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One of the major challenges for edu-communication research is to analyze the
influence of social media on young and adolescent users. This article examines
the evaluation of gender inequalities — real and symbolic - in the consumption
of social networks such as YouTube and Instagram among young people. Within
the framework of a Research & Development & innovation (R&D + /) project, it
presents a discursive-theoretical analysis of how young users of social media
perceive the presence and representation of gender on social media and whether
such digital representations can be associated with an empowering gender
perspective. This study presents results from 14 focus groups (N = 83), composed
of students aged 12 to 18, drawn from three Spanish Autonomous Communities
(Catalonia, the Balearic Islands and the Basque Country). The results show that
gender issues arise in participants’ conversations, especially among female
participants, who perceive the importance of physical appearance on platforms
such as Instagram and TikTok. Female participants feel more pressure in terms of
appearance and dress compared to male participants. Among male participants
there are more expressions of self-affirmation and more mentions related to fun
and social prestige. Both male and female participants express concern about
the impact of that pressure on younger girls. The influence of social media on
self-image is more evident among female participants, who make frequent
mention of the importance of self-esteem in relation to beauty standards and
exposure to idealized body images. Notably, there were no comments by male
participants that acknowledge any influence of social media on their self-image.
The findings are in line with existing research and taken as a whole gives rise to
concern as to the gender disparities observed in the use of social media, which
do not constitute a picture of female empowerment. This research underlines
the importance of promoting a respectful and equitable environment in relation
to gender equality within digital spaces. Thus, this study provides support for the
need to develop and implement edu-communicative initiatives to foster critical
thinking around the influence of social media in this context and the evaluation
of the impact of such initiatives in future research.
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1 Introduction

One of the major challenges for research in edu-communication
- a term used in the field of Communication (Orozco, 1997, 2010;
Kaplin, 2013) and which UNESCO defined in 2002 as teaching and
critical learning about the media - and its dissemination to the wider
community is to analyze the influence of social media on young users.
Prior research has indicated the significant impact of social media on
identity development (Ahn, 2011; Valkenburg and Peter, 2011; boyd,
2014; Baym, 2018; van Eldik et al., 2019). Social media such as
YouTube and Instagram are considered privileged spaces for the
construction and (self-)representation of youth identity (Cover, 2012;
Thumim and Enli, 2012; boyd, 2014), and allow for parasocial
relationships with influencers (Rihl and Wegenerpp, 2017; Ferchaud
et al, 2018; Rasmussen, 2018), who may act as role models
(Westenberg, 2016). As studies in Spain and internationally show,
adolescents are now heavy users of social media use, especially
YouTube and Instagram (Rios Hernandez et al., 2022; TAB, 2023).
Here, however, we are concerned with the extent to which this
scenario of hyperconnectivity favors or impedes the (co-)responsibility
of the new generations for gender equality in the digital media space,
as new moral subjects - active audiences (Ruiz, 2015). That
responsibility is linked to the concept of participation that we take up
here from the perspective of the complexity and ambivalences that its
practice requires (Jenkins and Carpentier, 2013), so as to overcome
the magical or cosmetic roles often assigned to that have often been
attributed to the participatory activity of audiences (Bergillos, 2019).

As is well known, digital platforms are part of the societal and
media discourse that constitutes and shapes collective imaginaries,
including representations of gender. Since the 1970s, the incorporation
of gender into research approaches has highlighted stereotypical
representations of men and women (Bernardez, 2015) that lead people
to internalize inequality in ways that even today continue to hinder
the development of fairer societies.

Progress toward equality and women’s empowerment has been
marked by a number of milestones on a global scale, such as the
Fourth World Conference on Women in Beijing in 1995. Within the
European Union there has been progress at a political level such as the
Charter of Fundamental Rights, the creation of the European Institute
for Gender Equality and the issue of the Gender Equality Strategy by
the European Commission (Garcia-Ruiz et al., 2014). In fact, gender
equality and empowering all women and girls is one of the UN’s 17
Sustainable Development Goals and is integral to every facet of
inclusive, sustainable development. As stated by UN Women (2023),
there is an urgent need to identify and eliminate all forms of
discrimination against women and girls, in both the public and the
private sphere. In Spain, it is a cause for concern that the progress
made in bridging the gender gap since 2006 (IME, 2023) will come
under threat between 2021 and 2023 (Statista, 2023), at the same time
as the country is seeing growing anti-feminism and denial of gender
violence among adolescent males (Boneta-Sadaba et al., 2023).

In the digital space, the rise in hate speech aimed at feminist
principles or directly against women, has been noted, as shown by
different assessments of the internet and social media (EIU, 2021;
Tortajada and Vera, 2021). Several studies show how users of social
media tend to coalesce around highly polarized positions driven by
partisan differences in the framing of discourse (Demszky et al., 2019).
As Diepeveen (2024, p. 5) points out, “over the past ten years, online
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spaces with content that rejects feminism and gender equality and
promotes male supremacy — sometimes termed the “manosphere”
(Marwick and Caplan, 2018; Kimeu, 2023) have become increasingly
prevalent” Some authors (Medina and Talarn, 2020, pp. 494-495)
observe the spread of a neo-liberal feminism among young men and
women, “the belief that the acceptance of rigid patterns of an idealized
femininity is, in fact, an exercise of free and determined will” Among
the risks of social media consumption among young people, the
impact of esthetic standards from the world of fashion and the
persistence of stereotyped roles are highlighted (Fernandez-de-
Arroyabe-Olaortua et al., 2018). Nevertheless, there are other more
encouraging developments. The notoriety of popular feminism
(Banet-Weiser, 2018) seems to have influenced the digital imaginary
around the construction of gender, giving rise to more diverse and
inclusive representations that partially invalidate postfeminist theses
(Caballero-Gélvez et al, 2017; Keller and Ryan, 2018). The
opportunities that the consumption of digital sources can offer
compared to the use of other media are said to include less divergence
in the roles assigned to males and females (Feijoo and Garcia-
Gonzdlez, 2017). In Spain, according to the Youth Report (Injuve,
2021), young people have an interest in gender inequality, very
possibly in consequence of having been socialized in an environment
in which the most actively advocated social issues were associated
with feminism (Pena-Fernandez et al,, 2023).

In order to understand the evidence on whether, how and to what
extent social media affect gender norms among adolescents, in 2023
the ODI (Diepeveen, 2024) conducted a targeted review of empirical
studies published since 2015, focusing on publications in English,
Spanish, French and German on adolescent boys. Included in the
review were 51 studies on social media platforms with public-facing
content, such as Instagram and YouTube. The evidence was diverse.
As Diepeveen (2024) summarizes, many of the quantitative studies
explored correlations and tended to assume that the direction of
influence went from social media platforms to gender norms and
attitudes, rather than vice versa or in both directions. Qualitative
studies provided a useful corrective, revealing the many ways in which
adolescents use social media and select and produce online content in
function of their pre-existing interests and attitudes.

Our article provides qualitative research that captures the subtle
and sometimes contradictory comments of adolescents themselves
about what they perceive social media to be and, in turn, what it is that
social media entrench or undermine.

For all these reasons, it appears to us appropriate to address the
discourse of adolescents from a gender perspective, in order to
determine whether they take gender differences into account in their
assessments of social media such as YouTube and Instagram and
whether they make any link between those differences and forms of
power and discrimination (EIGE, 2023). The gender perspective is (or
should be) understood, consequently, as a consubstantial element of
the (trans)media education or literacy of digital generations, in line
with the understanding of those terms and the importance attributed
to them by various authors (Garcia-Ruiz and Pérez-Escoda, 2019;
Balladares-Burgos and Jaramillo-Baquerizo, 2022) and international
organizations and initiatives such as Unesco, the Agenda 2030 action
plan and Unicef. Spaces for reflection, debate and content creation
from a feminist perspective can be created for young girls and
adolescent women and their male peers through such media
empowerment (Tornay-Marquez, 2019).
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2 Gender perspective and transmedia
education

Despite the theoretical nuances between their conceptual
frameworks, edu-communication and transmedia education or
transmedia literacy can be understood as convergent approaches from
the perspectives of education and communication, respectively, to the
growing interrelation between media, communication and education
in different stages of the lives of children, adolescents and young
adults. Both theoretical frameworks aim to encourage and facilitate
critical reflection and empowerment of users of media, information,
and communication technology.

The concept of media literacy has been approached from different
perspectives and has evolved as digital and virtual technology has
developed. As Rios Hernandez et al. (2022) point out, in today’s digital
ecosystem audiences have a more active role, generating a relationship
of dialog between different media and their users. Thus, Scolari (2018)
posits the term transmedia literacy to reflect contemporary reality:
such literacy consists not only in critical analysis of content, but also
in treating consumers of media as active subjects in the digital world,
with increasingly sophisticated interpretative and creative skills.

