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Background: The study aims to investigate the wellbeing of mid-achieving university students on campus and the factors affecting it. Given that this group represents a large yet often overlooked portion of higher education, the study endeavors to analyze the specific factors affecting their wellbeing to provide insights to foster a more comprehensive and inclusive educational environment.

Methodology: The study adopted a qualitative research method. A total of 30 mid-achieving university students from different departments at Guizhou Medical University in China were interviewed in-depth. The interviews were conducted via the online WeChat platform from 1st March 2024 to 13th September 2024. The semi-structured interviews focused on “moments in campus life that make mid-achieving university students feel happy or joyful.” All interviews were audio-recorded and transcribed into text, which was thoroughly coded and analyzed by the researcher using NVIVO 12 software to comprehensively assess the multiple factors that affect the wellbeing of students.

Results: The wellbeing of mid-achieving university students is affected by a combination of factors, including freedom and autonomy, social interactions, collective activities, campus environment and facilities, and academic achievement.

Conclusion: Enhancing the autonomy of mid-achieving university students can significantly improve their self-efficacy and overall wellbeing. While social interactions and collective activities provide emotional support, they also present interpersonal challenges. Sufficient recreational spaces and a diverse range of food options on campus can help alleviate students’ stress and increase their satisfaction with campus services. Conversely, policies banning motorized bicycles may negatively affect students’ sense of wellbeing. Theoretically, the study contributes to the literature on student wellbeing in higher education psychology, particularly by offering a deeper understanding of the large but often neglected group of mid-achieving students. Practically, the findings emphasize the importance of creating more supportive and responsive educational environments tailored to the needs of these students, thereby facilitating inclusive campus environments and fully harnessing the learning potential of mid-achieving students. The study also proposes specific improvement strategies, such as optimizing campus facilities, enhancing student autonomy, and bolstering social and academic support systems. These measures are expected to directly improve the daily experiences of mid-achieving students and enhance their overall wellbeing.
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1 Introduction

In higher education, the mental health of university students has always been the focus of educators and researchers alike (McKendrick-Calder and Choate, 2023). A large number of studies have revealed a variety of factors affecting the mental health of these students (Chen et al., 2020). Notably, aspects such as academic stress (Hoover and Lucas, 2023), interpersonal relationships (Marbach and van Zanten, 2023), social activities (Casale et al., 2024), social support networks (Fraser et al., 2022), and career-related expectations and plans have been elucidated as significant contributors to students’ psychological wellbeing (Terrell et al., 2022).

These studies not only provide a nuanced understanding of the prevalent mental health challenges faced by university students but also offer critical insights into their intrinsic needs. However, the rapid evolution of the social landscape and the advent of new technologies have introduced a dynamic array of psychological challenges and pressures faced by university students (Ji et al., 2023; Purnama et al., 2024). Emerging issues such as the impact of digital life (Marjuki et al., 2024), the double-edged sword effect of online socialization (Wong and Liu, 2024), and cultural conflicts arising from globalization (Zalli, 2024) have exerted unprecedented impacts on the mental health of university students.

Therefore, it is essential to revise and enhance research methodologies and theoretical frameworks to better address the mental health disparities among university students from diverse backgrounds and cultural contexts. This evolution in approach will facilitate the development of more precise and personalized support strategies tailored to meet the unique psychological needs of students. By adopting a proactive stance in understanding these multifaceted challenges, we can contribute to creating a more supportive and responsive educational environment that promotes mental wellbeing across the higher education spectrum.

Within the university student community, although there have been a large number of studies focusing on specific groups, such as the psychological conditions of poor students (Kezar et al., 2022; Chin et al., 2024; Tutar et al., 2024), physically disabled students (Daigle et al., 2023), students with special health needs (Koçdar et al., 2024), students from broken families (Widyastuti, 2017), and students with personality disorders (Zhou et al., 2022), there has been a relative lack of research on mid-achieving university students. The factors affecting the wellbeing of this large but often neglected group have not been fully investigated. Mid-achieving students frequently occupy the “mid-zone” between academic performance and societal expectations (Desjardins and Grandbois, 2022; Harpaz et al., 2024) and may present different mental health and wellbeing problems due to unique differences in academic stress, expectation management, and social support systems (Weinstein, 1980). Compared to high-achieving or low-achieving students, they neither belong to the top group nor face serious academic difficulties (Murray and Wren, 2003; Liu et al., 2024a), which distinguishes their unique status as a topic worthy of in-depth exploration in the field of educational psychology.

This study examines the mental health of mid-achieving university students specifically because academic performance within the university student population generally follows a distribution of high, mid, and low achievers (Wong et al., 2024). Notably, the majority of students are situated within the middle range. Despite their ordinary intellectual and academic performance, this does not mean their potential should be ignored. After graduating from university, this group is likely to become the intermediate force of society, which occupies a crucial position in the social structure (Roy, 2012; Warner, 2010; Nowicka, 2024). Therefore, by exploring the factors that affect their wellbeing, we can better understand how to support and guide these future intermediate forces (Lee, 2024) to face future challenges and opportunities with a healthy psychological state and a positive attitude toward life. Therefore, such research not only aims to improve their personal quality of life but can also positively impact the overall harmony and development of society.

The significance of the study lies in (1) developing more targeted teaching strategies and support measures for educators to improve the overall educational experience and satisfaction of university students; (2) providing empirical data support to help educators be more scientific and rational in resource allocation and policy formulation to ensure that mid-achieving students receive resources and support that match their needs and to promote their all-round development; and (3) to further concern and enhance the mental health of intermediate groups, laying the foundation for the healthy growth of intermediate forces in society.



2 Literature review


2.1 Theory and research status of university students’ wellbeing

The wellbeing of the university student community has become an important topic in educational psychology in wellbeing research (Hernández-Torrano et al., 2020). Wellbeing is usually defined as an individual’s subjective assessment of life quality, covering emotional experience and life satisfaction (Hemarajarajeswari and Kumar Gupta, 2021). In recent years, the study of university students’ wellbeing has gradually gained academic attention, not only because university students are at a critical stage of psychological and physiological development but also because their wellbeing has a profound impact on academic performance and future attitudes toward life and social adaptability (Lyubomirsky, 2001).

It has been shown that university students’ wellbeing is affected by a variety of factors, such as academic stress, social support, economic status (Kellogg, 2021), and individual psychological traits (Hossain et al., 2021). With regard to academic stress, in particular, scholars have found a significant correlation between academic achievement and wellbeing (Shengyao et al., 2024). High-achieving students typically experience higher levels of wellbeing due to their academic performance, whereas academically struggling students are more prone to negative emotions and lower levels of wellbeing due to frequent experiences of failure and stress (Klapp et al., 2023). However, research on the wellbeing of mid-achieving university students in the middle of the academic spectrum remains relatively sparse. Most studies have focused on groups at the extremes of academic performance, resulting in this large mid-achieving group receiving insufficient attention in research.

In addition, theoretical frameworks for university students’ wellbeing usually rely on classical psychological theories, such as Subjective Wellbeing Theory (Proctor, 2024) and Positive Psychology (van Zyl et al., 2023). These theories emphasize that wellbeing is not only a static psychological state but is also affected by dynamic factors such as the learning environment, social networks, and campus climate (Kim et al., 2023). With the ever-changing environment of higher education, it is of great theoretical and practical value to explore the wellbeing of different academic performance groups (e.g., mid-achieving students) and the factors affecting it.



2.2 Group characteristics and wellbeing of mid-achieving students

Mid-achieving students, representing a significant subset of the student population across various educational stages, exhibit distinct characteristics and developmental potential (Alipour et al., 2024; Gonder, 1991). Their academic performance falls between outstanding and struggling students, which usually does not attract much attention or receive special support. This group is often categorized as an “invisible group” because they are neither outstanding nor significantly backward in terms of academic performance. Being neither at the top of the class nor showing academic struggles, mid-achieving university students are often marginalized from academic and psychological support systems (Chovan and Freeman, 1993).

It has been shown that mid-achieving university students do not have the high level of self-efficacy that high-achieving students receive, nor do they lack the special counseling and attention that low-achieving students receive when facing academic stress (Shonfeld and Ronen, 2015). In addition, because of their middle-of-the-pack performance, such students may face a unique type of psychological stress in that they have high expectations of themselves, but their academic performance often fails to meet those expectations. This discrepancy between expectations and reality can easily trigger feelings of frustration and anxiety, which in turn can negatively impact their wellbeing (Möller and Pohlmann, 2010; Jin et al., 2007; Bos and Filip, 1984). In addition to academic pressures, mid-achieving students face challenges in social interactions and belonging (Ragusa et al., 2024). Social support plays a critical role in the psychological wellbeing of students. However, mid-achieving students frequently lack adequate support, rendering them more vulnerable to feelings of isolation and low self-esteem (Meskini et al., 2024).

