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Undoubtedly, social media is one of the significant components of computer and internet technologies. It offers users the opportunity to share emotions, thoughts, and life experiences through various means such as text, images, and videos on the internet. In doing so, it not only provides a multifaceted communication and interaction opportunity for users of all ages but also creates a dynamic and entertaining parallel universe. This universe shapes and transforms individual, social, and cultural life, as well as habits. With the daily increase in user numbers, social media has become an integral part of our lives. The primary objective of this study is to determine the social media usage habits of fourth-grade students, known as Generation Z. The research was conducted using semi-structured interviews, a qualitative data collection method. The universe of the study consisted of 654 fourth-grade students attending state schools in seven different provincial centers representing the seven geographical regions of Turkey during the 2021–2022 academic year. The data were collected using an interview form developed for this research and analyzed with the content analysis technique. According to the research findings, it was determined that approximately three-quarters of primary school fourth-grade students use social media on a daily basis. Moreover, most participants stated that they use social media for educational, communicative, and entertainment purposes. The most preferred social media platforms by students were identified as YouTube, WhatsApp, TikTok, and Instagram.
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Introduction

One of the most significant inventions of the recent past is undoubtedly the internet. Although it was initially developed for military purposes in 1969, it has now penetrated every aspect of life and achieved widespread use. This has led to the emergence of a new, different, and parallel culture as traditional ways of life transitioned into digital environments. In this technology-centered new world, the structure, functioning, and content of social life have undergone radical changes. It would not be an exaggeration to say that the concept of communication is the one most affected by this transformation. For many years, human expression was carried out through language, writing, and the printing press, but nowadays, it takes place through the internet, computers, and communication technologies. Especially in recent years, the main hub of communication has shifted to social media or social networking platforms accessible through the internet. In this study, the social media usage habits of Generation Z have been focused upon, examining factors such as the duration of use on social media platforms, the frequency of daily visits, preferred platforms, objectives, content interaction, communication, and the relationship with followers.

In the literature, the new form of communication, referred to by various names such as social media, social network, and social sharing sites, will be used as “social media” in this study due to reasons such as its broad scope and widespread usage. This relatively new concept is defined in different ways in the literature. Social media is a modern concept where internet users can create and share their content, interact with other users, and communicate through various platforms (Boyd and Ellison, 2007; Kaplan and Haenlein, 2010; Kietzmann et al., 2011). According to Sayımer (2008), social media draws attention as a common term used for all kinds of online tools and websites that allow users to share emotions, thoughts, interests, and information, thereby communicating with each other. With a general approach, social media represents the newest and most vibrant dimension of post-modern culture, offering people the opportunity to share their feelings and thoughts through multiple mediums such as text, images, sound, and video, and is utilized by individuals of all ages.

Social media serves a multifaceted function, extending beyond providing users with the means to express themselves; it encompasses a broad spectrum from communication to entertainment, and from education to commerce. For instance, YouTube transcends its role as merely a site for entertainment-oriented video sharing, emerging as a platform that caters to educational content across all types and levels (Duffy, 2008). Users can create, edit, and publish their own content through social media; they can engage with other users, comment, like, and send messages; they can acquire knowledge on various topics, stay updated with current news, and receive education. Consequently, users can showcase their creativity, generate knowledge, build social networks, forge friendships, join communities, access information with ease, support their learning processes, and be exposed to diverse perspectives (Boyd and Ellison, 2007; Kaplan and Haenlein, 2010; Kietzmann et al., 2011). With these and many more features, social media constitutes one of the most potent tools of modern communication (Tosyalı and Sütçü, 2016).

As a reference to the proposition that every new technology brings its own habits (Özdenören, 2016), social media habit represents a new type of habit introduced by technology. In general, the concept of habit refers to a characteristic behavioral pattern acquired through continuous and regular repetition of something. Social media habit can be defined as being accustomed to relevant platforms and engaging in their continuous and regular use. Especially with the increasing ease of access to computer and internet technologies and the frequency of usage, social media habits have also been on the rise. To examine trends and usage habits in the digital world, the “Digital 2022: Global Overview” report prepared by DataReportal in collaboration with “We Are Social” and “Hootsuite” indicates that as of January 2022, 62.5% of the world population are internet users, and 58.4% are social media users (Kemp, 2022). These figures show a more than twofold increase in internet users and more than threefold increase in social media users compared to 2012.


Media use in childhood

Technology plays a significant role not only in the lives of adults but also in the lives of children. Initially interacting with television and being entertained by it, children’s interests soon include computers, the internet, and mobile phones (Güler Küçükturan, 2018). Indeed, the Turkish Statistical Institute (TÜİK)'s “Information Technology Usage and Media in Children Aged 06–15, 2013“study (Türkiye İstatistik Kurumu (TÜİK), 2013) found that the average age of mobile phone usage among children aged 06–15 is seven, computer usage starts at age eight, and internet usage begins at age nine. According to the Child Trends Data Bank report prepared in 2015, while internet usage rates are steadily increasing across all age groups, the most significant increase has been observed in children’s usage. The report also noted that in some European countries, the initial age of internet use has dropped to eight (Child Trends DataBank, 2015; cited in Üstündağ, 2020). Similarly, two separate studies by the Pew Research Center in 2015 and 2022 indicate that daily internet usage among American teenagers aged 13–17 has risen from 92 to 97% (Pew Research Center, 2015, 2022). In a like manner, Türkiye İstatistik Kurumu (TÜİK) (2021) “Children in Statistics, 2021″ report shows that the internet usage rate among children aged 6–15 was 50.8% in 2013, which increased to 82.7% in 2021. These figures suggest that the rise in computer and internet technology usage will inevitably influence social media usage as well.

Indeed, numerous studies indicate that social media usage among children is prevalent in Turkey. Numerous studies indicate that social media usage among children is prevalent in Turkey. For instance, the research conducted by Kaşıkcı et al. (2014) illustrates that a significant portion of children become members of social media platforms before the age of 13. Similarly, Okumuş and Parlar (2018) reveal that 86% of children aged between 11 and 14 are members of social media sites, with a majority of unregistered individuals actively engaging on these platforms, some for more than 4 years. Özdemir (2021) emphasize children’s preference for accessing the internet, particularly through platforms such as Twitter, Facebook, and Instagram. Baştürk Akca et al. (2015) research demonstrates that children maintain multiple accounts on social networks, visiting them at least once daily to communicate with acquaintances. Research outcomes from various countries echo similar trends to those in Turkey. For example, You et al. (2023) argue that social media usage is dense and widespread among Dutch children. According to data from 2015, 71% of American youth were identified as active users of multiple social media platforms (Pew Research Center, 2015). Li (2007) also suggests that young people use social media more frequently than adults. A survey conducted by Common Sense Media with 1,030 children aged 13–17 revealed that 90% of the children were social media users, and 75% had their own social media accounts (Rideout, 2012). Another study by the same organization in 2020 found that children aged 5–8 were using social media platforms such as Instagram, Snapchat, and TikTok, albeit to a limited extent (Rideout and Robb, 2020). From this data, it can be said that social media holds a significant place not only in the lives of adults but also in the daily lives of children, and its use is increasing every day.