In relation to the media literacy of young people, we are in
agreement with theoretical stances that reject simplistic solutions or
hypodermic’ processes (Bragg et al., 2011). Zimmerman (2000)
expands this holistic approach by emphasizing the positive aspects of
human behavior (including identification and capacity building) that
accompany “the analysis of the influence of the environment rather
than blaming the victims” (Silva and Martinez, 2004, p. 2).

Several formulations have been proposed of the competencies and
indicators that make up (trans)media literacy. For example, the
dimensions of media competence put forward by Ferrés and Piscitelli
(2012): language, technology, processes of interaction, processes of
production and dissemination, ideology, and values and esthetics.
Similarly, Scolari (2018) posits the following transmedia competencies:
production, management, performative, media and technology,
narrative and esthetics, risk prevention, and ideologies and ethics.

Our principal interest resides in the competencies that can
be seen as making up a journey, since such a journey can bring
together the notion of transmedia education - alert to new
technological and social realities — with empowerment as a process
(Montero, 2003). That is so not only because it is a non-linear model
of change (Kabeer, 1999), but also because it is in itself a double
process: individual, as the acquisition of greater autonomy, and
collective, “with the aim of achieving a fair and egalitarian society,
especially in terms of relations between men and women” (Charlier
and Caubergs, 2007, p. 6).

Making a link between media literacy and the concept of
empowerment raises the issue of the role of men’s and women’s
involvement and participation in the digital environment. In
academic works, different studies (Tufecki, 2017; Dussel et al., 2021)
discuss the contradictions of the new conditions of popular
participation in the digital world. While some authors observe that
more gender differences have been found in the offline world, in the
“real” life of young people (Renau et al., 2012), others continue to
focus on the risks presented by beauty standards and the persistence
of stereotypical female roles (Fernandez-de-Arroyabe-Olaortua et al.,
2018; Santos et al., 2022) and stereotypical gender roles in general
(Ringrose et al., 2013; Van Oosten et al., 2017). In other words, there
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may be inequalities in media access and representation that reflect
differences in digital participation. We want to determine whether
any such inequalities are found among adolescents and young adults:
a particularly important stage in the journey of edu-communication
and transmedia literacy development.

Previous studies on social media and young people point out that,
beyond the interests of each individual, the self-perception of the skills
and competencies needed to manage cyberspace is different between
males and females, with males more positive (Siddiq and Scherer,
2019; Estanyol et al., 2023). However, there are also studies that point
to the influence of sexist stereotypes that can sentence one of the
genders to a position of inequality in the “onlife reality’, a term used
by Floridi (2015, p. 1) to refer to a hyperconnected reality in which
online and offline realities are in practice inseparable [cited by Serrate-
Gonziélez et al. (2023)].

Specifically, we are interested in the perceptions conveyed by male
and female participants of their experience on YouTube and Instagram
around gender identity in the representations and discourses in these
media. To that end, our research questions can be summarized as
two questions:

RQI. How do young users of social media such as YouTube and

Instagram of either sex see the presence and representation of
gender on social media?

RQ2. Is it possible to say that the way they see gender on social

media is empowering for them?

3 Materials and methods
3.1 Participants

An exploratory qualitative study was carried out using focus
groups (FG) with adolescents aged 12 to 18 in the Autonomous
Communities of Catalonia, the Basque Country and the Balearic
Islands in Spain according to a criterion of convenience, in light of the
location of the three universities participating in the project. The
selection of the sample responds to age criteria, to cover the three
stages of adolescence (UNICEF, 2024): early or initial adolescence
(10-13years), middle adolescence (14-16) and late or post-
adolescence (17 up to as late as 21 years of age), in three geographic
areas, and to a criterion of convenience in the selection of the three
Autonomous Communities, corresponding in which the three
participating universities are located (anonymized). The sample was
selected with the help of the educational settings that had participated
in a previous questionnaire (Aran-Ramspott et al., 2022) using two
filter criteria:

- age of the participants: three categories according to stage of
education, first year of Compulsory Secondary Education
(approximately 12years of age); fourth year of Compulsory
Secondary Education (15-16 years old) and first year university
students (18-20years old) following Communication and
Education courses most closely related to Media literacy at each
of the three participating universities.
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- gender balance.

Finally, in late 2021 and early 2022, 14 FGs were held, involving a
total of to 76 students (37 male, 39 female): five FGs of first year of
Compulsory Secondary Education, five FGs of fourth year of
Compulsory Secondary Education and four FGs of first year
university students.

3.1.1 Procedure

The focus groups were designed with semi-structured
prepared questions and topics and were conducted and audio-
recorded in the settings with the consent of the parents or
guardians of participants under 18 and of the students themselves.
The open-ended script is based on the prior literature review
(Buckingham, 2008; Ferrés and Piscitelli, 2012; boyd, 2014; Gill,
2017; Aran-Ramspott et al., 2018, 2022; Scolari, 2018), the method
(Barbour, 2007) and the objectives of the study. The script, which
was intended to be flexible as this was an exploratory analysis,
initially canvassed general categories related to the participants’
views of social media, their preferences and motives for
consuming social media; types of functions and uses made;
characteristics of preferred YouTubers and Instagrammers; and
specifically, toward the participants’ identification and perception
of (trans)media competencies in Ideology and Ethics [Aran-
Ramspott etal, 2024; based mainly on Ferrés and Piscitelli (2012)
and Scolari (2018)]. These competencies can be summarized as
the ability to detect and critically analyze representations of
stereotypes related to gender, or sexual and gender orientation,
among other things, and the ethical and social implications related
to processes of emotional identification, manipulation or
invisibility of certain groups, including women. Gill (2017)
particularly allows us to review notions seen in contemporary
culture as “postfeminism” which currently operates as a kind of
gender neoliberalism (“cultivation of the “right” dispositions to
survive in neoliberal society: confidence, resilience and
self-confidence”).

The open-ended script design facilitated the coding of categories;
new categories emerged from participants’ comments. First, the
literal comments (in sentences or phrases) related to the priority
dimensions of the script were independently analyzed by each
researcher. Second, they were cross-checked within the team to refine
and validate the coding in successive sessions (Bryman, 2012), taking
into account their nature and importance, and in light of their
frequency, occurrence and repetition. In order to gather data on
participants’ gender perspectives, the relevant interventions were
taken to be those in which an informant reflected their personal
gender perspective in the discourse in relation to social media.
We analyzed co-occurrence with the type of social media, content,
reasons for use, references to influencers, (trans)media competence
and characteristics of the remarks by age and gender (in function of
how each participant introduced themselves). The location variable
proved not to be significant in the focus groups. Coding shows the
FG number _age gender (F: Female/M: Male, the numbers show
order of intervention where there is more than one participant of a
given gender).

The research was approved by the Ethics Committee of
University Ramén LLull University, Barcelona, which confirmed
that participation was voluntary and anonymous, the confidentiality
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of the participants’ data, the collection of permissions and informed
consents. This research was overseen and monitored by the public
body that financed the research project.

4 Results

The most relevant results directly related to the research questions
for the study are presented below. First, we show distribution by
gender and age of the total number of comments by participants in the
FGs in relation to gender perspective in their discourse in relation to
social media (Figure 1), so as to show the origin of each remark.
Figure 2 shows principal co-occurrences of the gender perspective in
the discourse in relation to the dimensions set out in the materials and
method section.

Explicit mentions of gender perspective have been broken down
by gender of the participants. As can be seen in Figure 1, female
participants made almost 70% of the total number of comments. By
age, the gender perspective is mentioned progressively more at older
ages: 27.7% among 12-13year-old participants (1st year of
Compulsory Secondary Education), 33.8% in 15-16year-olds (4th
year of Compulsory Secondary Education) and 38% among
18-19year-olds (first-year university students).

Figure 2 shows not only how female participants comment
materially more on the gender perspective, but also how the
information from the focus groups identifies the dimensions that
students consider more important. Thus, dimensions related to the
type of social media, the type of content, the definition of influencer,
(trans)media skills and age are more salient in participants’ discourse.
Further detail is provided in the following paragraphs.

4.1 Participants’ perception of gender
perspective by type of social media

The analysis of the perceptions of adolescents and young people
of gender on social media shows that most comments concern
Instagram (23%), TikTok (20%), and YouTube (17%). TikTok was
spontaneously mentioned by participants. In terms of gender, females
make more mentions than males, and refer to Instagram, TikTok and
YouTube in descending order.

But what is the discourse of young people as revealed by these
comments about social media? In relation to Instagram, TikTok and
YouTube, the significance attributed to personal appearance is what is
most commented on. The obsession with physical appearance is
expressed in terms of self-representation, whereby appearance
contributes to identity in terms of approximation to esthetic ideals and
beauty standards:

“Lots of girls who go on TikTok may be affected by seeing
influencers who look perfect, at least at first, and then they may
look at other bodies and that may lower their self-esteem”
(G9_12-13_F).