Although there is existing literature on mid-achieving students, research specifically focused on mid-achieving university students remains limited. Despite mid-achieving university students representing a substantial portion of the student population, their needs and problems have failed to receive adequate attention in existing studies (Wintre et al., 2011). According to the existing literature, it suggests that the wellbeing of this group is affected by multiple factors, such as psychological needs and social support. However, the interaction mechanisms among these factors remain insufficiently explored and require further in-depth investigation (Glasserman-Morales et al., 2024).



2.3 Factors affecting wellbeing: the perspective of mid-achieving university students

The wellbeing of mid-achieving university students is affected by multiple factors, especially at the academic, social, and psychological levels. First, academic stress is one of the key factors affecting wellbeing. It has been shown that there is a significant correlation between academic achievement and wellbeing, and mid-achieving students are prone to self-doubt and stress because their grades are not up to the top standard. This psychological state may reduce their wellbeing (Plant and Richardson, 1958). These students face stress not only from academics but also from uncertainty about their future development.

Secondly, social support also plays a crucial role in regulating wellbeing. Social support includes not only support from family but also from friends, classmates, and mentors. However, since mid-achieving students do not belong to a particularly prominent group, they may feel neglected or marginalized in their social networks, resulting in their lack of adequate social support, further affecting their psychological wellbeing and life satisfaction (Liu et al., 2024b).

Finally, an individual’s psychological attributes and ways of responding can also affect their wellbeing (Alicke et al., 1995). Research has shown that students with higher levels of psychological resilience are more able to respond positively to academic and life challenges, which in turn maintains higher levels of wellbeing (Albaili, 1997). However, mid-achieving students may lack effective response mechanisms in the face of stress, resulting in a lower sense of wellbeing (Weinstein, 1980; Maroldo, 1986).

In summary, the majority of existing research has focused on the wellbeing of special groups of university students (Mao and Chen, 2023), and there is a lack of research literature on the large group of mid-achieving university students. Despite constituting a significant proportion of the university student population, the factors affecting their wellbeing, psychological needs, and the unique challenges they face lack systematic analysis (Fazio and Palm, 1998; Goldman et al., 1990; BlackDeer et al., 2021). The majority of the existing literature consists of earlier studies, highlighting a gap and limitations in research on mid-achieving university students. The study seeks to extend and update the current research by incorporating novel perspectives and methodologies to deepen the systematic understanding of mid-achieving university students’ wellbeing. The core objective of the study is to refine this field by focusing on the wellbeing of mid-achieving university students and to explore in depth the combined effects of multidimensional factors such as academic stress, social support, and psychological needs on their wellbeing. The case study aims to reveal the complex interactions of these factors, expand the understanding of the psychological status and needs of mid-achieving university students, and provide practical recommendations for educational administrators to help create a more inclusive and supportive educational environment. The innovation of the study lies in its unique focus on the “invisible group.” By integrating psychological theory and educational practice, it explores ways to better support the personal growth and wellbeing of mid-achieving students. This perspective not only provides a theoretical foundation and practical guidance for future educational interventions but also positively contributes to improving the campus life and mental wellbeing of mid-achieving university students.




3 Materials and methods


3.1 Research design

The study adopts a qualitative research method (Lim, 2024), aiming at exploring and explaining in depth the complex factors affecting the wellbeing of university students. Qualitative research provides insight into a research topic by describing and analyzing specific phenomena in detail, revealing potential problems, and understanding human behavior and mental activity (Theodorou, 2019; Smyth, 2016). Specifically, in the study of subjective and multi-dimensional psychological phenomena such as wellbeing, qualitative methods can reveal the deeper meanings behind the data and help the researcher capture the subtle emotional and cognitive processes, leading to a more comprehensive understanding of the interviewees’ internal experiences. The study selected Chinese university students as the research subjects due to the large size and high diversity of this population (Clemes et al., 2013; Chen et al., 2013). In the Chinese higher education system, which is characterized by intense competition, mid-achieving university students do not receive enough attention, even though they constitute a rather large group (Hu and Wu, 2021). The interviewees in this study were selected from Guizhou Medical University, which offers not only medical programs but also various disciplines in science and the humanities. By choosing students from this comprehensive university, the study is able to reflect a more diverse academic background, ensuring a multidimensional exploration of student wellbeing and a representative analysis. With regard to the particular characteristics of medical students, the study is not limited to the medical field. Instead, interviewees were selected from various disciplines, including medicine, natural sciences, and the humanities, ensuring diversity and broad representativeness in the sample. The selection criteria encompassed not only students with average academic performance but also considered their overall competencies, particularly those demonstrating middle proficiency in areas such as communication, leadership, and innovation. By focusing on this specific group, the study aims to uncover their psychological state and analyze the multiple complex factors affecting their wellbeing.



3.2 Data collection procedure

(1) Establishing selection criteria: Defining mid-achieving university students is challenging due to the varying academic competitiveness across different schools, grades, and disciplines. In leading universities, students with mid-achieving grades may still be better in overall performance, whereas in mid-level universities, students with mid-achieving grades may be closer to ordinary students. Therefore, the following selection criteria were established after discussions with three experts in educational psychology and education. First, academic performance was designated as the primary criterion. Specifically, interviewees were required to have academic rankings falling within the middle third to the middle half of their class or cohort (Ho et al., 2019; Slate and Saudargas, 1986). This criterion ensures that interviewees are neither in the high-achieving nor low-achieving groups. Second, the overall quality criterion. In addition to academic achievement, the study will examine the overall ability of the students (Muammar, 2013). The selected mid-achieving students should not exhibit particularly outstanding talent or professional proficiency in any specific area (e.g., music, sports, arts, etc.). Although they may have certain interests, these do not rise to a professional level or attract special attention. Those students with mid-level overall abilities (e.g., communication, leadership, creativity, etc.) can participate in class activities and group discussions. However, they do not take on roles as organizers or core figures. Third, diversity of majors and backgrounds. To ensure the breadth and representativeness of the study sample, interviewees are selected from different disciplines at Guizhou Medical University, including medicine, natural sciences, and the humanities. By selecting interviewees from various academic backgrounds, the study can capture a wider range of perceptions of wellbeing and affecting factors, thus enhancing the study’s representativeness and external validity. (2) Targeting the search: To ensure the formalization and wide dissemination of the information, the study released the recruitment information at Guizhou Medical University in China through the Student Administration Office faculty members. (3) After preliminary communication and selection, a total of 63 students met the selection criteria. With a number of in-depth communications and confirmations, 30 students formally agreed to participate in this interview study. (4) Purpose of the interview: To gain an in-depth understanding of the wellbeing feelings of university students at the mid-achieving level in higher education and their affecting factors, as well as to explore possible strategies for improvement. (5) Interview period: From March 1, 2024, to September 13, 2024. (6) Interview outline: How do you evaluate your current university life? Second, what things have made you the happiest since entering university? Third, please list five moments in campus life that make you happy or joyful and briefly explain why. Fourth, what aspects of campus life could be improved to make you happier and more joyful? Fifth, if you feel unhappy, what factors contribute to that? Please explain. (7) Interview process: By adding students’ personal WeChat accounts, interviewers conducted semistructured interviews using WeChat calls. Each student was interviewed at least two times, with every interview lasting about 2 h. The interviewees’ consent was obtained before each interview, and the interviews were audio-recorded for subsequent analysis.



3.3 Data analysis

(1) Data cleaning: The study initially transcribed the audio recordings of the interviews into texts, which were meticulously cleaned to remove irrelevant content, grammatical errors, and any expressions that could lead to misinterpretation. This process ensured the accuracy and relevance of the analyzed data. (2) Code generation: To gain a deeper understanding of the data, the researchers conducted detailed coding of the transcribed texts using NVIVO 12 software. All personal information of the interviewees was anonymized to protect their privacy. The research team identified themes and sub-themes through discussions in online meetings and systematically coded the data. The coding process was completed after all data had been successfully coded to ensure the systematicity and integrity of the study. (3) Theme review: The researcher reviewed and corrected the coding of each theme to verify that it was closely related to the research questions and to ensure that each theme adequately reflected the core meaning of the dataset and maintained the logical coherence of the analysis. (4) Thematic analysis: At this stage, the researcher identified the final themes and sub-themes related to university students’ wellbeing, assigned names to each theme, and drafted detailed analytical reports. These reports explained the logic and significance of the findings, particularly how they relate to the psychological state and wellbeing of the students. (5) Credibility: A rigorous expert validity test was conducted regarding the validity of the interview outline. Three experts in educational psychology and pedagogy reviewed the content of the interview outline, assessed the clarity, relevance, and applicability of the questions, and provided suggestions for improvement. Based on their feedback, the outline was adjusted to ensure that it could effectively capture the key dimensions of students’ wellbeing and enhance the scientific validity and effectiveness of the study. Additionally, to strengthen the credibility of the research further, the following methods were used: first, saturation sampling. The saturation sampling technique was used to continue the interviews until no new information appeared to ensure that the collected materials were comprehensive and in-depth and to enhance the completeness of the research results. The consistency of the data was tested through multiple interviews with the same interviewees by different researchers, with special attention paid to the consistency of the interviewees’ wellbeing before and after. Third, expert review. The study results were presented to three experts in educational psychology and pedagogy, who reviewed the entire data collection, organization, and thematic analysis to ensure the reliability of the research process and conclusions.