Hegel (2019) states that “everyone is a child of their own time,” highlighting how individuals are shaped by the society and conditions they live in. This thought, introduced by Hegel two centuries ago, is relevant to the frequently discussed concept of “generations” today. The terms “generation” or “cohort” are used to describe groups of people born in a particular period who share similar historical, social, and cultural experiences (Adıgüzel et al., 2014). The Turkish Language Association’s Contemporary Dictionary (Türk Dil Kurumu (TDK), 1998) lists “generation” alongside “progeny,” “offspring,” and “generation,” referring to a community of individuals born around the same time, sharing similar conditions. Moreover, this term usually encompasses groups of people spanning 25 to 30 years. In this context, the term can be considered a phenomenon used to categorize generations in relation to the times and events they experience. Although various classifications exist in different sources, the classification generally accepted was proposed by Oblinger and Oblinger (2005). According to this classification, those born between 1925–1946 are called the Silent Generation, 1947–1964 the Baby Boomers, 1965–1980 Generation X, 1981–1995 Generation Y, and those born after 1995 are referred to as Generation Z.

Each generation is distinguished by distinct characteristic features. For instance, Generation Z, the target audience of this study, is a cohort born into technology and heavily interacting with digital environments (Twenge, 2017). This generation, having grown up during a time when the internet and mobile devices were widely used, has developed digital skills from an early age. While actively using social media platforms more than other generations, members of Generation Z craft their digital identities in creative ways and construct their posts with original content (Seemiller and Grace, 2016). Research indicates that Generation Z has shorter attention spans compared to other generations (Twenge, 2017). Furthermore, individuals of Generation Z are noted to be more independent and entrepreneurial, open to innovations, and sensitive to global issues (Seemiller and Grace, 2016). Consequently, Generation Z stands as the youngest and newest actors representing the spirit and dynamism of the era they exist in.

The social media usage habits of a generation raised with computer and internet technologies emerge as one of the most significant phenomena of the digital age. Both the research results mentioned above and the integration of childhood with digital technology demonstrate that social networks have enveloped our lives. This established high level of connection brings with it cultural, social, economic, and psychological effects (Aydın, 2016). A healthy, balanced, and sustainable relationship is possible only if the extent of children’s social media habits is known. However, it is known that both general and academic research are conducted on groups aged 14–15 and above. Yet, the phenomenon of social media, which appeals to people of almost every age, needs to be examined in younger age groups as well. This study has emerged to describe the social media usage habits of fourth-grade elementary students, referred to as Generation Z. In this context, the research sought answers to the questions defined below:

1. How long have fourth-grade students been using social media applications?

2. How frequently do fourth-grade students check social media applications on a daily basis?

3. Which social media applications are most commonly preferred by fourth-grade students?

4. What are the purposes of social media usage among fourth-grade students?

5. How do fourth-grade students engage with content on social media platforms? Do they leave comments?

6. Whom do fourth-grade students communicate with through social media for messaging and in group chats?

7. Do fourth-grade students maintain communication with the people they follow on social media in their daily lives?




Materials and methods


Research design

This study was conducted using a qualitative data collection technique called semi-structured interview. Qualitative research is considered a fundamental approach to understanding life, as it aims to present perceptions and events in a natural and comprehensive manner within their realistic context. There are three main types of data collection methods commonly used in qualitative research: interviews, observations, and document analysis (Yıldırım and Şimşek, 1999; Merriam, 2013). The interview method itself can be further categorized into structured, semi-structured, and unstructured interviews. Semi-structured interviews are preferred by researchers because they allow for the reordering and further discussion of questions during the interview process (Ekiz, 2017). Moreover, interviews are chosen as a method because they offer the opportunity to deeply explore an individual’s knowledge, emotions, and attitudes. They allow researchers to gain in-depth insights into the participants’ perspectives.



Study group

The study group in this research is a limited population, which is also referred to as the study universe in the literature (Arseven, 1993; Karasar, 1999). The study universe represents the accessible population, and research is conducted on this defined universe, with the results only being generalized to this limited population (Karasar, 1999). The study population for the current research comprises fourth-grade students attending schools in seven different provincial centers, each representing one of Turkey’s seven geographical regions during the 2021–2022 academic year. The age of the students comprising the study group ranges from 9 to 10 years old. Turkey has been divided into seven distinct geographical regions since the First Geography Congress in 1941, which was organized and accepted based on various factors such as geographical location, climate, vegetation, and human factors. These regions are named the Mediterranean, Black Sea, Aegean, Marmara, Central Anatolia, Eastern Anatolia, and Southeastern Anatolia (Özey, 2016). The selection of the study population to represent the extensive geographical structure of Turkey was planned in two stages. In the first stage, seven cities representing seven different geographical regions were identified, and the lists of primary schools in each city were obtained. Based on these lists, three primary schools were selected from each city. Since accessing student lists would not be easy and practical, fourth-grade classes in the selected schools were included in the sample. Subsequently, one class representing fourth graders from each school was randomly selected, and all students in the selected classes constituted the study population of the research. Accordingly, the demographic characteristics of the participants are provided in Table 1.



TABLE 1 Demographic information of the students constituting the study group.
[image: Table1]

Upon examining the data in Table 1, it is understood that the gender distribution of the participants in the study is approximately equal, the settlement where they reside is largely district-level, and the socio-economic status of the family is mostly in the middle-income group. Regarding the use of technology, it has been determined that the participants’ ownership rates of smartphones and computers/tablets are low, whereas the availability of internet at home is high.



Data collection

To collect research data, a semi-structured interview form was developed by the researcher. The interview form was specifically designed for fourth-grade elementary school students based on an extensive literature review (Ravalli and Paoloni, 2016; Güney, 2020; Muhametjanova et al., 2020; Üstündağ, 2020). The process of developing the form involved creating a question pool and then structuring it into a semi-structured interview form, following the relevant literature review. The form’s content validity was ensured by seeking opinions from eight expert academicians. Necessary adjustments were made based on the feedback received from the experts. Finally, to check the clarity of the questions, five pilot interviews were conducted to give the form its final shape. During the preparation of the interview questions by the researcher, attention was paid to the following characteristics: being relevant to the study’s purpose, clear, unbiased, open-ended, descriptive, and single-purpose questions (Karasar, 1999; Merriam, 2013). The survey form developed based on these criteria includes topics such as the duration of social media application usage, daily usage frequency, preferred applications, purpose of use, habits of commenting on content, and the communication status with individuals and groups, for fourth-grade elementary students. This meticulous approach ensures that the translated article will maintain the high level of precision required for academic publication.