The same is true of the sexualization of physical appearance,
which participants refer to, directly or indirectly, in relation to the
bodies of girls and women. Instagram is perceived to be somewhere
where females can more readily take a leading role.
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Content consumed_BEAUTY/FASHION
Content consumed_VIDEOGAMES

Media Literacy_ IDEOLOGY and STRICNESS

Gender_FEMALE

FIGURE 2

69%
42%
38%
34%
28%
Female Male 12-13years  15-16years  18-19 years
FIGURE 1

Distribution by gender and age of comments concerning gender perspective.
Gender_MALE
Social network_INSTAGRAM
Social network_TIKTOK

Social network_YOUTUBE GENDER PERSPECTIVE
IN THE DISCOURSE

Principal co-occurrences of the gender perspective by dimension (Sankey Diagram).

“Boys are more popular on YouTube and on Instagram it’s women,
perhaps girls’ content seems more attractive, not only because it is
more or less sexualized, which depends, but because on Instagram
you have to be really careful, you have to know what photo to take,
how, what lighting, see how you tell the story, whether you post it
this way or that way, and girls take greater care over those details,
and so they are more popular” (G14_15-16_F).

Females make almost twice as many comments about the
importance of body image as males (21 and 13 quotes, respectively):

“I think as girls we expose ourselves more” (G4_18-19_F).

In turn, they are more affected by beauty standards, including the
risk of developing an eating disorder.

“[Referring to the influencer Marina Yers]... but to say that after
eating, being sick is good for you... That can lead to illness in 12-year-
old girls” (G2_15-16_F).

Frontiers in Psychology 05

On the other hand, there are female participants who demand
parity with males in relation to the display of the body on the social
media, with comments that identify contradictions inherent to post-
feminist discourses (Gill, 2017), by presenting as a personal choice
what others might see as the internalization of objectification or sexual
neoliberalism (de Miguel, 2015).

“TikTok also does a lot of harm, for example if any of the three
of us posts a video of us wearing a top or bikini, TikTok
unpublishes it, it does not let us post it, but the guys can post
videos in their underwear or shirtless, and TikToK’s algorithm
does not say anything to them. We are super censored
(G10_15-16_F).

- -And on Instagram even more so (G10_15-16_M).
- No (G10_15-16_F2).
- More on Instagram than TikTok (G10_15-16_M).
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- I posted a video in trackies and T-shirt and they censored it”
(G10_15-16_F3).

YouTube is seen as a social media platform on which people can
find less invasive spaces and activities supportive of the manifest need
to improve self-esteem and build a more empowered attitude. On two
separate occasions, 12-year-old girls explicitly mention an empowering
movement, “Love in positive” and, from a feminist perspective,
“Me too”

“I have watched a YouTuber who I think is a good influence,
there are a lot of people now who say they feel insecure
because of their body, but this influencer was about “Love in
positive,” love yourself as you are, and I think that a very good
thing about social media is people like that who are trying to
confident”

boost your self-esteem, make

(G11_12-13_F).

you feel

Self-confidence, related to satisfaction with a person’s own body,
is shown on social media through the control of image, posture, and
esthetics. Young people subject themselves to those mechanisms
depending on what is trending. No comments were collected, however,
in which male participants acknowledge the influence of social media
on their image. In contrast to females, their attitude appears distanced
or rebellious.

“I like to be happy, and fashion is the last thing that interests me,
for example, if everyone is wearing Nike, I'll still wear Adidas (...)
I'm fine with my 80s hairstyle” (G10_15-16_M).

4.2 Participants’ perception of gender
perspective by type of content consumed

Generally speaking, the discourse of both male and female
participants shows that the content consumed is highly gender specific.

“Do boys and girls follow the same things at this age? (Moderator
1,Gl_12-13).

- No (G1_12-13_F&M).

- Some things Yes and some things No (G1_12-13_F).

- Sometimes maybe, what we have most in common is series,
films...(G1_12-13_F2).

- Him and me do not share any content, he’s more into sports and
I’'m more into languages, travel...” (G1_12-13_F).

Comments about entertainment in terms of watching series and
films come equally from male and female participants. There are
differences in which types of content are most frequently mentioned:
Beauty/fashion and Videogames. Dance is only commented on by
male participants (“usually the dances on TikTok are by girls”), in
contrast to current affairs. This confirms earlier results on gender
specific preferences for content types (Fernindez-de-Arroyabe-
Olaortua et al., 2018; Garcia-Jiménez et al, 2021), and about
motivation, where boys and young men express a preference for
entertainment (Lozano-Blasco et al, 2023). In this study,
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entertainment and strengthening friendships are positively rated by
both genders. For example:

“(On Youtube), but I think my friends are more on Instagram,
they make stories and I see what happened to them during the
day, we talk and you can also go to the entertainment area...”
(G11_12-13_M).

4.3 Participants’ perception of gender
perspective by influencer

Basque streamer Ibai Llanos is most recognized for his positivity
- acknowledging his personal and financial interests — and for his
friendly personality. Consequently, he is the influencer who has the
most followers, both male and female.

“And we are talking about YouTube, Instagram and TikTok,
which are, like, social media, at the end of the day kids are
searching for tutorials on how to play Minecraft, they are
searching Ibai, because a lot of boys, and some girls of course,
are obsessed with Ibai. I see Ibai as everything, super-
responsible and very incisive. There are many others who aren't,
but Ibai just is. At the end of the day, if you upload content,
you are going to influence those children through that content”
(G6_18-19_M).

The participants associate the term influencer more with
women who are successful on social media (Dulceida and Paula
Gonu, two Catalan bloggers seen as celebrities, clearly figure in
that role in the comments). The association between girl or woman
and influencer is much more apparent as perceived by the
participants, and is attributed to fame (celebrities, It Girls) and to
so-called posing, which does not seem to apply to boys or
young men.

“There are also influencers, boys, (...) but I have not seen a boy
say he is an influencer, or that he uploads that type of content”
(G6_18-19_F).

Some girls, especially older girls, explicitly express pleasure in
displaying themselves, in line with the style of some influencers.
For instance:

“I really like influencers, seeing how they dress, to keep up to date
with fashion and I also really like to display my life, especially for
the people around me to see what I do, I like them knowing about
it” (G4_18-19_F).

At the opposite end of the spectrum to popular influencers,
there is universal criticism of Naim Darrechi, a TikToker from
Mallorca, known for his controversial sexist remarks, which have
even led him to be accused of seeking to justify rape and
sexual abuse.

“He is a sexist and has done a lot of bad shit” (G7_15-16_ M).
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“There are people who follow him and the worst thing is that he’s
proud of what he says and even has a lot of followers”
(G2_15-16_F).

4.4 Participants’ perception of gender
perspective by transmedia competence

The vast majority of comments linking the gender perspective
to transmedia competencies (Scolari, 2018) refer to the dimension
of Ideology and Rigorousness, which by definition includes
stereotyping, emotional identification mechanisms and
recognition of manipulation (e.g., fakes). Comments, especially
from female participants, reflect participants’ awareness of the
need to (self-)regulate their media diet and of the risk of
becoming addicted, even though a number of participants,
particularly younger participants, explicitly state that they have

been given cybersafety training at school.

“Right, I think it’s the typical thing that you say to everyone
“Instagram is bad, do not be on it so much”, but I know that
there are things that you cannot watch and I do not watch
them, but my parents aren’t on my case the whole time”
(G1_12-13_F).

The rest of the (trans)media competencies identifiable in the
discourse of the young participants from a gender perspective were
only commented on by the female participants. In descending order,
comments fall under Language and Esthetics, Technology, and
Production and Dissemination, where female participants comment
on aspects such as the algorithm used.

“It’s that TikTok gets you addicted, you say you are going to watch
it for 5 min and then a whole day goes by (...) with Instagram it’s
harder to get addicted, because on TikTok you scroll down and
more and more videos come up, and on Instagram there’s a
moment when there’s nothing else to see” (G1_12-13_F2).

4.5 Participants’ perception of gender
perspective by age

In the results, the gender perspective also appears to be related to
age, expressed as a concern for children.

“There are a lot of 11 and 12-year-old girls (...) most of them
are girls (...) who join a fan club, whatever. And they do not
stop to think what nonsense the people are talking. And I think
so much freedom has been given to those content creators that
they think they have the right to publish whatever they want,
without thinking that their fame is due to people who aren’t
mature enough to think and weigh opinions, and to see what’s
right (...) your followers are at an age when if you tell them
something, they’ll believe you, it’s like you are indoctrinating
them, they are so young that they’ll believe anything you say”
(G10_15-16_M).
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5 Discussion and conclusions

The presence and use of social media by young people requires a
debate in wider society and the academic community around the
opportunities and risks that social media present in the construction
of young people’s identities. Of particular importance is the analysis
of the gender perspective that emerges in the context of digital
empowerment, since it reflects the expression by young people of
differing levels of awareness of their responsibility for progress toward
a just society, free (among other things) of gender-based prejudice
and inequality.

