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Emotional resiliency and life 
satisfaction among teachers of 
Chinese as a foreign language: 
mediating chain model with grit 
and employability and gender 
moderation
Yicun Jia *

International School, International Students Center, Beijing Youth Politics College, Beijing, China

Objective: To investigate the relationships between emotional resilience, grit, 
employability, and life satisfaction among Chinese as a Foreign Language (CFL) 
teachers in China, with a focus on gender differences.

Methods: A sample of 1,003 CFL teachers participated in a survey assessing 
emotional resilience, grit, employability, and life satisfaction. Data were analyzed 
using descriptive statistics, correlation analyses, and mediation and moderation 
models with the PROCESS macro.

Results: Emotional resilience did not have a significant direct effect on 
life satisfaction but showed substantial indirect effects through grit and 
employability. Emotional resilience positively influenced grit, which in turn 
enhanced employability and increased life satisfaction. Gender differences were 
observed grit was a more critical mediator for males, while employability was a 
stronger mediator for females.

Conclusion: The study highlights the importance of grit and employability in 
enhancing life satisfaction among CFL teachers. Gender-specific interventions 
to bolster these mediating factors are recommended to support the wellbeing 
and professional success of CFL teachers.

Implications: Educational institutions should develop professional 
development programs and support systems that foster emotional resilience, 
grit, and employability, with attention to gender-specific needs, to improve job 
satisfaction and effectiveness among CFL teachers.
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Introduction

Teaching Chinese as a Foreign Language (CFL) has gained significant importance due to 
China’s expanding global influence and the strategic role of Mandarin in international 
communication (Hsiang et al., 2023; Xu and Stahl, 2023). As key facilitators of linguistic and 
cultural exchange, CFL teachers play a critical role in promoting language acquisition and 
fostering cross-cultural understanding (Liang and Apedoe, 2025). However, despite the rising 
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demand for CFL programs globally, many CFL teachers face 
substantial challenges, including professional stress, role overload, and 
limited support networks (Wang H. et al., 2023).

Existing research has explored some of these challenges, focusing 
on general stress factors, gender dynamics, and teaching effectiveness 
in various contexts. However, few studies have investigated how 
psychological traits such as grit and employability interact with 
emotional resilience to influence teachers’ life satisfaction, particularly 
in the case of CFL teachers operating in diverse cultural environments 
(Fu, 2025; Yang et al., 2025). Moreover, the literature often neglects 
how gender-specific factors mediate these relationships, leaving a 
critical gap in understanding the unique experiences of 
female teachers.

This study aims to fill these gaps by examining the mediating 
roles of grit and employability in the relationship between 
emotional resilience and life satisfaction among CFL teachers. The 
novelty of this research lies in its emphasis on gender differences, 
providing a more nuanced understanding of how male and female 
teachers navigate professional challenges. By addressing this 
overlooked dimension, the study contributes to the development of 
targeted support strategies to enhance teachers’ wellbeing and 
career satisfaction, ultimately improving the quality of 
CFL instruction.

Theoretical framework and 
hypotheses development

Teaching Chinese as a foreign language 
(CFL) in China: a gender perspective

Teaching CFL has garnered significant attention in recent years, 
reflecting China’s growing global influence and the increasing 
importance of the Chinese language in international communication 
(Chan et al., 2022; Jiang, 2025). The role of CFL teachers is pivotal in 
this cultural and linguistic exchange, as they serve as the primary 
facilitators of language acquisition for non-native speakers. These 
educators not only impart linguistic skills but also play a crucial role 
in promoting Chinese culture and fostering cross-cultural 
understanding, as well as in supporting international trade and 
economic development (Xu, 2024).

The relevance of CFL has surged alongside China’s economic 
ascendancy and its expanding geopolitical footprint. Mandarin 
Chinese, as the most spoken language globally, has become a strategic 
asset, prompting a rise in demand for CFL programs both domestically 
and internationally (Smith, 2023). Institutions ranging from primary 
schools to universities have incorporated Chinese language courses 
into their curricula, while international schools and Confucius 
Institutes worldwide have bolstered this trend. Consequently, CFL 
teachers are increasingly sought after, with their expertise becoming a 
critical component in educational and professional arenas 
(Wang, 2023).

Despite the growing demand and recognition, CFL teachers face 
a myriad of challenges that contribute to professional stress and 
difficulties. One of the primary stressors is the high expectation placed 
on them to deliver effective language instruction while simultaneously 
promoting cultural awareness. The dual responsibility of language 
teaching and cultural ambassadorship can be  overwhelming, 

especially for those working in multicultural and multilingual 
environments (Zhang, 2025).

Another significant challenge is the need for constant adaptation 
to diverse learner needs. CFL teachers often encounter students with 
varying levels of language proficiency, learning styles, and cultural 
backgrounds (Ma et  al., 2017). This diversity requires teachers to 
employ a wide range of pedagogical strategies and resources, which 
can be  demanding and time-consuming. Moreover, the lack of 
standardized teaching materials and methodologies for CFL can 
exacerbate this issue, forcing educators to develop customized 
curricula and teaching aids (Hsiang et al., 2023).

Gender plays a crucial role in the stress and difficulties 
experienced by CFL teachers (Xiao and Asadullah, 2020). Female 
educators, in particular, often face unique challenges that can 
compound their professional stress. Studies indicate that women in 
teaching positions are more likely to experience role overload, 
balancing their professional responsibilities with societal expectations 
related to family and caregiving roles. This dual burden can lead to 
higher levels of stress and burnout among female CFL teachers 
(Zhou, 2023).

Additionally, gender-based expectations and biases can influence 
the professional experiences of CFL teachers. Female teachers may 
encounter gender stereotypes that undermine their authority and 
professional competence, further exacerbating their stress levels (Peng 
et  al., 2023). They might also have fewer opportunities for career 
advancement and professional development compared to their male 
counterparts, contributing to job dissatisfaction and feelings of 
isolation (Horta and Tang, 2023).

CFL teachers frequently experience professional isolation, 
particularly those working in regions with limited support networks 
or access to professional development opportunities. This isolation 
can lead to feelings of burnout and decreased job satisfaction. 
Furthermore, the administrative burdens associated with their roles, 
such as curriculum planning, student assessment, and institutional 
reporting, add to their workload and stress levels (Ogbari, 2024).

The rapid technological advancements and the integration of 
digital tools in language teaching also present both opportunities and 
challenges for CFL educators. While technology can enhance language 
learning experiences, it requires teachers to continuously update their 
digital literacy skills and adapt to new teaching platforms and tools, 
which can be a source of additional pressure (Hoque and Atheef, 2024).

Hence, while the role of CFL teachers is crucial and increasingly 
relevant in today’s globalized world, the stress and difficulties they 
face, particularly from a gender perspective, cannot be overlooked. 
Addressing these challenges through research specific focused on their 
professional development could help to ensure the wellbeing and 
effectiveness of CFL educators.

Emotional resilience as teachers’ 
capability and employability

Emotional resilience is defined as the ability to adapt to, recover 
from, and thrive in the face of adversity and stress. For teachers of 
Chinese as a Foreign Language (CFL), this capability is crucial as it 
allows them to manage the emotional demands of teaching, maintain 
a positive outlook, and sustain their passion for educating diverse 
student populations. Resilient CFL teachers can effectively handle 
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classroom challenges, maintain constructive relationships with 
students and colleagues, and bounce back from setbacks (Smaliukienè 
et al., 2024).

Employability refers to the set of skills, knowledge, and attributes 
that make an individual desirable to employers and capable of securing 
and maintaining employment. For CFL teachers, employability 
encompasses not only pedagogical skills and subject matter expertise 
but also emotional resilience. Teachers with high employability can 
adapt to changing educational environments, incorporate new 
teaching methods, and continually develop professionally. Emotional 
resilience significantly enhances employability by enabling teachers to 
cope with job-related stress, embrace new challenges, and demonstrate 
reliability and stability in their roles (Bagdžiūnienė et al., 2023).

The interrelationship between emotional resilience and 
employability is evident in the teaching profession. Teachers who 
possess emotional resilience are better equipped to navigate the 
complexities of their roles, which enhances their employability. This 
resilience allows them to manage stress effectively, maintain high 
performance, and remain committed to their professional growth. 
Consequently, they become more attractive candidates for 
employment and are better positioned to advance in their careers (Lin 
and Felipe, 2023).

