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Objective: This study aims to investigate the mediating role of achievement goals
in the relationship between teachers’ zest for work and teaching motivation.

Method: The research was designed using the relational survey model. The
research sample consisted of 518 teachers working in various cities in Turkey in
2023-2024 academic year fall semester. A convenience sampling method was
used in sampling. Three Likert-type scales were used as data collection tools. In
the data analysis, firstly, the data suitability to normal distributions was examined.
As a result of the analysis, kurtosis and skewness values were examined and it
was assumed that the data were normally distributed. SPSS Process extension
was used to analyze the data.

Results and discussion: According to the research results, teachers’ zest for work
positively and significantly predicted strong and positive achievement goals.
In addition, teachers’ achievement goals significantly and positively predicted
their teaching motivation. Additionally, teachers’ zest for work positively and
significantly predicted their teaching motivation. Moreover, it can be inferred
that achievement goals for students have a mediating role in the relationship
between teachers’ zest for work and teaching motivation. In this context, it
is suggested that policies that increase teachers’ teaching motivation should
be prioritized.

KEYWORDS

zest for work, achievement goals, teaching motivation, teachers, education sociology,
Tirkiye

1 Introduction

For Concerns about the quality of countries’ public education systems are drawing
attention to key elements of teacher effectiveness (Darling-Hammond, 2000). When the
elements presented to determine teacher effectiveness are examined, the level of knowledge
and skills that the teacher brings to the classroom and the demonstrated achievement in
classroom practices are shown as important variables (Lewis et al., 1999). However, teachers’
attitudes and behaviors in the classroom are also among the most critical factors in creating
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permanent behavioral changes in students — which is a main goal of
education (Goe, 2002; Thtiyaroglu, 2018). In this context, it can
be stated that teachers’ attitudes and behaviors in the teaching process
are of great importance. Pleasure, which is defined as approaching life
with hope, excitement and energy and is also a strong positive feature
of teaching (Peterson and Seligman, 2004), is considered an important
trait that has an impact on teachers’ behaviors (Hoy et al., 2006).

Teachers’ zest for work is considered an effective element in
increasing students’ motivation (Kunter et al., 2011). Teachers’ zest for
work is also effective in increasing the quality of instruction and
education (Westrom et al., 2018). In addition, teachers’ zest for work
can also be used as a criterion in evaluating the education process
(Peterson and Park, 2006). In this respect, it can be argued that
teachers’ zest for work is related to their achievement goals for
students. A high level of focus on the work is deemed necessary for
the flow (Sahrang, 2021), which is among the concepts related to zest
for work and described as the state of being motivated for a long time
(Yasin, 2016). In this context, it can be deduced that a teacher’s zest for
work and teaching motivation are highly related. In addition,
according to the ERG (Existence, Relatedness, Growth) Theory, which
is a motivational theory from Clayton Alderfer who simplified
Maslow’s hierarchy of needs. One of the most basic needs is for
individuals to be successful (Alderfer, 1969). For this reason, it is
possible to motivate employees with achievement (Ozkalp and Kirel,
2011). When it is considered from the teaching perspective,
motivation is as important as skills and abilities and is related to
openness to professional development (Butler, 2007; Watt and
Richardson, 2007).

One of the primary tasks of educational institutions is to achieve
predetermined institutional goals. Achieving these goals depends on
many variables. Teachers are one of the most influential in achieving
the goals set in the education and training process. Fulfilling
professional roles, achieving strategic goals and providing quality
education are closely related to teachers’ zest for work and teaching
motivation. In addition to motivation, it has been determined that
teachers’ high levels of zest for work can have positive effects on both
their own lives and their school lives (Erdogan §., 2013). Also, it is
seen that zest for work and motivation are in a close relationship with
increased and improved students’ achievement. In this context, the
research aimed to reveal the mediating role of achievement goals in
the relationship between teachers’ zest for their work and students’
motivation to learn. Before this review, these concepts were
briefly discussed.