In relation to the first research question, whether young people of
both sexes consider gender in their assessments of social media - such
as YouTube and Instagram -, the results show that it is principally
females who refer to gender in their comments. They associate gender
with the importance of image and appearances on social media,
principally on Instagram and TikTok. Our results are partially
consistent with a focus group study with 15 to 19-year-old teenagers
in Finland (N =35) and provided understanding of the important role
of commercial social media in young people’s consumption styles.
While in the Finnish study boys appeared more materialistic and
interested in luxury and sustainable consumption seemed to be a more
“girly” thing (Wilska et al., 2023), in our research boys do not
acknowledge the influence of social media on their image. Female
participants perceive that they are more exposed and under greater
pressure than boys and young men, a perception also reflected in the
comments of male participants. They also associate that pressure
mostly with fashion and, to a lesser extent, with trends in consumer
or capitalist society. Among male participants, there are more
expressions of self-assertion and self-judgment. Both genders express
concern about the effects of this body-image pressure on young girls.
There is no mention of other possible gender identities beyond male
and female (non-binary, gender-fluid...).

The obsession with image as a way of making visible the selfis part
of a generational culture of appearance and public approval
(Guardiola, 2018), which is acknowledged with critical reflection by
both male and female participants. Sexualization is associated with
certain influencers.

In relation to the second research question, whether the
perception of male and female social media users can be seen as
empowering for them, most of the positive comments from both
genders in discourse concerning YouTube and Instagram refer to
entertainment and the strengthening of friendships and the sense of
belonging to a peer group. This feeling of belonging, which is
reinforced by influencers, can be recognized in a small-scale
qualitative research work in Germany: adolescents are often
particularly attracted to influencers they believe themselves to have
things in common with, such as around gender/sex, hobbies, and
geographical location [Bamberger et al., 2022, cited in Pérez-Torres
etal. (2018), Diepeveen (2024)].

The results allow us to identify comments that include some
sensitizing concepts (Gill, 2017) articulated around the construction
of gender on social media, such as comments on the “Me too”
movement. However, as noted, the importance of image is mentioned
to a greater extent by female participants and in relation to material
on social media directed at girls and women, while male participants
particularly mention having fun and success or social status. Explicit
references to self-esteem are also more common among female
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participants, especially among young girls, in the form of concern
about low self-esteem due to the influence of ideal bodies, as often
displayed by influencers. In fact, there are no comments from male
participants that acknowledge the influence of social media on their
self-image, rather the reverse. This may suggest less external oversight
and greater self-confidence than among female participants. The
spontaneous expressions of such views may reflect the internalization
of personal empowerment among male participants.

On the other hand, some of the youngest girls (aged 13-14) demand
fairer treatment on social media and that demand is based on the
rejection of censorship of their bodies by social media platforms. As
Caballero-Gdlvez et al. (2017) point out, we can reconcile the apparent
paradox of freedom of choice and the forcefully expressed demands of
young girls for the recognition of an (idealized) image rather than gender
equality. In relation to the characteristics of postfeminist discourse (Gill,
2017), we saw this emphasis on bodily self-monitoring, especially among
female participants, related to the management of the individual’s own
image and perceived sexualization in some representations.

The contribution of this study is to attend to the voices of
adolescents and young people, providing them with a platform to
express their views freely in focus groups. This approach offers valuable
insights into their perceptions and experiences with social media and
gender. Focusing on young people’s perception of gender issues on
social media is a critical additional layer in the discussion around the
potential consequences for young adults and adolescents of content,
use and engagement in social media. For adolescents, social media
constitute a new arena in which they can express themselves and
explore, but they are also to a significant forum for the dissemination
of certain beauty standards that may represent a risk to adolescents in
relation to their body image (Arab and Diaz, 2015; Segovia Aguilar
et al., 2016; Malo-Cerrato et al., 2018; Shah et al., 2019). One can find
on social media content related to the human body that may influence
adolescents and cause them to obsess about their appearance and the
photos that they post (Goodyear, 2020). In that sense, the risk resides
in interiorization of such messages, especially by girls, which may have
significant repercussions on their body image and mental health
(Fredrickson and Roberts, 1997; Karsay et al., 2018). Given differences
in gender roles and societal pressure, there is a need to display an image
that society considers acceptable. In that sense, social media and mass
communication media play a fundamental role in objectification, and
may have a significant impact on self-esteem, self-image, body
positivity and psychological wellbeing (Aydm and San, 2011; Shah
etal., 2019). In short, this research shows how the digital empowerment
of young people is constructed through the dominant paradigm of
image in its presence and representation on social media.

However, from a gender perspective, female participants perceive the
negative dimension of this (false) empowerment more than males.
Across social media platforms, as also noted by Scharrer et al. (2023), our
results show that YouTube is perceived to give more equal prominence
to the genders and to have more balanced activities and content suitable
for each gender relative to Instagram and Tiktok. In our results, the
impression predominates that YouTube is where males contribute more
content. On Instagram, on the other hand, the importance of body image
is clearly recognized by young people, especially females, in consequence
of the centrality of (self-)image on Instagram, which in turn reflects the
logic of today’s society of (hyper) visibility (Imbert, 2004).

Finally, we have identified tensions that could even be seen as
contradictions in the perceptions of young users of social media, in
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relation to life offline. The blurring of the boundaries between
intimacy and extimacy may be a cause for more hope than might
appear: Sabich and Steinberg (2017) believe that, although the
discourse of YouTubers is trapped in a consumer culture, those online
spaces for interaction allow the construction of symbolic bonds of
belonging, that are particularly propitious for young people.

“The evidence indicates there is not a simple cause and effect
relationship between social media use and (harmful) gender attitudes”
(Diepeveen, 2024, p. 9). Part of the context for our research is the fact
that the relationship between use of social media and gender equality
is not simple and involves at least three different elements: personal
experience and social context, i.e., individual perceptions; platform
design, and online experience, especially the types of relationship built
with social media (Diepeveen, 2024). Our study highlights different
aspects in relation to those different elements, based on the
perceptions of our young participants. The limitations of our study
include that the sample was drawn from a specific geographic area and
culture in Spain. Some prior research in Spain (e.g., Garcia-Jiménez
etal, 2021; Herrero-Curiel and La-Rosa, 2022; Serrate-Gonzalez et al.,
2023) studied the behavior of adolescents on social media in general,
“but so far as we have been able to confirm there has been no research
looking at their preferences in relation to the content generated
specifically by their favorite influencers” (Martin-Cardaba et al., 2024,
p- 83). Another limitation is that the study coincided with the
Covid-19 pandemic. This exceptionality meant that the importance of
social media was increasing (Wilska et al., 2023).

The results of our research are consistent with other works in
expressing concern about gender differences that go beyond
differences in degree of participation and topics engaged with on
social media. Our data align with findings in Europe [EU Kids online
2020 in Smahel et al. (2020)] that show that the digital gender divide
does not reflect a significant difference among European youth in
terms of access. It rather betokens prevalent differences in the
modalities of use and consequently in the skills deployed (Masanet
etal., 2021). Processes of socialization reflect the structural inequality
fostered by, among other agents, the media system itself. That seems
to be a persisting historical issue rather than a contemporary anomaly
and entails a so-called cognitive cost for the most disadvantaged,
including women (Benesch, 2012).

From a developmental perspective, here we take up Kabeer's (1999)
idea of trajectory, describing a notion of transmedia education that
engages with new technologies and social realities, with empowerment
as an individual process leading to greater autonomy and capacity to
make life choices; and as a collective process of the development of a
group’s capacity to drive social change so as to create a just, fair society,
particularly in terms of relationships between men and women (Charlier
and Caubergs, 2007, p. 6). In other words, empowerment here means
achieving not power over but power to, power with and power within,
as described by those authors (Charlier and Caubergs, 2007, p. 10).

The fact that the study’s sample was drawn from three
Autonomous Communities increases the diversity of perspectives and
enriches the data collected. While it limits the extent to which the
findings can be generalized to other cultural or geographical contexts,
it opens avenues for future research.

Despite the limitations of extrapolating qualitative data to
adolescents and young people in Spain more widely, this study allows
us to hear the participants and so develop greater understanding of
digital empowerment from an edu-communication and gender

frontiersin.org


https://doi.org/10.3389/fpsyg.2024.1375983
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org

Aran-Ramspott et al.

perspective. The interpretation of the results points to the need for
transmedia education that promotes reflection and critical production
among adolescents and young people, specifically from the perspective
of their as-yet only partially constructed identities that pays greater
heed to the importance of aspects of their lives beyond conventional
ideas of physical beauty. In that area, users need to become more
aware of the influence of social media in the construction of notions
of gender and to develop their capacity to engage critically with such
notions in both formal and informal settings. That will enable them to
engage with postfeminist perspectives in the context of the dominant
values of today’s neoliberal society (Medina, 2021), particularly as
concerns the internalization of rigid beauty standards in relation to
the bodies of women and girls especially, through (for example)
programs to make people more aware of their own stereotyped beliefs
around gender (Panerati et al., 2023). The journey is for both boys and
girls, men and women, toward greater empowerment of women and
girls and a respectful, fair system that embraces diversity.