Data collection process

Interviews were conducted in the researcher’s office and through online video conferencing programs, which allowed participation from some attendees at school and others at home. Parents and teachers assisted in preparing the necessary technical and hardware tools and creating a suitable environment, aiming to prevent potential issues arising from the participants or the location. At the beginning of the application process, a brief and clear briefing was provided on the purpose of the interview, the data collection process, the confidentiality of the data, and the conditions for announcing the results of the study, ensuring that participants felt comfortable, secure, and free. The dates and times of the interviews were determined according to the participants’ preferences, with care taken to create an environment as genuine as possible. The researcher recorded the responses using both a voice recorder and note-taking techniques. This method is considered the most ideal in interview-type research (Yıldırım and Şimşek, 1999). In interviews lasting approximately 8 to 12 min, participants’ demographic information was obtained through brief questions. Moreover, during the interview, the researcher paid special attention to not being directive, keeping the topic from straying from its purpose, and ensuring equal speaking rights and time for all participants (Yıldırım and Şimşek, 2005; cited in Yılmaz and Altınkurt, 2011).



Data analysis

In the evaluation of the data obtained, the content analysis method, which is frequently used in qualitative research, has been employed. Content analysis is a research technique that researchers use to identify recurring patterns, themes, and meanings within a specific text or dataset (Braun and Clarke, 2006). The primary goal of this method is to reach concepts and relationships that can explain the collected data. The process involves grouping similar data within certain concepts and themes and organizing them in a way that is comprehensible to the reader (Yıldırım and Şimşek, 1999). In this study, the data obtained were coded within certain concepts based on their frequency of occurrence and presented with frequency and percentage values.



Trustworthiness and ethics

In scientific research, one of the most sought-after qualities is reliability. In this context, to ensure the reliability of data, records have been kept and the transcription of the record has been reviewed by another expert, and the two transcriptions have been compared. In qualitative research, the issue of reliability in terms of the credibility of the results holds a special meaning (Yıldırım and Şimşek, 1999). In this study, the formula by Miles and Huberman (1994), [Consensus / (Disagreement + Consensus) X 100], was used to ensure reliability. The reliability between the two transcriptions was calculated to be 84%. Since the consistency rate among coders should not be below 80% (Miles and Huberman, 1994), the findings of the research have been considered reliable. To ensure full compliance with ethical principles in the research, approval was obtained from the Kırıkkale University Social and Human Sciences Research Ethics Committee after the preparation of data collection tools.



Findings

Below, the findings and comments reflecting the opinions of Generation Z regarding their social media usage habits have been analyzed in accordance with the predetermined sub-problems and presented, respectively. Accordingly, the data on the duration of participants’ use of social media applications is summarized in Table 2.



TABLE 2 The duration of the participants’ use of social media applications.
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According to Table 2, nearly half of the fourth-grade elementary students participating in the study (44.03%) have not yet used social media applications. This rate is significantly higher compared to other categories. However, looking at the overall total of those who stated they use social media applications, slightly more than half (55.97%) are using them. From this perspective, it can be said that social media usage is quite common among fourth-grade elementary students.

Another question of interest within the scope of the research is related to how often fourth-grade elementary school students check their social media applications daily. The results obtained regarding this matter are presented in Table 3.



TABLE 3 Daily social media usage frequency of fourth-grade elementary school students.
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When Table 3 is evaluated in terms of the total number of participants who indicate daily social media usage, it can be concluded that nearly three-quarters (73.24%) of the participants use social media regularly. Conversely, those who do not use social media daily represent a rather limited group, constituting one-quarter (26.8%) of all participants. These data reveal that a significant majority of the respondents use social media on a daily basis, yet the duration of usage varies among them.

The research also examined the most preferred social media applications among fourth-grade elementary school students, and the results obtained in this regard are presented in Table 4.



TABLE 4 Social media application preferences of fourth-grade elementary school students.
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Table 4 reflects the social media preferences of fourth-grade elementary students. According to this, the most frequently used social media applications by the participants are YouTube (53.98%), WhatsApp (26.15%), TikTok (11.92%), and Instagram (9.63%) respectively. It has been determined that the least used social media applications by the students are Skype (0.91%), Messenger (1.22%), and Twitter (1.22%).

The opinions of fourth-grade elementary school students regarding the purpose of using social media have also been examined, and the findings are presented in Table 5.



TABLE 5 Purposes of social media usage among fourth-grade elementary school students.
[image: Table5]

According to Table 5, when examining the frequency of social media usage purposes among fourth-grade elementary students, it has been determined that participants primarily use social media for information sharing (homework, projects, etc.) with a percentage of 57.18%. The second most common use is for communication with friends, accounting for 33.79%, and the third is for playing games, at 32.56%. Additionally, it has been observed that participants use social media at the lowest rates for sharing instant status updates (7.79%), determining shopping preferences (9.02%), self-expression (9.17%), other purposes (9.63%), and personal development (9.93%).

Based on this data, it can be said that students prefer social media for academic, social, and entertainment purposes. Additionally, it is evident that social media is more commonly used for accessing information and exchanging ideas on subjects of interest compared to other purposes. Various reasons such as making new friends, sharing videos, music, and photos, finding solutions to everyday problems, and showing support are also observed as factors for their preference toward social media. These findings indicate that the purposes of social media usage among fourth-grade elementary school students are diverse.

The research also examined the situation of fourth-grade elementary school students in terms of commenting on content present on social media. The data obtained within this scope is presented in Table 6.



TABLE 6 Fourth-grade elementary school students’ status of commenting on content on social media.
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As can be understood from Table 6, the majority of students (62.69%) indicate that they never comment on content found on social media. The total percentage of those who comment at varying levels is slightly more than a quarter (37.61%). These data suggest that the interaction levels of fourth-grade elementary students on social media vary and that the action of commenting is mostly not performed.

Furthermore, within the scope of the research, findings related to the individuals and groups with whom fourth-grade elementary school students communicate on social media were also analyzed using frequencies and percentages, and the results are presented in Table 7.



TABLE 7 Individuals and groups with whom fourth-grade elementary school students communicate on social media.
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When examining Table 7, it is understood that the individuals and groups with whom fourth-grade primary school students communicate via social media are their families and close acquaintances. Conversely, the rate of communication with newly met social network friends and people from other cities and countries corresponds to approximately one-fifth of all participants.

The final question addressed in the research was whether fourth-grade elementary school students are also in communication with the individuals they follow on social media in their daily lives. The data regarding this matter are presented in Table 8.