2 Literature review
2.1 Zest for work

Zest for work is defined as the satisfaction an individual feels from
his or her job. An individual with a high zest for work is often expected
to have positive attitudes and behaviors regarding his/her profession
(Yazicietal., 2013). Zest for work is a concept that includes enthusiasm
and stronger emotions in addition to a feeling of job satisfaction.
However, it contains more vitality and enjoyment of life than job
satisfaction (Tiifekei, 2015). Teachers’ zest for life is viewed as their
emotional reactions and subjective attitudes towards their job or
teaching role. This refers to the functional relationship between one’s
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instructional expectations and what is actually delivered (Skaalvik and
Skaalvik, 2011).

Toropova et al. (2021) state that happier teachers tend to have
happier students, and more satisfied teachers provide higher quality
instruction to their students. Evidence has shown that zest for work is
a psychological state as well as an emotional experience that people
have. It can affect the job itself, salary, promotion, ability to handle job
pressures, and interpersonal relationships with leaders and colleagues
in the work environment (Dou et al., 2017; Wang et al., 2021). Higher
levels of zest for work among teachers are noted to promote effective
teaching and learning (Muguongo et al., 2015). While zest for work at
the individual level affects teachers’ job enthusiasm and mental health,
from the school management perspective, teachers’ zest for work is
seen as a factor affecting teaching, school quality, and the efficiency of
school leadership (Hongying, 2007).

In educational environments, teachers’ professional satisfaction is
of vital importance. Teachers’ zest for work is strongly related to work
engagement, a measure of intrinsic motivation (Klassen et al., 2012).
Teachers who are intrinsically motivated and enjoy their work
typically report having more job resources, which increases their
overall well-being and sense of satisfaction in their work (Bakker and
Bal, 2010). Additionally, an effective working environment, personal
development, teachers” enthusiasm for their work, and psychological
well-being are also linked to job engagement (Lucas-Mangas et al.,
2022). In addition, teachers’ zest for work increases students’
willingness to work, revealing the possible effects of teachers’
participation in their work on student achievement (Bradbury and
Wilson, 2020).

It has been found that teachers’ zest for work can provide
numerous educational benefits for both schools and students. It can
create a positive atmosphere of trust, improve school performance,
increase collegiality, raise teaching motivation and improve overall
achievement (Toropova et al, 2021). Both the self-development
opportunities which each job provides, and job satisfaction efforts for
an individual may differ. Examining teachers’ zest for work among
professions should have a special importance because teachers’
educating and raising future generations is a difficult process that
often requires superior effort (Koruklu et al., 2013).

2.2 Teaching motivation

Motivation is a critical issue for schools as it affects many different
aspects of the educational environment. In educational environments,
motivation is a subject that attracts more and more attention as shown
by a significant increase in the number of related studies published in
recent years. It is a focus of attention in both schools and academic
environments (Ryan and Deci, 2016; Patall, 2021).

Motivation is explained as a persons taking action with his/her
own efforts and will in order to achieve personally and also uphold
and improve the ideals of the school (Ugar, 2019). From an
organizational perspective, motivation is a process that encourages
individuals to take action to achieve organizational goals (Oco, 2022).
Motivation can also lead to actions taken that motivate a person
towards a desired goal. Motivation is a powerful concept that affects
an individual’s needs, goals, desires, level of satisfaction, level of
participation and selection and engagement in interests (Bagaran and
Ggli, 2018).
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An individual who is intrinsically motivated wants to make the
work interesting and enjoyable (Aslan and Dogan, 2020) does not
expect rewards (grades, money, etc.) and his/her behavior stems
mainly from personal drive and inspiration (Topcuoglu-Unal and
Bursali, 2013). This also applies to teachers.

Teachers’ teaching motivation, which is considered as important
as their teaching abilities (Giizel-Candan and Evin-Gencel, 2015), is
one of the most important factors that affect teaching-learning
processes positively or negatively (De Jesus and Lens, 2005). Individuals
with an extrinsic motivation towards teaching seek financial gain, etc.
Teachers with intrinsic teaching motivation carry out their activities
without expecting any reward, are often more patient, and continue
their work with a personal satisfaction-oriented approach (Kauffman
et al, 2011). Motivated teachers tend to support their students’
motivation in their quest for meeting basic psychological needs such
as autonomy, competence and belonging (Abods et al., 2018).