Although this study acknowledges gender disparities in social media,
to delve deeply into the potential causes or solutions would strengthen
the impact of future works. The evolving nature of social media platforms
and research with “big data” in the field of perceptions and sexist content
is still limited, not only because of the role of algorithms, but also because
of aspects such as pseudonymization (Lozano-Blasco et al., 2023) or
because of adolescents own search for an ideal representation of
themselves (Stockdale and Coyne, 2020). Moreover, adding a comparative
analysis with older age groups or with data from other countries could
offer a broader perspective on how these perceptions might vary across
different demographics or cultural contexts.

Based on our findings, we provide specific considerations for
educators, policymakers, and social media platforms on how to address
the identified issues. Furthermore, future works should develop,
implement and evaluate edu-communicative and media education
initiatives to develop critical reflection on the influence of social media,
given that the results of this study underline the importance of a
respectful and equitable environment in relation to gender equality in
digital spaces, which helps to implement educational measures for
working with esthetic and erotic body image (Pires et al., 2021), to
develop self-awareness and self-regulation (Mirgos et al., 2023) and to
deepen protective factors against the risks online (Ramos-Soler et al,
2018). Along those lines, the sessions focused on the responsible
critical use of the Internet and digital devices for adolescents aged
13-15 developed by Cuervo et al. (2022a), and aged 12-17 by Medrano
et al. (2019) and Cuervo et al. (2022b); the classes put forward by
Mirgos et al. (2023) around hate speech, privacy, digital intoxication,
and perceived values on social media; the digital interactive tool to
develop and assess the media competence of European students aged
14-18 (Ferrés et al., 2022); the worksheets in Scolari (2018); and the
use of Service Learning proposed by Villacampa et al. (2020) for
collaboration to eradicate gender violence through online behaviors
deserve special attention. Moreover, we consider that in this process
both teachers and families should be involved together with students,
to educate in the ethical and responsible use of social networks, for
example using the guides developed by Martinez Ten (2021).

As discussed above, future works should address the role of
digital platforms in highlighting stereotypical representations of
men and women (Bernardez, 2015) could lead people to
internalize inequality, due that evolving nature of social media
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platforms and research with “big data” in the field of perceptions
and sexist content is still limited.

Policy makers should consider the importance of promoting a
respectful and equitable environment in relation to gender equality
within digital spaces, in order to provide support for the need to
develop and implement edu-communicative initiatives to foster
critical thinking around the influence of social media in this context
and the evaluation of the impact of such initiatives in future research.

Data availability statement

The anonymised raw data supporting the conclusions of this
article will be made available by the authors, without undue reservation.

Ethics statement

The studies involving humans were approved by the Research
Ethics Committee of the project’s coordinating University (Blanquerna
School of Communication and International Relations, Ramon Llull
University, Barcelona, Spain). The studies were conducted in accordance
with laws applying throughout Spain and locally to the research
institutions and the requirements of those institutions. Written
informed consent for participation in this study was provided by the
participants and/or their legal guardians/next of kin. Online written
and paper written informed consent was obtained from the
individual(s) and/or participants’ legal guardians/next of kin for the
publication of any potentially identifiable data included in this article.

Author contributions

SA-R: Writing - review & editing, Writing — original draft. OK-A:
Writing - review & editing, Writing - original draft. [E-A: Writing -
review & editing, Writing — original draft. AM-I: Writing - review &
editing, Writing - original draft. IB-G: Writing - review & editing,
Writing - original draft.

Funding

The author(s) declare that financial support was received for the
research, authorship, and/or publication of this article. The research
reported in this article has been financed with public funds from the
National Plan financed by the Spanish State Research Agency, Project
Reference/AEI/10.13039/501100011033.
and Innovation.

Ministry of Science

Conflict of interest

The authors declare that there are no commercial or financial
relationships connected with this research that could be constitute a
conflict of interest.

frontiersin.org


https://doi.org/10.3389/fpsyg.2024.1375983
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org

Aran-Ramspott et al.

Publisher's note

All claims expressed in this article are solely those of the
authors and do not necessarily represent those of their affiliated

References

Ahn, J. (2011). The effect of social network sites on adolescents” social and academic
development: current theories and controversies. J. Am. Soc. Inf. Sci. Technol. 62,
1435-1445. doi: 10.1002/asi.21540

Arab, L. E., and Diaz, G. A. (2015). Impacto de las redes sociales e internet en la
adolescencia: Aspectos positivos y negativos. Rev. Med. Clin. Condes 26, 7-13. doi:
10.1016/j.rmclc.2014.12.001

Aran-Ramspott, S., Elexpuru-Albizuri, I., Korres Alonso, O., Moro Inchaurtieta, A.,
and Bergillos Garcia, I. (2024). Young digital citizenship: perception of their (trans)
media competence: The Spanish case. Profesional de la comunicacién, 34, 1-15.

Aran-Ramspott, S., Fedele, M., and Tarragé, A. (2018). YouTubers’ social functions
and their influence on pre-adolescence. Comunicar 57, 71-80. doi: 10.3916/C57-2018-07

Aran-Ramspott, S., Moro-Inchaurtieta, A., Garcia, Botella, and del Cid, L. (2022). ;De
qué me sirven los YouTubers e Instagramers? Preferencias de los adolescentes en Espana.
(What can I get from YouTubers and Instagrammers? Preferences of teenagers in Spain).
ICONO 14, Revista de comunicacién y tecnologias emergentes. 20, 1-20. doi: 10.7195/
ril4.v20i2.1875

Aydm, B., and San, S. V. (2011). Internet addiction among adolescents: the role of
self-esteem. Procedia. Soc. Behav. Sci. 15, 3500-3505. doi: 10.1016/j.sbspro.2011.04.325

Balladares-Burgos, J., and Jaramillo-Baquerizo, C. (2022). Valores Para una ética digital
a partir de las generaciones digitales y el uso de las redes sociales: una revisiéon de la
literatura. (values for a digital ethics from digital generations and the use of social media:
a literature review). Digital Publisher CEIT 7, 40-52. doi: 10.33386/593dp.2022.1.747

Bamberger, A., Stecher, S., Gebel, C., and Briiggen, N. (2022) #beyourself. Instagram-
Inhalte als Orientierungsangebote fiir die Identititsarbeit. Medienanalyse und
Einschitzungen von Kindern und Jugendlichen. Ausgewidhlte Ergebnisse der
Monitoring-Studie. Miinchen: JFF - Institut fiir Medienpddagogik in Forschung und
Praxis 2022, 71 S. - (ACT ON! Short Report; 9) - URN: urn:nbn:de:0111-pedocs-247604.

Banet-Weiser, S. (2018). Empowered: Popular feminism and popular misogyny.
Durham: Duke University Press.

Barbour, R. (2007). Doing focus groups. London: Sage.

Baym, N. K. (2018). Personal connections in the digital age. 2nd Edn. Cambridge:
Polity Press.

Benesch, C. (2012). An empirical analysis of the gender gap in news consumption. J.
Media Econ. 25, 147-167. doi: 10.1080/08997764.2012.700976

Bergillos, I. (2019). Participation as a talisman: a metaphorical-theoretical reflection
about the conceptualization of participation. Comunicagdo e sociedade, 36, 207-221. doi:
10.17231/comsoc.36(2019).2352

Bernardez, A. (2015). Mujeres en medio(s). Propuestas Para analizar la comunicacion
masiva con perspectiva de género. (women in media. Proposals for the analysis of mass
communication from a gender perspective). Madrid: Editorial Fundamentos.

Boneta-Sadaba, N., Tomas-Forte, S., and Garcia-Mingo, E. (2023). Culpables hasta que
se demuestre lo contrario. Percepciones y discursos de adolescentes esparioles sobre
masculinidades y violencia de género. (guilty until shown otherwise. Perceptions and
discourse of Spanish adolescents of masculinities and gender-based violence). Madrid:
Centro Reina Sofia sobre Adolescencia y Juventud, Fundacion Fad Juventud.

boyd, D. (2014). It's complicated: The social lives of networked teens. New Haven: Yale
University Press.

Bragg, S., Buckingham, D., Russell, R., and Willett, R. (2011). Too much, too soon?
Children, ‘Sexualisation’ and consumer culture. Sex Educ. 11, 279-292. doi:
10.1080/14681811.2011.590085

Bryman, A. (2012). Social research methods. London: Oxford University Press.
Buckingham, D. (2008). Youth, identity and digital media. Cambridge: MIT Press.

Caballero-Galvez, A., Tortajada, I., and Willem, C. (2017). Autenticidad, marca
personal y agencia sexual: el posfeminismo lésbico en youtube. (authenticity, personal
brands and sexual agency: lesbian post-feminism on YouTube). Investigaciones
Feministas 8, 353-368. doi: 10.5209/infe.55005

Charlier, S., and Caubergs, L. (2007). El proceso de empoderamiento de las mujeres.
Guia metodolégica. (the process of empowerment of girls and women. A methodological
handbook) Commission Femmes et Développement (Accessed November 9, 2023).