Teaching CFL presents unique challenges that test teachers’ 
emotional resilience and employability. High proficiency in Mandarin 
and deep cultural knowledge require continuous learning and 
adaptation. Creating engaging and effective learning experiences for 
students with different language backgrounds and learning styles 
demands innovation and flexibility, which can be  mentally and 
emotionally taxing. Additionally, the pressure to achieve high 
educational outcomes and meet expectations from students and 
institutions contributes to considerable stress (Wang et al., 2024).

Investing in empirical research on emotional resilience is crucial 
for enhancing CFL teachers’ capabilities and employability. Hence, the 
present study that focus on understanding the factors contributing to 
CFL teachers’ Wellbeing through mediational variables could improve 
teachers’ employability and impact, in turn, their Wellbeing. The final 
aim is identifying effective practices and interventions through 
empirical research, that educational institutions can apply to support 
their staff in achieving long-term career success and job satisfaction 
(Smaliukienè et al., 2024).

Mediating role of grit and 
employability in predicting life 
satisfaction

Grit, defined as perseverance and passion for long-term goals, is 
a significant psychological trait that influences both employability and 
life satisfaction. For teachers of Chinese as a Foreign Language (CFL), 
grit is essential in navigating the demanding and evolving educational 
landscape (Fu, 2025). This perseverance helps them continually 
develop professionally and personally, leading to higher employability 
and job satisfaction (Cayupe et al., 2023).

For CFL teachers, key employability attributes include career 
agility, cultural ingenuity, and proactive career resilience. Career 
agility involves adapting to new opportunities and challenges in the 
educational field. Cultural ingenuity refers to the ability to effectively 
interact with and teach students from diverse cultural backgrounds. 

Proactive career resilience is the capacity to remain confident and 
proactive in career development despite setbacks (Ismail et al., 2023).

Grit enhances employability by fostering self-regulatory behaviors 
such as continuous learning and adaptation. Teachers with high levels 
of grit are more likely to persist in improving their skills and 
competencies, thus meeting the evolving demands of their profession. 
This persistent effort not only makes them more employable but also 
contributes to their overall life satisfaction by achieving long-term 
career goals and personal fulfillment (Cabaron and Oco, 2023).

Life satisfaction, as a relevant Wellbeing indicator, is significantly 
influenced by the successful integration of grit and employability. 
Teachers who demonstrate high levels of grit tend to navigate 
professional challenges more effectively, leading to greater job stability 
and satisfaction. This stability and sense of achievement in their 
professional lives translate into higher overall life satisfaction. The 
ability to overcome obstacles and achieve career goals through 
perseverance directly impacts their sense of purpose and wellbeing, 
along all the lifetime (Hu et al., 2024).

Gender moderation of the indirect 
effects of emotional resilience on 
teachers’ wellbeing through grit and 
employability

Emotional resilience is crucial for teachers, enabling them to 
manage the complex demands of their profession. Grit, characterized 
by perseverance and sustained passion for long-term goals, serves as 
a vital mediating factor between emotional resilience and life 
satisfaction. Teachers with high emotional resilience are likely to 
exhibit higher levels of grit, which in turn enhances their life 
satisfaction. This indirect effect suggests that resilience fosters a 
persistent and passionate approach to teaching, leading to greater 
personal and professional fulfillment (Simonton et al., 2023).

Employability, encompassing skills, knowledge, and personal 
attributes that facilitate securing and maintaining employment, is 
another mediator in the relationship between emotional resilience and 
life satisfaction. Teachers with high emotional resilience are better 
equipped to develop and sustain employability attributes such as 
adaptability, continuous learning, and effective interpersonal skills. 
This enhancement in employability contributes to greater job stability 
and career satisfaction, ultimately leading to higher overall life 
satisfaction. Emotional resilience thus indirectly boosts life satisfaction 
by improving teachers’ employability and their ability to thrive in 
diverse educational settings (Yang et al., 2025).

The combined effect of grit and employability further elucidates 
the pathway from emotional resilience to life satisfaction. Emotional 
resilience enhances grit, which subsequently improves employability 
by fostering a commitment to long-term professional development 
and goal attainment. This chain mediation effect highlights how 
emotional resilience indirectly contributes to life satisfaction through 
a sequential improvement in both grit and employability. Teachers 
who are resilient are likely to persist through challenges (grit), enhance 
their career-related skills and opportunities (employability), and 
thereby achieve higher levels of life satisfaction (Shao, 2023).

Gender stereotypes significantly influence the moderation of these 
indirect effects. Males often benefit from societal perceptions that 
align with traits such as perseverance and goal-oriented behavior, 
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which are associated with grit. The magnetic male stereotype suggests 
that men who demonstrate context-specific goal-setting mindsets are 
viewed positively, enhancing their professional and personal 
outcomes. This societal bias can amplify the positive effects of grit on 
employability and life satisfaction for male teachers (Polat and 
İskender, 2018).

Conversely, females may face negative stereotypes that 
undermine their perseverance and goal-oriented efforts (Xu et al., 
2023). Gender biases can result in women being perceived less 
favorably when exhibiting the same traits, thereby diminishing the 
positive impact of their grit on employability and life satisfaction. 
Despite possessing high levels of emotional resilience and grit, 
female teachers might not receive the same recognition and 
opportunities as their male counterparts, leading to a moderated 
effect where the benefits of resilience on life satisfaction through grit 
and employability are less pronounced for women (Brouskeli 
et al., 2018).

Based on the above revised literature, the following hypotheses 
are proposed:

Direct effects:

H1: Emotional Resilience (X) has a direct positive effect on Life 
Satisfaction (Y).

Indirect effects:

H2: Emotional Resilience (X) has an indirect effect on Life 
Satisfaction (Y) through Grit (M1).

H3: Emotional Resilience (X) has an indirect effect on Life 
Satisfaction (Y) through Employability (M2).

H4: Emotional Resilience (X) has an indirect effect on Life 
Satisfaction (Y) through the chain mediation of Grit (M1) and 
Employability (M2).

Moderated mediation effects:

H5: Gender (W) moderates the indirect effect of Emotional 
Resilience (X) on Life Satisfaction (Y) through Grit (M1).

H6: Gender (W) moderates the indirect effect of Emotional 
Resilience (X) on Life Satisfaction (Y) through Employability (M2).

H7: Gender (W) moderates the indirect effect of Emotional 
Resilience (X) on Life Satisfaction (Y) through the chain 
mediation of Grit (M1) and Employability (M2).

These hypotheses will guide the analysis to explore the complex 
relationships among Emotional Resilience, Grit, Employability, 
Gender, and Life Satisfaction as Figure  1 depicts through the 
PROCESS Model 88 framework.

Methods

Participants

The study comprised a total of 1,003 participants who are teachers 
of Chinese as a Foreign Language (CFL). The age of the participants 
ranged from 18 to 69 years, with a mean age of 37.18 years 
(SD = 11.47). Regarding gender, 56.4% were males. The participants 
had varying years of work experience with a mean of 8.63 years 
(SD = 9.45). The educational qualifications of the participants were 
bachelor’s degree (49.4%, n = 495), doctoral (Ph.D.) programs (20.3%, 
n = 204), and postgraduate (30.3%, n = 304). The participants were 
involved in different categories of professional education, including 
secondary education (6.3%, n = 63), courses of proficiency tests 
(19.3%, n = 194), higher education (24.9%, n = 250), adult education 
(40.8%, n = 409), and online education (8.7%, n = 87). The majority 
of participants were employed by private organizations (77.5%, 
n = 777), with the remaining participants working for public 
organizations (22.5%, n = 226). The distribution of participants based 
on the size of their organizations was as follows: organizations with 
0–9 professors (21.2%, n = 213), organizations with 10–49 professors 

FIGURE 1

Process model 88 framework.
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(20.6%, n = 207), organizations with 50–199 professors (10.8%, 
n = 108), and organizations with more than 200 professors (47.4%, 
n = 475).