Because of its complex effects on a range of teaching and learning
activities, teacher motivation is a crucial component in educational
environments. First of all, teachers’ motivation has a great impact on
their professional commitment, their well-being, and happiness
(Mahler et al., 2018). Teachers who have professional commitment
are more likely to be motivated, which creates a healthy work
environment and ultimately impacts student outcomes. Additionally,
according to Haakma et al. (2017), there is a strong correlation
between teachers’ motivation and the learning environments they
create. Motivated educators are more likely to use successful teaching
techniques and create a warm, stimulating learning environment in
the classroom. All this has a positive impact on students’ motivation
and academic success. In addition, teachers’ motivation is also of
great within

importance in retaining excellent educators

the institution.

2.3 Achievement goals

Achievement goals are defined as “the goal or cognitive-dynamic
focus of competency-related activities” Goal orientation is thought to
cause the individual to develop an understanding of how to describe,
interpret, and respond to the achievement environment (e.g., work,
sports, and school) (Pintrich, 2000). Achievement goals are closely
related to how individuals define and interpret the concept of success
in educational environments. Teachers work to attain their own
achievement goals and outcomes in educational environments (Butler,
2007). Achievement goals also enable teachers to promote and develop
learning outcomes in students. Teachers who focus on strong and
useful achievement goals encourage student development and mastery
of skills and abilities (Turner, 2014). Papaioannou and Christodoulidis
(2007) examined teachers” achievement goals through a three-factor
structure, which they defined as learning goals (acquiring and
developing professional competence), performance approach goals
(demonstrating a superior teaching competence than others), and
performance avoidance purposes (avoiding demonstrating a lower
teaching competence than others).

Mascret et al. (2015) explains teachers’ achievement goals
as follows:

a. The aim of approaching the task is to ensure and support the
students’ success,
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b. The aim of task avoidance is to prevent students from failing
and experiencing failure,

c. The aim of getting closer to the essence is to provide a better
and more effective education,

d. The aim of self-avoidance is to avoid worse and less
effective teaching,

e. the aim of getting closer to others is to provide better teaching
than others,

f. The aim of avoiding others is to avoid worse teaching
than others.

Achievement goals are important for educators because they
provide a framework for understanding teacher motivation and how
it affects instructional strategies. In this context, achievement goal
theory can help understand the relationship between the concepts in
question. According to achievement theory, people’s motivations and
achievement-related actions can be understood by considering their
motivation or goal to accomplish a task (Zusho and Clayton, 2011).
According to Butler (2012), achievement goal theory has been
proposed as a potentially useful paradigm for understanding
motivation for both teaching and learning. The theory emphasizes the
importance of setting a variety of achievement goals and how these
goals influence instructional strategies. In this context, according to
Butler (2007), achievement goal theory can be used to understand
teaching motivation as well as learning. This means that understanding
instructors’ motivation and classroom behavior requires awareness of
their achievement goals. In addition, Butler and Shibaz (2008) stated
that achievement goal theory offers a potential framework for
understanding teacher motivation and emphasized that although
teachers have common desires to be successful in their careers, they
have different teaching achievement goals. This highlights how
important it is to recognize the diversity of achievement goals that
teachers have and how these goals may influence their
teaching strategies.

2.4 Relationships between zest for work,
teaching motivation, and achievement
goals

In the literature, teachers’ zest for work and achievement goals for
students are considered as interrelated concepts. It is seen that zest for
work has an impact on the psychological well-being of teachers
(Biiytikgoze, 2023), which in turn has a decisive effect on teachers’
achievement goals for students (Sahito and Vaisanen, 2020). It is
noteworthy that this relationship also has some effects on student
success (Hughes et al., 2008; Marsh and O’Mara, 2008; Freiberger
etal, 2012; Han et al,, 2019). It is thought that student success may
have a significant and positive effect on the teacher’s teaching
motivation. Research shows that teachers with high zest for work are
more successful in their schools (Hayati and Caniago, 2012; Dreer,
2021; Admiraal et al., 2023; Meredith et al., 2023).