Cover, R. (2012). Performing and undoing identity online: social networking, identity
theories and the incompatibility of online profiles and friendship regimes. Converg. Int.
J. Res. New Med. Technol. 18, 177-193. doi: 10.1177/1354856511433684

Cuervo, S.L., Etxague, I, and Foronda, A. (2022b). Uso responsable y critico de
internet de los dispositivos digitales. (Critical, responsible use of digital devices) Servicio
Editorial de la Universidad del Pais Vasco.

Frontiers in Psychology

10.3389/fpsyg.2024.1375983

organizations, or those of the publisher, the editors and the
reviewers. Any product that may be evaluated in this article, or
claim that may be made by its manufacturer, is not guaranteed or
endorsed by the publisher.

Cuervo, S. L., Martinez de Morentin, J. I., and Medrano, C. (2022a). Una intervencion
Para mejorar la competencia medidtica e informacional. (an intervention to improve
media and information-handling competence). Educacion XX1 25, 407-431. doi:
10.5944/educxx1.30364

De Miguel, A. (2015). “Neoliberalismo sexual. El mito de la libre eleccién” in Sexual
neoliberalism. The myth of free choice (Madrid: Catedra).

Demszky, D., Garg, N., Voigt, R., Zou, J., Gentzkow, M., Shapiro, J., et al. (2019).
Analyzing polarization in social media: method and application to tweets on 21 mass
shootings. In J. Burstein, C. Doran and T. Solorio (Eds), Proceedings of the 2019
Conference of the North American Chapter of the Association for Computational
Linguistics: Human Language Technologies.

Diepeveen, S. (2024). How does social media influence gender norms among adolescent
boys? Key evidence and policy implications. ALIGN brief. London: ODI.

Dussel, I., Cardona, E, and Ma, G. (2021). Grupos de whatsapp e a construgio de
novas cidadanias nas escolas. (WhatsApp groups and the construction of new
citizenships in schools). Educagao Social 42, 1-18. doi: 10.1590/ES.251642

EIGE European Institute for Gender Equality (2023). Gender Equality Index. Available

at: https://eige.europa.eu/gender-equality-index/2023/country

EIU, The Economist Intelligence Unit (2021). Measuring the prevalence of online
violence against women. Available at: https://onlineviolencewomen.eiu.com/ (Accessed
November 9, 2023).

Estanyol, E., Montafia, M., Fernandez-de-Castro, P, Aranda, D., and Mohammadi, L.
(2023). Digital competence among young people in Spain: A gender divide analysis.
[Competencias digitales de la juventud en Espafia: Un analisis de la brecha de género].
Comunicar 31, 113-123. doi: 10.3916/C74-2023-09

Feijoo, B., and Garcia-Gonzdlez, A. (2017). Analysis of children consumption of TV,
videogames and the internet: differences based on gender in their selection of
audiovisual content Fonseca. . Commun. 15, 95-108. doi: 10.14201/1jc20171595108

Ferchaud, A., Grzeslo, J., Orme, S., and Lagroue, J. (2018). Parasocial attributes and
YouTube personalities: exploring content trends across the most subscribed YouTube
channels. Comput. Hum. Behav. 80, 88-96. doi: 10.1016/j.chb.2017.10.041

Fernandez-de-Arroyabe-Olaortua, A, Lazkano-Arrillaga, L, and
Eguskiza-Sesumaga, L. (2018). Digital natives: Online audiovisual content
consumption, creation and dissemination. [Nativos digitales: Consumo, creacién y
difusion de contenidos audiovisuales online]. Comunicar 26, 61-69. doi: 10.3916/
C57-2018-06

Ferrés, J., Figueras, M., and Ambros, A. (2022). EduMediaTest, a tool in the service of
media competence.Project report, results and recommendations. Quaderns del CAC 48,
79-84.

Ferrés, J., and Piscitelli, A. (2012). Media competence. Articulated proposal of
dimensions and indicators. [La competencia medidtica: propuesta articulada de
dimensiones e indicadores]. Comunicar 19, 75-82. doi: 10.3916/C38-2012-02-08

Floridi, L. (2015). Introduction. In L. Floridi (Ed.), The onlife manifesto: Being human
in a hyperconnected era (pp. 1-3). Springer.

Fredrickson, B. L., and Roberts, T.-A. (1997). Objectification theory: toward
understanding Women’s lived experiences and mental health risks. Psychol. Women Q.
21, 173-206. doi: 10.1111/j.1471-6402.1997.tb00108.x

Garcia-Jiménez, A., Catalina-Garcia, B., and Tur-Vines, V. (2021). Diferencias de edad
y género en el uso y consumo de medios sociales entre los adolescentes. (age and gender
differences in the use and consumption of social media among adolescents)
adComunica. Revista Cientifica de Estrategias, Tendencias e Innovacion en Comunicacién
22,211-234. doi: 10.6035/2174-0992.2021.22.12

Garcia-Ruiz, R., Aguaded Gomez, J. I, and Rodriguez Vizquez, A. I. (2014). Propuesta
de alfabetizacién medidtica ante los estereotipos de género en los medios de
comunicacion. (Proposal for teaching media literacy in the face of gender stereotypes
in mass media). Pris. Soc. 13, 576-609.

Garcia-Ruiz, R., and Pérez-Escoda, A. (2019). Empoderar a la ciudadania mediante la
educacion en medios digitales (Empowering the public through digital media
education). Hamutay 6, 7-23. doi: 10.21503/hamu.v6i2.1771

Gill, R. (2017). The affective, cultural and psychic life of postfeminism: a
postfeminist sensibility 10 years on. Eur. J. Cult. Stud. 20, 606-626. doi:
10.1177/1367549417733003

Goodyear, V. (2020). Narrative matters: young people, social media and body image.
Child Adolesc. Mental Health 25, 48-50. doi: 10.1111/camh.12345

Guardiola, I. (2018). Lull i la la navalla. Un assaig sobre el mén com a interficie. (the
eye and the knife. A essay on the world as interface). Barcelona: Arcadia.

frontiersin.org


https://doi.org/10.3389/fpsyg.2024.1375983
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1002/asi.21540
https://doi.org/10.1016/j.rmclc.2014.12.001
https://doi.org/10.3916/C57-2018-07
https://doi.org/10.7195/ri14.v20i2.1875
https://doi.org/10.7195/ri14.v20i2.1875
https://doi.org/10.1016/j.sbspro.2011.04.325
https://doi.org/10.33386/593dp.2022.1.747
https://doi.org/10.1080/08997764.2012.700976
https://doi.org/10.17231/comsoc.36(2019).2352
https://doi.org/10.1080/14681811.2011.590085
https://doi.org/10.5209/infe.55005
https://doi.org/10.1177/1354856511433684
https://doi.org/10.5944/educxx1.30364
https://doi.org/10.1590/ES.251642
https://eige.europa.eu/gender-equality-index/2023/country
https://onlineviolencewomen.eiu.com/
https://doi.org/10.3916/C74-2023-09
https://doi.org/10.14201/fjc20171595108
https://doi.org/10.1016/j.chb.2017.10.041
https://doi.org/10.3916/C57-2018-06
https://doi.org/10.3916/C57-2018-06
https://doi.org/10.3916/C38-2012-02-08
https://doi.org/10.1111/j.1471-6402.1997.tb00108.x
https://doi.org/10.6035/2174-0992.2021.22.12
https://doi.org/10.21503/hamu.v6i2.1771
https://doi.org/10.1177/1367549417733003
https://doi.org/10.1111/camh.12345

Aran-Ramspott et al.

Herrero-Curiel, E., and La-Rosa, L. (2022). Secondary education students and media
literacy in the age of disinformation. Comunicar, 73, 95-106. doi: 10.3916/C73-2022-08

IAB (2023). Estudio de redes sociales. (Social media study). Available at: https://
iabspain.es/estudio/estudio-de-redes-sociales-2023/ (Accessed November 9, 2023).

Imbert, G. (2004). De lo espectacular a lo especular (From the spectacular to the
specular [mirror]) (apostilla a La Sociedad del Espectaculo). CIC, Cuadernos de
Informacion y. Comunicacion 9, 69-81.

IME - Instituto de las Mujeres (2023). Se sitia mas de seis puntos por encima de la
media europea. Available at: https://www.inmujeres.gob.es/actualidad/noticias/2023/
OCTUBRE/iniceeuropeodeigualdad.htm (Accessed November 9, 2023).

INJUVE (2021). Informe juventud en Espafia 2020. (Report on Spanish youth 2020)
Instituto de la Juventud. Available at: https://bit.ly/3UMswE] (Accessed November 9, 2023).

Jenkins, H., and Carpentier, N. (2013). Theorizing participatory intensities: a
conversation about participation and politics. Conver. Int. J. Res. New Med. Technol. 19,
265-286. doi: 10.1177/1354856513482090

Kabeer, N. (1999). Resources, agency, achievements: reflections on the measurement
of Women’s empowerment. Dev. Chang. 30, 435-464. doi: 10.1111/1467-7660.00125

Kaplun, G. (2013). Viejas y nuevas tradiciones en la comunicacion latinoamericana.
(Old and new traditions in communication in Latin America). Revista Latinoamericana
de Ciencias de la Comunicacion 10. Available at: https://revista.pubalaic.org/index.php/
alaic/article/view/114 (Accessed March 6, 2024).

