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Teacher punishment intensity and
parental trust in rural China: a
moderated mediation of violation
severity and trustworthiness
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Chunhui Qi'*

Faculty of Education, Henan Normal University, Xinxiang, China, ?Faculty of Education, Henan
University, Kaifeng, China

Teacher discipline functions as an essential instrument not only for promoting the
healthy development of adolescents but also for cultivating the trust relationship
between parents and educators. Based on signaling theory and just deserts theory,
this study explore the effects of teacher discipline intensity, student violation
severity, and perceived trustworthiness on parental trust in rural China. A total of
1,206 parents residing in rural areas of Yichuan County, Henan Province, China,
completed an online questionnaire. The findings indicate that disciplinary intensity
exhibit a significant negative correlation with parental trust. Trustworthiness (ability,
benevolence, and integrity) completely mediated this negative effect of disciplinary
intensity on parental trust. Moreover, violation severity moderated the mediation
model. Specifically, teacher discipline intensity significantly negatively predicts
parents’ perception of teachers’ ability, benevolence, and integrity under low
violation conditions. In contrast, disciplinary intensity can also significantly negatively
predict integrity; however, it was not possible to predict ability or benevolence
in high violation conditions. These findings provide educators with insights on
implementing appropriate discipline to enhance parental trust.
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1 Introduction

The mutual trust between teachers and parents serves as the fundamental cornerstone that
facilitates home-school cooperation and parental involvement in education, permeating
throughout the entire school life of children and adolescents (Hummel et al., 2023a,b; Zhang
etal,, 2024). Trust, acting as a lubricant for home-school collaboration, not only plays a crucial
role in initiating, establishing, and maintaining positive home-school relationships but also
contributes to the thriving development of students, classes, and schools (Bormann et al.,, 2021;
Niedlich et al., 20215 Shayo et al, 2021). Over the past three decades, the emergence,
development, and influencing factors of home-school trust have emerged as a research hotspot
across various disciplines, including education (Niedlich et al., 2021), psychology (Shayo et al.,
2021), and sociology (Bormann et al., 2021), and have been extensively, profoundly, and
systematically explored (Rautamies et al., 2021; Santiago et al., 2016; Uitto et al,, 2021). As an
integral component of home-school trust, parents’ trust in teachers (i.e., parental trust) refers
to the willingness and behavior of parents to voluntarily entrust their children’s education to
teachers based on confidence in teachers’ ability, benevolence, competence (Hiatt et al., 2023).
The essence of parental trust fundamentally involves acknowledging and accepting the
vulnerability inherent in teachers. This willingness or action to embrace the vulnerability of
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others and take risks within interpersonal relationships is referred to
as behavioral trust (Gillespie, 2015). Trust manifests in various forms
and can be assessed through multiple methodologies, including
psychological scales, risk-taking behaviors, sharing of secrets,
behavioral game tasks, and suggestion adoption, among others
(Legood et al., 2023). Extensive studies using qualitative methods,
surveys, and other quantitative techniques have consistently found
that most parents place significant trust in their children’s teachers
(Huang, 2022; Janssen et al., 2012; Schuster et al., 2025). Furthermore,
parents’ trust is influenced by individual, family, teacher-related, and
school-related factors (Adams and Christenson, 2000; Bower et al.,
2011; Forsyth et al., 2006; Kikas et al., 2011, 2016; Lerkkanen and
Pakarinen, 2021).

During the interaction between parents and teachers, parents
frequently evaluate teachers’ trustworthiness based on various social
cues, such as gender characteristics, professional competence, and
classroom management styles (Kikas et al., 2011, 2016; Schuster et al.,
2025). Among these factors, teacher discipline has consistently been a
focal point of concern for families, schools, and society, significantly
influencing parents’ trust in teachers. In recent years, behavioral
economics has seen a surge in research based on economic game
theory. Through rigorous experimental design and data analysis, studies
have demonstrated that third-party punishment substantially affects
observers’ trust evaluations of punishers and their subsequent behaviors
(Jordan et al., 2016; Salcedo and Jimenez-Leal, 2024; Sun et al., 2023).
In the context of enterprise management, Wang and Murnighan (2017)
found that moderate disciplinary actions by supervisors can enhance
observers’ trust in supervisors and influence their decision-making.
This finding has also been corroborated by recent studies (Li et al., 2024;
Spadaro et al., 2023). More importantly, Zhang and Qi (2024) observed
similar effects in school management contexts. Despite the substantial
achievements of existing research, the specific pathways and
mechanisms by which teacher discipline influences parental trust
within home-school interactions remain unclear. Given that parental
trust is crucial for fostering deep collaboration between home and
school, there is an urgent need for systematic research to precisely
analyze how teacher discipline predicts parental trust in educational
settings, thereby providing a solid theoretical foundation and practical
guidance for optimizing home-school relationships.