Procedure

This study was conducted in accordance with an approved 
protocol by the International Students Center, of the Beijing Youth 
Political College. Research was conducted following with the 
Declaration of Helsinki [18th World Medical Association (WMA) 
General Assembly, Helsinki, Finland, June 1964] and the latest 
amended (October 2013) in Fortaleza, Brazil, and in accordance with 
the local legislation about Research Involving Human Being [National 
Health Commission, No. 4 (2023) article 32]. The research protocol 
included several key steps to ensure the ethical and effective collection 
of data from participants. Prior to participation, all potential 
participants were provided with detailed information about the study’s 
objectives, procedures, potential risks, and benefits. They were 
informed that their participation was voluntary and that they could 
withdraw from the study at any time without any negative 
consequences. Participants gave their informed consent electronically 
before proceeding with the survey. To reach a broad and diverse group 
of CFL teachers, the survey was disseminated through various social 
networks. The primary platforms used for dissemination included 
WeChat, LinkedIn, and specialized forums such as the Chinese 
Language Teachers Association (CLTA) online community and 
relevant groups on Facebook. These channels were chosen for their 
popularity and relevance among CFL educators, ensuring a wide 
distribution of the survey and helping to gather data from a diverse 
sample of participants. Data were collected through a web-based 
survey named “CFL Teacher Professional Profile Survey,” during 
April–May 2024. A priori power analysis was conducted to determine 
the minimum sample size required for detecting statistically significant 
indirect and moderated effects within the model. Given the number 
of predictors, mediators, and interaction terms, a sample size 
exceeding 500 participants was deemed necessary to achieve sufficient 
statistical power. The chosen sample of 1,003 teachers exceeds this 
requirement, allowing for reliable estimates of both direct and indirect 
effects. This survey was designed to capture comprehensive 
information about the participants’ demographics, educational 
backgrounds, professional categories, type of firm, and organization 
size. The survey was structured to be user-friendly and accessible, 
allowing participants to complete it at their convenience. It included 
a mix of multiple-choice questions and open-ended questions to 
gather both quantitative and qualitative data.

Instruments

Emotional resiliency was assessed using the Connor–Davidson 
Resilience Scale (CD-RISC-10), which is recognized for its strong 
psychometric properties. This scale evaluates an individual’s ability to 
overcome adversity and to recover from challenging situations.

The CD-RISC-10 consists of 10 items, each rated on a 
unidimensional 5-point Likert scale ranging from 0 (“Not true at all”) 
to 4 (“True nearly all the time”). This scale captures the frequency and 
intensity of resilience-related behaviors and attitudes. The overall 

score for each participant can range from 0 to 40, with higher scores 
indicating greater resilience. This scale is widely used in resilience 
research due to its reliability and validity in various Chinese 
subpopulations (Chen et al., 2022; Tu et al., 2023; Wang Y. et al., 2023; 
Wojujutari et al., 2024; Zhang et al., 2021). In the present study, the 
scale showed a Cronbach’s alpha of 0.789, indicating good 
internal consistency.

Grit was assessed using the Simple Chinese Version of the Grit 
Scale (GS-SC), which consists of 11 items. This scale evaluates two key 
components of grit: Consistency of Interest and Perseverance of Effort. 
Example items include “I often set a goal but later choose to pursue a 
different one” for Consistency of Interest and “I finish whatever 
I begin” for Perseverance of Effort. Participants responded to each 
item using a 5-point Likert scale, ranging from 1 (“Not like me at all”) 
to 5 (“Very much like me”). The reliability of the GS-SC was confirmed 
with a Cronbach’s alpha coefficient of 0.84 for the Consistency of 
Interest subscale and 0.72 for the Perseverance of Effort subscale. The 
overall scale demonstrated a Cronbach’s alpha of 0.79, indicating good 
internal consistency. Evidence for the construct validity of the GS-SC 
was provided by Ismail et al. (2023).

Employability was measured using the Self-Perceived 
Employability Scale, which consists of 11 items designed to assess 
perceived employability as a unitary construct. This scale, originally 
developed by Rothwell and Arnold (2007), was streamlined from a 
16-item version to an 11-item version to enhance its practicality while 
maintaining its effectiveness (Rothwell et  al., 2009). Participants 
responded to each item on a 5-point Likert scale, ranging from 1 
(“Strongly disagree”) to 5 (“Strongly agree”). The Self-Perceived 
Employability Scale captures an individual’s perceptions of their 
employability, reflecting their confidence in their ability to secure and 
maintain employment. In the present study, the Self-Perceived 
Employability Scale underwent a back-translation procedure to ensure 
the accuracy and cultural equivalence of the translated items. A 
structured process was followed to maintain the integrity of the 
original scale while adapting it for the target population. Initially, the 
scale was translated from English to Chinese by a professional 
translator familiar with both languages and the subject matter. Next, 
a second independent translator, who was blinded to the original 
version, translated the Chinese version back into English. The back-
translated version was then compared to the original English scale to 
identify any discrepancies in meaning or terminology. Minor 
adjustments were made to the Chinese version to resolve 
inconsistencies and ensure that the translated items retained the 
intended meanings of the original scale. This rigorous back-translation 
process helped enhance the linguistic and conceptual accuracy of the 
scale, ensuring that it was suitable for the study’s context and 
participants. In the present study, the scale showed a Cronbach’s alpha 
of 0.77.

Life satisfaction was assessed using the Satisfaction with Life Scale 
(SWLS) developed by Diener et al. (1985). This scale provides a global 
measure of life satisfaction and subjective wellbeing (SWB). It consists 
of five items, with responses measured on a 7-point Likert scale 
ranging from 1 (“Totally disagree”) to 7 (“Totally agree”). Higher 
scores indicate greater perceived life satisfaction. The Chinese version 
of the SWLS, which was utilized in this study, has demonstrated good 
validity and high internal consistency reliability, with a Cronbach’s 
alpha coefficient of 0.84. This makes it a reliable and valid tool for 
assessing life satisfaction among Chinese-speaking populations.
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Data analyses

Data analyses were conducted using IBM SPSS Statistics version 
29.01.0 and the PROCESS macro developed by Andrew F. Hayes, 
specifically employing Model 88. First, descriptive statistics were 
computed for all variables to provide an overview of the sample 
characteristics. The internal consistency of the scales used (e.g., 
CD-RISC-10, GS-SC, Self-Perceived Employability Scale, SWLS) was 
assessed using Cronbach’s alpha coefficients. Pearson correlation 
coefficients were calculated to examine the relationships between key 
variables, such as emotional resiliency, grit, employability, and life 
satisfaction. To enhance the robustness of the mediation and 
moderation analyses, bootstrapping procedures were employed. A 
total of 5,000 bootstrap samples were generated to estimate the 
indirect effects and their confidence intervals. The bias-corrected 
bootstrap confidence intervals were used to determine the significance 
of the indirect effects. The lower level confidence interval (LLCI) and 
upper level confidence interval (ULCI) were reported for each 
analysis. An effect was considered significant if the 95% confidence 
interval did not include zero.

Results

Descriptive and correlational statistics

Table 1 presents the means, standard deviations, and Pearson 
correlation coefficients for the key variables in the study. These 
correlations suggest that higher levels of emotional resilience are 
associated with higher levels of grit, employability, and life satisfaction. 
Additionally, higher levels of grit are associated with higher levels of 
employability and life satisfaction. The strong correlation between 
employability and life satisfaction underscores the importance of 
employability as a predictor of overall life satisfaction.

Direct and mediating effects

The results of the regression analysis examining the relationship 
between Emotional Resilience (X) and Grit (M1) are summarized in 
Table  2. The model demonstrates a statistically significant 
relationship, with an F-statistic of 116.05 (p < 0.001). The R-squared 
value of 0.104 indicates that approximately 10.4% of the variance in 
Grit is explained by Emotional Resilience. The regression coefficients 
indicate that emotional resilience (X) has a positive and statistically 
significant effect on grit. The 95% confidence interval for the 

emotional resilience coefficient ranges from 0.203 to 0.294, 
suggesting that the true population parameter lies within 
this interval.

The second part of the model, focusing on Employability (M2) as 
the outcome variable, showed that the model demonstrates a strong 
and statistically significant relationship between the predictors 
(emotional resilience and grit) and employability, with an F-statistic 
of 525.37 (p < 0.001). The R-squared value of 0.512 indicates that 
approximately 51.2% of the variance in employability is explained by 
emotional resilience and grit.

The regression coefficients indicate that both emotional resilience 
(X) and Grit (M1) have significant positive effects on employability. 
Specifically, emotional resilience has a coefficient of 0.146, and grit has 
a coefficient of 0.543.

Finally, the results of the mediation analysis examined the impact 
of emotional resilience on life satisfaction (Y) through both mediators, 
grit (M1) and employability (M2). The model demonstrates a 
statistically significant relationship between the predictors and life 
satisfaction. The R-squared value of 0.437 indicates that approximately 
43.7% of the variance in life satisfaction is explained by the model.

The direct effect of emotional resilience on life satisfaction is 
positive but not statistically significant, with a 95% confidence interval 
ranging from −0.017 to 0.085. This suggests that, while emotional 
resilience tends to increase life satisfaction, the effect is not strong 
enough to be statistically significant on its own.