4 Results

Table 1 demonstrates the sociodemographic characteristics of the 30 survey interviewees (n = 30). First, the age distribution of the students was between 19 and 23 years old, which is in line with the typical age range of university students and provides a basis for exploring the impact of different age stages on wellbeing. Second, in terms of the grade level of enrollment, most students were concentrated in the second and third years, and students at this stage usually face the pressure of career choices, which may have a greater impact on their wellbeing. Regarding academic distribution, political science remains the most represented discipline among participants, followed by applied psychology, medical imaging, and biotechnology. The wide range of majors covered, both in the humanities and social sciences, as well as in science, technology, and medicine, indicates that the wellbeing of these students may be related to the diversity of their academic interests and disciplinary backgrounds. Regarding academic performance, the distribution of mid-achieving students is further characterized by the interviewees’ total yearly class size and individual rankings. The majority of students ranked in the middle range of their class or grade, which is consistent with the mid-achieving group that was the focus of the study. These students are not at the top of the academic ladder, nor do they belong to the struggling group, which falls into the “hidden group” that is the main target of this study. By analyzing these characteristics, the study not only explores in depth the performance and potential effects on the wellbeing of mid-achieving university students but also provides a solid foundation for subsequent analyses.



TABLE 1 Sociodemographic characteristics of the qualitative study participants (n = 30).
[image: Table1]


4.1 Freedom and autonomy

In higher education, freedom and autonomy significantly impact the wellbeing of mid-achieving university students. Unlike the rigidity and standardization of high school education, university education offers greater personal freedom and autonomy, which are essential to students’ personal growth and wellbeing. China’s university entrance examination system, known for its intense competition and high pressure, typically requires high school students to study in a highly structured academic environment, where personal interests and choices are frequently sacrificed in pursuit of higher grades. Nevertheless, this situation has changed dramatically at the university. Not only do students have the ability to choose a major that interests them, but they also have more flexibility in their course choices and learning styles, and this enhanced freedom allows for personal exploration and goal-setting based on their interests and career goals (Chen et al., 2020). The new freedoms and autonomy universities offer are key to their personal growth and pursuit of wellbeing.


4.1.1 Increased freedom

Compared to high school life, university life offers a higher level of freedom where students can organize their time and activities according to their interests.



“I think university life is great. I can do what I want and like every day instead of being constrained like in high school. It's very relaxing. This is really the life I imagined. There is no one to force me to do anything. I can do what I am interested in and work towards what I am interested in. It's really a good life.” (A5)



“I think my university life is relatively free and happy. I can do what I want to do and what's interesting in addition to my studies and gradually clarify my goals and directions in the process of exploration. It's a great feeling, and although it can be tiring a lot of the time, I think it's a necessary part of my growth.” (A1)



“Feeling fine with my life now, it is the type of life I used to want a lot, that is freedom, no one constrains me, which is the very comfortable status of life.” (A17)

 



4.1.2 Personal exploration and goal setting

In university, students discover and pursue their interests, which not only strengthens their sense of self-fulfillment but also assists them in formulating and achieving personal goals.



“I have the freedom to engage in club activities that interest me, which has helped me to gradually clarify my future goals and direction, and I can now move towards that goal with one foot in front of the other.” (A3)



"My university life is very fulfilling, and I have the chance to explore various new disciplines and knowledge. It is incredibly important to pursue one's interests through free exploration because interest can be the best teacher, providing true satisfaction in the process of pursuit." (A11)

 



4.1.3 The importance of autonomy in decision-making

The autonomy of being able to choose the activities or fields of study in which they participate makes their academic and social activities more meaningful and satisfying.



“I think my university life is looking relatively good so far. I can find time to read books after class every day. Also, I can save up some pocket money every month to take a trip.” (A9)



“I think university life is quite peaceful at the moment; there is no pressure, so it's easier to get through. Clubs, activities, competitions, and whatever else in my free time are ways to spend my time.” (A10)

 




4.2 Social interactions and collective activities

In higher education, social interactions and collective activities enhance the wellbeing of mid-achieving university students, emphasizing overall development rather than being limited to academic achievement. Friends and social support are key to adapting to new environments and overcoming difficulties in university life, helping students balance academics and life (Kaufman and Nemeroff, 2024). Participation in clubs and team activities not only develops teamwork and leadership skills but also enhances students’ sense of belonging and pride. Some students release stress by participating in e-sports games, such as League of Legends, which are highly cooperative. Through these games, they build and maintain strong interpersonal relationships.


4.2.1 Friends and social support

Creating a supportive social network, spending time with friends, and sharing moods are important for students’ emotional and mental health.



“I think I am the happiest when I can make like-minded friends. I travel and improve with my new friends. They tell me stories that I've never heard before, and we share food and funny stories from each other's hometowns. I'm no longer on my own, but I'm surrounded by so many friends who are just like me and fight with me, and it's a moment that makes me so happy.” (A2)



“I think when it rains, I guess, I can chat with everyone inside the dormitory and share my feelings of joy and anxiety. Lying on the bed, listening to the rain, and slowly falling asleep, that is such a relaxing thing.” (A6)



“Making friends with more great people, I can learn what kind of mindset they have.” (A13)



“The happiest thing is that I met a lot of friends who have the same hobbies, and I won't be lonely in the future.” (A21)



“Meeting new friends eases that sadness of leaving former good friends.” (A25)

 



4.2.2 Collective activities and team honor

Participating in clubs and collective activities, such as sports games and competitions, not only promotes teamwork but also brings individuals a sense of achievement and honor.



“During the summer, I participated in the 'Supporting Villages' social practice, which brings us into contact with different people and things, and the experience of helping others is very precious.” (A29)



"Participating in school and university activities, working together with classmates and friends toward a common goal is truly great. I really enjoy the moments of receiving recognition, whether it is for the group or individually, as both are meaningful experiences for me."(A3)



"The first time I participated in the Three Rural Support Project and Volunteer Teaching Program was the happiest time for me. I really enjoy and actively participate in these activities. I feel that I gain a lot from them, things that I cannot learn from books, and I also get to meet many people through team interactions." (A12)

 



4.2.3 Interpersonal relationship support

Students need to manage and maintain interpersonal relationships, as positive relationships can be a source of wellbeing, whereas relational issues may contribute to stress and dissatisfaction.



"In terms of relationships, I enjoy making friends, but it has also created many issues. My friends might have conflicts, and I find myself stuck in the middle. I have to spend a lot of time mediating between them, which disrupts my study and rest time." (A2)



"Handling relationships is really difficult for me. I can't manage to cater to everyone's feelings, and some of them may hurt me with harsh words because of that." (A4)



"My happiest moments are probably after finishing a day of studying and work, lying in the dorm and playing League of Legends." (A19)



"I really enjoy the atmosphere of playing games together in the dorm at night." (A24)



“Carrying the whole game, putting together a winning streak, and everyone being willing to play the game with me was very satisfying.” (A20)



"I can't stand my annoying roommate. It makes me not want to stay in the dorm at all." (A26)

 




4.3 Campus environment and facilities

In higher education, the campus environment and facilities profoundly impact the wellbeing of mid-achieving university students. A comfortable campus environment, such as high-quality cafeteria food and good public facilities, directly increases students’ daily life satisfaction. The campus’s natural environment, including the degree of greenery and walking routes, provides students with space for relaxation and pleasure, helping them decompress and regulate their psychological status by taking a walk after classes or meals. The rainy weather relieves students’ stress and makes it easier to fall asleep and relax. However, improvements in campus transportation convenience and infrastructure, such as more efficient courier services and accessible public transportation, are necessary to enhance students’ overall wellbeing. These factors collectively form a supportive learning and living environment that promotes students’ mental health and academic success.