2 Literature review and research
hypotheses

2.1 Disciplinary intensity and parental trust

Educational discipline refers to the means by which teachers, in
accordance with educational regulations, manage and instruct students
who have violated discipline, facilitating their recognition and
rectification of mistakes (Zhang and Qi, 2024). In the school
management context, rewards and punishments are the most frequently
employed measures by teachers for student management. In the legal
regulations of countries worldwide, the scope of disciplinary intensity is
rather extensive, ranging from mild verbal education to the most severe
suspension or expulsion from school. When implementing discipline,
it not only directly influences the cognition and behavior of the students
who have violated the rules but also has an indirect effect on observing
students and even parents (Sun et al.,, 2023; Wang and Murnighan, 2017;
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Zhang and Qi, 2024). Although the degree of disciplinary intensity
varies significantly, all disciplinary actions will have an impact on the
social evaluation of the punisher, the punished, or the bystanders.
According to the core perspective of the signaling theory, every word
and action of the disciplinarian conveys their moral character to the
punished and the bystanders, thereby influencing the trustworthiness
judgment of the disciplinarian by the punished and the bystanders
(Connelly et al., 2011; Dhaliwal et al., 2022; Gintis et al., 2001). In the
daily management of schools, discipline is an important means to guide
students to adhere to social norms, emphasizing the prevention and
correction of deviant behaviors rather than retaliating against students’
misbehaviors. Based on this point of departure, excessive and frequent
discipline might imply callousness, thereby weakening the interpersonal
trust that bystanders have in the disciplinarian (Engeler and Raihani,
2024; Horita, 2010; Kiyonari and Barclay, 2008; Raihani and Bshary,
2019; Spadaro et al., 2023). Some studies have discovered that people
often consider punishers to be disagreeable and untrustworthy, and
excessive or selfish punishment will reduce the trust of bystanders (Sun
et al,, 2023; Wang and Murnighan, 2017; Zhang and Qi, 2024). In light
of this, we formulate research hypothesis 1: Disciplinary intensity can
negatively predict parental trust.

2.2 Trustworthiness as a mediator

Trustworthiness refers to an individual’s consistent ability to fulfill
the expectations of others in specific behaviors, serving as a proximal
antecedent variable of trust (Zhang et al, 2024). Unlike trust,
trustworthiness reflects a positive expectation that another party will
perform a particular action. Gillespie (2015) elaborates on the distinction
between trust and trustworthiness by arguing that, although an
individual may perceive another as trustworthy, this perception does not
necessarily translate into actual trusting behavior toward that person.
Structurally, trustworthiness comprises three fundamental dimensions:
ability, benevolence, and integrity (Hiatt et al., 2023; Mayer and Davis,
1999). Extensive research has consistently demonstrated that individuals
tend to evaluate or predict interpersonal trust in leaders, teachers, or
managers based on these dimensions (Colquitt et al., 2007; Hiatt et al.,
2023; Zhang and Qi, 2024). In accordance with signaling theory, the
punisher’s actions can effectively communicate their moral character
and concerns for reputation to observers (Jordan et al., 2016; Jordan,
2023). Excessive discipline is frequently attributed by observers to
negative attributes such as insensitivity, malevolence, and a deficiency in
empathy. Several empirical studies have demonstrated that perceived
trustworthiness serves as a mediator in the relationship between punitive
behavior and bystander trust (Sun et al., 2023; Wang and Murnighan,
2017; Zhang and Qi, 2024; Zhang et al., 2025a). For instance, Wang and
Murnighan (2017) demonstrated that stringent disciplinary actions
imposed by mangers can diminish bystanders’ interpersonal trust by
eroding their perception of trustworthiness. Therefore, we propose
hypothesis 2: Trustworthiness may serve as a mediator in the relationship
between disciplinary intensity and parental trust.

2.3 Violation severity as a moderator

Violation severity pertains to the assessment of the gravity of
violations based on factors such as intention, frequency, and
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consequences of the misconduct (Eriksson et al., 2017; Peterson,
2024). The principle of proportionality in punishment is a fundamental
guideline adhered to in administrative penalty practices and holds
significant reference value for educators when implementing
disciplinary actions. Educators must invariably consider the gravity of
a student’s offense when administering punishment. Specifically,
minor infractions should be met with proportionate minor penalties,
whereas serious violations necessitate more stringent punishments.
The just deserts theory (JDT) underscores that punishment should
be commensurate with the severity of the violation to ensure its
legitimacy. Some empirical studies have found that appropriate
punishment can enhance bystander’s perceived trustworthiness, while
disproportionate punishment can weaken perceived trustworthiness
(Wang and Murnighan, 2017; Peterson, 2024). For instance, one study
investigated the impact of disciplinary intensity and violation severity
on bystanders’ perceived trustworthiness in a school management
context, revealing that suitable discipline enhances bystanders’ trust
in teachers, while inappropriate discipline undermines this trust
(Zhang and Qi, 2024). Based on these findings, we propose Hypothesis
3: The severity of the violation moderates the negative relationship
between disciplinary intensity and perceived trustworthiness.