High teaching motivation, which is related to achievement goals
for students, should be one of the most important objectives for
schools. A teacher’s low teaching motivation will negatively affect the
quality and quantity of his/her work and will also make it difficult for
the school to achieve its educational goals (Padalia and Nurochmah,
2022). If teachers have a higher teaching motivation to realize
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achievement goals, they will often strive to do better. The teacher will
often carry out the education and instruction process more seriously
and with fewer difficulties. They will achieve higher success as a result.
Teachers with high achievement goals often motivate students to more
easily overcome the problems they encounter in the learning process
and therefore better fulfill their duties as educators (Rival and Mulyadi,
2012). In this context, it can be inferred that there is a positive
relationship  between  teachers achievement goals and
teaching motivation.

The achievement goal approach has been used to explain the
relationship between teachers’ teaching motivation and achievement
goals in the educational environment (Daumiller et al., 2021). Butler
and Shibaz (2008) revealed the relationships between teachers’
achievement goals and their attitudes. This review provides support in
establishing a new understanding in terms of teaching motivation.
However, in the research conducted by Butler (2007), examining the
structure of teachers” achievement goals is considered an important
step in evaluating the understanding of teacher motivation. In general,
zest and motivation are often considered words with very close ties in
their meanings. But according to Hersey et al. (2001), these concepts
are quite different from each other. While motivation expresses how
willing individuals are to work to achieve the organizational goals (Li
etal,, 2014), zest for work often relates to the feelings that people have
after receiving their material and/or moral rewards. In this respect,
zest for work can be evaluated as a result of the immediate events
experienced or engaged in by the individual in the organization. In
motivation, there is an expectation for the future (Beckhan, 2012). On
the other hand, research shows that there is a positive relationship
between employees zest for work and motivation (Kreitner and
Kinicki, 2001; Sirota et al., 2006; Thomason, 2006; Zhao and
Jeon, 2023).

The efficient functioning of the education system is realized by the
implementation of the curriculum in accordance with the original
mandates (Hollins, 1996; Barnett, 2000). It is important that teachers,
who are responsible for the implementation of curriculum in the
learning-teaching process, are committed to the curriculum
(Kimpston, 1985). One of the factors affecting teachers’ commitment
to curriculum is their teaching motivation (Aytac, 2021). In this
regard, revealing which factors affect teachers’ teaching motivation is
important for the efficiency of the education system. From a
theoretical perspective, it is possible to say that individuals who are
happy to fulfill their profession will be more motivated towards
improving their profession.

Understanding the relationships between teachers’ teaching
motivations, zest for work, and achievement goals is crucial to
grasping the dynamics of the learning environment. Research has
shown a strong relationship between teachers’ motivation and
achievement goals and their levels of zest for work, sometimes known
as “work enthusiasm.” For example, Toropova et al. (2021)
emphasized the importance of teacher qualifications and school
working conditions in determining zest for work, which is closely
linked to teachers’ motivation and enjoyment of their work.
Additionally, Salanova et al. (2006) examined the interaction between
individual characteristics and work engagement in secondary school
teachers by examining the relationship between personal and
organizational resources and work-related flow. Peterson et al. (2009)
also suggested that connections can be described as somewhat
stimulating for work.
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In this context, in this research, it is thought that teachers’ zest for
work may have an impact on their teaching motivation. In addition,
another concept related to individuals’ motivational processes is
achievement goal orientation (Toros and ve Korog, 2005). Achievement
goals relate to competence and participation in achievement behavior
(Mascret et al., 2015). Teachers’ achievement goals relate to efficiently
achieving the goals delineated in the curriculum of the learning-
teaching process. In this context, this research was built on the basic
question ‘Do achievement goals have a mediating role in the
relationship between teachers’ zest for work and teaching motivation?’
and four hypotheses were created in this direction.

When the related literature is examined, studies focusing on the
relationships between these variables are quite limited, and no study
examining these three variables together has been found. In this
respect, this study has an originality that can contribute to the relevant
literature. It is thought that examining the mediating role of
achievement goals in the relationship between teachers’ zest for work
and teaching motivation is important in terms of directly increasing
the success of teachers and students, and indirectly helping schools
achieve goals and increase effectiveness.