TABLE 8 Status of fourth-grade elementary school students being in communication with individuals they follow on social media in daily life.
[image: Table8]

In Table 8, a majority of fourth-grade elementary students (40.67%) reported that they do not communicate in daily life with the individuals they follow on social media. Although the levels of communication vary, a general assessment reveals that more than half of the participants (59.33%) indicated they do communicate in daily life with the people they follow. Based on this data, it can be said that while a large majority of the participants are in communication with the people they follow in their daily lives, a significant group of students do not have any face-to-face interaction with them.




Discussion, conclusion and suggestions


Social media usage duration

This study, examining the social media usage habits of fourth-grade primary school students, has determined that participants use social media extensively. Indeed, research indicates that children use these platforms from an early age and frequently (Ulusoy and Bostancı, 2014; Dinleyici et al., 2016; Badri et al., 2017; Tuğlu, 2017; Treviño and Morton, 2019). For instance, data from the Turkish Statistical Institute (Türkiye İstatistik Kurumu (TÜİK), 2021) reveal that a majority of children aged 6–15 regularly use social media. Similarly, a trend was observed in Güney (2020) study with fifth-grade middle school students. It has been found that children in Turkey typically start using social media between the ages of seven and nine, and many children under the age of 13 have social media accounts (Ulusoy and Bostancı, 2014; Dinleyici et al., 2016). International studies support these findings; Treviño and Morton (2019) in Mexico, Livingstone et al. (2011) in Europe, and Ravalli and Paoloni (2016) in Argentina have obtained similar results. On the other hand, researchers find it interesting and noteworthy that the general age for social media account membership is usually 13, yet children younger than this are active users (Cagiltay et al., 2011; Ulusoy and Bostancı, 2014; Tuğlu, 2017; Treviño and Morton, 2019). In summary, these results indicate that the presence of children in the digital world and their social media usage habits begin at an early age and are widespread. This trend is not limited to the outcomes of this study alone but also aligns with the data from numerous national and international researches. Therefore, it can be posited that social media usage has become a global phenomenon of keen interest not only to adults but also to children. Consequently, it is of great importance for parents, educators, and policymakers to carefully examine this trend and to better understand and guide children’s digital lives.



Daily social media usage frequency

Research has found that approximately three-quarters of fourth-grade elementary students use social media on a daily basis in a regular manner. This usage is generally limited to 1 or 2 h per day. In a study conducted with children aged 9–16 living in Turkey’s three major cities, Istanbul, Ankara, and Izmir, participants were observed to spend just over an hour on social media (Cagiltay et al., 2011). Güney (2020) study revealed that a significant portion of middle school students use social media for less than an hour a day, while another portion uses it for between one and 2 h. Similarly, a study in Canada found that the majority of middle and high school students spend less than 2 h per day on social media, but a quarter exceed this duration daily (Sampasa-Kanyinga and Lewis, 2015). A study by Türkiye İstatistik Kurumu (TÜİK) (2021) with Turkish children aged 6–15 showed that they use social media for an average of 2 h and 54 min on weekdays and 2 h and 44 min on weekends. Furthermore, a study on children in United Arab Emirates found that participants use social media for an average of 5.2 h per day, and this duration increases with age (Badri et al., 2017). To summarize, the duration of social media usage among students ranging from elementary to high school shows global similarities and occurs on a daily, intensive basis. This indicates that social media is an attractive activity for children and adolescents, becoming a significant part of their daily routines. However, it is crucial not to overlook the potential risks and possible addictive effects that excessive use of social media may bring. Furthermore, increased usage time may lead to a decrease in traditional face-to-face interactions and weaken social bonds between individuals, as well as reduce the time children allocate for more productive activities such as studying and reading. Therefore, it can be said that a careful examination of social media usage habits will assist children in maintaining a healthy and balanced life both online and offline, underscoring the need for further research in this area.



Most used social media applications

The study has determined that the most frequently chosen social media applications among fourth-grade elementary students are YouTube, WhatsApp, TikTok, and Instagram. This outcome is consistent with the findings of research conducted with middle school students by Güney (2020) and Tuğlu (2017). Additionally, numerous international studies have shown that YouTube and Facebook are popular among children (Cagiltay et al., 2011; Livingstone et al., 2011; Ravalli and Paoloni, 2016; Treviño and Morton, 2019; Ayar et al., 2021). On the other hand, Badri et al. (2017) have determined that children in the United Arab Emirates prefer Instagram, YouTube, Snapchat, and Facebook more. These results suggest that children’s social media usage preferences exhibit similar trends regardless of geographic location. However, it is noteworthy that in this study, the TikTok application ranks higher compared to other research. Although this result contradicts the aforementioned research findings, it is in line with the findings of a study conducted with children in America by the Pew Research Center (2022), indicating that TikTok is one of the most popular networks among teenagers. Furthermore, all these data also parallel the most popular social media preferences worldwide (Kemp, 2023). To summarize, participants are increasingly preferring applications with visual and video content such as YouTube, TikTok, and Instagram, as well as communication and interaction-focused platforms like WhatsApp and Facebook. These preferences are consistent with research conducted in various countries. On the other hand, the rise of TikTok, a relatively new application compared to others, serves as an important indicator for understanding the changing trends and new media habits among the youth. Additionally, it is noteworthy that an information resource like Wikipedia is seldom chosen by school-aged children, which should be interpreted as a significant finding.



Purposes of social media usage

One of the important findings obtained in the study is that fourth-grade elementary school students generally use social media platforms for educational content exchange, communication, and entertainment purposes, while to a lesser extent, they use them for instant status sharing, determining shopping preferences, self-expression, and personal development. This finding is consistent with the results of Tuğlu (2017) study with middle school students, which showed similarities in aiming for communication, accessing information, and sharing academic knowledge. In the same study, the use of social media for determining shopping preferences was found to have the lowest average. In a study conducted by Badri et al. (2017), participants stated that they primarily use social media to stay in touch with family and friends, seek information, and support learning. In the study by Cagiltay et al. (2011), it was observed that the majority of participants use social media to stay in touch with friends, with very few using it for playing games, education, or communicating with relatives. Based on these data, it can be said that social media is used as a multifaceted tool among students. It is understood that its use for fundamental needs such as acquiring and sharing information, communication, and entertainment is quite widespread. However, the fact that participants use it less for personal development, self-expression, and sharing instant statuses suggests that they use social media in a consumption-focused, passive manner. In this context, it is extremely important for educators and parents to guide and support children’s use of social media. Explaining the potential of social media to them and guiding them on its effective use can enable children to use these platforms more efficiently and safely. Thus, children will be raised as more equipped and conscious individuals in the digital world, and it will be possible for them to use social media not only as a tool for entertainment and communication but also as an environment for personal development and learning.