Grit has a positive and statistically significant direct effect on life 
satisfaction, with a 95% confidence interval ranging from 0.071 to 
0.574. This indicates that individuals with higher levels of grit tend to 
report higher life satisfaction.

Employability also shows a positive and statistically significant 
direct effect on life satisfaction, with a 95% confidence interval ranging 
from 0.248 to 0.822. This suggests that individuals with higher 
employability tend to have higher life satisfaction.

The results indicate that both grit and employability mediate the 
relationship between emotional resilience and life satisfaction. 
Although the direct effect of emotional resilience on life satisfaction 
is not statistically significant, its impact is channeled through grit and 
employability, which both show significant positive effects on 
life satisfaction.

These findings underscore the importance of grit and 
employability as mediators. Emotional resilience contributes to higher 
grit and employability, which in turn lead to greater life satisfaction. 
This highlights the complex pathways through which emotional 
resilience influences overall wellbeing.

Moderation of gender

As Table 2 showed, the regression analyses supported that, despite 
that Gender does not significantly predict Life Satisfaction, both 
interactions (Grit × Gender, and Employability × Gender) were 
significant. As Figures 2, 3 shown, Gender significantly moderates the 
direct relationships between Grit and Life satisfaction, on one hand, 
and Employability and Life Satisfaction, on the other hand.

The analysis for Hypothesis 5 examined whether gender 
moderates the indirect effect of emotional resilience on life satisfaction 
through grit. The interaction term between grit and gender was 
statistically significant, indicating that the relationship between grit 

TABLE 1 Descriptive statistics and Pearson correlations among study 
variables.

Variable Mean SD 1 2 3 4

1. Emotional 

resilience (X)
4.05 0.86 –

2. Grit (M1) 3.98 0.66 0.322** –

3. Employability (M2) 4.08 0.58 0.414** 0.686** –

4. Life satisfaction (Y) 3.54 0.85 0.302** 0.477** 0.656** –

**p < 0.01.
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and life satisfaction varies by gender. The conditional effects show that 
for males (Gender = 1), the indirect effect of emotional resilience on 
life satisfaction through grit is significant. However, for females 
(Gender = 2), this indirect effect is not significant. The index of 
moderated mediation is −0.0452, confirming that the indirect effect 
of emotional resilience on life satisfaction through grit is significantly 
moderated by gender.

For Hypothesis 6, the analysis investigated whether gender 
moderates the indirect effect of emotional resilience on life satisfaction 
through employability. The interaction term between employability and 

gender was statistically significant, indicating a gender difference in how 
employability affects life satisfaction. The conditional effects show that 
for males, the indirect effect of emotional resilience on life satisfaction 
through employability is significant. For females, this indirect effect is 
also significant but stronger. The index of moderated mediation is 
0.0361, confirming that the indirect effect of emotional resilience on life 
satisfaction through employability is moderated by gender.

Hypothesis 7 examined whether gender moderates the chain 
mediation effect of emotional resilience on life satisfaction through 
both grit and employability. The conditional indirect effects show that 

TABLE 2 Coefficients for emotional resilience predicting grit (M1) and employability (M2).

Outcome variables Coeff SE t-value p-value LLCI ULCI

Grit (M1)

Constant 2.983 0.096 31.25 0.000 2.796 3.171

Emotional resilience (X) 0.248 0.023 10.77 0.000 0.203 0.294

Employability (M2)

Constant 1.325 0.087 15.21 0.000 1.154 1.496

Emotional resilience (X) 0.146 0.016 9.22 0.000 0.115 0.177

Grit (M1) 0.543 0.021 26.44 0.000 0.503 0.583

Life satisfaction (Y)

Constant −0.009 0.449 −0.019 0.985 −0.889 0.872

Emotional resilience (X) 0.034 0.026 1.316 0.189 −0.017 0.085

Grit (M1) 0.323 0.128 2.514 0.012 0.071 0.574

Employability (M2) 0.535 0.146 3.663 0.0003 0.248 0.822

Gender −0.323 0.298 −1.083 0.279 −0.907 0.262

Grit M1 × Gender −0.182 0.085 −2.144 0.032 −0.349 −0.016

Employability M2 × Gender 0.248 0.097 2.565 0.011 0.058 0.437

FIGURE 2

Scatterplot for the conditional effects of grit on life satisfaction.
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for males, the indirect effect through the chain mediation of grit and 
employability is significant. For females, this indirect effect is also 
significant and stronger. The index of moderated mediation is 0.0334, 
indicating that the chain mediation effect of emotional resilience on 
life satisfaction through grit and employability is significantly 
moderated by gender.

These results suggest that gender plays a significant moderating 
role in the indirect effects of emotional resilience on life satisfaction 
through both grit and employability, as well as through the combined 
pathway of grit and employability.

These tables illustrate the moderated mediation effects, with 
gender significantly influencing the indirect pathways from emotional 
resilience to life satisfaction through both grit and employability, as 
well as through the combined mediation pathway of grit and 
employability. Specifically, the indirect effect of emotional resilience 
on life satisfaction through grit is significant for males but not for 
females. In contrast, the indirect effects through employability and 
through the chain mediation of grit and employability are significant 
for both genders, with stronger effects observed for females (Table 3).

Discussion

The findings of this study provide insight into the complex 
interplay between emotional resilience, grit, employability, and life 
satisfaction. Starting with the direct effects, Hypothesis 1 (H1) posited 
that emotional resilience (X) would have a direct positive effect on life 
satisfaction (Y). The results, however, indicate that while emotional 
resilience does have a positive coefficient, this effect is not statistically 
significant. This suggests that emotional resilience alone may not be a 
strong enough predictor of life satisfaction for CFL teachers, possibly 
due to the complex challenges they face in balancing teaching 
effectiveness with cultural promotion. The 95% confidence interval 

ranging from −0.017 to 0.085 supports this interpretation, indicating 
that the true effect could be negligible or slightly positive. Therefore, 
H1 is not supported by the data, highlighting the necessity of exploring 
other pathways through which emotional resilience might impact 
life satisfaction.

These findings partially align with the broader literature on 
resilience and wellbeing. Studies such as Liu et  al. (2024), which 
emphasize how CFL teachers’ identity development in intercultural 
settings affects wellbeing, suggest that resilience may work indirectly 
rather than through a direct influence. Similarly, while Luthans et al. 
(2007) emphasized the strong direct effect of psychological capital 
(which includes resilience) on wellbeing and job performance, the 
non-significant direct effect in our study may be  explained by 
differences in study populations or teaching contexts, particularly 

FIGURE 3

Scatterplot for the conditional effects of employability on life satisfaction.

TABLE 3 Conditional indirect effects of emotional resilience (X) on life 
satisfaction (Y).

Effect BootSE BootLLCI BootULCI

Outcome variable: life satisfaction (Y) through grit (M1)

Males 0.035 0.014 0.007 0.064

Females −0.010 0.018 −0.046 0.026

Outcome variable: life satisfaction (Y) through employability 

(M2)

Males 0.114 0.016 0.084 0.146

Females 0.150 0.020 0.113 0.190

Outcome variable: life satisfaction (Y) through the chain 

mediation of grit (M1) and employability (M2)

Males 0.106 0.016 0.075 0.139

Females 0.139 0.019 0.103 0.179
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among CFL teachers. Nie (2023), who highlights technological and 
structural challenges faced by CFL teachers, suggests that resilience in 
this specific group may be insufficient by itself without additional 
mediators such as grit or employability.

Conversely, studies like Cohn et al. (2009) found a significant 
direct relationship between emotional resilience and life satisfaction. 
Their findings suggest that resilience can directly enhance life 
satisfaction, contrasting with our results. The differences may 
be attributed to the unique challenges CFL teachers face in managing 
diverse student populations and cross-cultural responsibilities, which 
could dilute the direct effect.