To sum up, this study constructed a moderated mediation effect
model to comprehensively examine the effects of teacher discipline
intensity, student violation severity, and trustworthiness on parents’
trust. The research model is shown in Figure 1.

3 Method
3.1 Participants and procedure

Consistent with previous studies (Qian et al., 2024; Zhao et al,
2024), in order to obtain the target subjects quickly and efficiently, the
convenient sampling method was employed to select a junior middle
school in Yichuan County, Luoyang City, Henan Province. Online
electronic questionnaires were then distributed to the parents of students
in grades 7 and 8 using the same sampling approach. The specific items
are shown in Table 1, and the rationale regarding the questions on the
questionnaire is discussed in the subsections of 2.2. Similar to previous
studies (Qian et al., 2024; Zhao et al., 2024), given the pervasive use of
smartphones, the present research utilized an online platform
(Questionnaire Star, www.wjx.cn) for data collection to efficiently and
expeditiously accomplish the testing tasks. Specifically, the head teacher
shared the questionnaire link in the class parent communication group
and requested that students remind their parents to complete the survey

Violation
severity

‘ Trustworthiness

Punishment

Parental trust

intensity

FIGURE 1
Research model.
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over the weekend. In total, 1,230 questionnaires were collected, of which
1,206 were valid, yielding an effective response rate of 98.05%. Among
the valid samples, 38% of the respondents were male parents with an
average age of 40.63 years. Among their children, 52% were male, 81%
were in the 7th grade, and 94% were non-only children. The average age
of the children was 12.57 years, with approximately 4% being boarding
students. Most households exhibited residential stability and favorable
economic conditions (see Table 1). The study was approved by the Ethics
Committee of the Faculty of Education, Henan Normal University.

3.2 Measures

3.2.1 Disciplinary intensity

Drawing upon existing literature (Zhang and Qi, 2024; Lewis
et al, 2005), the present study utilizes two specifically designed
questions to systematically assess the intensity of teacher discipline:
“The head teacher often criticizes your child” and “You often receive
criticism from the other teacher” Participants rate their responses to
these statements using a four-point Likert scale, where options extend
from 1 (“strongly disagree”) to 4 (“strongly agree”). The average score
of the two items is used as the score for disciplinary intensity. An
increased score reflects a higher perception of disciplinary intensity.
The reliability of this measurement, as assessed by Cronbach’s alpha,
is reported at 0.66.

3.2.2 Parental trust

Building on prior research (Zhang et al., 2025b; Lerkkanen and
Pakarinen, 2021), this study employs two purposefully crafted items
to comprehensively evaluate parental trust: “Do you feel that the
teacher is responsible for your child?” and “Do you think the teacher
will be patient with your child?” Respondents provided their ratings
on a five-point Likert scale, ranging from 1 (representing “not
responsible at all” or “not patient at all”) to 5 (representing “very
responsible” or “very patient”). The average score of the two items is
used as the score for parental trust. Higher scores suggested increased
levels of parental trust in teachers. The consistency of the scale,
evaluated using Cronbach’s alpha, was determined to be 0.95.

3.2.3 Trustworthiness

Based on previous research (Jones and Shah, 2016; Zhang and Qi,
2024) and the background of Chinese culture, two most relevant items
from each sub-dimension of the trustworthiness scale developed by Hiatt
et al. (2023) were selected to evaluate parents’ perceptions of the class
teacher’s ability, benevolence, and integrity. Specifically, to assess parents’
perception of the class teacher’s ability, the following items were used:
“The class teacher is fully capable of performing his or her duties
effectively” and “T have confidence in the class teacher’s professional
capabilities” To evaluate parents perception of the class teacher’s
benevolence, the items included: “The class teacher demonstrates
significant concern for your child” and “The class teacher will make
every effort to assist your child” For gauging parents’ perception of the
class teacher’s integrity, the items were: “The class teacher is a fair
individual” and “The class teacher’s actions are consistent with reasonable
standards”” Participants rate their responses to these statements using a
four-point Likert scale, where options extend from 1 (“strongly disagree”)
to 4 (“strongly agree”). The average score of the items is used as the score
for each dimension variable. Higher scores indicate greater perceived
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TABLE 1 The explanatory and descriptive statistics of variables in data analysis.

Type Variable name Items Variable description M SD
Class teacher often criticizes me
1 = Strongly disagree; 2 = disagree;
Predictor variable Punishment intensity My parents often receive criticism about me from 1.26 0.54

3 = Agree; 4 = Strongly agree
the teacher

Do you think the teacher is responsible for your
. 1 = Not at all; 2 = Not very;
Parental trust child? 4.56 0.82
3 = Average; 4 = Quite; 5 = Very

Outcome variable

Do you think the teacher is patient with your child?