4.3.1 Impact of campus facilities

A comfortable campus environment, such as the quality of food in the cafeteria and public facilities, directly impacts students’ daily life satisfaction.



"When I eat delicious food in the cafeteria, I feel like good food can heal everything. It helps me temporarily disconnect from heavy coursework, allowing me to relax and feel less stressed." (A1)



"Having good food in the cafeteria lifts my mood. When I'm in a good mood, I feel more motivated to do everything." (A15)



"They should build more pathways because the campus is too big. Walking along the main roads is tiring, and having more shortcuts would make it more convenient. Also, adding more benches would be great, so when you're tired from walking, you can sit and rest, making the walk less rushed." (A6)

 



4.3.2 Importance of the natural environment

The natural environment on campus, such as walking routes and greenery, provides spaces for relaxation and enjoyment, which contribute to students’ wellbeing.



"Blowing the evening breeze with friends on the campus lawn makes all my worries disappear. I think the school should introduce more plants to improve the environment. A beautiful environment in our daily school life benefits our mental and physical health." (A14)



"Walking by the lake after dinner, feeling the breeze, helps me forget my troubles and relax. Building pavilions on campus would provide shade and give us better opportunities to enjoy the scenery." (A9)



"Taking a walk in the evening, feeling the breeze, walking slowly—it's very pleasant." (A7)



"Walking on the track at night, feeling the breeze, and daydreaming about the future, even though I might not achieve it, the fantasy always lifts my spirits." (A15)

 



4.3.3 Impact of weather

Rainy days offer students a sense of coziness and relaxation, with the sound of rain serving as natural white noise that aids in relaxation and rest. Moreover, rainy weather fosters emotional connections during interactions with roommates. However, puddles and muddy pathways can cause inconvenience and dirty clothing, negatively impacting students’ moods.



"I feel very happy when it's raining, and I'm in the dorm watching movies and snacking. The laughter and casual chats with my roommates make me feel like I'm not alone and that I have a trustworthy group of friends with me. At that moment, I don’t have to worry about anything. I just enjoy the time." (A3)



"On rainy days, I can chat with everyone in the dorm, sharing my joys and anxieties. Then I lie in bed, listening to the white noise of the rain as I slowly fall asleep. It’s very relaxing." (A6)



"When it rains, I like listening to the rain while having a drink in the dorm. It’s a really nice feeling." (A7)



"On rainy days, I can lie down and listen to the sound of the rain outside. The natural white noise is very soothing." (A17)



"I think the school’s landscaping needs improvement. Otherwise, when it rains or during extreme weather, there’s a lot of water and mud on the roads, which not only affects aesthetics but also makes it inconvenient to walk." (A12)

 



4.3.4 Transportation and infrastructure

The convenience of campus transportation and the adequacy of infrastructure, such as courier services and public transportation, directly impact students’ daily lives and overall satisfaction.



"All couriers should be allowed to enter the school. The locations of the other two couriers are too far from me, which is very inconvenient. It would be great if the remaining couriers could enter the campus pickup station." (A7)



"Transportation within the school is very inconvenient. There are too few campus shuttles, and the waiting lines are long. Plus, with the ban on motorcycles and electric scooters, it's even more inconvenient. The campus is huge, and if I don’t take a shuttle, it’s extremely inconvenient to get anywhere, and it wastes a lot of time." (A4)



"The campus is too far from the city, and transportation is very inconvenient. On top of that, the recent ban on motorcycles and electric scooters has made it difficult to get around campus, let alone go off-campus." (A8)



"I find the transportation quite inconvenient. The campus is large, but there are few campus shuttles, and they mostly follow a single route, which isn't practical. Off-campus transportation is also difficult—waiting for the bus outside the school is time-consuming, and taking unlicensed taxis is unsafe and expensive." (A12)

 




4.4 Academics and achievement

When there are no early morning classes, students are able to sleep until they wake up naturally. Sleeping adequately makes them feel comfortable and energized, which significantly improves their sense of wellbeing. Moreover, academic success, such as passing important exams or completing courses, brings a strong sense of satisfaction and pride, which positively impacts their self-confidence and mental health. However, as graduation and the job market approach, students face fierce employment competition, leading to increased academic pressure and common feelings of anxiety, especially around final exams. In university life, support and recognition from teachers are also crucial. Positive feedback and validation from instructors can significantly boost students’ satisfaction and confidence, while a lack of support may lead to feelings of frustration and insecurity. Therefore, academic achievements and challenges, along with teacher support, play a key role in shaping students’ learning experiences and overall wellbeing.


4.4.1 No early morning classes

When there are no early morning classes, students can sleep in, which makes them feel very comfortable. Adequate sleep not only energizes them but also significantly enhances their sense of wellbeing.



"I'm really happy when there are fewer classes. Not having an 8 AM class is such a relief." (A4)



"No early classes mean I can wake up naturally." (A25)



"Waking up naturally in the dorm and feeling energized is really nice. If I don’t sleep well, I feel tired, and I’m in no mood to feel happy." (A9)



“Being able to sleep until naturally awake on weekends dissipates all the tiredness of the week.” (A15)

 



4.4.2 Academic achievement

Successfully completing courses and exams, especially major academic milestones such as passing the CET-4 (University English Test Band 4), brings students a strong sense of satisfaction and pride.



"After achieving good results through my own efforts, I feel very fulfilled because it’s a recognition of my hard work. For instance, when I received the National Inspirational Scholarship for the first time, I felt like my effort was acknowledged and rewarded. That feeling of being recognized and praised is really great." (A12)



"There are many things that make me happy, and getting good grades is definitely one of them. It feels rewarding to see the results of my hard work, and I feel like my efforts weren’t in vain." (A16)



"What makes me happiest is having the freedom to manage my free time. Unlike the restricted life in high school, at university, I can arrange my time based on my needs and preferences." (A18)



"Everything brings joy, but if I had to pick the ‘most’ joyful moment, it would probably be the sense of breaking through my limits every time I complete an experiment." (A22)


"Winning in those competitions also indirectly proved my abilities and skills, and it became something I could proudly talk about." (A23)
 



4.4.3 Managing academic pressure

While academic achievement is a source of wellbeing for students, excessive academic pressure and exam anxiety are common obstacles to their wellbeing.



"High academic pressure makes me feel very uncomfortable. The anxiety it causes even leads to physical discomfort, especially during finals. I often feel so anxious that I can’t rest well, and sometimes I barely eat, leaving me in a bad mood." (A2)


"The coursework is too overwhelming. I feel like the pressure it creates is something that can’t be relieved in a short period of time, especially during the review week before exams. It feels like ‘torture’ to me. I can't exercise, and the mental stress keeps building, making me very anxious." (A5)


"The academic pressure is quite high. With so many assignments, I easily get exhausted." (A14)



"Not failing the exams means I don’t have to worry about studying for retakes during the break." (A27)

 



4.4.4 Teacher support and recognition

Receiving praise and recognition from teachers can significantly boost students’ confidence and satisfaction. Conversely, a lack of support and acknowledgment may lead to feelings of frustration.



"Being praised by the teacher in class made me feel like my efforts and ideas were recognized, and that made me really happy." (A30)



"Getting recognition and praise in both academic work and activities makes me feel valued, which provides important psychological support." (A28)

 





5 Discussion

This study reveals that the desire for autonomy among mid-achieving university students is evident not only in their pursuit of academic freedom but also in their control over personal life choices. This desire is particularly important in the growth and development process of university students because it is directly related to their self-concept, career planning, and personal growth (Ito and Kodama, 2006). First, a heightened sense of autonomy is a notable change for mid-achieving university students in their transition to university life. High school students typically face a rigorous schedule and norms of life, whereas university provides a relatively flexible environment that allows students to make independent decisions based on their personal interests and needs, offering a broader selection of courses, interest groups, and social activities. Second, mid-achieving university students show a strong desire for freedom, which not only manifests itself in freedom of academic choice but also broadly affects their lifestyles, time management, and social activities. This freedom allows students to explore their personal interests and potentials in-depth and engage in more personalized self-development. For example, by joining different clubs and organizations or participating in volunteer activities, students not only enrich their university experience but also make progress in building social networks and developing teamwork skills (Botha et al., 2019). Finally, the positive effect of having autonomy is reflected in the ability of students to make decisions in a broader range of areas that are consistent with their interests and career plans. This empowered choice directly enhances students’ initiative and motivation in their academic and personal development. The expansion of autonomous choices not only increases students’ satisfaction with their academics and personal lives but also improves their ability to solve problems and meet future challenges. As a result, students’ self-efficacy is significantly strengthened, ultimately leading to increased wellbeing and quality of life.