Hypothesis 2 (H2) proposed that emotional resilience would 
influence life satisfaction indirectly through grit (M1). The significant 
positive effect of emotional resilience on grit demonstrates that 
emotionally resilient individuals tend to have higher levels of grit. 
Furthermore, grit itself has a significant positive effect on life 
satisfaction, indicating that emotional resilience enhances life 
satisfaction indirectly by fostering greater grit, thus supporting H2. 
The R-squared value of 0.104 for the model predicting grit suggests 
that while emotional resilience is a significant predictor, other factors 
also contribute to grit. Studies like Fu (2025) confirm that grit plays a 
mediating role in various educational contexts by linking motivation, 
perseverance, and satisfaction. The role of grit in fostering long-term 
goals and emotional stability is also emphasized by Duckworth et al. 
(2007) and Eskreis-Winkler et al. (2014), aligning with our findings 
that grit is a crucial pathway connecting emotional resilience to life 
satisfaction. Hypothesis 3 (H3) suggested that employability (M2) 
would be another pathway through which emotional resilience affects 
life satisfaction. The data supports this hypothesis, as emotional 
resilience significantly predicts employability, which in turn positively 
influences life satisfaction. The model predicting employability has an 
R-squared value of 0.512, indicating that emotional resilience and grit 
explain a substantial portion of the variance in employability. This 
finding aligns with Huang (2024), who explored how foreign language 
teachers’ information literacy and professional adaptability contribute 
to their employability and overall satisfaction. Fugate et al. (2004) and 
Berntson et al. (2006) also found that employability enhances life 
satisfaction by providing individuals with a sense of security and 
fulfillment, supporting H3. In the context of CFL teachers, Liang and 
Apedoe (2025) highlight that employability factors, such as adapting 
to curriculum changes and language fluency development, are critical 
for success and wellbeing.

Hypothesis 4 (H4) posited a chain mediation effect involving both 
grit and employability. The results show that emotional resilience 
positively affects grit, which then enhances employability, and both 
grit and employability significantly improve life satisfaction. The chain 
mediation highlights how psychological traits and professional 
development work together to enhance wellbeing. This comprehensive 
pathway supports the idea that resilience must foster specific traits and 
professional competencies to influence life satisfaction, as suggested 
by studies like Xu et al. (2024), who examined teachers’ immediacy 
and clarity as mediators for reducing emotional stress in foreign 
language classrooms.Gender differences emerged as a significant 
factor in these pathways, as indicated in Hypotheses 5, 6, and 7. 
Hypothesis 5 proposed that gender moderates the indirect effect of 
emotional resilience on life satisfaction through grit. The results 
confirm that this pathway is significant for males but not for females, 
implying that grit plays a more critical role for males in achieving life 

satisfaction. This finding partially aligns with Diseth et al. (2014), who 
observed that grit had a stronger impact on academic success in males. 
Conversely, Clark and Malecki (2019) suggested that grit is equally 
important for both genders, contrasting with our results. The 
discrepancy might be explained by cultural expectations, as Yang et al. 
(2025) suggest that cultural and psychological capital can shape 
gender-specific outcomes in foreign language teaching.

Hypothesis 6 found that gender moderates the pathway from 
emotional resilience to life satisfaction through employability, with the 
effect being stronger for females. Employability’s significant impact on 
females’ life satisfaction may be due to its role in providing a sense of 
purpose and professional security (McQuaid and Lindsay, 2013; Wang 
H. et al., 2023). This finding also aligns with the work of Sun and Luo 
(2024), who emphasize the role of career stability in enhancing 
wellbeing, particularly among female educators.

Hypothesis 7 posited that gender moderates the chain mediation 
effect of emotional resilience on life satisfaction through both grit and 
employability. The results confirm that the combined effect of grit and 
employability is more pronounced for females, suggesting that 
interventions aimed at improving life satisfaction should be tailored 
differently for each gender. This gender-specific approach is supported 
by Tomkova et al. (2022), who emphasize the importance of gender-
based differences in resilience outcomes. Conversely, studies like 
Karatepe and Olugbade (2009) found no significant gender differences, 
highlighting the need for further investigation into how cultural or 
contextual factors influence these outcomes.

Overall, the findings emphasize that emotional resilience exerts 
its influence on life satisfaction primarily through grit and 
employability, with gender-specific pathways adding complexity. For 
males, enhancing grit through resilience is key to improving life 
satisfaction, whereas for females, employability plays a more 
significant role. As Jiang (2025) and Li and Liu (2025) highlight, 
addressing contextual and gender-related factors in professional 
development programs is essential for promoting teacher wellbeing. 
Future research should further explore these gender-specific pathways 
in diverse teaching populations to provide comprehensive and 
tailored interventions.

Limitations of the present study and 
suggestions for future research

While the study offers valuable insights into the professional 
profiles and psychological traits of teachers of CFL, several limitations 
must be acknowledged.

One significant limitation pertains to the sample 
representativeness. The study primarily reached participants through 
platforms such as WeChat, LinkedIn, and specific forums. These 
platforms may not be equally accessible or popular across all regions 
and cultural contexts, potentially introducing a bias in the sample. The 
reliance on these platforms might have excluded CFL teachers who are 
less engaged in digital or social media. Additionally, a significant 
majority of participants were employed by private organizations 
(77.5%). This overrepresentation may skew the findings, limiting the 
generalizability to public sector CFL teachers whose experiences and 
challenges might differ.

Another limitation relates to the nature of the survey. The study 
relied on self-reported data, which can be  susceptible to social 
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desirability bias and inaccurate self-assessment. Participants might 
have overestimated or underestimated their resilience, grit, 
employability, and life satisfaction due to personal biases or 
misunderstandings of the survey items. Furthermore, as a cross-
sectional study, the research captures data at a single point in time. 
This design limits the ability to infer causality or understand changes 
in participants’ professional and psychological traits over time.

The measurement tools used in the study also present limitations. 
While the scales used (e.g., CD-RISC-10, GS-SC, Self-Perceived 
Employability Scale, SWLS) have demonstrated good reliability and 
validity in previous research, their application in this specific 
population may still have limitations. Cultural nuances and contextual 
factors unique to CFL teachers might not be fully captured by these 
scales. Moreover, although validated Chinese versions of the scales 
were used, subtle differences in language and cultural interpretation 
could affect the accuracy and consistency of responses.

To address these limitations and build on the findings of this 
study, future research should consider several recommendations. First, 
enhancing sample representativeness is crucial. Researchers should 
employ a more diverse range of recruitment methods to include CFL 
teachers who may not be active on social media platforms. Expanding 
the geographic and cultural scope of the sample will also help to 
provide a more comprehensive understanding of CFL teachers’ 
experiences across different contexts or educational institutions (Li 
and Yu, 2024), as well as the applicability of the current findings to 
other cultural groups or professional fields (Farinha et  al., 2019; 
Kumar, 2024). Additionally, balancing the representation of private 
and public sector teachers will ensure the findings are more 
generalizable, given that public employees exhibit different working 
conditions in several areas (Lin et al., 2024).

Second, to mitigate the limitations of self-reported data, future 
studies could incorporate a mixed-methods approach, combining 
quantitative surveys with qualitative interviews. This would allow for 
a deeper exploration of participants’ experiences and reduce the 
potential biases associated with self-report measures. Longitudinal 
designs should also be considered to track changes in professional and 
psychological traits over time, providing insights into causality and 
developmental trends.

Third, refining the measurement tools to better capture the 
specific context of CFL teachers is essential, as the specificity of some 
features of Chinese (Yuen-han et al., 2024). Developing or adapting 
scales that consider cultural nuances and contextual factors unique to 
this population will improve the accuracy and relevance of the 
findings. Ensuring that these tools are thoroughly validated for use 
with CFL teachers will also enhance the reliability of the results.

Practical implications for interventions

These results have practical implications for interventions 
aimed at improving the wellbeing of teachers of CFL. Given that 
emotional resilience does not have a direct significant effect on life 
satisfaction but exerts its influence through grit and employability, 
interventions should focus on these mediating factors. Specifically, 
programs designed to enhance grit and employability could 
be  particularly effective in improving life satisfaction among 
CFL teachers.

To enhance grit, training programs that focus on developing 
perseverance and consistency of interest should be  implemented. 
These could include workshops on goal setting, maintaining focus on 
long-term objectives, and strategies to overcome setbacks (Santos 
et al., 2022). Additionally, establishing mentorship programs where 
experienced teachers can guide less experienced colleagues in 
developing resilience and grit could foster a community of mutual 
support and shared learning (Mann et al., 2023).

Improving employability requires offering continuous professional 
development opportunities that enhance teachers’ skills and 
knowledge. This could include advanced teaching methodologies, 
language proficiency courses, and certifications that improve job 
prospects. Providing career counseling services can help teachers 
identify their strengths, explore career opportunities, and develop 
strategies to enhance their employability. Career counseling can also 
address job market trends and how to navigate them effectively. 
Facilitating networking events and platforms where teachers can 
connect with potential employers, colleagues, and professional 
organizations is another key strategy. Building a robust professional 
network can significantly enhance employability and 
career advancement.