The class teacher is fully capable of performing his

or her duties effectively
Ability 4.52 0.78
T have confidence in the class teacher’s professional

capabilities

The class teacher demonstrates significant concern
1 = Not at all; 2 = Not very;

Mediation variable for your child
Benevolence 3 = Average; 4 = Quite; 5 = Very 4.42 0.85
The class teacher will make every effort to assist
your child
The class teacher is a fair individual
Integrity The class teacher’s actions are consistent with 4.49 0.80

reasonable standards

T often arrive late 1 = Strongly disagree; 2 = disagree;
Violation severity 1.08 0.34

Moderator variable

T often skip classes

3 =Agree; 4= Strongly agree

Student gender 0 = Female; 1 = Male 1.48 0.50
Student age Age at the time of the survey 12.57 0.65
Students characteristics Student grade 0=grade7; 1 = grade 9 1.19 0.40
Boarding status 0 = Not boarding; 1 = boarding 1.95 0.23
Only child status 1 = Only child; 2 = Not an only child 1.96 0.20

1 = Biological father; 2 = Biological
Parental identity 1.62 0.49

mother

Control variable Parental age Age at the time of the survey 40.63 5.08

Parental characteristics 1 = primary education and below;

2 = lower secondary education;
Parental education level 3.12 0.89
3 = high school education; 4 = college
education; 5 = Graduate education
1 = Non-migrated; 2 = Intra-
Family migration status provincial migration; 3 = Inter- 0.17 0.26
Family characteristics T
provincial migration

Family economic status 1 = Difficult; 2 = Medium; 3 = Rich 1.81 0.39

trustworthiness. The internal consistency coefficients for the ability,
benevolence, integrity, and overall trustworthiness scales were 0.95, 0.96,
0.97, and 0.97, respectively.

3.2.4 Violation severity

Building upon earlier research (Zhang and Qi, 2024; Wang and
Murnighan, 2017), this study employs two carefully formulated items to
comprehensively evaluate the extent of violations: “Your child is often late
for class” and “Your child is often absent from class,” Each item rated on
a four-point scale. The average score of the two items is used as the score
for violation severity. Higher scores indicate a greater frequency of
violations, with an internal consistency coeflicient of 0.81.

Frontiers in Psychology

3.2.5 Control variables

Informed by previous studies (Kikas et al, 2011, 2016;
Lerkkanen and Pakarinen, 2021), parental trust is influenced by
multiple demographic and socioeconomic factors. Therefore, this
investigation incorporates a broad spectrum of control variables
to address these influences. The selected variables cover student-
related factors like gender, age, academic grade, residential status,
and whether the child is an only child, as well as parent-related
factors such as gender, age, migration status, economic condition,
and level of education (see Table 1). To minimize the impact of
parental status, the analysis focuses exclusively on data related to
biological parents.
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3.3 Data analysis

For data processing, we employed SPSS version 24.0 along with
the PROCESS macro. The analytical procedures are detailed below:
First, we conducted common method variance and multicollinearity
analysis. Second, we conducted descriptive statistics and correlation
assessments for all variables. Following this, the mediation model
(Model 4) from the PROCESS macro was applied to investigate the
parallel mediation effect by generating the bootstrap 95% confidence
interval through 5,000 resampling iterations. Ultimately, to explore the
moderated mediation effect, the moderated mediation model (Model
7) of the PROCESS macro was adopted, extracting the bootstrap 95%
confidence interval from 5,000 resamples.

4 Results

4.1 Common method variance and
multicollinearity analysis

Factor analysis was conducted on all the items of the measured
scale through the Harman single-factor test. It was found that the
eigenvalues of the 7 factors were greater than 1, but the interpretation
rate of the first common factor was 31.33%, which was lower than
40%. Therefore, the common method bias did not exist. Morevoer, the
variance inflation factor (VIF) for all predictors was below 1.33, and
the tolerance levels for all predictors were above 0.75, indicating the
absence of significant multicollinearity issues.

4.2 Descriptive statistics and correlation
analysis

A comprehensive statistical analysis was performed to examine
the relationships among disciplinary intensity, violation severity,
trustworthiness (ability, benevolence, and integrity), and parental
trust (see Table 2). The findings indicate a substantial positive
relationship between disciplinary intensity and violation severity.
Additionally, there is a small negative association between
disciplinary intensity and trustworthiness (ability, benevolence, and
integrity) and the level of trust from parents. Furthermore, a
significant  positive correlation was identified between
trustworthiness and parental trust. These results indicated a
negative relationship between disciplinary intensity and parental

trust, which aligns with Hypothesis 1.

TABLE 2 Bivariate correlations matrix of all variables (N = 1,206).

10.3389/fpsyg.2025.1572656

4.3 Mediation effect analysis

To examine the mediating effect of trustworthiness between
disciplinary intensity and parental trust, the mediation model (Model
4) was employed for mediation analysis. To minimize potential
confounding influences, all demographic variables were incorporated
as control factors. These results shown that disciplinary intensity could
significantly negatively predict ability (#=-0.08, p<0.01),
benevolence (f = —0.08, p < 0.01), and integrity (f = —0.11, p < 0.01),
which in turn was positively related to parental trust (3 = 0.46, 0.22,
and 0.24, ps < 0.01). The direct path between disciplinary intensity and
parental trust was not significantly. Thus, disciplinary intensity and
parental trust are linked completely through ability [b = —0.04, 95%
CI = (—0.08-0.01)], benevolence [b = —0.02, 95% CI = (—0.04-0.01)],
and integrity [b=—0.03, 95% CI = (—0.06-0.01)]. The mediation
effects of ability, benevolence, and integrity were responsible for 45.12,
20.73, and 32.93% of the influence, respectively. Thus, Hypothesis 2
was supported (see Table 3).