Karsay, K., Knoll, J., and Matthes, J. (2018). Sexualizing media use and self-objectification:
a meta-analysis. Psychol. Women Q. 42, 9-28. doi: 10.1177/0361684317743019

Keller, J., and Ryan, M. E. (2018). Emergent feminisms: complicating a postfeminist
media culture. New York: Routledge.

Kimeu, C. (2023). As social media grows in Kenya, so does the disturbing and toxic
‘manosphere’. The Guardian. Available at: https://www.theguardian.com/global-
development/2023/oct/02/as-social-media-grows-kenya-so-does-disturbing-toxic-
manosphere?CMP=share_btn_url (Accessed October 2, 2023).

Lozano-Blasco, R., Mira-Aladrén, M., and Gil-Lamata, M. (2023). Social media
influence on young people and children: analysis on Instagram, twitter and YouTube.
[Redes sociales y su influencia en los jévenes y nifios: Analisis en Instagram, twitter y
YouTube]. Comunicar 31, 125-137. doi: 10.3916/C74-2023-10

Malo-Cerrato, S., Martin-Perpind, M. M., and Vinas-Poch, F. (2018). Excessive use of
social networks: psychosocial profile of Spanish adolescents. Comunicar: Revista
Cientifica de Comunicacién y Educacién 26, 101-110. doi: 10.3916/C56-2018-10

Martin-Cérdaba, M. A., Lafuente-Pérez, P., Duran-Vilches, M., and Solano-Altaba, M.
(2024). Estereotipos de género y redes sociales: consumo de contenido generado por
influencers entre los preadolescentes y adolescentes. Doxa Comunicacion 38, 81-97. doi:
10.31921/doxacom.n38a2034

Martinez Ten, L. (2021). Guia Para el Profesorado. Ciudadania 3.0. Educar Para el Uso
Etico y Responsable de las Redes Sociales. Madrid: ISCOD-PV.

Marwick, A., and Caplan, R. (2018). Drinking male tears: language, the manosphere,
and  networked  harassment. Fem.  Media  Stud. 18, 1-17. doi:
10.1080/14680777.2018.1450568

Masanet, M.-]., Pires, E, and Gémez-Puertas, L. (2021). Riesgos de la brecha digital
de género entre los y las adolescentes. (Risks of a digital divide between male and female
adolescents). Profesional de la informacion 30, 1-15. doi: 10.3145/epi.2021.ene.12

Medina, P. (2021). Empoderamiento femenino: La trampa de un feminismo
domesticado. (female empowerment: the trap of a domesticated feminism). Discurso
Sociedad 15, 588-600.

Medina, P, and Talarn, A. (2020). “El patriarcado y sus letales consecuencias. (The
patriarchy and its lethal consequences)” in Ideologia y maldad. ed. A. Talarn (Barcelona:
Xoroi).

Medrano, C., Cuervo, S. L., and Martinez de Morentin, J. I. (2019). Programa
ALFABET. Programa para favorecer las competencias medidticas e informacionales de los
adolescentes. (ALFABET. A programme to foment media and information-handling skills
among adolescents). Madrid: Piramide.

Mirgos, K., Santana, M., Stergiopoulou, E., and Martinez de Morentin, J. 1. (2023).
“Naciones Unidas, educacion digital y valores educativos” in United Nations, digital education
and educational values (Leioa: Servicio editorial de la Universidad Publica del Pais Vasco).

Montero, M. (2003). Teoria y prdctica de la psicologia comunitaria (Theory and practice
of community psychology). Barcelona: Paidos.

Orozco, G. (1997). Medios, audiencias y mediaciones. (Media, audiences and
mediations). Comunicar 8, 25-30. doi: 10.3916/C08-1997-06

Orozco, G. (2010). Nifios, maestros y pantallas. (children, teachers and screens).
Guadalajara: Ediciones de la noche.

Panerati, S., Rubini, M., Giannella, V., Menegatti, M., and Moscatelli, S. (2023). A
multidimensional implicit approach to gender stereotypes. Front. Psychol. 14:207. doi:
10.3389/fpsyg.2023.1280207

Pena-Fernandez, S., Larrondo-Ureta, A., and Morales-i-Gras, J. (2023). Feminism,
gender identity and polarization in TikTok and twitter. [Feminismo, identidad de género
y polarizacion en TikTok y twitter]. Comunicar 31, 49-60. doi: 10.3916/C75-2023-04

Frontiers in Psychology

11

10.3389/fpsyg.2024.1375983

Pérez-Torres, V., Pastor-Ruiz, Y., and Abarrou-Ben-Boubaker, S. (2018). YouTuber
videos and the construction of adolescent identity. [Los youtubers y la construccion de
la identidad adolescente]. Comunicar 26, 61-70. doi: 10.3916/C55-2018-06

Pires, E, Masanet, M. ]., and Scolari, C. A. (2021). What are teens doing with YouTube?
Practices, uses and metaphors of the most popular audio-visual platform. Inform.
Commun. Soc. 24, 1175-1191. doi: 10.1080/1369118X.2019.1672766

Ramos-Soler, L., Lopez-Sanchez, C., and Torrecillas-Lacave, T. (2018). Online risk
perception in young people and its effects on digital behaviour. [Percepcion de riesgo
online en jévenes y su efecto en el comportamiento digital]. Comunicar 26, 71-79. doi:
10.3916/C56-2018-07

Rasmussen, L. (2018). Parasocial interaction in the digital age: an examination of
relationship building and the effectiveness of YouTube celebrities. J. Soc. Med. Soc. 7,
280-294.

Renau, V., Carbonell, X., and Oberts, U. (2012). Redes sociales on-line, género y
construccion del self. (online social media, gender and construction of the self). Aloma
30, 97-107.

Rihl, A., and Wegenerpp, C. (2017). YouTube celebrities and parasocial interaction:
using feedback channels in mediatized relationships. Converg. Int. J. Res. New Media
Technol. 25, 554-566. doi: 10.1177/1354856517736976

Ringrose, J., Harvey, L., Gill, R., and Livingstone, S. (2013). Teen girls, sexual double
standards and ‘sexting’: gendered value in digital image exchange. Fem. Theory 14,
305-323. doi: 10.1177/1464700113499853

Rios Hernandez, I. N., Albarello, E, Rivera Rogel, D., and Galvis, C. A. (2022). La
competencia medidtica en Latinoamérica: usos de YouTube e Instagram por parte de
estudiantes universitarios en Colombia, Ecuador, Argentina y Bolivia. (Media
competence in Latin America: the use of YouTube and Instagram by university students
in Colombia, Ecuador, Argentina and Bolivia). Revista de Comunicacion 21, 245-262.
doi: 10.26441/RC21.2-2022-A12

Ruiz, C. (2015). La digitalizacion del Otro: Los retos de la Democracia en la era del
ciberespacio. (digitisation of the other: The challenges for democracy in the age of cyberspace).
Lleida: Milenio.

Sabich, M. A., and Steinberg, L. (2017). Discursividad youtuber: afecto, narrativas y
estrategias de socializacion en comunidades de Internet. (YouTuber discursivity: affect,
narratives and socialisation strategies in Internet communities). Revista Mediterrdnea
de Comunicacion 8, 171-188. doi: 10.14198/MEDCOM2017.8.2.12

Santos, A., Fernandez-Planells, A., and Naberhaus, M. (2022). Jovenes, feminismo y
autorrepresentaciones en Instagram: retos y recomendaciones. (youth, feminism and
self-presentation on Instagram: challenges and recommendations). Quaderns del CAC
48, 85-95. doi: 10.34810/qcac48id406113

Scharrer, A., Durrani, A., Suren, N., Kang, Y., Zhou, Y., and Butterworth, E. (2023).
Early adolescents’ views of gender on YouTube in the context of a critical media literacy
program. Commun. Rev. 26, 67-86. doi: 10.1080/10714421.2023.2167911

Scolari, A. (2018). Adolescentes, medios de comunicacion y culturas colaborativas.
Aprovechando las competencias transmedia de los jovenes en el aula. (adolescents,
communication media and collaborative cultures based on the transmedia competencies
of young people in the classroom) EC | H2020 | research and innovation actions. Barcelona:
Universitat Pompeu Fabra.