Gender-specific interventions should be considered, as the study 
indicates different mediating factors for males and females. 
Interventions for male teachers should particularly emphasize the 
development of grit. Since grit is a more crucial mediator for males, 
programs that build perseverance and dedication to long-term goals 
will likely have a significant impact on their life satisfaction. For 
female teachers, interventions should focus more on employability. 
Given that employability has a stronger impact on life satisfaction for 
females, providing resources and support to enhance their career 
prospects will be particularly beneficial. This might include targeted 
professional development, leadership training, and opportunities to 
assume higher responsibilities within their institutions.

Developing comprehensive support programs that address both 
grit and employability simultaneously is essential. By fostering 
emotional resilience (Lee, 2023), enhancing perseverance, and 
improving career prospects, these programs can create a more holistic 
approach to boosting life satisfaction among CFL teachers. 
Longitudinal support systems that accompany teachers throughout 
different stages of their careers should also be considered. This could 
involve periodic training sessions, continuous mentorship, and regular 
career assessments to ensure sustained development and wellbeing 
(Zhang et al., 2024).

Context-specific strategies must be tailored to account for cultural 
and contextual differences among CFL teachers. Programs should 
be adaptable to various educational environments and responsive to 
the specific needs and challenges faced by teachers in different regions 
and institutional settings.

In summary, the study highlights the importance of focusing on 
grit and employability to enhance life satisfaction among CFL 
teachers. By implementing targeted interventions that address these 
mediating factors, educators can be  better supported in their 
professional and personal development. Future research should 
continue to explore these pathways and develop tailored strategies that 
consider gender differences and cultural contexts, ultimately 
contributing to more effective and sustainable interventions for 
improving teachers’ wellbeing.
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Conclusion

To sum up, this study highlights the indirect pathways through which 
emotional resilience affects life satisfaction among CFL teachers, offering 
a more nuanced understanding of the underlying mechanisms. While the 
direct effect of emotional resilience on life satisfaction is not statistically 
significant, its influence is transmitted through its positive impact on grit 
and employability. These mediating factors are crucial in promoting long-
term wellbeing, particularly in the context of CFL teachers who face 
complex professional and cultural challenges.

The novelty of this study lies in its emphasis on gender-specific 
differences in these pathways, an aspect that has received limited 
attention in prior research. The findings reveal that grit plays a more 
significant role for males, while employability has a stronger effect for 
females, suggesting that tailored interventions are needed to support 
both groups. This gender-based approach adds to the growing body 
of literature that calls for context-specific and targeted strategies in 
promoting teacher wellbeing.

In terms of contributions to current knowledge, this study extends 
existing research on resilience by demonstrating the importance of 
psychological traits and professional competencies as mediators. 
Unlike previous studies that have largely focused on the direct effects 
of resilience, this research emphasizes the complex interplay between 
resilience, grit, and employability, highlighting the importance of 
indirect pathways. The study also contributes to the broader 
understanding of CFL teachers’ wellbeing by addressing specific 
factors related to their unique teaching context, such as intercultural 
challenges and gender dynamics.

From a practical perspective, the findings suggest that interventions 
aimed at improving life satisfaction among CFL teachers should not 
only focus on building emotional resilience but also prioritize the 
development of grit and employability. For male teachers, programs 
designed to foster perseverance and long-term goal-setting (grit) may 
be particularly beneficial. For female teachers, initiatives that enhance 
employability through professional development and career 
advancement opportunities may have a stronger impact.

Future research should build on these findings by exploring 
additional mediating factors, such as job satisfaction and self-efficacy, 
and by examining how cultural and contextual differences influence 
the observed pathways. By doing so, a more comprehensive 
understanding of teacher wellbeing can be  developed, ultimately 
contributing to improved support mechanisms for teachers in diverse 
educational contexts.

Data availability statement

The raw data supporting the conclusions of this article will 
be made available by the authors, without undue reservation.

Ethics statement

The studies involving humans were approved by the IRB of the 
International Students Center of the Beijing Youth Political College. 
The studies were conducted in accordance with the local legislation 
and institutional requirements. The participants provided their written 
informed consent to participate in this study.

Author contributions

YJ: Conceptualization, Data curation, Formal analysis, 
Investigation, Methodology, Resources, Software, Supervision, 
Validation, Visualization, Writing – original draft.

Funding

The author(s) declare that no financial support was received for 
the research, authorship, and/or publication of this article.

Conflict of interest

The author declares that the research was conducted in the 
absence of any commercial or financial relationships that could 
be construed as a potential conflict of interest.

Publisher’s note

All claims expressed in this article are solely those of the authors 
and do not necessarily represent those of their affiliated 
organizations, or those of the publisher, the editors and the 
reviewers. Any product that may be evaluated in this article, or 
claim that may be made by its manufacturer, is not guaranteed or 
endorsed by the publisher.

References
Bagdžiūnienė, D., Kazlauskienė, A., Nasvytienė, D., and Sakadolskis, E. (2023). 

Resources of emotional resilience and its mediating role in teachers’ well-being and 
intention to leave. Front. Psychol. 14:1305979. doi: 10.3389/fpsyg.2023.1305979

Berntson, E., Sverke, M., and Marklund, S. (2006). Predicting perceived employability: 
human capital or labour market opportunities? Econ. Ind. Democr. 27, 223–244. doi: 
10.1177/0143831X06063098

Brouskeli, V., Kaltsi, V., and Maria, L. (2018). Resilience and occupational well-being 
of secondary education teachers in Greece. Issues Educ. Res. 28, 43–60.

Cabaron, G. J., and Oco, R. M. (2023). Teachers’ level of motivation and job 
satisfaction. Asian J. Educ. Soc. Stud 45, 1–9. doi: 10.9734/ajess/2023/v45i1971

Cayupe, J. C., Bernedo-Moreira, D. H., Morales-García, W. C., Alcaraz, F. L., 
Peña, K. B. C., Saintila, J., et al. (2023). Self-efficacy, organizational commitment, 
workload as predictors of life satisfaction in elementary school teachers: the mediating 
role of job satisfaction. Front. Psychol. 14:1066321. doi: 10.3389/fpsyg.2023.1066321

Chan, J., Woore, R., Molway, L., and Mutton, T. (2022). Learning and teaching Chinese 
as a foreign language: a scoping review. Rev. Educ. 10:e3370. doi: 10.1002/rev3.3370

Chen, W., Liang, Y., Yang, T., Gao, R., and Zhang, G. (2022). Validity and longitudinal 
invariance of the 10-item Connor-Davidson resilience scale (CD-RISC-10) in Chinese 
left-behind and non-left-behind children. Psychol. Rep. 125, 2274–2291. doi: 
10.1177/00332941211013531

Clark, K. N., and Malecki, C. K. (2019). Academic grit scale: psychometric properties 
and associations with achievement and life satisfaction. J. Sch. Psychol. 72, 49–66. doi: 
10.1016/j.jsp.2018.12.001

Cohn, M. A., Fredrickson, B. L., Brown, S. L., Mikels, J. A., and Conway, A. M. (2009). 
Happiness unpacked: positive emotions increase life satisfaction by building resilience. 
Emotion 9, 361–368. doi: 10.1037/a0015952

Diener, E. D., Emmons, R. A., Larsen, R. J., and Griffin, S. (1985). The satisfaction with 
life scale. J. Pers. Assess. 49, 71–75.

https://doi.org/10.3389/fpsyg.2025.1450617
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.3389/fpsyg.2023.1305979
https://doi.org/10.1177/0143831X06063098
https://doi.org/10.9734/ajess/2023/v45i1971
https://doi.org/10.3389/fpsyg.2023.1066321
https://doi.org/10.1002/rev3.3370
https://doi.org/10.1177/00332941211013531
https://doi.org/10.1016/j.jsp.2018.12.001
https://doi.org/10.1037/a0015952


Jia 10.3389/fpsyg.2025.1450617

Frontiers in Psychology 12 frontiersin.org

Diseth, Å., Meland, E., and Breidablik, H. J. (2014). Self-beliefs among students: grade 
level and gender differences in self-esteem, self-efficacy and implicit theories of 
intelligence. Learn. Individ. Differ. 35, 1–8. doi: 10.1016/j.lindif.2014.06.003

Duckworth, A. L., Peterson, C., Matthews, M. D., and Kelly, D. R. (2007). Grit: 
perseverance and passion for long-term goals. J. Pers. Soc. Psychol. 92, 1087–1101. doi: 
10.1037/0022-3514.92.6.1087

Eskreis-Winkler, L., Shulman, E. P., Beal, S. A., and Duckworth, A. L. (2014). The grit 
effect: predicting retention in the military, the workplace, school and marriage. Front. 
Psychol. 5:36. doi: 10.3389/fpsyg.2014.00036