4.4 Moderated mediation effect analysis

A moderated mediation analysis was performed using the
moderated mediation model (Model 7) of the Process 4.0 macro
within SPSS version 26.0. A summary of this results was shown in
Table 4. The findings shown that the interaction between disciplinary
intensity and violation severity had a significantly positive association
with ability, benevolence, and integrity (# = 0.07, 0.07, and 0.07, ps <
0.01). The slope test indicated that the disciplinary intensity can
significantly negatively predict parents’ perception of teachers’ ability
(f=—0.11, t = =3.37, p < 0.01), benevolence (= —0.12, t = —3.52,
p<0.01), and integrity (= —0.16, t=—4.70, p <0.01) when the
severity of violation is low. In contrast, disciplinary intensity can also
significantly negatively predict integrity (f=—-0.08, t=-2.18,
P < 0.05); however, it was not possible to predict parents’ perception
of teachers’ ability (= —0.03, t = —0.98, p > 0.05), or benevolence
(f=-0.04, t=—1.09, p > 0.05) (see Figure 2).

5 Discussion

Empirical evidence from current research indicates that the
intensity of teacher discipline is a significant negative predictor of
parental trust in teachers. Moreover, perceptions of trustworthiness
(ability, benevolence, and integrity) fully mediate the negative

Variable 1 2 3 4 5 6
1. Disciplinary intensity 1.00

2. Violation severity 0.49%% 1.00

3. Ability —0.08%%* —0.03 1.00

4. Benevolence —0.08%%* —0.03 0.88%* 1.00

5. Integrity —0.11%%* —0.04 0.88%* 0.87%* 1.00

6. Parental trust —0.08%* —0.04 0.85%* 0.827%* 0.82%* 1.00

*p < 0.01.
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TABLE 3 Testing the mediation effect of trustworthiness (ability, benevolence, and integrity) (N = 1,206).

Regression equation Fitting index Regression coefficient
Outcome Predictor R? F Y3
variable variable

Model 1 Parental trust Disciplinary intensity 0.02 2.76%% —-0.08 0.03 —2.76%*
Ability 0.02 2.50%* —0.08 0.03 —2.71%*
Model 2 Benevolence Disciplinary intensity 0.03 2.81%% —0.08 0.03 —2.74%%
Integrity 0.03 3.14%% —0.11 0.03 —3.89%%
Disciplinary intensity 0.76 274.30%* —0.00 0.01 —0.05
Ability 0.46 0.03 13.47%*

Model 3 Parental trust
Benevolence 0.22 0.03 6.50%*
Integrity 0.24 0.03 7.13%%

All variables in the model are brought back into the equation after standardization, **p < 0.01.

TABLE 4 Testing the moderated mediation model (N = 1,206).

Regression equation Fitting index Regression coefficient
Outcome Predictor R? F SE
variable variable
Model 1 Parental trust Disciplinary intensity 0.02 2.76%% —0.08 0.03 —2.76%*
Disciplinary intensity 0.04 3.57%% -0.10 0.03 —2.88%*
Violation severity —-0.18 0.05 —3.29%*
Ability
Disciplinary intensity x
P Y ¥ 0.07 0.02 4.30%*
Violation severity
Disciplinary intensity 0.04 3.89%* -0.10 0.03 —3.03%*
Violation severity —-0.17 0.05 —3.19%*
Model 2 Benevolence
Disciplinary intensity x
P Y Y 0.07 0.02 4.37%%
Violation severity
Disciplinary intensity 0.05 4.28%* -0.14 0.03 —4.21%*
Violation severity —-0.17 0.05 —3.07%*
Integrity
Disciplinary intensity x
i v Y 0.07 0.02 4.47%%
Violation severity
Disciplinary intensity 0.76 274.30%% —-0.00 0.01 —-0.05
Ability 0.46 0.03 13.47%%
Model 3 Parental trust
Benevolence 0.22 0.03 6.50%*
Integrity 0.24 0.03 7.13%%

All variables in the model are brought back into the equation after standardization, **p < 0.01.

relationship between disciplinary intensity and parental trust. Finally,
this mediation effect is moderated by the severity of student
misconduct, with less severe violations leading to a more pronounced
mediation effect compared to more serious infractions.

