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A corrigendum on
 Compassionate pedagogy for neurodiversity in higher education: a conceptual analysis

by Hamilton, L. G., and Petty, S. (2023). Front. Psychol. 14:1093290. doi: 10.3389/fpsyg.2023.1093290




In the published article, Spaeth and Pearson (2021) was cited fewer times than is merited. The citation has now been inserted in 2. Neurodivergent students at university, paragraph 3. The corrected paragraph is shown below.

“We suggest that current educational contexts largely illustrate a conditional view of an acceptable student, i.e., a student is acceptable only when fitting to a neurotypical standard (Spaeth and Pearson, 2021). Difference is often construed as negative, and only rarely understood as demonstrating novelty, originality or excellence in academia. For many neurodivergent students, experiences of personal confusion, navigation of multiple identities and labels through which to view themselves, and experiences of bullying and marginalisation, are all threats to holding a robust, compassionate view of the self within a university environment. Understandably, students often assume high personal responsibility for trying to make a success of their education. Many neurodivergent students describe having to act as self-advocates in order make others understand their difference, which can contribute to disenfranchisement from university communities (Fabri and Andrews, 2016; Elias and White, 2018).”

The citation has also been inserted in 6. What would compassionate pedagogy for neurodivergent students look like? paragraph 6. The corrected paragraph is shown below.

“Important concepts of compassion include self-care, empathy and distress tolerance (Gilbert, 2007). We can learn from research that has explored ways in which neurodivergent people have described their fit-for purpose, personal ways of coping with stress and distress (Young, 2012; Bearss et al., 2016; Petty et al., 2022). To increase tolerance of distress, is a student able to modify sensory stimuli as the norm, for instance by wearing ear covers? If the physical classroom environment causes sensory stress, is there scope for students to complete tasks in a quieter environment and use online networking to check in through the class? Attendance at in-person classes is often lower in neurodivergent than other student groups for a variety of reasons; self-care might require a student to temporarily withdraw from interactions with other people. Hybrid or blended delivery could be effective in allowing students to continue to access their courses during such periods (Singh et al., 2021). More important, perhaps, is to meet students where they are in terms of attendance and increase accessibility of classroom learning in consultation with them (Spaeth and Pearson, 2021). This could include reducing attentional demands by presenting information in small chunks, building in regular breaks, finding opportunities for movement where possible, or modifying seating arrangements (Honeybourne, 2018). These recommendations reflect personal accounts of coping with distress from neurodivergent people; their implementation may reduce disadvantages associated with being in a neurominority, while maintaining the ability to receive education.”

The authors apologize for this error and state that this does not change the scientific conclusions of the article in any way. The original article has been updated.


Publisher's note

All claims expressed in this article are solely those of the authors and do not necessarily represent those of their affiliated organizations, or those of the publisher, the editors and the reviewers. Any product that may be evaluated in this article, or claim that may be made by its manufacturer, is not guaranteed or endorsed by the publisher.



References

 Bearss, K., Taylor, C. A., Aman, M. G., Whittemore, R., Lecavalier, L., Miller, J., et al. (2016). Using qualitative methods to guide scale development for anxiety in youth with autism spectrum disorder. Autism 20, 663–672. doi: 10.1177/1362361315601012

 Elias, R., and White, S. W. (2018). Autism goes to college: understanding the needs of a student population on the rise. J. Autism Dev. Disord. 48, 732–746. doi: 10.1007/s10803-017-3075-7

 Fabri, M., and Andrews, P. (2016). Hurdles and drivers affecting autistic students' higher education experience: lessons learnt from the multinational Autism & Uni research study. Proceedings of the 10th Annual International Teaching, Education and Development Conference (INTED), Valencia, Spain.

 Gilbert, P. (2007). “Evolved minds and compassion in the therapeutic relationship” in The Therapeutic Relationship in the Cognitive Behavioral Psychotherapies. eds. P. Gilbert and R. L. Leahy (Abingdon: Routledge), 106–142.

 Honeybourne, V. (2018). The Neurodiverse Classroom: A Teacher's Guide to Individual Learning Needs and How to Meet Them. London: Jessica Kingsley Publishers.

 Petty, S., Trickett, A., Thompson, K., Garbutt, R., and Saunders, M. (2022). Revising our understanding of emotional distress for autistic adults: call for research. Curr. Psychol. doi: 10.1007/s12144-022-03254-0

 Singh, J., Steele, K., and Singh, L. (2021). Combining the best of online and face-to-face learning: hybrid and blended learning approach for COVID-19, post-vaccine, and post-pandemic world. J. Educ. Technol. Syst. 50, 140–171. doi: 10.1177/00472395211047865

 Spaeth, E., and Pearson, A. (2021). A reflective analysis on neurodiversity and student wellbeing: conceptualising practical strategies for inclusive practice. PsyArXiv [Preprint]. doi: 10.31234/osf.io/dc3gw

 Young, S. (2012). Cognitive-Behavioural Therapy for ADHD in Adolescents and Adults: A Psychological Guide to Practice. Oxford: Wiley-Blackwell.

Copyright
 © 2024 Hamilton and Petty. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.



OPS/xhtml/Nav.xhtml




Contents





		Cover



		Corrigendum: Compassionate pedagogy for neurodiversity in higher education: a conceptual analysis



		Publisher's note



		References

















OPS/images/cover.jpg
& frontiers | Frontiers in Psychology

Corrigendum: Compassionate

pedagogy for neurodiversity in

higher education: a conceptual
analysis











OPS/images/crossmark.jpg
©

|






OPS/images/logo.jpg
& frontiers | Frontiers in Psychology