Farinha, L., Garcia, A. R. B., and Filipe, S. B. (2019). Building the bridge between the 
academia and the regional government in hospitality. A case study. Hum. Res. Manage. 
Serv. Transferred 1:659. doi: 10.18282/hrms.v1i1.659

Fu, R. (2025). Enjoyment and grit as mediators between informal digital learning English, 
basic psychology needs, and willingness to communicate among English as a foreign 
language university students. Curr. Psychol. 9, 1–15. doi: 10.1007/s12144-024-07220-w

Fugate, M., Kinicki, A. J., and Ashforth, B. E. (2004). Employability: a psycho-social 
construct, its dimensions, and applications. J. Vocat. Behav. 65, 14–38. doi: 
10.1016/j.jvb.2003.10.005

Hoque, K. E., and Atheef, M. (2024). A review of human resource management 
practices and their impact on school performance (2012–2022). Hum. Res. Manage. Serv. 
6:3392. doi: 10.18282/hrms.v6i1.3392

Horta, H., and Tang, L. (2023). Male and female academics' gendered perceptions of 
academic work and career progression in China. High. Educ. Q. 77, 515–536. doi: 
10.1111/hequ.12419

Hsiang, T. P., Graham, S., Liu, X., and Zhou, Z. (2023). Teachers’ beliefs and practices 
in textbook selection and use when teaching Chinese as a second language. Read. Writ. 
36, 1651–1684. doi: 10.1007/s11145-022-10336-9

Hu, M., Wu, X., and Qiu, S. (2024). Life satisfaction among Chinese aged workers: 
interplay of organizational justice, workplace emotions, and subjective age perception. 
Psychol. Res. Behav. Manag. 17:168, 23–37. doi: 10.2147/PRBM.S440168

Huang, F. (2024). Examining foreign language teachers’ information literacy: do 
digital nativity, technology training, and fatigue matter? Asia Pac. Educ. Res. 33, 
901–912. doi: 10.1007/s40299-023-00797-z

Ismail, S., Potgieter, I. L., and Coetzee, M. (2023). Self-regulatory employability 
attributes and competency: the strengthening role of grit. Front. Psychol. 14:1298299. 
doi: 10.3389/fpsyg.2023.1298299

Jiang, B. (2025). Enhancing digital literacy in foreign language teaching in Chinese 
universities: insights from a systematic review. Teach. Teach. Educ. 154:104845. doi: 
10.1016/j.tate.2024.104845

Karatepe, O. M., and Olugbade, O. A. (2009). The effects of job and personal resources 
on hotel employees’ work engagement. Int. J. Hosp. Manag. 28, 504–512. doi: 
10.1016/j.ijhm.2009.02.003

Kumar, S. V. (2024). Employability skills as perceived by hotel employees: an overview. 
Hum. Res. Manage. Serv. 6:3385. doi: 10.18282/hrms.v6i1.3385

Lee, H. (2023). Organization resilience and organizational commitment: the roles of 
emotion appraisal and psychological safety. Hum. Res. Manage. Serv. 5:3371. doi: 
10.18282/hrms.v5i2.3371

Li, Z., and Liu, Y. (2025). Narrating translingual teacher cognition: theorising the 
knowledge base of teaching Chinese as a first and second language in Hong Kong 
schools. J. Multiling. Multicult. Dev. 22, 1–16. doi: 10.1080/01434632.2025.2453567

Li, S., and Yu, S. (2024). The role of Guanxi in fostering adaptability and work 
engagement among educators in international educational institutions. Front. Psychol. 
14:1336189. doi: 10.3389/fpsyg.2023.1336189

Liang, J., and Apedoe, X. (2025). Mediating language fluency development: an action 
research study in a high-school Chinese classroom. TPLS 15, 1–13. doi: 
10.17507/tpls.1501.01

Lin, T., and Felipe, N. M. (2023). Employability skills of Chinese future teachers: 
reference to a pre-employment experiential training program. Int. J. Soc. Sci. Educ. Res. 
6, 164–172.

Lin, M., Liu, Q., and Li, Z. (2024). Perceived superior trust and organizational commitment 
among public employees: the mediating role of burnout and the moderating role of public 
service motivation. Heliyon 10:e24997. doi: 10.1016/j.heliyon.2024.e24997

Liu, X., Mearns, T., and Admiraal, W. (2024). For me, it is important to maintain 
self while adapting. understanding Chinese foreign language teachers’ identity in an 
intercultural context. Asia Pacific J. Educ. 17, 1–19. doi: 
10.1080/02188791.2024.2342550

Luthans, F., Avolio, B. J., Avey, J. B., and Norman, S. M. (2007). Positive psychological 
capital: measurement and relationship with performance and satisfaction. Pers. Psychol. 
60, 541–572. doi: 10.1111/j.1744-6570.2007.00083.x

Ma, X., Gong, Y., Gao, X., and Xiang, Y. (2017). The teaching of Chinese as a second 
or foreign language: a systematic review of the literature 2005–2015. J. Multiling. 
Multicult. Dev. 38, 815–830. doi: 10.1080/01434632.2016.1268146

Mann, K. J., Roach, K. N., and O’Brien, K. E. (2023). Mentoring as an investment: a 
quantitative review of mentoring and well-being for the Protégé. J. Career Dev. 50, 
465–481. doi: 10.1177/08948453221104493

McQuaid, R. W., and Lindsay, C. (2013). “The concept of employability” in 
Employability and local labour markets. eds. R. W. McQuaid and A. E. Green (London: 
Routledge), 6–28.

Nie, Y. (2023). Application of multimodal multimedia information and big data 
technology in teaching chinese as a foreign language course. Int. J. Dig. Multimedia 
Broadcasting 2023, 1–9. doi: 10.1155/2023/2257863

Ogbari, M. E. (2024). Navigating academic excellence: understanding how university 
vision impacts staff effectiveness. Hum. Res. Manage. Serv. 6:3430. doi: 
10.18282/hrms.v6i4.3430

Peng, A. Y., Hou, J. Z., KhosraviNik, M., and Zhang, X. (2023). “She uses men to boost 
her career”: Chinese digital cultures and gender stereotypes of female academics in Zhihu 
discourses. Soc. Semiot. 33, 750–768. doi: 10.1080/10350330.2021.1940920

Polat, D. D., and İskender, M. (2018). Exploring teachers’ resilience in relation to job 
satisfaction, burnout, organizational commitment and perception of organizational 
climate. Int. J. Psychol. Educ. Stu. 5, 1–13. doi: 10.17220/ijpes.2018.03.001

Rothwell, A., and Arnold, J. (2007). Self-perceived employability: development and 
validation of a scale. Pers. Rev. 36, 23–41. doi: 10.1108/00483480710716704

Rothwell, A., Jewell, S., and Hardie, M. (2009). Self-perceived employability: 
investigating the responses of post-graduate students. J. Vocat. Behav. 75, 152–161. doi: 
10.1016/j.jvb.2009.05.002

Santos, I., Petroska-Beska, V., Carneiro, P. M., Eskreis-Winkler, L., Boudet, A. M., and 
Berniell, M. I. (2022). Can grit be taught? Lessons from a nationwide field experiment 
with middle-school students. Bonn: IZA.

Shao, G. (2023). A model of teacher enthusiasm, teacher self-efficacy, grit, and teacher 
well-being among English as a foreign language teachers. Front. Psychol. 14:1169824. 
doi: 10.3389/fpsyg.2023.1169824

Simonton, K. L., Mercier, K., Richards, K. A. R., and Gaudreault, K. L. (2023). 
The association of perceived mattering and emotions with physical educator 
teacher resilience. Eur. Phys. Educ. Rev. 29, 582–600. doi: 
10.1177/1356336X231166545

Smaliukienè, R., Bekesiene, S., and Hoskova-Mayerova, S. (2024). Emotional 
Resilience for Wellbeing and Employability: The Role of Learning and Training. Front. 
Psychol. 15:1379696.

Smith, S. (2023). Who is Teaching Who What? Chinese as a Foreign Language 
Teaching in Australian Schools. In: Teacher Voices in Chinese Language Teaching. 
Palgrave Studies in Teaching and Learning Chinese. Cham: Palgrave Macmillan.