This research will contribute to understanding whether or not
achievement goals for students play a mediating role in the relationship
between teachers’ teaching motivation and zest for work. In addition,
it is anticipated that the research results will provide a strong logical
framework that can be added to the relevant literature and provide
guidance for similar research. In practice, this research will contribute
to issues such as (a) improving teacher effectiveness and development
in teacher education programs in terms of motivation, zest for work,
and designing achievement goals for students, and (b) encouraging
teachers to determine strong and meaningful learning goals that will
support their professional development.

3 Research method

3.1 Model

In this research, a relational survey method was used. According
to Karasar (2006), relational survey models are used to reveal possible
relationships between variables. In this study, the relational survey
model was adopted because the mediating role of achievement goals
in the relationship between teachers’ zest for work and teaching
motivation was examined.

3.2 Population and sample

The population of this research consists of teachers working in
various cities in Turkiye in the fall semester of the 2023-2024
academic year. The research sample consists of 518 teachers selected
by a convenience sampling method. Convenience sampling method
is an advantageous method in terms of speeding up the data collection
process of the research. By continuing to work with a sample group
that is easily accessible, the researcher saves time and has the
opportunity to expand the sample as much as possible (Balci, 2001;
Ozen and Giil, 2007). In this study, teachers who were easily accessible
to the researchers and who worked in various cities constituted the
sample. According to official statistics, there are over one million
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teachers in Tiirkiye (Ministry of National Education, 2023). According
to the sample table stated by Cohen et al. (2000), it can be said that the
number of samples in this research is sufficient within the 95%
confidence interval. Information about the research sample is
presented in Table 1.

In Table 1, the research sample was demonstrated. According to
the Table 1,307 of the participants are female (59.3%) and 211 (40.7%)
are male. 66 (12.7%) of the participants have professional seniority
between 0 and 5 years, 71 (13.7%) have between 6 and 10, 117 (22.6%)
have between 11 and 15, 103 (19.9%) have between 16 and 20, and 161
(31.1%) have 21 years or more of professional seniority.

3.3 Data collection tools

Three scales were used as data collection tools in the research: Zest
for Work Scale, Achievement Goals Scale, and Teaching
Motivation Scale.

3.3.1 Zest for work scale

The scale was developed by Erdogan O. (2013). The sample of the
scale development study consisted of 600 teachers. The theoretical
basis of the scale was found by Peterson and Seligman (2004) and
created a scale that measures the character traits of individuals. As a
result of the Exploratory Factor Analysis (EFA), a single-dimensional
structure consisting of 7 items was revealed. As a result of the
Confirmatory Factor Analysis (CFA) performed, it was determined
that the fit index were within acceptable ranges. Additionally, CFA was
performed with this research data. Modifications were made to the
analyses. According to the results, it is possible to say that the fit
indexes are within acceptable ranges (CMIN/DF=3.556,
RMSEA =0.026, GFI=0.952, CFI=0.985, NFI=0.979,
RMSEA=0.070) (Sitimer, 2000). The standardized diagram is
presented in Appendix 2. The scale is a 5 point Likert type. As a result
of the reliability analysis, the Cronbach alpha value was calculated as
0.890. As a result of the reliability analysis conducted within the scope
of this research, the Cronbach alpha value was calculated as 0.885.

3.3.2 Achievement goals scale

The scale was developed by Papaioannou and Christodoulidis
(2007) and adapted to Turkish by Demirtas and Arslan (2018). Two
hundred and thirty-five teachers participated in the scale adaptation
study. According to the results of the Confirmatory Factor Analysis
(CFA), it was determined that the fit indexes of the scale were within
acceptable ranges. The scale consists of three subdimensions and 12
items. Additionally, CFA was performed with this research data.
Modifications were made to the analyses. According to the results, it is
possible to say that the fit indexes are within acceptable ranges (CMIN/
DF=3.111, RMSEA =0.064, GFI=0.979, CFI=0.969, NFI=0.979,
RMSEA =0.064) (Stimer, 2000). The diagram is presented in
Appendix 4. The scale is a 5-point Likert type. As a result of the
reliability analysis, the Cronbach alpha value was calculated as 0.730.
As a result of the reliability analysis conducted within the scope of this
research, the Cronbach alpha value was calculated as 0.811.