The wellbeing of mid-achieving university students is impacted by collective activities and social interactions that not only provide realistic opportunities for learning and growth but also bring social complexities and challenges. Through participation in collective activities such as clubs, project work, or volunteer service, students provide the opportunity to develop skills in collaboration, leadership, and problem-solving. These are valuable experiences that are difficult to acquire within the confines of the classroom. The sense of participation and practical experience strengthens students’ social integration and self-efficacy, enabling them to recognize their contributions to society more effectively. This, in turn, enhances their personal satisfaction and overall wellbeing. Mid-achieving university students may encounter interpersonal conflicts and tensions as they expand their social circles and increase their social activities (Myburgh et al., 2019), sometimes negatively impacting their emotional health and academic performance. For example, excess social demands may distract students from their studies, whereas interpersonal conflicts or adverse social experiences may lead to anxiety and frustration. Therefore, despite the significant role that collective activities and social interactions play in promoting the personal growth and professional competence development of mid-achieving university students, they are also double-edged swords that have the potential to either increase students’ sense of wellbeing or be a source of emotional and psychological stress for them.

Mid-achieving university students remarkably valued the campus environment, where the scenery of the walking routes and the availability of high-quality food were cited as effective stress relievers. The majority of students interviewed indicated that being able to enjoy quiet walks and good food on campus greatly enhanced the quality of their daily lives and their mental health. This advantage of the campus environment not only provided students with space to relax but also became an important factor in their evaluation of their school-life experience (McDonald-Yale and Birchall, 2021). However, the accessibility of the campus and certain policies, especially regulations restricting electric vehicles, pose a challenge to students’ wellbeing. These policies constrain students’ freedom of movement, increasing the challenges associated with mobility on and off campus, consequently impacting their overall satisfaction. Therefore, although certain environmental factors on campus, such as walking routes and cafeteria quality, contribute positively to students’ experiences, inconvenient transportation conditions and strict management policies may diminish these benefits. This suggests that administrators should balance convenience and safety when formulating policies to improve students’ overall experience of living on campus (Byrd and McKinney, 2012; Lin and Lin, 2022).

Though mid-achieving university students emphasize diverse experiences in their campus life, grades and academic achievement also occupy the core of their concerns. This group of students faces considerable academic pressure as maintaining or improving grades becomes an important part of their daily lives in a competitive academic environment. This pressure stems from concerns about future career prospects and expectations from peers and teachers. Although striving to improve academic performance is supposed to be a positive behavior, constant pressure can sometimes lead to anxiety and stress overload, which can affect students’ mental health and overall wellbeing (Wang, 2022; Shi and Fang, 2024). Therefore, for these students, learning how to manage and cope with academic stress and balance their academic and personal lives is not only part of their daily challenges but also a key factor in their long-term wellbeing and quality of life. Universities and educators should offer targeted support and resources, such as psychological counseling services and skills workshops, to assist students in effectively managing these pressures. By doing so, they can enhance students’ academic experiences and improve their overall life satisfaction.

The study provides some new findings and refines previous research on the wellbeing of mid-achieving university students. First, the study found that mid-achieving university students strongly desire freedom and autonomy. This contrasts sharply with the constraints and pressures experienced during high school, as the greater autonomy in university life allows students to manage their time independently, thereby substantially improving their wellbeing. Moreover, this finding challenges previous research that primarily focused on the impact of academic pressure and achievement on student wellbeing, highlighting the importance of autonomy and freedom of choice for mental health. Second, social interactions and gaming activities were found to be important means of emotion regulation for mid-achieving students. A proportion of students released stress by playing competitive games (e.g., League of Legends) while fostering and maintaining interpersonal relationships through these games. This is a departure from the traditional view that academics and socialization are separate, illustrating the unique role of gaming as a socialization tool.

Additionally, this study found that mid-achieving university students valued the campus environment and facilities, particularly campus walking routes, greenery, and climate, as having a direct impact on their wellbeing. It has become a new finding that rainy days bring a sense of relaxation, and the sound of rain is regarded as a natural white noise that helps students relax during a stressful academic life. However, infrastructural problems in inclement weather, such as stagnant water and muddy roads, can be inconvenient and affect their mood. Adequate sleep is also a key factor, with students longing for more time to rest, reflecting the distress caused by intense courses and employment pressures. Delicious cafeteria meals, though seemingly insignificant, were also cited by students as an important factor in enhancing their sense of wellbeing. This suggests that the campus environment, which is not the most important determinant of wellbeing, affects students’ psychological state and emotional experience. These findings provide new perspectives on the management and services of universities, suggesting that improving campus environments, facilities, and living conditions can effectively upgrade the overall wellbeing of mid-achieving university students.

The study presents significant findings and recommendations regarding theoretical contributions and practical implications. Regarding autonomy and freedom, the research indicates that enhancing freedom and decision-making autonomy plays a crucial role in improving the wellbeing of mid-achieving university students. The findings extend theoretical knowledge about individual autonomy in wellbeing and emphasize the importance of autonomous choice for students’ psychological wellbeing and self-actualization. Social interaction and collective activities were also shown to be important factors in enhancing wellbeing, especially with the support of friends and teams, and collective activity promotes the development of interpersonal relationships and reinforces a sense of team honor, suggesting that social support is not only helpful for high-achieving students but also critical for mid-achieving students. The impact of the campus environment and facilities has also been prominently highlighted, further contributing to the theoretical understanding of how the physical environment affects students’ psychological wellbeing. The findings indicate that improvements in natural surroundings, climate conditions, and campus infrastructure can significantly enhance students’ overall sense of wellbeing. Finally, academic achievement plays a dual role in affecting wellbeing: a sense of academic accomplishment can enhance wellbeing, whereas academic pressure detracts from it. The findings underscore the crucial moderating role of teacher support and recognition in this process, which should not be overlooked. In terms of practical implications, this study provides several suggestions for improvement for university administrators. First, universities should give students more autonomy to make their own decisions in course scheduling, especially considering the rationality of course scheduling and allowing students to have enough sleep to heighten their sense of autonomy and wellbeing (Liu et al., 2022; Cedillo et al., 2024). Second, more social interactions and collective activities should be encouraged to promote students’ social support networks and strengthen their sense of belonging and team honor. Improvements in campus facilities and the natural environment are also crucial, especially regarding climatic conditions and infrastructure, which can significantly improve students’ daily life experiences. Finally, schools should also strengthen psychological support and academic counseling for mid-achieving students to help them better manage academic stress and promote a sense of academic achievement, thereby enhancing overall wellbeing. Universities can create a more supportive environment for mid-achieving students through these improvements.

The study has the following limitations: first, sample limitations. The sample of this study focuses on a group of mid-achieving university students and fails to cover students with higher or lower grades. Therefore, the study’s results may not fully reflect the wellbeing status of all university students. Future studies should expand the sample to cover students with different academic performances and diverse backgrounds to ensure the broad applicability and comprehensiveness of the findings. In addition, the small sample size (n = 30) may limit the generalizability of the results, and the robustness of the results can be elevated by increasing the sample size in the future. Second, the data collection method has limitations. This study relied heavily on self-report data, and although this method is commonly used in qualitative research, self-reports may be influenced by social desirability effects and participants’ self-perceptions, resulting in biased data. Students may adjust their responses to align with social expectations or subjectively assess their emotional states, which could potentially affect the accuracy and objectivity of the data. Future research could incorporate objective data sources such as behavioral observations, psychological assessments, or physiological data to provide a more comprehensive analysis. Third, the limitations of the interview method. Conducting interviews using the WeChat platform is an innovative and practical approach in the Chinese context, especially given the geographic location and time constraints. However, the informality of the WeChat platform may affect the depth of responses, and participants may tend to simplify or shorten their responses in an informal setting, reducing the richness of the data. Therefore, future research should consider combining multiple data collection methods, such as face-to-face or more structured online interviews, to increase the depth and detail of the data. Additionally, the environment of the WeChat platform interviews may have affected participant focus and response quality, which could be improved by conducting the interviews in a controlled environment.