First, our findings support Hypothesis 1 by showing that the
intensity of teacher discipline could significantly negatively predict
parental trust. This aligns with signaling theory, which suggests that
the level of disciplinary actions can predict how much trust parents
place in teachers (Dhaliwal et al., 2022; Gintis et al., 2001). As previous
studies have noted (Sun et al., 2023; Zhang and Qi, 2024), this outcome
can be understood through the perceived reduction in warmth when
disciplinary actions are more frequent or severe. The primary goal of
teachers’ disciplinary actions is to guide and prevent misbehavior, not

Frontiers in Psychology

06

to retaliate or harm students. When punishment becomes excessive,
it may lead parents to feel that teachers are less warm and
approachable, which can affect their trust. Qualitative research
highlights that teacher warmth plays a crucial role in building positive
relationships between parents and educators (Huang, 2022; Schuster
et al., 2025). Therefore, increased disciplinary severity tends to
correlate with lower levels of parental trust. Understanding this
spillover effect of teacher punishment on parental trust can help
broaden educational management practices and provide valuable
insights for enhancing home-school collaboration.

Second, Hypothesis 2 is also confirmed, indicating that the
intensity of discipline significantly predicts parental trust via perceived
trustworthiness (ability, benevolence, and integrity). Consistent with
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The moderating role of violation severity in the relation between punishment intensity and perceived ability (A), benevolence (B), and integrity (C)

the findings on parental trust, this result aligns with the principles of
R

signaling theory (Dhaliwal et al., 2022; Gintis et al., 2001; Zhang et al.,
2025a). Specifically, it suggests that parents can gauge the perceived
trustworthiness of teachers based on the intensity of disciplinary
actions, thereby determining their level of trust in teachers. In other
words, excessive punishment intensity significantly diminishes
bystanders’ perceived trustworthiness of the disciplinarian compared
to mild punishment intensity, thereby reducing bystanders’ trust. This
mediating effect is consistent with previous findings (Wang and
2017; Qj,
trustworthiness serves as a mediator between punishment and

Murnighan, Zhang and 2024), confirming that
bystander trust in both organizational and school management
settings. Therefore, excessive discipline can weaken parents’ trust in
disciplining teachers by significantly reducing parents’ perceived
trustworthiness (ability, benevolence, and integrity).

Third, in alignment with Hypothesis 3, the seriousness of student
misconduct moderates the association between the intensity of
disciplinary actions and the perceived trustworthiness of teachers
(ability, benevolence, and integrity). More specifically, under
conditions of minor infractions, a higher level of disciplinary intensity
is significantly associated with a decrease in parents’ perceptions of
teachers’ ability, benevolence, and integrity. Conversely, in cases of
severe violations, while disciplinary intensity still significantly
correlates with diminished perceptions of integrity, it is not
significantly associated with perceptions of ability or benevolence. As
illustrated in Figure 2, the perceived trustworthiness (ability,
benevolence, and integrity) remains positive only when teachers
impose mild punishments on students with minor violations;
otherwise, they are negative. This result aligns with the Just Deserts
Theory, which suggests that the harshness of punishment ought to
correspond to the gravity of the offense (Mooijman and Graham,
2018). Failing to adhere to this principle can result in skepticism and
mistrust among both observers and those who have committed the
violation. A substantial body of research utilizing economic game
experiments and management simulations has shown that
appropriately proportionate sanctions can bolster observers’
trustworthiness in the fairness of the disciplinarian (Wang and
Murnighan, 2017; Zhang and Qi, 2024). When violations are severe,
the negative relationship between disciplinary intensity and perceived
trustworthiness diminishes, possibly because more serious violations
raise the threshold for acceptable disciplinary intensity. One
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interesting result is that disciplinary intensity significantly negatively
predicts integrity, but ability and benevolence cannot be predicted in
high-violation conditions. It seems that parents may feel that teachers
should not resort to frequent disciplinary actions, even when students
repeatedly violate rules. Too many instances of discipline might make
parents question the teacher’s approach and could affect their
perception of the teacher’s fairness and integrity.

Additionally, for the parents of students who frequently violate
rules, the severity of disciplinary actions taken by teachers does not
significantly correlate with their trust in educators. This highlights a
more profound issue regarding home-school collaboration. As

5

illustrated in Figure 2, the interpersonal trust of parents whose
children are frequent offenders toward teachers is notably lower than
the average. Regardless of the level of punitive actions implemented
by teachers, their perceived trustworthiness towards teachers is very
low and there is no significant fluctuation in this perception.
Fundamentally, this suggests that such parents lack confidence in both
the intent and efficacy of teachers disciplinary practices. This
perceived lack of trustworthiness may arise from prolonged social
conditioning. When children frequently breach school discipline, they
are more likely to be categorized as troublemakers (Okonofua and
Eberhardt, 2015; Perez and Okonofua, 2022), leading to increased
disciplinary actions and corresponding feedback from teachers. As
this feedback accumulates over time, parents may gradually recognize
and internalize this label, which in turn amplifies their skepticism and
distrust toward teachers’ disciplinary practices, ultimately causing

them to disengage from home-school collaboration.