Commenting behavior on social media

In the study, it was found that students’ engagement with content on social media varies, with the majority being passive users who do not leave comments. However, it was also observed that slightly more than a third of the participants tend to leave comments. The findings suggest that the research conducted by Bayzan et al. (2023) on 10,475 participants aged 8–16 supports the observation that children’s content creation and sharing on the internet are quite limited. Similarly, Güney (2020) indicates that more than half of the children did not share any content over a week-long period. Karabay (2019) attributes the predominant consumer tendency among children to a lack of sufficient skills in using digital technologies. On the other hand, Bayzan et al. (2023) also mention that young people do not allocate time for content production. While liking and commenting on posts are fundamental features of social media, the participants’ reluctance to reflect their personal thoughts on shared content does not align with the vibrant, dynamic, and participatory nature of social media (Gündüz and Pembecioğlu, 2013). Furthermore, it is noted that children’s use of social media primarily involves posting photos and videos and liking them (Nesi et al., 2018). Kuçlu (2016) criticizes the reduction of emotional responses to buttons and symbols on social media, suggesting that this passivizes individuals. This visual and symbol-heavy communication style shapes user behavior and promotes a culture dominated by visual communication. Additionally, the lack of direct studies on children’s likes and messages on social media is a significant issue that needs attention. Every action performed on the internet can be tracked as a digital footprint, which could lead to potential risks such as cyberbullying and privacy concerns for children’s personal information. Indeed, it is argued that among the risks associated with the misuse of the internet, cyberbullying (Can, 2022) and social media addiction (Taylan et al., 2017; Goodwin, 2021) stand out. Research indicates that intensive use of social media increases the likelihood of both perpetrating and being exposed to cyberbullying (Altundağ, 2016; Taylan et al., 2017). Similarly, Kırık et al. (2015) have found that as the time spent on the internet and social networking platforms increases, so does social media addiction. Furthermore, Üstündağ (2020) has identified a significant and positive relationship between technology usage and social media addiction. Therefore, it should be remembered that technological tools such as computers, the internet, and social media not only provide opportunities but also entail serious risks. Particularly, emphasis should be placed on education and awareness campaigns for children to promote correct, effective, and mindful use of social media. In this way, efforts can be made to contribute to children’s safe and balanced existence in the digital world.



Individuals communicated with via social media

In the study, it was found that fourth-grade elementary school students primarily communicate through social media with close circles such as family, schoolmates, and neighborhood friends. This finding is also parallel to some research results in the literature (Cagiltay et al., 2011; Badri et al., 2017; Üstündağ, 2020). Baştürk Akca et al. (2015) found in their research that children do not communicate with strangers and reject friend requests from unfamiliar individuals due to not knowing them. On the other hand, it has been determined that the rate of meeting with new acquaintances from other cities and countries through social media is quite low. This suggests that children’s modes of establishing relationships on social media reflect their real-world relationships. In other words, children predominantly communicate with close circles such as family, schoolmates, and neighborhood friends on social media. This outcome can be interpreted from two different perspectives. Firstly, the tendency of children to communicate with their immediate environment reflects a significant situation as it can aid in the development of their social skills and the formation of strong social bonds. Kuss and Griffiths (2017) also state that the primary purpose of using social media is to maintain social connections, primarily with family and friends. Secondly, children’s avoidance of communication with strangers can be seen as a reflection of online safety awareness. Indeed, research shows that children often resolve issues encountered on social media by communicating with their parents and close friends (Üstündağ, 2020; Turgut and Kurşun, 2021). Karahisar (2014) in his study mentions that only a few children accept friend requests from strangers. Although this may seem like good news, it is known that there are many negative examples in the digital world that children experience. Therefore, all activities of children on the internet should be monitored, and necessary safety measures should be taken. For this purpose, primarily parents and educators should provide the necessary guidance to children on the use of social media. Moreover, creating a safe communication environment where children can openly discuss and seek support for the problems they encounter on social media platforms is of great importance.



Communication status with social media followers

The final finding obtained in the study indicates that fourth-grade elementary school students are largely in communication with the individuals they follow on social media in their daily lives. Similarly, Ravalli and Paoloni (2016) found that the majority of Argentinean adolescents aged 13–17 only establish friendships with people they know. However, it was also found that a significant group of students had no face-to-face communication with the individuals they follow. This finding parallels the research result of Livingstone et al. (2011), which showed that European users aged 9–12 establish communication via social media with individuals with whom they have limited or no offline connections. In summary, children are primarily engaged in communication and interaction with familiar social circles, while they are also able to establish relationships beyond this circle, albeit to a limited extent. While social media forms a significant platform for children and adolescents to interact with their social circles, it is crucial to be vigilant about the content and safety of these interactions. Particularly, forming friendships with strangers is seen as one of the significant dangers awaiting children in social media environments (Akçay, 2020). Therefore, ensuring the online safety of children and teaching them to use the internet responsibly has become a fundamental duty incumbent upon adults.

In light of these findings, it is essential for parents, educators, and policymakers to carefully monitor children’s use of social media. Understanding the potential risks and opportunities of children’s social media use and providing appropriate guidance and support is crucial. Parents should monitor and set boundaries for their children’s social media use (Güler Küçükturan, 2018; Goodwin, 2021; Yılmaz, 2023). They should understand the purposes for which children use social media and provide necessary support in this regard. Additionally, they can use various control and filtering tools to supervise children’s online interactions and ensure their safety. Educators may consider integrating lesson materials and learning tools into social media platforms to encourage children to use social media for educational purposes. Policymakers can provide support for educational institutions and families in creating guidance and policies regarding social media use. They can also establish legal regulations and standards to ensure children’s online safety. In this way, children can be helped to use social media more consciously and safely, and the effective use of these platforms for education and communication can be promoted.




Data availability statement

The raw data supporting the conclusions of this article will be made available by the authors, without undue reservation.



Ethics statement

This study, which includes human participants, was reviewed and approved by the Kırıkkale University Ethics Committee on 22.04.2022, with decision number 04. The studies were conducted in accordance with the local legislation and institutional requirements. Written informed consent for participation in this study was provided by the participants’ legal guardians/next of kin. Written informed consent was obtained from the minor(s)’ legal guardian/next of kin for the publication of any potentially identifiable images or data included in this article.



Author contributions

ME: Writing – original draft, Writing – review & editing.



Funding

The author(s) declare that no financial support was received for the research, authorship, and/or publication of this article.



Acknowledgments

This study is an expanded version of the paper presented at the 9th International Conference on Lifelong Education and Leadership for All-ICLEL 2023 held between 06 and 08 July 2023.



Conflict of interest

The author declares that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.



Publisher’s note

All claims expressed in this article are solely those of the authors and do not necessarily represent those of their affiliated organizations, or those of the publisher, the editors and the reviewers. Any product that may be evaluated in this article, or claim that may be made by its manufacturer, is not guaranteed or endorsed by the publisher.



References

 Adıgüzel, O., Batur, H. Z., and Ekşili, N. (2014). Kuşakların değişen yüzü ve Y kuşağı ile ortaya çıkan yeni çalışma tarzı: Mobil yakalılar [Generation's changing side and the newly arisen work style after y-generation: mobile collars]. Süleyman Demirel Üniversitesi Sosyal Bilimler Enstitüsü Dergisi 19, 165–182.


