student research. 
Ekon. Čas. 61, 376–395.

Pulido, A., and Pérez, V. M. (2004). Hacia un concepto de competencia comunicativa 
integral: un novedoso acercamiento a sus dimensiones. Mendive. Revista De Educación 
2, 160–167.

Saleem, T., Unjum, U., Ahmed, U. I., and Qadeer, A. (2021). Social distance and speech 
behavior: a case of Pakistani English speakers’ apology responses. Cogent Arts Humanit. 
8:1890410. doi: 10.1080/23311983.2021.1890410

Salvisberg, J. (2005). Cognitive style and learning strategies. IATEFL Issues, February–
March. 2–3.

Sarmány-Schuller, I. (2011). “Vplyv kognitívneho štýlu a procesov rozhodovania na 
múdrosť” in Múdrosť v kontexte osobnosti: problémy, fakty, otázky. eds. D. Ruisel and Z. 
Ruiselová (Bratislava: Slovak Academic Press), 165–189.

Sarmany-Schuller, I., and Šimúth, J. (2006). Impact of students’ cognitive style 
characteristics on the perception of barriers in online education. Stud. Psychol. 48, 
265–272.

Savic, M. (2014). Politeness through the prism of requests, apologies and refusals: a 
case of advanced Serbian EFL learners. Cambridge Scholars Publishing: Newcastle 
upon Tyne.

Savignon, S. J. (2017). “Communicative competence” in The TESOL encyclopedia of 
English language teaching. ed. J. I. Liontas (London: Wiley)

Schauer, G. (2021). “Measuring intercultural competence” in The Routledge handbook 
of second language acquisition and language testing. eds. P. Winke and T. Brunfaut 
(London: Routledge), 359–370.

Schulz, J., Hamilton, C., Wonnacott, E., and Murphy, V. (2023). The impact of multi-
word units in early foreign language learning and teaching contexts: a systematic review. 
Rev. Educ. 11:e3413. doi: 10.1002/rev3.3413

Sinha, C. (2021). “Culture in language and cognition” in The Routledge handbook of 
cognitive linguistics. eds. X. Wen and J. R. Taylor (London: Routledge)

Skehan, P. (2009). Modelling second language performance: integrating 
complexity, accuracy, fluency, and lexis. Appl. Linguis. 30, 510–532. doi: 10.1093/
applin/amp047

Sorokowska, A., Sorokowski, P., Hilpert, P., Cantarero, K., Frackowiak, T., Ahmadi, K., 
et al. (2017). Preferred interpersonal distances: a global comparison. J. Cross-Cult. 
Psychol. 48, 577–592. doi: 10.1177/0022022117698039

Spada, N., Shiu, J. L.-J., and Tomita, Y. (2015). Validating an elicited imitation task as 
a measure of implicit knowledge: comparisons with other validation studies. Lang. 
Learn. 65, 723–751. doi: 10.1111/lang.12129

Spencer-Oatey, H. (2012). What is culture? A compilation of quotations Coventry, 
University of Warwick.

Spencer-Oatey, H. &Franklin, P. (2009) Intercultural interaction: a multidisciplinary 
approach to intercultural communication, London: Palgrave Macmillan.

Stranovská, E., Fráterová, Z., Munková, D., and Müglová, D. (2012). Politeness factors 
in requests in the ‘category width’ cognitive style. Stud. Psychol. 54, 111–124.

Supriyadi, A., Mayuni, I., and Lustyantie, N. (2020). The influence of cognitive style 
towards students’ English listening skill. In Proceedings of the 1st international conference 
on teaching and learning, ICTL 2018, 125–129.

Taguchi, N., and Li, S. (2020). Contrastive pragmatics and second language (L2) 
pragmatics: approaches to assessing L2 speech act production. Contrastive Pragmat. 1, 
1–23.

Trosborg, A. (1995). Interlanguage pragmatics: requests, complaints, and apologies, 
Berlin: Mouton de Gruyter.

Trubačová, L. (2016). Vzťah jazyka a zdvorilosti v zrkadle teoretických koncepcií. 
Available at: http://www.diacronia.ro/ro/indexing/details/A27218/pdf (Accessed March 
15, 2022).