6 Conclusion

This study found that the wellbeing of mid-achieving university students is affected by a variety of factors, including freedom and autonomy, social interaction, campus environment, and academic achievement. Based on these findings, the study presents significant practical implications. First, enhancing autonomy within the university environment allows students greater freedom in selecting and organizing their academic and personal lives, thereby increasing their sense of self-efficacy and overall wellbeing. Therefore, it is recommended that universities provide students with greater autonomy in course selection and activity scheduling, reduce unnecessary restrictions, and implement course arrangements that ensure students have adequate time for rest and sleep. Second, collective activities and social interactions not only provide students with opportunities for practice and growth but also support them emotionally. Therefore, universities should further strengthen the organization of collective activities and create more social opportunities to help students build positive interpersonal networks. The quality of the campus environment significantly impacts students’ wellbeing, especially factors such as walking routes, campus greenery, and cafeteria food. Therefore, it is recommended that universities continue to optimize campus infrastructure and living conditions to improve students’ daily life experiences. Negative factors, such as transportation accessibility and policy constraints, emphasize the need for universities to carefully consider students’ practical needs when developing management policies to minimize potential negative impacts on their quality of life. Finally, although academic stress is a significant impediment to student wellbeing, by providing personalized academic guidance, enhancing psychological support systems, and optimizing learning resources, educators can help students alleviate stress and enhance their overall wellbeing. By implementing these improvements, university administrators can create a more supportive learning and living environment for mid-achieving university students, thereby enhancing their wellbeing and overall development.



Data availability statement

The original contributions presented in the study are included in the article/supplementary material. Further inquiries can be directed to the corresponding author.



Ethics statement

This study involving human participants was reviewed and approved by the Ethics Committee of Guizhou Medical University. Written informed consent to participate in this study was obtained from each patient/participant. The studies were conducted in accordance with the local legislation and institutional requirements. The participants provided their written informed consent to participate in this study.



Author contributions

DZ: Conceptualization, Methodology, Writing – original draft, Writing – review & editing, Data curation, Formal analysis, Resources, Software, Validation, Visualization. ZL: Data curation, Investigation, Writing – review & editing. CC: Data curation, Formal analysis, Resources, Writing – review & editing. HY: Funding acquisition, Supervision, Writing – review & editing, Formal analysis.



Funding

The author(s) declare financial support was received for the research, authorship, and/or publication of this article. This article represents the interim results of the Special Research Program on the Spirit of the National Education Conference in China.



Conflict of interest

The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.



Publisher’s note

All claims expressed in this article are solely those of the authors and do not necessarily represent those of their affiliated organizations, or those of the publisher, the editors and the reviewers. Any product that may be evaluated in this article, or claim that may be made by its manufacturer, is not guaranteed or endorsed by the publisher.



References

 Albaili, M. A. (1997). Differences among low-, average-, and high-achieving college students on learning and study strategies. Educ. Psychol. 17, 171–177. doi: 10.1080/0144341970170112


 Alicke, M. D., Klotz, M. L., Breitenbecher, D. L., and Yurak, T. J. (1995). Personal contact, individuation, and the better-than-average effect. J. Pers. Soc. Psychol. 68, 804–825. doi: 10.1037/0022-3514.68.5.804


 Alipour, N., Sangi, S., Babamiri, M., and Arman, P. (2024). Investigating the relationship between emotional intelligence and self-esteem with educational performance in paramedical students. Med. Clin. Pract. 7:100398. doi: 10.1016/j.mcpsp.2023.100398


 BlackDeer, A. A., Patterson Silver Wolf, D. A., Maguin, E., and Beeler-Stinn, S. (2021). Depression and anxiety among college students: understanding the impact on grade average and differences in gender and ethnicity. J. Am. Coll. Heal. 71, 1091–1102. doi: 10.1080/07448481.2021.1920954 

 Bos, C. S., and Filip, D. (1984). Comprehension monitoring in learning disabled and average students. J. Learn. Disabil. 17, 229–233. doi: 10.1177/002221948401700409 

 Botha, B., Mostert, K., and Jacobs, M. (2019). Exploring indicators of subjective wellbeing for first-year university students. J. Psychol. Afr. 29, 480–490. doi: 10.1080/14330237.2019.1665885


 Byrd, D. R., and McKinney, K. J. (2012). Individual, interpersonal, and institutional level factors associated with the mental health of college students. J. Am. Coll. Heal. 60, 185–193. doi: 10.1080/07448481.2011.584334 

 Casale, S., Akbari, M., Bocci Benucci, S., Seydavi, M., and Fioravanti, G. (2024). Interpersonally-based fears and problematic social networking site use: the moderating role of online social support. Int. J. Ment. Health Addict. 22, 995–1007. doi: 10.1007/s11469-022-00908-9


 Cedillo, Y. E., Davis, E., Durham, L., Kelly, T., Kennedy, R., Smith, D. L., et al. (2024). The effect of sociodemographic characteristics, academic factors, and individual health behaviors on psychological wellbeing among college students. J. Am. Coll. Heal., 1–11. doi: 10.1080/07448481.2024.2355160 

 Chen, L., Wang, L., Qiu, X. H., Yang, X. X., Qiao, Z. X., Yang, Y. J., et al. (2013). Depression among Chinese university students: prevalence and socio-demographic correlates. PLoS One 8:e58379. doi: 10.1371/journal.pone.0058379 

 Chen, W., Zheng, Q., Liang, C., Xie, Y., and Gu, D. (2020). Factors influencing college students’ mental health promotion: the mediating effect of online mental health information seeking. Int. J. Environ. Res. Public Health 17:4783. doi: 10.3390/ijerph17134783 

 Chin, M. Y., Jeffries, J., and Thompson, M. N. (2024). The impact of downward classism on social class concealment among college students who are low-income. J. Coll. Stud. Dev. 65, 316–320. doi: 10.1353/csd.2024.a929245


 Chovan, W., and Freeman, N. L. (1993). Moral reasoning and personality components in gifted and average students. Percept. Mot. Skills 77, 1297–1298. doi: 10.2466/pms.1993.77.3f.1297 

 Clemes, M. D., Cohen, D. A., and Wang, Y. (2013). Understanding Chinese university students' experiences: an empirical analysis. Asia Pac. J. Mark. Logist. 25, 391–427. doi: 10.1108/APJML-07-2012-0068


 Daigle, L. E., Maher, C. A., Hayes, B. E., and Muñoz, R. B. (2023). Victimization, disability status, and fear among U.S. college students. J. Interpers. Violence 39, 1519–1542. doi: 10.1177/08862605231207621 

 Desjardins, S., and Grandbois, M. (2022). Sleep parameters associated with university students’ grade point average and dissatisfaction with academic performance. Sleep Epidemiol. 2:100038. doi: 10.1016/j.sleepe.2022.100038


 Fazio, N. M., and Palm, L. J. (1998). Attributional style, depression, and grade point averages of college students. Psychol. Rep. 83, 159–162. doi: 10.2466/pr0.1998.83.1.159 

 Fraser, A. M., Bryce, C. I., Cahill, K. M., and Jenkins, D. L. (2022). Social support and positive future expectations, hope, and achievement among Latinx students: implications by gender and special education. J. Soc. Pers. Relatsh. 41, 543–568. doi: 10.1177/02654075221110626


 Glasserman-Morales, L. D., Alcantar-Nieblas, C., and Sisto, M. I. (2024). Demographic and school factors associated with digital competences in higher education students. Contemp. Educ. Technol. 16:ep498. doi: 10.30935/cedtech/14288


 Goldman, B. A., Flake, W. L., and Matheson, M. B. (1990). Accuracy of college students’ perceptions of their SAT scores, high school and college grade point averages relative to their ability. Percept. Mot. Skills 70:514. doi: 10.2466/pms.1990.70.2.514


 Gonder, P. O. (1991). Caught in the middle: How to unleash the potential of average students. Arlington, VA: American Association of School Administrators.


 Harpaz, G., Vaizman, T., and Yaffe, Y. (2024). University students' academic grit and academic achievements predicted by subjective wellbeing, coping resources, and self-cultivation characteristics. High. Educ. Q. 78, 192–211. doi: 10.1111/hequ.12455


 Hemarajarajeswari, J., and Kumar Gupta, P. (2021). Gratitude, psychological wellbeing and happiness among college students: a correlational study. Int. J. Indian Psychol. 9, 260–270. doi: 10.25215/0901.053


 Hernández-Torrano, D., Ibrayeva, L., Sparks, J., Lim, N., Clementi, A., Almukhambetova, A., et al. (2020). Mental health and wellbeing of university students: a bibliometric mapping of the literature. Front. Psychol. 11:1226. doi: 10.3389/fpsyg.2020.01226 

 Ho, H.-Y., Chang, T.-L., Lee, T.-N., Chou, C.-C., Hsiao, S.-H., Chen, Y.-H., et al. (2019). Above-and below-average students think differently: their scientific argumentation patterns. Think. Skills Creat. 34:100607. doi: 10.1016/j.tsc.2019.100607


 Hoover, K. B., and Lucas, K. T. (2023). Mentoring graduate students: a study on academic rejection, the pressure to publish, and career paths. J. Crim. Justice Educ. 35, 195–217. doi: 10.1080/10511253.2023.2173792