 Akçay, D. (2020). Ebeveynlerin çocukların dijital video oyunları bağımlılığı karşısında tutum ve davranışları [Parent’s attitude and behavior toward children’s addiction to digital games]. Middle Black Sea J. Commun. Stud. 5, 65–71.


 Altundağ, Y. (2016). Lise öğrencilerinde sanal zorbalık ve problemli internet kullanımı ilişkisi [the relationship between problematic ınternet use and cybeybullying among high school students]. Online J. Technol. Addiction & Cyberbullying 3, 27–43.


 Arseven, A. D. (1993). Alan araştırma yöntemi. Ankara: Gül Yayınevi.


 Ayar, D., Bektaş, İ., Akdeniz Kudubeş, A., and Bektaş, M. (2021). Social media use purposes of children and the ımpact of their self-directed learning with technology on health literacy. Dokuz Eylül Üniversitesi Hemşirelik Fakültesi Elektronik Dergisi 14, 387–394. doi: 10.46483/deuhfed.796132


 Aydın, İ. E. (2016). Üniversite öğrencilerinin sosyal medya kullanımları üzerine bir araştırma: Anadolu üniversitesi örneği [A study on usage of social media among univerty students: Anadolu university case]. Selçuk Üniversitesi Sosyal Bilimler Enstitüsü Dergisi 35, 373–386.


 Badri, M., Alnuaimi, A., Al Rashedi, A., Yang, G., and Temsah, K. (2017). School children’s use of digital devices, social media and parental knowledge and involvement–the case of Abu Dhabi. Educ. Inf. Technol. 22, 2645–2664. doi: 10.1007/s10639-016-9557-y


 Baştürk Akca, E., Sayımer, İ., and Ergül, S. (2015). Ortaokul öğrencilerinin sosyal medya kullanımları ve siber zorbalık deneyimleri: Ankara örneği Middle school students' social media use and their cyberbullying experience: A case study from Ankara. Global Media J.: Turkish Edition 5, 72–86.


 Bayzan, Ş., Yıldırım, Ö., Karakuş Yılmaz, T., Kurşun, E., Turgut, Y. E., and Aslan, A. (2023). Türkiye’deki çocukların internet kullanım alışkanlıkları ve dijital okuryazarlık becerileri üzerine bir araştırma [A study on internet usage habits and digital literacy skills of children’s in Turkey]. Korkut Ata Türkiyat Araştırmaları Dergisi 13, 1331–1364. doi: 10.51531/korkutataturkiyat.1376739


 Boyd, D. M., and Ellison, N. B. (2007). Social network sites: definition, history, and scholarship. J. Comput.-Mediat. Commun. 13, 210–230. doi: 10.1111/j.1083-6101.2007.00393.x


 Braun, V., and Clarke, V. (2006). Using thematic analysis in psychology. Qual. Res. Psychol. 3, 77–101. doi: 10.1191/1478088706QP063OA


 Cagiltay, K., Karakus, T., Kursun, E., Kasikci, D. N., Cankar, İ., and Bayzan, S. (2011). The use of social networks among children in Turkey. In EU kids online II final conference. London: UK.


 Can, N. (2022). Çocuğun sanal cinsel istismarı [cyber grooming]. Türkiye Adalet Akademisi Dergisi 50, 115–138. doi: 10.54049/taad.1093111


 Child Trends DataBank
. (2015). Home computer access and internet use: indicators of child and youth well-being. CTDB. Available at: https://www.childtrends.org/wpcontent/uploads/2015/12/69_Computer_Use.pdf


 Dinleyici, M., Carman, K. B., Ozturk, E., and Sahin-Dagli, F. (2016). Media use by children, and parents’ views on children's media usage. Interactive J. Medical Res. 5:e5668. doi: 10.2196/ijmr.5668


 Duffy, P. (2008). Engaging the YouTube Google-eyed generation: strategies for using web 2.0 in teaching and learning. Electronic J. e-Learn. 6, 119–130.


 Ekiz, D. (2017). Bilimsel araştırma yöntemleri. Ankara: Anı Yayınları.


 Goodwin, K. (2021). Dijital dünyada çocuk büyütmek: Teknolojiyi doğru kullanmanın yolları. İstanbul: Aganta Kitap.


 Güler Küçükturan, A. (2018). “Teknoloji ve çocuk” in Teknolojinin olumsuz etkileri. eds. T. Ayas and M. B. Horzum (Ankara: Vizetek), 3–9.


 Gündüz, U., and Pembecioğlu, N. (2013). “Bilgi kaynağı olarak sosyal ağlar ve sosyal medya” in Yeni medya üzerine…Yeni iletişim teknolojileri. ed. M. Demir (Konya: Literatürk Yayınları), 311–338.


 Güney, Z. (2020). Çocukların sosyal medya kullanımı üzerine bir araştırma [A research on children's use of social media]. Gümüşhane Üniversitesi Sosyal Bilimler Dergisi 11, 188–199.


 Hegel, G. W. F. (2019). Hukuk felsefesinin prensipleri. İstanbul: Sümer Yayınları.


 Kaplan, A. M., and Haenlein, M. (2010). Users of the world, unite! The challenges and opportunities of social media. Bus. Horiz. 53, 59–68. doi: 10.1016/j.bushor.2009.09.003


 Karabay, Ö. (2019). Çocukların materyallere kullanım amaçlarının dışında özgün şekiller vererek yaratıcı tasarımlar ortaya koyabilme yeteneklerinin geliştirilmesi [Children except of usage purposes on materials giving special formats creating creative designs development of tales]. Dicle Üniversitesi Ziya Gökalp Eğitim Fakültesi Dergisi 36, 120–132.


 Karahisar, T. (2014). İnternette çocukları bekleyen riskler ve medya okuryazarlığı [Risks for children on the internet and media literacy]. Turkish Online J. Design, Art and Commun.–TOJDAC 4, 82–95. doi: 10.7456/10404100/007


 Karasar, N. (1999). Bilimsel araştırma yöntemi. Ankara: Nobel Yayın Dağıtım.


 Kaşıkcı, D. N., Çağıltay, K., Karakuş, T., Kurşun, E., and Ogan, C. (2014). Türkiye ve Avrupa’daki çocukların internet alışkanlıkları ve güvenli internet kullanımı [Internet habits and safe internet use of children in Turkey and Europe]. Eğitim ve Bilim 39, 230–243.