3.3.3 Teaching motivation scale

The scale was adapted by Kauffman et al. (2011) and adapted into
Turkish by Giizel-Candan and Evin-Gencel (2015). The first stage of the
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TABLE 1 Data regarding the research sample.

Variable ‘ Frequency (f) ‘ Percentage (%)
Female 307 59.3
Gender
Male 211 40.7
0-5 66 12.7
6-10 71 13.7
Professional 11-15 117 22.6
seniority (year) 16-20 103 19.9
21 and
161 31.1
above

scale adaptation process was translation the scale into Turkish and
language control. At this stage, support was received from academics
who are experts in the related field. After language control, the scale
form was conducted to 342 teacher candidates. As a result of the
Confirmatory Factor Analysis (CFA), it was determined that the fit
indices of the scale were within acceptable ranges. The scale consists of
two sub-dimensions and 12 items. Additionally, CFA was performed
with this research data. Modifications were made to the analyses.
According to the results, it is possible to say that the fit indexes are within
acceptable ranges (CFI=0.901, IFI=0.902, GFI=0.902) (Stimer, 2000).
The diagram is presented in Appendix 6. The scale is 5 point Likert type.
As a result of the reliability analysis, the Cronbach alpha values of the
sub-dimensions, and the scale in total were calculated as 0.90, 0.79, 0.92.
As a result of the reliability analysis conducted within the scope of this
research, Cronbach alpha values were calculated as 0.79, 0.74, 0.88.

3.4 Data collection and analysis

Necessary permissions were obtained for the use of the scales
before data collection. The research data was prepared using the
Google forms database and then shared with the participants.
Participation was based on volunteering. Later, the data were
transferred to an SPSS Program. At this stage, first the data compliance
with normality assumptions was examined. Descriptive statistics and
normality values of the data are stated in Table 2.

According to the results in Table 2, it was determined that the
kurtosis and skewness values of the data were within acceptable ranges
(George and Mallery, 2010). Additionally, outlier analysis was
performed. The data was examined for multicollinearity. If there is a
high relationship between variables, it is possible to think about
multicollinearity problem (Cokluk et al., 2014). In this regard, the
results of Pearson correlation analysis among the variables were taken
into consideration. The highest value obtained as a result of the
correlation analysis between the variables was found to be 0.533.
According to Biiyiikoztirk (2007), this value is at a medium level. As
aresult, it is possible to say that there is no multicollinearity problem
between the variables.

The research measurement model was analyzed through the SPSS
Process extension. The measurement model of the research is
presented in Figure 1. SPSS V3.5 version was used to calculate the
mediating effect.

H,=Teachers’ zest for work positively and significantly predicts
their achievement goals.
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TABLE 2 Descriptive statistics and coefficients of skewness-kurtosis.

10.3389/fpsyg.2024.1362920

Variables N Minimum Maximum SD Kurtosis Skewness
W 518 1.43 5.00 4.08 0.74 0.576 —0.920
AG 518 1.75 5.00 3.59 0.64 —0.309 0.178
™ 518 1.00 6.00 3.52 1.02 —0.046 —0.182
TABLE 3 Regression analysis results between the variables.
AG Dependent variable: achievement goals (AG)
Independent = =
ep F P B sE t P
variable value value
W 63.305 0.000 0.284 | 0.036 = 7.956 0.000 ‘
R=0.331 R*=0.109
W > ™
Dependent variable: teaching motivation (TM)
FIGURE 1
Path diagram. ZW, Zest for work; AG, achievement goals; TM, Ind_ependent F P- B P-
teaching motivation. variable value - value
AG 102310 | 0.000 | 0.646 = 0.064  10.115  0.000
R=0.407 R*=165
H,=Teachers’ professional achievement goals significantly predict W 205.144 | 0000 | 0729 | 0.051 | 14323 | 0.000
their teaching motivation in a positive way.
R=0.533 R> =284

H;=Teachers’ zest for work positively and significantly predicts
their teaching motivation.