 Hossain, M. U., Arefin, M. S., and Yukongdi, V. (2021). Personality traits, social self-efficacy, social support, and social entrepreneurial intention: the moderating role of gender. J. Soc. Entrep. 15, 119–139. doi: 10.1080/19420676.2021.1936614


 Hu, A., and Wu, X. (2021). Cultural capital and elite university attendance in China. Br. J. Sociol. Educ. 42, 1265–1293. doi: 10.1080/01425692.2021.1993788


 Ito, M., and Kodama, M. (2006). Self-feelings that support intentional self-development in university students. Kyoiku Shinrigaku Kenkyu 54, 222–232. doi: 10.5926/jjep1953.54.2_222


 Ji, Y., Qiao, D., Stankovic, J. A., and Xu, T. (2023). Is stress motivation? Effects of perceived stress on online self-directed learning of college students in China. Educ. Inf. Technol. 29, 6473–6497. doi: 10.1007/s10639-023-12082-z


 Jin, S.-H., Kim, S., Park, K. W., and Lee, K. Y. (2007). Differences in EEG between gifted and average students: neural complexity and functional cluster analysis. Int. J. Neurosci. 117, 1167–1184. doi: 10.1080/00207450600934655 

 Kaufman, A., and Nemeroff, R. (2024). Motivation to change predicts college students’ utilization of self-help resources. J. Am. Coll. Heal., 1–9. doi: 10.1080/07448481.2024.2334082 

 Kellogg, B. T. (2021). An asset-based approach to understanding college students as sources of support. J. Coll. Stud. Retent. Res. Theory Pract. 25, 820–845. doi: 10.1177/15210251211025212


 Kezar, A., Hallett, R. E., Perez, R. J., and Kitchen, J. A. (2022). Scaling success for low-income, first-generation in college, and/or racially minoritized students through a culture of ecological validation. J. Divers. High. Educ. 17, 229–242. doi: 10.1037/dhe0000401


 Kim, J., Park, C., Fish, M., Kim, Y. J., and Kim, B. J. (2023). Are certain types of leisure activities associated with happiness and life satisfaction among college students? World Leis. J. 66, 12–25. doi: 10.1080/16078055.2023.2222701


 Klapp, T., Klapp, A., and Gustafsson, J.-E. (2023). Relations between students’ wellbeing and academic achievement: evidence from Swedish compulsory school. Eur. J. Psychol. Educ. 39, 275–296. doi: 10.1007/s10212-023-00690-9


 Koçdar, S., Hamutoğlu, N. B., Erdoğdu, E., and Uçar, H. (2024). Academic performance of learners with special needs in open and distance learning: a study in Anadolu university open education system. Eur. J. Spec. Needs Educ. 1–16, 1–16. doi: 10.1080/08856257.2024.2380594


 Lee, T. T. (2024). Beyond conventional metrics: alternative middle-class choice among Chinese homeschooling families. Sociology 58, 1207–1224. doi: 10.1177/00380385241234308


 Lim, W. M. (2024). What is qualitative research? An overview and guidelines. Australas. Mark. J. doi: 10.1177/14413582241264619


 Lin, C., and Lin, K. (2022). Exploration on the collaborative innovation path of college students’ ideological education and psychological education. Front. Psychol. 13:969508. doi: 10.3389/fpsyg.2022.969508 

 Liu, X. Q., Guo, Y. X., Zhang, W. J., and Gao, W. J. (2022). Influencing factors, prediction and prevention of depression in college students: a literature review. World J. Psychiatry 12, 860–873. doi: 10.5498/wjp.v12.i7.860 

 Liu, X., Zhang, Y., and Cao, X. (2024a). Achievement goal orientations in college students: longitudinal trajectories, related factors, and effects on academic performance. Eur. J. Psychol. Educ. 39, 2033–2055. doi: 10.1007/s10212-023-00764-8


 Liu, X., Zhang, Y., Cao, X., and Gao, W. (2024b). Does anxiety consistently affect the achievement goals of college students? A four-wave longitudinal investigation from China. Curr. Psychol. 43, 10495–10508. doi: 10.1007/s12144-023-05184-x


 Lyubomirsky, S. (2001). Why are some people happier than others? The role of cognitive and motivational processes in wellbeing. Am. Psychol. 56, 239–249. doi: 10.1037/0003-066x.56.3.239 

 Mao, X. L., and Chen, H. M. (2023). Investigation of contemporary college students’ mental health status and construction of a risk prediction model. World J. Psychiatry 13, 573–582. doi: 10.5498/wjp.v13.i8.573 

 Marbach, L., and van Zanten, A. (2023). With a little help from my family and friends: social class and contextual variations in the role of personal networks in students’ higher education plans. Br. J. Sociol. Educ. 45, 1–22. doi: 10.1080/01425692.2023.2266574


 Marjuki, N., Hanif, M., and Siminto, N. (2024). The role of social support in enhancing motivation and psychological wellbeing of students: perspectives from education in the digital era. Indo-Mathedu Intell. J. 5, 1974–1987. doi: 10.54373/imeij.v5i2.1003


 Maroldo, G. K. (1986). Shyness, boredom, and grade point average among college students. Psychol. Rep. 59, 395–398. doi: 10.2466/pr0.1986.59.2.395 

 McDonald-Yale, E., and Birchall, S. J. (2021). The built environment in a winter climate: improving university campus design for student wellbeing. Landsc. Res. 46, 638–652. doi: 10.1080/01426397.2021.1881768


 McKendrick-Calder, L., and Choate, J. (2023). Educators’ lived experiences of encountering and supporting the mental wellness of university students. High. Educ. Res. Dev. 43, 180–195. doi: 10.1080/07294360.2023.2218810


 Meskini, N., Chakit, M., Lamtai, M., and Ftih, Z. (2024). Relationship between academic achievement and depressive syndrome among middle school students in Kenitra. Community Pract. 21, 308–318. doi: 10.5281/zenodo.10842829


 Möller, J., and Pohlmann, B. (2010). Achievement differences and self-concept differences: stronger associations for above or below average students? Br. J. Educ. Psychol. 80, 435–450. doi: 10.1348/000709909x485234


 Muammar, O. M. (2013). The differences between intellectually gifted and average students on a set of leadership competencies. Gift. Educ. Int. 31, 142–153. doi: 10.1177/0261429413498007


 Murray, C., and Wren, C. T. (2003). Cognitive, academic, and attitudinal predictors of the grade point averages of college students with learning disabilities. J. Learn. Disabil. 36, 407–415. doi: 10.1177/00222194030360050201 

 Myburgh, C., Poggenpoel, M., and Fourie, C. (2019). Prediction of overt aggression experienced by college students. J. Psychol. Afr. 29, 255–259. doi: 10.1080/14330237.2019.1620011


 Nowicka, M. (2024). Middle class by effort? Immigration, nation, and class from a transnational and intersectional perspective. J. Ethn. Migr. Stud. 50, 1758–1776. doi: 10.1080/1369183x.2024.2315355


 Plant, W. T., and Richardson, H. (1958). The IQ of the average college student. J. Couns. Psychol. 5, 229–231. doi: 10.1037/h0040731


 Proctor, C. (2024). “Subjective wellbeing (SWB)” in Encyclopedia of quality of life and wellbeing research. ed. F. Maggino (Cham: Springer International Publishing), 6952–6956.


 Purnama, D. S., Rachmawati, I., Kurniasari, M., Millenia, P., Rahmadania, A., and Dewanti, S. R. (2024). Job stress of university employees: the role of guidance and counseling. ProGCouns 5, 22–44. doi: 10.21831/progcouns.v5i1.70517


 Ragusa, A., Núñez-Rodríguez, S., Vaz, P., Silva, J., Caliciotti, V., González-Bernal, J. J., et al. (2024). Impact of cyberbullying on academic performance and psychosocial wellbeing of Italian students. Children 11:943. doi: 10.3390/children11080943 

 Roy, A. (2012). Why the middle class matters. Singap. J. Trop. Geogr. 33, 25–28. doi: 10.1111/j.1467-9493.2012.00445.x


 Shengyao, Y., Xuefen, L., Jenatabadi, H. S., Samsudin, N., Chunchun, K., and Ishak, Z. (2024). Emotional intelligence impact on academic achievement and psychological wellbeing among university students: the mediating role of positive psychological characteristics. BMC Psychol. 12:389. doi: 10.1186/s40359-024-01886-4 

 Shi, J., and Fang, Z. (2024). Assessing the influence of college campus environments on mental health interventions for economically disadvantaged students. Rev. Int. Med. Cienc. Act. Fís. Deporte 24, 195–209. doi: 10.15366/rimcafd2024.95.012