 Kemp, S. (2022). Digital report: global overview report. We are Social and Hootsuite. Available at: https://datareportal.com/reports/digital-2022-global-overview-report


 Kemp, S. (2023). Digital report: global overview report. Available at: https://datareportal.com/reports/digital-2022-global-overview-report


 Kietzmann, J. H., Hermkens, K., McCarthy, I. P., and Silvestre, B. S. (2011). Social media? Get serious! Understanding the functional building blocks of social media. Bus. Horiz. 54, 241–251. doi: 10.1016/j.bushor.2011.01.005


 Kırık, A., Arslan, A., Çetinkaya, A., and Gül, M. (2015). A quantitative research on the level of social media addiction among young people in Turkey. Int. J. Sport Culture Sci. 3, 108–122. doi: 10.14486/IntJSCS444


 Kuçlu, E. (2016). Sosyal meyda: Paravanın arkasındakiler [social media: those behind the screen]. Hece Dergisi 20, 389–394.


 Kuss, D. J., and Griffiths, M. D. (2017). Social networking sites and addiction: ten lessons learned. Int. J. Environ. Res. Public Health 14, 311–328. doi: 10.3390/ijerph14030311 

 Li, C. (2007). How consumers use social networks. For Interactive Marketing Professionals. Available at: http://www.eranium.at/blog/upload/consumers_socialmedia.pdf


 Livingstone, S., Ólafsson, K., and Staksrud, E. (2011). Social networking, age and privacy. London, UK: EU Kids Online.


 Merriam, B. S. (2013). Nitel araştırma: Desen ve uygulama için bir rehber [qualitative research: A guide to design and implementation]. Turan S. Ankara: Nobel Yayınları.


 Miles, M. B., and Huberman, A. M. (1994). An expanded sourcebook: Qualitative data analysis. California: SAGE Publications.


 Muhametjanova, G., Afacan Adanır, G., and Akmatbekova, A. (2020). Internet and social networks use habits of adolescents between ages of 10-19 in the Kyrgyz Republic. J. Child. Media 14, 173–186. doi: 10.1080/17482798.2019.1684965


 Nesi, J., Choukas-Bradley, S., and Prinstein, M. J. (2018). Transformation of adolescent peer relations in the social media context: part 1-a theoretical framework and application to dyadic peer relationships. Clin. Child. Fam. Psychol. Rev. 21, 267–294. doi: 10.1007/s10567-018-0261-x 

 Oblinger, D., and Oblinger, J. L. (2005). Educating the net generation. Washington, DC: Educause.


 Okumuş, V., and Parlar, H. (2018). Çocukların sosyal medya kullanım amaçları ve ebeveyn tutumları [Children's social media usage purposes and parent's attitudes]. Istanbul Commerce University J. Soc. Sci. 17, 357–368.


 Özdemir, Ş. (2021). Sosyal medya çağında kuşakların medya kullanım alışkanlıklarının incelenmesi [Examination of media use habits of generations in the age of social media]. İstanbul Arel Üniversitesi İletişim Çalışmaları Dergisi 9, 281–308.


 Özdenören, R. (2016). Dijital ahlak [Digital morality]. Hece Dergisi 20, 621–623.


 Özey, R. (2016). Bölgesel coğrafya serüveninde yanılgılar [misconceptions in regional geography adventure]. Marmara Coğrafya Dergisi 34, 98–106.


 Pew Research Center
. (2015). Teens, Social Media & Technology Overview 2015. Available at: https://www.pewresearch.org/internet/2015/04/09/teens-social-media-technology-2015/


 Pew Research Center
. (2022). Teens, social media and technology 2022. Available at: https://www.pewresearch.org/internet/2022/08/10/teens-social-media-and-technology-2022/


 Ravalli, M. J., and Paoloni, P. (2016). Global kids online Argentina: research study on the perceptions and habits of children and adolescents on the use of technologies, the internet and social media. UNICEF Argentina. Available at: https://eprints.lse.ac.uk/71284/


 Rideout, V. (2012). Social media, social life: how teens view their digital lives. Common Sense Media. Available at: https://www.commonsensemedia.org/sites/default/files/research/socialmediasociallife-final-061812.pdf


 Rideout, V., and Robb, M. B. (2020). The common sense census: media use by kids age zero to eight, 2020. Common Sense Media. Available at: https://www.commonsensemedia.org/sites/default/files/research/report/2020_zero_to_eight_census_final_web.pdf


 Sampasa-Kanyinga, H., and Lewis, R. F. (2015). Frequent use of social networking sites is associated with poor psychological functioning among children and adolescents. Cyberpsychol. Behav. Soc. Netw. 18, 380–385. doi: 10.1089/cyber.2015.0055 

 Sayımer, İ. (2008). Sanal ortamda halkla ilişkiler. İstanbul: Beta Yayınları.


 Seemiller, C., and Grace, M. (2016). Generation Z: educating and engaging the next generation of students. About Campus 21, 21–26. doi: 10.1002/abc.21293


 Taylan, H. H., Aydın, F., and Topal, M. (2017). Ortaokul öğrencilerinin sanal zorba olma durumlarının çeşitli değişkenler açısından incelenmesi: Sakarya ili örneği [Investigation of secondary school students' cyberbullying situations in terms of several variables: Sakarya province sample]. Online J. Technol. Addiction and Cyberbullying 4, 41–59.


 Tosyalı, H., and Sütçü, C. S. (2016). Sağlık iletişiminde sosyal medya kullanımının bireyler üzerindeki etkileri [effects of social media usage on individuals in terms of health communication]. Maltepe Üniversitesi İletişim Fakültesi Dergisi 3, 3–22.


 Treviño, T., and Morton, F. (2019). Children on social media: an exploratory study of their habits, online content consumption and brand experiences. J. Digital & Social Media Market. 7, 88–97.


 Tuğlu, B. (2017). Ortaokul öğrencilerinin sosyal medyayı kullanım amaçları ve sosyal medya kullanımlarına ilişkin tutumları [Unpublished master’s thesis]. Sakarya Üniversitesi.


 Turgut, Y. E., and Kurşun, E. (2021). Sosyal çevrenin gözünden çocukların mobil internet deneyimleri [Children’s mobile internet experiences from the perspective of the social milieu]. Atatürk Üniversitesi Kazım Karabekir Eğitim Fakültesi Dergisi 43, 145–170. doi: 10.33418/ataunikkefd.827181


 Türk Dil Kurumu (TDK) (1998). Türkçe sözlük. Ankara: Türk Dil Kurumu Yayınları.


 Türkiye İstatistik Kurumu (TÜİK) (2013). 06–15 Yaş Grubu Çocuklarda Bilişim Teknolojileri Kullanımı ve Medya, 2013. TÜİK Haber Bülteni. Available at: https://data.tuik.gov.tr/Bulten/Index?p=Use-of-Information-and-Communication-Technology-and-Media-by-Children-Aged-06-15-2013-15866


 Türkiye İstatistik Kurumu (TÜİK) (2021). Çocukların Bilgi ve İletişim Teknolojileri Kullanımı Araştırması, 2021. TÜİK Haber Bülteni. Available at: https://data.tuik.gov.tr/


 Twenge, J. M. (2017). iGen: Why today’s super-connected kids are growing up less rebellious, more tolerant, less happy—And completely unprepared for adulthood—And what that means for the rest of us. New York: Simon and Schuster.