Sun, P. P., and Luo, X. (2024). Understanding English-as-a-foreign-language university 
teachers' synchronous online teaching satisfaction: A Chinese perspective. J. Comput. 
Assist. Learn. 40, 685–696. doi: 10.1111/jcal.12891

Tomkova, A., Cigarska, B. N., and Ondrijova, I. (2022). Life satisfaction of employees 
in terms of gender and age. J. Hum. Res. Manage. Res. 8, 793–808.

Tu, Z., He, J., Wang, Z., Song, M., Tian, J., Wang, C., et al. (2023). Psychometric 
properties of the 10-item Connor-Davidson resilience scale in Chinese military 
personnel. Front. Psychol. 14:1163382. doi: 10.3389/fpsyg.2023.1163382

Wang, L.-C. C. (2023). Experiences of Chinese-as-a-foreign-language teachers in 
implementation of emergency remote teaching during the COVID-19 pandemic. Int. J. 
Instr. 16, 1099–1120. doi: 10.29333/iji.2023.16460a

Wang, Y., Xin, Y., and Chen, L. (2024). Navigating the emotional landscape: 
insights into resilience, engagement, and burnout among Chinese high school 
English as a foreign language learners. Learn. Motiv. 86:101978. doi: 
10.1016/j.lmot.2024.101978

Wang, Y., Xu, J., Yang, S., Jiang, J., and Gao, J. (2023). Exploratory graph analysis on 
the Connor–Davidson resilience scale (CD-RISC) among older adults in China. Sci. Rep. 
13:19971. doi: 10.1038/s41598-023-46854-x

Wang, H., Xu, T., and Zhang, M. (2023). A mixed method study on Chinese primary 
school EFL teachers’ preparation, affecting factors and support needed to implement 
intercultural foreign language teaching. PLoS One 18:e0284146. doi: 
10.1371/journal.pone.0284146

Wojujutari, A. K., Idemudia, E. S., and Ugwu, L. E. (2024). Evaluation of reliability 
generalization of Conner-Davison resilience scale (CD-RISC-10 and CD-RISC-25): a 
meta-analysis. PLoS One 19:e0297913. doi: 10.1371/journal.pone.0297913

Xiao, S., and Asadullah, M. N. (2020). Social norms and gender differences in labor force 
participation in China. Fem. Econ. 26, 114–148. doi: 10.1080/13545701.2020.1758337

Xu, W. (2024). When east meets west: a practitioner inquiry of culturally responsive 
pedagogy in an Australian Chinese as a foreign language classroom. Int. J. Appl. Linguist. 
34, 206–223. doi: 10.1111/ijal.12487

Xu, J., Pan, Y., and Derakhshan, A. (2024). The interrelationships between Chinese 
English-as-a-foreign-language teachers’ immediacy and clarity with learners’ boredom. 
Percept. Mot. Skills 131, 1934–1957. doi: 10.1177/00315125241272524

Xu, W., and Stahl, G. (2023). Chinese as a foreign language (CFL) education and global 
citizenship: pedagogical encounters and endangered spaces of possibility. Glob. Soc. 
Educ. 21, 135–147. doi: 10.1080/14767724.2022.2026764

Xu, X., Xu, Z., Lin, C., and Hu, Y. (2023). Confucian culture, gender stereotype and 
female entrepreneur: evidence from China. Appl. Econ. Lett. 30, 2565–2575. doi: 
10.1080/13504851.2022.2099796

https://doi.org/10.3389/fpsyg.2025.1450617
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1016/j.lindif.2014.06.003
https://doi.org/10.1037/0022-3514.92.6.1087
https://doi.org/10.3389/fpsyg.2014.00036
https://doi.org/10.18282/hrms.v1i1.659
https://doi.org/10.1007/s12144-024-07220-w
https://doi.org/10.1016/j.jvb.2003.10.005
https://doi.org/10.18282/hrms.v6i1.3392
https://doi.org/10.1111/hequ.12419
https://doi.org/10.1007/s11145-022-10336-9
https://doi.org/10.2147/PRBM.S440168
https://doi.org/10.1007/s40299-023-00797-z
https://doi.org/10.3389/fpsyg.2023.1298299
https://doi.org/10.1016/j.tate.2024.104845
https://doi.org/10.1016/j.ijhm.2009.02.003
https://doi.org/10.18282/hrms.v6i1.3385
https://doi.org/10.18282/hrms.v5i2.3371
https://doi.org/10.1080/01434632.2025.2453567
https://doi.org/10.3389/fpsyg.2023.1336189
https://doi.org/10.17507/tpls.1501.01
https://doi.org/10.1016/j.heliyon.2024.e24997
https://doi.org/10.1080/02188791.2024.2342550
https://doi.org/10.1111/j.1744-6570.2007.00083.x
https://doi.org/10.1080/01434632.2016.1268146
https://doi.org/10.1177/08948453221104493
https://doi.org/10.1155/2023/2257863
https://doi.org/10.18282/hrms.v6i4.3430
https://doi.org/10.1080/10350330.2021.1940920
https://doi.org/10.17220/ijpes.2018.03.001
https://doi.org/10.1108/00483480710716704
https://doi.org/10.1016/j.jvb.2009.05.002
https://doi.org/10.3389/fpsyg.2023.1169824
https://doi.org/10.1177/1356336X231166545
https://doi.org/10.1111/jcal.12891
https://doi.org/10.3389/fpsyg.2023.1163382
https://doi.org/10.29333/iji.2023.16460a
https://doi.org/10.1016/j.lmot.2024.101978
https://doi.org/10.1038/s41598-023-46854-x
https://doi.org/10.1371/journal.pone.0284146
https://doi.org/10.1371/journal.pone.0297913
https://doi.org/10.1080/13545701.2020.1758337
https://doi.org/10.1111/ijal.12487
https://doi.org/10.1177/00315125241272524
https://doi.org/10.1080/14767724.2022.2026764
https://doi.org/10.1080/13504851.2022.2099796


Jia 10.3389/fpsyg.2025.1450617

Frontiers in Psychology 13 frontiersin.org

Yang, J., Derakhshan, A., and Ergün, A. L. P. (2025). An investigation into the 
predictive role of EFL teachers’ sense of grit and positive psychological capital in their 
emotional literacy. Porta Linguarum Int. J. Foreign Lang. Teach. Learnig 43, 109–126. doi: 
10.30827/portalin.vi43.30978

Yuen-han, M. K., Hu, J., and Fat, C. O. (2024). Structural equation models in proactive 
coping, organizational resource and work engagement of Chinese social workers. Hum. 
Res. Manage. Serv. 6:3369. doi: 10.18282/hrms.v6i1.3369

Zhang, K. (2025). Analysis of the Learning Motivation of Chinese Foreign-Language-
Major Students. Available at SSRN 5081829. doi: 10.2139/ssrn.5081829

Zhang, S., Ma, X., Xu, H., and Lu, J. (2024). The influence of mentorship in workplace 
on teachers' professional development a meta-analysis based on 66 experiments. J. 
Manag. Psychol. 39, 815–831. doi: 10.1108/JMP-11-2022-0588

Zhang, X., Mo, Y., Yan, C., Li, Y., and Li, H. (2021). Psychometric properties of two 
abbreviated Connor–Davidson resilience scales in Chinese infertile couples. Qual. Life 
Res. 30, 2405–2414. doi: 10.1007/s11136-021-02820-6

Zhou, Y. (2023). Exploring the gender imbalance in teaching staff in China: how to 
break gender stereotypes in education industry. J. Educ. Hum. Soc. Sci. 12, 211–216. doi: 
10.54097/ehss.v12i.7636

https://doi.org/10.3389/fpsyg.2025.1450617
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.30827/portalin.vi43.30978
https://doi.org/10.18282/hrms.v6i1.3369
https://doi.org/10.2139/ssrn.5081829
https://doi.org/10.1108/JMP-11-2022-0588
https://doi.org/10.1007/s11136-021-02820-6
https://doi.org/10.54097/ehss.v12i.7636

	Emotional resiliency and life satisfaction among teachers of Chinese as a foreign language: mediating chain model with grit and employability and gender moderation
	Introduction
	Theoretical framework and hypotheses development
	Teaching Chinese as a foreign language (CFL) in China: a gender perspective

	Emotional resilience as teachers’ capability and employability
	Mediating role of grit and employability in predicting life satisfaction
	Gender moderation of the indirect effects of emotional resilience on teachers’ wellbeing through grit and employability
	Methods
	Participants
	Procedure
	Instruments
	Data analyses

	Results
	Descriptive and correlational statistics
	Direct and mediating effects
	Moderation of gender

	Discussion
	Limitations of the present study and suggestions for future research
	Practical implications for interventions

	Conclusion

	References