6 The practical implications

To the best of our knowledge, this study is the first to
empirically demonstrate the significant spillover effect of teacher
discipline on parental trust judgments among rural Chinese
parents. Specifically, the intensity of teachers’ disciplinary actions
and the severity of students’ violations are associated with parents’
perceptions of teachers’ trustworthiness, which in turn predicts
their trust in teachers. These findings have important theoretical
and practical implications for establishing, maintaining, and
enhancing home-school collaboration. First, this research
provides novel evidence that teacher discipline significantly
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predicts parental trust, underscoring its critical role in shaping
family-school relationships. Second, it reveals that discipline
predicts parental trust by affecting their judgment of teachers’
trustworthiness, thereby reaffirming the core tenets of signaling
theory within the context of educational management. Finally, the
mediation effect of trustworthiness varies based on the severity of
student violations, with minor infractions yielding a more
pronounced effect compared to severe violations. This finding
aligns with the principles of just deserts theory. More critically,
this necessitates that educators consider students’ prior
disciplinary records when administering disciplinary actions.
Specifically, for students who sporadically infringe upon rules,
educators should adhere to the principle of proportionality in
implementing disciplinary actions, ensuring that the intensity of
the punishment aligns appropriately with the offense while
avoiding both excessive leniency and harshness. Only through
such an approach can trust between educators and parents
be effectively established and sustained. Conversely, for students
with a history of repeated rule violations, parents frequently
harbor hostility and skepticism toward disciplinary practices.
Regardless of how disciplinary actions are applied, such actions
may diminish parental trust. Hence, at this juncture, educators
should prioritize addressing parental concerns and restoring the
home-school relationship, such as by enhancing communication

and collaboration between the two parties.

/ Limitations and future
recommendations

As with other studies, this research has several limitations that
warrant careful consideration. Firstly, the current study uses
shortened scales with fewer items to evaluate the core variables,
which might affect the reliability and validity of the variables and
thereby weaken the internal and external validity of the results.
Therefore, it is necessary for future research to adopt more
complete and comprehensive psychological scale tools to assess
variables and reverify the validity and robustness of the current
research findings. Secondly, the current study employs a cross-
sectional questionnaire design, which precludes the establishment
of causal relationships between variables. Future research should
therefore adopt more rigorous longitudinal or experimental
designs to further investigate and establish causality between
variables (Engeler and Raihani, 2024; Zhang et al., 2025¢; Zhang
and Qi, 2024). Thirdly, the participants in this study were
exclusively from a county town in rural China, potentially
compromising the representativeness of the sample and limiting
the generalizability of the findings. Future studies should aim to
validate these results using nationally representative data from
publicly available databases, such as the China Education Panel
Survey (CEPS) Database. Finally, parents’ trust in teachers is a
multifaceted construct encompassing cognitive, attitudinal, and
behavioral dimensions. The current study assessed parental trust
using only two items, which may not fully capture the complexity
of this
comprehensive and diverse measures to evaluate this construct.

concept. Future research should employ more
In addition, future research can be further expanded and

deepened in the following areas. On the one hand, parental trust
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refers to a positive expectation formed by parents based on
teachers’ care and concern for students. Teacher care plays a
pivotal role in the establishment and maintenance of parental
trust. Consequently, future studies should investigate both the
extent to which and the mechanisms through which educational
discipline grounded in the concept of care influences parental
trust. On the other hand, the interpersonal trust that parents place
in teachers constitutes a mutually supportive relationship, which
necessitates communication, interaction, and mutual support,
particularly in addressing minors’ disciplinary infractions. At this
juncture, home-school communication emerges as a critical
avenue for facilitating home-school co-education. Therefore,
future research should delve into the function of home-school
communication in mediating the relationship between educational
discipline and parental trust.

8 Conclusion

This study, employing an online questionnaire, is the first to
systematically investigate both the presence and mechanisms by
which teacher discipline predicts parental trust among rural
parents in China. The findings reveal that (1) the intensity of
teacher discipline significantly and negatively predicts parents’
interpersonal trust in disciplinary teachers; (2) the intensity of
discipline indirectly predicts parental trust through all
sub-dimensions of trustworthiness—namely ability, benevolence,
and integrity; (3) the mediating effect of these sub-dimensions of
trustworthiness is more pronounced in low-breach scenarios
compared to high-breach scenarios.

Data availability statement

The raw data supporting the conclusions of this article will
be made available by the authors, without undue reservation.

Ethics statement

The studies involving humans were approved by the Faculty
of Education at Henan Normal University. The studies were
conducted in accordance with the local legislation and
institutional requirements. Written informed consent for
participation in this study was provided by the participants’ legal
guardians/next of kin.

Author contributions

ZZ: Conceptualization, Data curation, Funding acquisition,
Writing - original draft, Writing - review & editing. YZ: Data
curation, Formal analysis, Writing - original draft, Writing -
review & editing. XH: Data curation, Formal analysis, Writing -
original draft, Writing - review & editing. JG: Methodology,
Writing - original draft, Writing - review & editing. CQ:
Conceptualization, Project administration, Writing - original
draft, Writing - review & editing.

frontiersin.org


https://doi.org/10.3389/fpsyg.2025.1572656
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org

Zhang et al.