Turko, O., Kravchuk, T., Kashuba, O., Navolska, H., and Kutsyi, I. (2021). The latest 
tools for the formation of foreign language communicative competence of students of 
non-language specialties. Arab World English J. 12, 443–457. doi: 10.24093/awej/
vol12no1.29

Vasilieva, P. (2020). Foreign language communicative competence: problems, 
approaches, searches and solutions. Int. Sci. J. Univ. Lead. 9, 98–108. doi: 
10.31874/2520-6702-2020-9-1-98-108

Verbeke, M., Berendt, B., D’Haenens, L., and Opgenhaffen, M. (2017). Critical news 
reading with twitter? Exploring data-mining practices and their impact on societal 
discourse. Communications 42, 127–149. doi: 10.1515/commun-2017-0014

Výrost, J., and Slaměník, I. (2008) Sociální psychologie, Praha: Grada

Warga, M. (2005). ‘Est-ce que tu pourrais m’aider?’ vs. ‘Je voudrais te demander si tu 
pourrais m’aider.’ Les Requêtes en Français Natif et en Interlangue. Vox Romanica: 
Annales Helvetici Explorandis Linguis Romanis Destinati 64, 141–159.

Welnitzová, K., and Jakubičková, B. (2020). Enhancing cultural competence in 
interpreting cultural differences between the UK and Slovakia. In 7th SWS international 
scientific conference on arts and humanities, ISCAH 2020, 25–27 August 2020. Sofia: 
STEF92Technology, 199–206

Whyte, S. (2019). Revisiting communicative competence in the teaching and 
assessment of language for specific purposes. Lang. Educ. Assess. 2, 1–19. doi: 10.29140/
lea.v2n1.33

Yan, Y. (2022). The effect of pragmatic competence on the communicative competence 
of second language learners, Advances in Social Science, Education and Humanities 
Research, volume 673.

Yuan, J., Liberman, M., and Cieri, Ch. (2006). Towards an integrated understanding 
of speaking rate in conversation. Proceedings of Interspeech 2006, 541–544.

https://doi.org/10.3389/fpsyg.2023.1272370
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1111/j.1540-4560.1967.tb00572.x
https://doi.org/10.1515/cllt-2016-0056
https://doi.org/10.1111/flan.12271
https://doi.org/10.3724/SP.J.1042.2016.00228
https://doi.org/10.3724/SP.J.1042.2016.00228
https://doi.org/10.29252/ijree.5.1.85
https://doi.org/10.3389/fpsyg.2021.690550
https://doi.org/10.1177/21582440211011472
https://doi.org/10.17576/3L-2018-2401-06
https://doi.org/10.2307/1422864
https://doi.org/10.1016/j.pragma.2022.10.012
https://doi.org/10.1111/j.1467-6494.1958.tb02350.x
https://doi.org/10.21909/sp.2015.02.690
https://doi.org/10.1080/23311983.2021.1890410
https://doi.org/10.1002/rev3.3413
https://doi.org/10.1093/applin/amp047
https://doi.org/10.1093/applin/amp047
https://doi.org/10.1177/0022022117698039
https://doi.org/10.1111/lang.12129
http://www.diacronia.ro/ro/indexing/details/A27218/pdf
https://doi.org/10.24093/awej/vol12no1.29
https://doi.org/10.24093/awej/vol12no1.29
https://doi.org/10.31874/2520-6702-2020-9-1-98-108
https://doi.org/10.1515/commun-2017-0014
https://doi.org/10.29140/lea.v2n1.33
https://doi.org/10.29140/lea.v2n1.33

	Communication models in a foreign language in relation to cognitive style category width and power distance
	1 Introduction
	1.1 Foreign language communicative competence
	1.2 Cognitive style category width
	1.3 Research questions and hypotheses

	2 Social power and distance
	3 Materials and methods
	3.1 Participants
	3.2 Procedure
	3.3 Methods
	3.3.1 Request
	3.3.1.1 Social factors
	3.3.1.2 Language factors
	3.3.1.3 Expressive factors
	3.3.2 C-W estimation scale
	3.3.3 Association rules

	4 Results
	4.1 Situation S2—social power and proximity (P+, D-) in relation to category width and foreign communicative competence
	4.2 Situation S3—social power and distance (P+, D+) in relation to category width and foreign communicative competence

	5 Discussion
	6 Conclusion
	Data availability statement
	Ethics statement
	Author contributions

	References