H, = Achievement goals have a mediating role in the relationship

between teachers’ zest for work and teaching motivation.

4 Findings

This section provides findings for testing the model established to
reveal the mediating role of achievement goals in the relationship
between teachers’ zest for work and teaching motivation. First of all,
simple linear regression analyzes were applied between the variables.
The results of the regression analysis performed in this context are
presented in Table 3.

According to the results of the simple linear regression analysis in
Table 3, teachers’ zest for work positively and significantly predicted
their achievement goals (B=0.284, p <0.01). Teachers” achievement
goals positively and significantly predicted their teaching motivation
(B=0.646, p<0.01). Teachers’ zest for work positively and significantly
predicted their teaching motivation (B=0.729, p<0.01). As a result,
the first three hypotheses of this research were accepted. Based on
these results, the mediating effect discussed in the fourth hypothesis
of the research can be examined in line with Baron and Kenny's
(1986) theory.

In the second stage of the research, mediator effect analysis was
carried out. For this purpose, first of all, the predictive effect of
teachers’ zest for work and achievement goals on their teaching
motivation was examined. This information is presented in Table 4.

According to the Table 4, teachers’ zest for work and achievement
goals together significantly predict their teaching motivation
(F=135.090, p<0.01). LLCI and ULCI values are between 0 and 1.
According to Preacher and Hayes (2008), in order to reveal meaningful
results, LLCI and ULCI value ranges must be less than or greater than
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zero. In this respect, it is possible to say that these results are
meaningful. It is noteworthy that after the achievement goals were
included in the regression model, the non-standard effect value of
teachers’ zest for work on their teaching motivation decreased from
0.729 to 0.612. This may indicate that achievement goals may have a
mediating role in the predictive effect of teachers” zest for work on
their teaching motivation. According to Holmbeck (1997), if the direct
meaningful relationship between the independent variable and the
dependent variable loses its significance after the mediator variable
was engaged, a full mediating effect is possible. However, if the direct
significant relationship between the independent variable and the
dependent variable decreases and maintains its significance after the
mediator variable engages, then a partial mediating effect can
be mentioned.

In this study, the predictive effect of teachers’ zest for work on
their teaching motivation remains significant and decreases slightly
after the achievement goals variable is introduced. In this context, it is
possible to conclude that achievement goals have a partial mediating
effect on the predictive effect of teachers’ zest for work on their
teaching motivation. As a result, the fourth hypothesis of the research
was accepted.

5 Discussion

In this study, the mediating role of achievement goals in the
relationship between teachers’ job zest for work and teaching
motivation was examined. In this context, the research was designed
on four hypotheses. These hypotheses are discussed, respectively.

Within the scope of the first hypothesis of the research, the
predictive effect of teachers’ zest for work on their achievement goals
was examined. As a result of the analysis, it was determined that
teachers’ zest for work had a significant predictive effect on their
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TABLE 4 The predictive effect of zest for work and achievement goals on teaching motivations.

Independent

) F -value B S.E. t -value LLCI ULCI

variable P e

ZW 0.612 0.052 11.843 0.000 0511 0.714
135.090 0.000

AG 0.411 0.060 6.843 0.000 0.293 0.529

R=0.587 R?=0.344

achievement goals. In other words, the teachers’ zest for work is an
important variable in explaining their achievement goals. Based on
this result, it is possible to say that teachers who are happy to practice
their profession and have a high level of zest for work can positively
focus on increasing the success of the learning-teaching process.
According to Biiyitkgoze and Ozdemir (2017), there is a positive
significant relationship between teachers’ zest for work and
professional performance. In other words, the result of this research
reveals that teachers who are happy to practice their profession have
a high level of performance in the learning-teaching process. In
Karacam (2018) research, it was found that teachers’ zest for work
affected their perception of achievement. Additionally, according to
Toropova et al. (2021), it is emphasized that teachers’ zest for work
supports the learning-teaching atmosphere to increase students’
success.