 Shonfeld, M., and Ronen, I. (2015). Online learning for students from diverse backgrounds: learning disability students, excellent students and average students. IAFOR J. Educ. 3, 13–29. doi: 10.22492/ije.3.2.01


 Slate, J. R., and Saudargas, R. A. (1986). Differences in learning disabled and average students’ classroom behaviors. Learn. Disabil. Q. 9, 61–67. doi: 10.2307/1510402


 Smyth, M. (2016). Reconceptualizing qualitative research: methodologies without methodology, by Mirka Koro-Ljungberg. Qual. Res. Psychol. 13, 264–266. doi: 10.1080/14780887.2016.1149396


 Terrell, K. R., Stanton, B. R., Hamadi, H. Y., Merten, J. W., and Quinn, N. (2022). Exploring life stressors, depression, and coping strategies in college students. J. Am. Coll. Heal. 72, 923–932. doi: 10.1080/07448481.2022.2061311 

 Theodorou, N. (2019). Qualitative research in the health sciences: methodologies, methods and processes. Nurs. Stand. 28:28. doi: 10.7748/ns2013.09.28.3.28.s37


 Tutar, H., Nam, S., Czarkowski, J. J., and Lukács, E. (2024). The mediating role of university students’ psychological wellbeing in the relationship of poverty perception and social exclusion. Econ. Soc. 17, 194–208. doi: 10.14254/2071-789X.2024/17-2/9


 van Zyl, L. E., Gaffaney, J., van der Vaart, L., Dik, B. J., and Donaldson, S. I. (2023). The critiques and criticisms of positive psychology: a systematic review. J. Posit. Psychol. 19, 1–30. doi: 10.1080/17439760.2023.2178956


 Wang, Y. (2022). Subjective employment obstacle of college students and its predictor model based on deep learning. Wirel. Commun. Mob. Comput. 2022, 1–9. doi: 10.1155/2022/7955490


 Warner, C. H. (2010). Emotional safeguarding: exploring the nature of middle-class parents’ school involvement. Sociol. Forum 25, 703–724. doi: 10.1111/j.1573-7861.2010.01208.x


 Weinstein, N. D. (1980). Unrealistic optimism about future life events. J. Pers. Soc. Psychol. 39, 806–820. doi: 10.1037/0022-3514.39.5.806


 Widyastuti, T. (2017). Resilience of a child from broken-home family: a phenomenology study. Int. E-J. Adv. Soc. Sci. 3, 1024–1034. doi: 10.18769/ijasos.370052


 Wintre, M. G., Dilouya, B., Pancer, S. M., Pratt, M. W., Birnie-Lefcovitch, S., Polivy, J., et al. (2011). Academic achievement in first-year university: who maintains their high school average? High. Educ. 62, 467–481. doi: 10.1007/s10734-010-9399-2


 Wong, Z. Y., Arief, G., Chan, M., and Alfonso, J. (2024). Student engagement and its association with academic achievement and subjective wellbeing: a systematic review and meta-analysis. J. Educ. Psychol. 116, 48–75. doi: 10.1037/edu0000833


 Wong, M. L. L., and Liu, S. (2024). The role of online social networking sites in facilitating friendships and adaptation among international students in Malaysia. Int. J. Intercult. Relat. 99:101942. doi: 10.1016/j.ijintrel.2024.101942


 Zalli, E. (2024). Globalization and education: exploring the exchange of ideas, values, and traditions in promoting cultural understanding and global citizenship. Interdiscip. J. Res. Dev. 11:55. doi: 10.56345/ijrdv11n1s109


 Zhou, S. C., Luo, D., Wang, X. Q., Zhu, J., Wu, S., Sun, T., et al. (2022). Suicidal ideation in college students having major depressive disorder: role of childhood trauma, personality and dysfunctional attitudes. J. Affect. Disord. 311, 311–318. doi: 10.1016/j.jad.2022.05.085 


Copyright
 © 2024 Zou, Lin, Chen and Yu. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.

OPS/xhtml/Nav.xhtml




Contents





		Cover



		Factors affecting the wellbeing of mid-achieving university students: a case study from China



		1 Introduction



		2 Literature review



		2.1 Theory and research status of university students’ wellbeing



		2.2 Group characteristics and wellbeing of mid-achieving students



		2.3 Factors affecting wellbeing: the perspective of mid-achieving university students









		3 Materials and methods



		3.1 Research design



		3.2 Data collection procedure



		3.3 Data analysis









		4 Results



		4.1 Freedom and autonomy



		4.1.1 Increased freedom



		4.1.2 Personal exploration and goal setting



		4.1.3 The importance of autonomy in decision-making









		4.2 Social interactions and collective activities



		4.2.1 Friends and social support



		4.2.2 Collective activities and team honor



		4.2.3 Interpersonal relationship support









		4.3 Campus environment and facilities



		4.3.1 Impact of campus facilities



		4.3.2 Importance of the natural environment



		4.3.3 Impact of weather



		4.3.4 Transportation and infrastructure









		4.4 Academics and achievement



		4.4.1 No early morning classes



		4.4.2 Academic achievement



		4.4.3 Managing academic pressure



		4.4.4 Teacher support and recognition















		5 Discussion



		6 Conclusion



		Data availability statement



		Ethics statement



		Author contributions



		Funding



		Conflict of interest



		Publisher’s note



		References



















OPS/images/fpsyg-15-1465209-t001.jpg
Code Gender Age University University ~ Major School Total  Ranking

year enrollment
in the year

Al 22 Guizhou Medical University ~ Year 2 Political Science School of Marxism 62 »
A2 F 21 Guizhou Medical University ~ Year 2 Political Science School of Marxism 62 34
A3 ] 21 Guizhou Medical University ~ Year 2 Political Science School of Marxism 62 21
Ad F 21 Guizhou Medical University ~ Year 2 Political Science School of Marxism 62 23
A5 b ] 20 Guizhou Medical University ~ Year 2 Political Science School of Marxism 62 36
A6 L} 20 Guizhou Medical University ~ Year 2 Political Science School of Marxism 62 35
A7 F 21 Guizhou Medical University ~ Year 2 Political Science School of Marxism 62 24
A8 F 22 Guizhou Medical University ~ Year 2 Political Science School of Marxism 62 36
A9 F 21 Guizhou Medical University ~ Year 2 Political Science School of Marxism 62 27
Al0 M 19 Guizhou Medical University ~ Year 1 Political Science School of Marxism 59 26
All F 19 Guizhou Medical University ~ Year 1 Political Science School of Marxism 59 21
Al2 M 23 Guizhou Medical University ~ Year 3 Political Science School of Marxism 9 50
A1 F 23 Guirhou Medical University | Year 3 Political Science  School of Marxism % 3
Al M 21 Guizhou Medical University | Year 2 Medical Imaging  School of Medical Imaging 100 50
Als ¥ 23| Guizhou Medical University | Year3 Appled Peychology | 0o Medical 6 38
Humanities
Al6 F 23 Guizhou Medical University ~ Year3 Applied Psychology Sctiool of Medical 66 34
Humanities
Al7 M 21 Guizhou Medical University  Year2. Blomedlial School of Bioengineering 89 3
Engineering
AlS F 20 Guizhou Medical University ~ Year2. Biotechnology School of Oceanography 129 59
A1 F 20 Guirhou Medical University | Year2 Biotechnology School of Occanography 129 7
A2 M 20 Guizhou Medical University | Year 2 Biotechnology School of Oceanography 129 a2
A2 M 21 Guizhou Medical University | Year 2 Biotechnology School of Oceanography 129 89
A2 M 21 Guizhou Medical University | Year2 Biotechnology School of Oceanography 129 76
A2 M 21 Guizhou Medical University | Year 2 Biotechnology School of Oceanography 129 51
A2 M 21 Guizhou Medical University | Year 2 Biotechnology School of Oceanography 129 93
A25 F 21 Guizhou Medical University ~ Year 2 Pharmacy School of Ethnic Medi 80 37
A26 M 21 Guizhou Medical University ~ Year 2 French School of Foreign 70 48
Languages
A27 B 21 Guizhou Medical University ~ Year 2 Logisties School of Management 120 96
Management
A28 F 21 Guizhou Medical University ~ Year 2 Nursing School of Nursing 803 624
A2 P 21 Guizhou Medical University  Year2 English School of Foreign 80 18
Languages
A30 M 21 Guizhou Medical University ~ Year 2 Police Command Department of Police 650 291

and Tactics Skl Training





OPS/images/cover.jpg
, frontiers | Frontiers in Psychology

Factors affecting the wellbeing of
mid-achieving university
students: a case study from China












OPS/images/crossmark.jpg
©

2

i

|






OPS/images/logo.jpg
, frontiers Frontiers in Psychology