Segovia Aguilar, B., Mérida Serrano, R., Olivares Garcia, M. A., and Gonzélez
Alfaya, E. (2016). Procesos de socializacién con redes sociales en la adolescencia /
Socialization processes with social networks in adolescence. Arcana naturae detecta
Delphis Batavorum, Krooneveld 15, 155-167. doi: 10.17398/1695-288X.15.3.155

Serrate-Gonzalez, S., Sanchez-Rojo, A., Andrade-Silva, L., and Mufioz-Rodriguez, J.
(2023). Onlife identity: The question of gender and age in teenagers' online behaviour.
[Identidad onlife: La cuestién del género y la edad en el comportamiento adolescente
ante las redes]. Comunicar 31, 9-20. doi: 10.3916/C75-2023-01

Shah, ], Das, P,, Muthiah, N., and Milanaik, R. (2019). New age technology and social
media: adolescent psychosocial implications and the need for protective measures. Curr.
Opin. Pediatr. 31, 148-156. doi: 10.1097/MOP.0000000000000714

Siddiq, E, and Scherer, R. (2019). Is there a gender gap? A meta-analysis of the gender
differences in students’ ICT literacy. Educ. Res. Rev. 27, 205-217. doi: 10.1016/j.
edurev.2019.03.007

Silva, C., and Martinez, M. L. (2004). Empoderamiento: Proceso, Nivel y Contexto.
(empowerment: process, level and context). Psykhe 13, 29-39. doi: 10.4067/
S0718-22282004000200003

Smahel, D., Machackova, H., Mascheroni, G., Dedkova, L., Staksrud, E., Olafsson, K.,
etal. (2020). EU kids online 2020: survey results from 19 countries. EU Kids Online doi:
10.21953/Ise.47fdeqj01ofo

Statista (2023). Gender Gap index in Spain from 2006 to 2023. Available at: https://
www.statista.com/statistics/1085887/global-index-of-the-gender-gap-in-spain/
(Accessed November 9, 2023).

Stockdale, L. A., and Coyne, S. M. (2020). Bored and online: reasons for using social
media, problematic social networking site use, and behavioral outcomes across the

transition from adolescence to emerging adulthood. J. Adolesc. 79, 173-183. doi:
10.1016/j.adolescence.2020.01.010

Thumim, N., and Enli, S. G. (2012). Socializing and self-representation online:
exploring Facebook. Observatorio (OBS*) 6, 87-105.

frontiersin.org


https://doi.org/10.3389/fpsyg.2024.1375983
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.3916/C73-2022-08
https://iabspain.es/estudio/estudio-de-redes-sociales-2023/
https://iabspain.es/estudio/estudio-de-redes-sociales-2023/
https://www.inmujeres.gob.es/actualidad/noticias/2023/OCTUBRE/iniceeuropeodeigualdad.htm
https://www.inmujeres.gob.es/actualidad/noticias/2023/OCTUBRE/iniceeuropeodeigualdad.htm
https://bit.ly/3UMswEJ
https://doi.org/10.1177/1354856513482090
https://doi.org/10.1111/1467-7660.00125
https://revista.pubalaic.org/index.php/alaic/article/view/114
https://revista.pubalaic.org/index.php/alaic/article/view/114
https://doi.org/10.1177/0361684317743019
https://www.theguardian.com/global-development/2023/oct/02/as-social-media-grows-kenya-so-does-disturbing-toxic-manosphere?CMP=share_btn_url
https://www.theguardian.com/global-development/2023/oct/02/as-social-media-grows-kenya-so-does-disturbing-toxic-manosphere?CMP=share_btn_url
https://www.theguardian.com/global-development/2023/oct/02/as-social-media-grows-kenya-so-does-disturbing-toxic-manosphere?CMP=share_btn_url
https://doi.org/10.3916/C74-2023-10
https://doi.org/10.3916/C56-2018-10
https://doi.org/10.31921/doxacom.n38a2034
https://doi.org/10.1080/14680777.2018.1450568
https://doi.org/10.3145/epi.2021.ene.12
https://doi.org/10.3916/C08-1997-06
https://doi.org/10.3389/fpsyg.2023.1280207
https://doi.org/10.3916/C75-2023-04
https://doi.org/10.3916/C55-2018-06
https://doi.org/10.1080/1369118X.2019.1672766
https://doi.org/10.3916/C56-2018-07
https://doi.org/10.1177/1354856517736976
https://doi.org/10.1177/1464700113499853
https://doi.org/10.26441/RC21.2-2022-A12
https://doi.org/10.14198/MEDCOM2017.8.2.12
https://doi.org/10.34810/qcac48id406113
https://doi.org/10.1080/10714421.2023.2167911
https://doi.org/10.17398/1695-288X.15.3.155
https://doi.org/10.3916/C75-2023-01
https://doi.org/10.1097/MOP.0000000000000714
https://doi.org/10.1016/j.edurev.2019.03.007
https://doi.org/10.1016/j.edurev.2019.03.007
https://doi.org/10.4067/S0718-22282004000200003
https://doi.org/10.4067/S0718-22282004000200003
https://doi.org/10.21953/lse.47fdeqj01ofo
https://www.statista.com/statistics/1085887/global-index-of-the-gender-gap-in-spain/
https://www.statista.com/statistics/1085887/global-index-of-the-gender-gap-in-spain/
https://doi.org/10.1016/j.adolescence.2020.01.010

Aran-Ramspott et al.

Tornay-Marquez, M. C. (2019). ““Educomunicacién para la igualdad: Recepcién
critica y empoderamiento medidtico desde una perspectiva de género,” (Edu-
communication for equality: Critical consumption and media empowerment from a
gender perspective)” in Competencia medidtica y digital. Del acceso al empoderamiento.
eds. I. Aguaded, A. Vizcaino-Verdu and Y. Sandoval-Romero (Huelva: Grupo
Comunicar Ediciones).

Tortajada, I, and Vera, T. (2021). Presentacién del monogréfico: Feminismo,
misoginia y redes sociales. (Monograph: Feminism, misogyny and social media).
Investigaciones Feministas 12, 1-4. doi: 10.5209/infe.74446

Tufecki, Z. (2017). Twitter and tear gas the power and fragility of networked protest.
New Haven: Yale University Press.

UNICEF (2024). ;Qué es la adolescencia?. Available at: https://www.unicef.org/
uruguay/crianza/adolescencia/que-es-la-adolescencia

UN Women (2023). Women and the sustainable development goals. Available at:
https://www.unwomen.org/en/node/36060 (Accessed November 9, 2023).

Valkenburg, P. M., and Peter, J. (2011). Online communication among adolescents: an
integrated model of its attraction, opportunities, and risks. J. Adolesc. Health 48,
121-127. doi: 10.1016/j.jadohealth.2010.08.020

Frontiers in Psychology

12

10.3389/fpsyg.2024.1375983

van Eldik, A. K., Kneer, J., Lutkenhaus, R. O., and Jansz, J. (2019). Urban influencers: an
analysis of urban identity in YouTube content of local social media influencers in a super-
Diverse City. Front. Psychol. Sec. Dev. Psychol. 10:876. doi: 10.3389/fpsyg.2019.02876

Van Oosten, J. M. E, Peter, J., and Vandenbosch, L. (2017). Adolescents’ sexual media
use and willingness to engage in casual sex: differential relations and underlying
processes. Hum. Commun. Res. 43, 127-147. doi: 10.1111/hcre.12098

Villacampa, E., Aran-Ramspott, S., and Fedele, M. (2020). Jugando a ser YouTubers:
précticas digitales para la prevencién de la violencia de género. (Playing at being
YouTubers:digital practice to prevent gender-based violence). ZER: Revista De Estudios
De Comunicacién = Komunikazio Ikasketen Aldizkaria 25:170. doi: 10.1387/zer.21570

Westenberg, W. (2016). The influence of YouTubers in teenagers: a descriptive research of
the role YouTubers play in the life of their teenage viewers (MA thesis). Enschede: University
of Twente.

Wilska, T. A., Holkkola, M., and Tuominen, J. (2023). The role of social Media in the
Creation of young People’s consumer identities. SAGE Open 13:1770. doi:
10.1177/21582440231177030

Zimmerman, M. (2000). “Empowerment theory” in Handbook of community
psychology. eds. ]. Rappaportand and E. Seidman (Luwer: Alphen aan den Rijn).

frontiersin.org


https://doi.org/10.3389/fpsyg.2024.1375983
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.5209/infe.74446
https://www.unicef.org/uruguay/crianza/adolescencia/que-es-la-adolescencia
https://www.unicef.org/uruguay/crianza/adolescencia/que-es-la-adolescencia
https://www.unwomen.org/en/node/36060
https://doi.org/10.1016/j.jadohealth.2010.08.020
https://doi.org/10.3389/fpsyg.2019.02876
https://doi.org/10.1111/hcre.12098
https://doi.org/10.1387/zer.21570
https://doi.org/10.1177/21582440231177030

	Young users of social media: an analysis from a gender perspective
	1 Introduction
	2 Gender perspective and transmedia education
	3 Materials and methods
	3.1 Participants
	3.1.1 Procedure

	4 Results
	4.1 Participants’ perception of gender perspective by type of social media
	4.2 Participants’ perception of gender perspective by type of content consumed
	4.3 Participants’ perception of gender perspective by influencer
	4.4 Participants’ perception of gender perspective by transmedia competence
	4.5 Participants’ perception of gender perspective by age

	5 Discussion and conclusions
	Data availability statement
	Ethics statement
	Author contributions

	References