Within the scope of the second hypothesis of the research, the
predictive effect of teachers” achievement goals on their teaching
motivation was examined. As a result of the analysis, it was determined
that teachers’ achievement goals had a positive and significant
predictive effect on their teaching motivation. In other words, the
achievement goals are important variables in explaining teachers’
teaching motivations. Butler (2012) research also reveals the
relationship between teachers’ achievement goals and their teaching
motivation and approaches. The research finds out that teachers’
achievement goals are important for an effective teaching
environment. According to Rival and Mulyadi (2012), teachers who
are success-oriented in the learning-teaching process have high
motivation. As a result, the basis of the achievement goal approach is
the relationship between teachers’” achievement goals and teaching
motivation in the educational environment (Daumiller et al., 2019).
In a longitudinal study conducted with faculty members, Daumiller
etal. (2023) found out that achievement goals are effective on faculty
members’ burnout levels and performance. Fokkens-Bruinsma et al.
(2018) revealed that there is a significant relationship between
teachers motivation for their work and their students
achievement goals.

Within the scope of the third hypothesis of the research, the
predictive effect of teachers’ zest for work on their teaching motivation
was examined. As a result of the analysis, it was determined that
teachers’ motivation had a positive and significant predictive effect on
their zest for work. In other words, the teachers’ zest for work is an
important variable in explaining their teaching motivation. The
research results conducted in the relevant literature also point to the
existence of a relationship between the zest for work and motivation
of working individuals (Kreitner and Kinicki, 2001; Sirota et al., 2006;
Thomason, 2006; Zhao and Jeon, 2023). According to Skaalvik and
Skaalvilk (2011), teachers’ zest for work affects their teaching
motivation. Niu et al. (2023) state that teachers’ professional pleasure
and job satisfaction positively affect their motivation for teaching.
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Amin (2015) revealed in the research that there is a positive
relationship between teachers ob satisfaction and teachers’
teaching motivation.

Within the scope of the fourth hypothesis of the research, the
mediating role of achievement goals in the predictive relationship
between teachers’ zest for work and teaching motivation was
examined. An analysis determined that achievement goals had a
partial mediator role in the predictive relationship between teachers’
zest for work and their teaching motivation. In other words,
achievement goals also have an impact on the predictive effect of
teachers’ zest for work on their teaching motivation. The results of
this research show that zest for work has both a direct and indirect
effect on teaching motivation. As teachers’ achievement goals
increase, the effect of their zest for work on their teaching motivation
increases. According to Schunk et al. (2014), individuals who are
goal-oriented towards achievement are more willing to improve both
themselves, others, and their environment. The individuals in this
situation also increase their motivation during the actions they take
(Lemyre et al., 2002; Wolters, 2004). This supports he results that
showed that achievement goal orientations are an important factor in
explaining the motivational processes of teachers with high levels of
zest for work. Teaching motivation is mainly explained by three
factors: personal efficacy, interest in the task, and effort spent on
teaching responsibilities (Almeida et al., 2021). Binda and Koloi-
Keaikitse (2020) emphasized that teachers’ zest for work and teaching
experience are effective on students’ academic success, and that
students’ academic performance is an important predictor of teachers’
zest for work and teacher’s teaching experience.

6 Conclusion and suggestions

In this study, the mediating role of achievement goals in the
relationship between teachers’ zest for work and teaching motivation
was examined and four hypotheses were determined in this context.
The analyses showed all four hypotheses were accepted. Positive and
significant predictive relationships were determined between teachers’
zest for work, achievement goals and teaching motivation. The
relational screening model showed achievement goals have a
mediating role but only partial. Other variables may also have a
mediating effect on the relationship between teachers’ zest for work
and teaching motivation. This presents an important challenge and
research topic for researchers working in the relevant field. Theoretical
readings can be made regarding which variables can be included in
this model as mediator variables.

The research results provide important implications for those who
manage education policies. It is important for the learning-teaching
process that teachers have a high level of teaching motivation. The
necessary experiences must be supported so that teachers’ zest for work
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in designing achievement goals for students are at a high level. In this
context, school administrations can also be involved in the process to
ensure that teachers’ working environments have a positive atmosphere.
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