 Ulusoy, A., and Bostancı, M. (2014). Çocuklarda sosyal medya kullanımı ve ebeveyn rolü. J. Academic Social Sci. Stud. 8, 559–572. doi: 10.9761/JASSS2233


 Üstündağ, A. (2020). Çocukların sosyal medya kullanım durumları ve sosyal medyanın çocukların duygu durumları üzerine etkisi [Children's social media usage and the effects of social media onchildren's moods]. Uluslararası Güncel Eğitim Araştırmaları Dergisi 6, 286–302.


 Yıldırım, A., and Şimşek, H. (1999). Sosyal bilimlerde nitel araştırma yöntemleri. Ankara: Seçkin Yayınevi.


 Yıldırım, A., and Şimşek, H. (2005). Sosyal bilimlerde nitel araştırma yöntemleri. Ankara: Seçkin Yayıncılık.


 Yılmaz, A. Y. (2023). Dijital ebeveynlikte çocukların izlenmesi [Monitoring children in digital parenting]. Dijital Teknolojiler ve Eğitim Dergisi 2, 47–56. doi: 10.5281/zenodo.8154930


 Yılmaz, K., and Altınkurt, Y. (2011). Göreve yeni başlayan özel dershane öğretmenlerinin kurumlarındaki çalışma koşullarına ilişkin görüşleri [the views of new teachers at private teaching institutions about working conditions]. Kuram ve Uygulamada Eğitim Bilimleri 11, 635–650.


 You, Y. Y., Yang-Huang, J., Raat, H., and Grieken, A. (2023). Factors of heavy social media use among 13-year-old adolescents on weekdays and weekends. World J. Pediatr. 19, 378–389. doi: 10.1007/s12519-023-00690-1 


Copyright
 © 2024 Elkatmış. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.

OPS/xhtml/Nav.xhtml




Contents





		Cover



		Examination of social media usage habits of generation Z



		Introduction



		Media use in childhood









		Materials and methods



		Research design



		Study group



		Data collection



		Data collection process



		Data analysis



		Trustworthiness and ethics



		Findings









		Discussion, conclusion and suggestions



		Social media usage duration



		Daily social media usage frequency



		Most used social media applications



		Purposes of social media usage



		Commenting behavior on social media



		Individuals communicated with via social media



		Communication status with social media followers









		Data availability statement



		Ethics statement



		Author contributions



		Funding



		Acknowledgments



		Conflict of interest



		Publisher’s note



		References



















OPS/images/cover.jpg
’ frontiers | Frontiers in Psychology

Examination of social media
usage habits of generation Z












OPS/images/crossmark.jpg
©

2

i

|






OPS/images/logo.jpg
, frontiers Frontiers in Psychology






OPS/images/fpsyg-15-1370823-t005.jpg
Purpose of using social media 1st preference  2nd preference  3rd preference

%
For information sharing (homework, projects, etc.) 233 3562 91 1391 50 7.64 374 57.18
To communicate with my friends 141 2155 64 978 16 244 221 33.79
To play games 130 19.87 36 550 47 718 213 3256
For the purpose of accessing information 76 1162 50 764 50 7.64 176 2691
In order to exchange ideas on the subjects I am interested in. 64 978 44 672 » 504 141 2155
To make new friends 55 840 10 152 1" 214 7 12.07
For video sharing purposes 4 672 26 397 15 229 8 12.99
For the purpose of sharing m 4 626 18 275 2 382 84 12.84
For photo sharing purposes 37 565 25 382 30 458 92 14.06
To find solutions to my daily problems 37 565 18 275 17 259 7 1101
In order to contribute to my personal development 3 519 16 244 15 229 65 9.93
“To follow the organizations I support 27 412 27 412 15 229 © 1055
In order to determine my shopping preferences 2% 397 16 244 17 259 59 9.02
To express myself 2 351 17 259 20 305 60 9.17
For instant status sharing 2 336 17 259 13 198 51 7.79

Other 40 611 9 137 14 214 (5] 963





OPS/images/fpsyg-15-1370823-t006.jpg
Commenting on content on social

media
Always
Sometimes
Rarely
Never

Total

34

106

410

654

1590

62.69





OPS/images/fpsyg-15-1370823-t003.jpg
Frequency of using social media

applications

Inever look
Less than an hour
1-2h

3-4h

5hor more

Total

175

177

195

76

31

654

268

7.1

298

16

47





OPS/images/fpsyg-15-1370823-t004.jpg
Most preferred social
media applications

YouTube
WhatsApp
Tiktok
Instagram
Facebook
Snapchat
Pinterest
Telegram
Bip
Wikipedia
Twitter
Messenger

Skype

1st preference

353

171

78

63

37

31

53.98

2615

1192

9.63

474

214

198

183

183

122

122

091

2nd preference

106

9

55

62

3
1620
1437
840
9.48
229
336
152
107
107
122
137
152

122

3rd preference

a

37

37

32

2

2

565
489
443
443
275
183
229
183
229
275

168

500
302
170
157
81
82
12

32

3
32
36

25

7645
4617
2599
24.00
1238
12,53
642
489
519
489
4.89
5.50

382





OPS/images/fpsyg-15-1370823-t007.jpg
People and groups interviewed on

social media

With my family

With my friend from school/neighborhood
With people from other cities and countries
With my new social network friends

Total

285
227
87
55

654

4358
3471
1330

841





OPS/images/fpsyg-15-1370823-t008.jpg
The state of being in contact with people

followed on social media in daily life

Tam in contact with all of them

Tam in contact with some

Tam in contact with very few of them
T'm not with any of them

Total

129

161

9%

266

654

1972

2462

1499

40.67





OPS/images/fpsyg-15-1370823-t001.jpg
Gender

Total
Place of Residence

District
City
Metropolitian City
Total

Family’s socio-

economic level
Lower income group
Middle income group
Upper income group

Total

310

344

654

289

181

654

157

463

34

47.40

52.60

44.16

2812

2.72

100

2400

70.80

520

Having a

smartphone

Yes
No
Total

Ownership of

computer/tablet
Yes
No

Total

Availability of
internet at home
Yes

No

Total

126

528

654

338

316

651

560

94

654

1927

80.73

5168

4832

85.63

1437





OPS/images/fpsyg-15-1370823-t002.jpg
Time to use social media

applications

Ido not use yet
T've been using it for less than a year
Tve been using it for a year

T've been using it for 2years

T've been using it for 3years

Tve been using it for over 4years

Total

8

63

98

67

56

4403

1253

9.64

1498

1025

857