Funding

The author(s) declare that financial support was received for the
research and/or publication of this article. This research was funded
by the National Social Science Foundation of China [24BSH105], the
Teacher Education Reform Project of Henan Province [2025-JS]YZD-
007], and Henan Province Higher Education Youth Backbone
Teacher Training Project [2023GGJS039].

Conflict of interest

The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could
be construed as a potential conflict of interest.

References

Adams, K. S., and Christenson, S. L. (2000). Trust and the family-school relationship
examination of parent-teacher differences in elementary and secondary grades. J. School
Psychol. 38, 477-497. doi: 10.1016/50022-4405(00)00048-0

Bormann, 1., Killus, D., Niedlich, S., and Wiirbel, I. (2021). Home-school interaction:
a vignette study of parents’ views on situations relevant to trust. Eur. Educ. 53, 137-151.
doi: 10.1080/10564934.2022.2081084

Bower, H. A, Bowen, N. K., and Powers, J. D. (2011). Family-faculty trust as measured
with the elementary school success profile. Child. Sch. 33, 158-167. doi: 10.1093/cs/33.3.158

Colquitt, J. A, Scott, B. A., and LePine, J. A. (2007). Trust, trustworthiness, and trust
propensity: a meta-analytic test of their unique relationships with risk taking and job
performance. J. Appl. Psychol. 92, 909-927. doi: 10.1037/0021-9010.92.4.909

Connelly, B. L., Certo, S. T, Ireland, R. D., and Reutzel, C. R. (2011). Signaling theory:
a review and assessment. J. Manag. 37, 39-67. doi: 10.1177/0149206310388419

Dhaliwal, N. A., Skarlicki, D. P., Hoegg, J., and Daniels, M. A. (2022). Consequentialist
motives for punishment signal trustworthiness. J. Bus. Ethics 176, 451-466. doi:
10.1007/s10551-020-04664-5

Engeler, N. C,, and Raihani, N. J. (2024). Acting without considering personal costs
signals trustworthiness in helpers but not punishers. Commun. Psychol. 2:47. doi:
10.1038/s44271-024-00092-7

Eriksson, K., Andersson, P. A., and Strimling, P. (2017). When is it appropriate to
reprimand a norm violation? The roles of anger, behavioral consequences, violation severity,
and social distance. Judgm. Decis. Mak. 12, 396-407. doi: 10.1017/81930297500006264

Forsyth, P. B,, Barnes, L. L., and Adams, C. M. (2006). Trust-effectiveness patterns in
schools. J. Educ. Admin. 44, 122-141. doi: 10.1108/09578230610652024

Gillespie, N. (2015). “Survey measures of trust in organizational contexts: an
overview” in Handbook of research methods on trust. eds. E. Lyon, G. Méllering and M.
Saunders (Cheltenham/Northampton: Edward Elgar Publishing), 225-240.

Gintis, H., Smith, E. A., and Bowles, S. (2001). Costly signaling and cooperation. J.
Theor. Biol. 213, 103-119. doi: 10.1006/jtbi.2001.2406

Hiatt, M. S., Lowman, G. H., Maloni, M., Swaim, J., and Veliyath, R. (2023). Ability,
benevolence, and integrity: the strong link between student trust in their professors and
satisfaction. Int. . Manag. Educ. 21:100768. doi: 10.1016/j.ijjme.2023.100768

Horita, Y. (2010). Punishers may be chosen as providers but not as recipients. Lett.
Evol. Behav. Sci. 1, 6-9. doi: 10.5178/lebs.2010.2

Huang, H. (2022). Social media and parental Trust for Teachers: a qualitative study in
China. School Comm. J. 32, 93-112.

Hummel, T. G., Cohen, E, and Anders, Y. (2023a). The role of partnership practices
in strengthening parental trust. Early Child Dev. Care 193, 401-416. doi:
10.1080/03004430.2022.2093868

Hummel, T. G., Cohen, E, and Anders, Y. (2023b). Parents’ trust in their childs preschool:
associations with child and family characteristics and aspects of parent-preschool
communication. Early Educ. Dev. 34, 1057-1074. doi: 10.1080/10409289.2022.2101344

Janssen, M., Bakker, J. T., Bosman, A. M., Rosenberg, K., and Leseman, P. P. (2012).
Differential trust between parents and teachers of children from low-income and
immigrant backgrounds. Educ. Stud. 38, 383-396. doi: 10.1080/03055698.2011.643103

Jones, S. L., and Shah, P. P. (2016). Diagnosing the locus of trust: A temporal
perspective for trustor, trustee, and dyadic influences on perceived trustworthiness. J.
Appl. Psychol. 101, 392-414. doi: 10.1037/apl0000041

Frontiers in Psychology

10.3389/fpsyg.2025.1572656

Generative Al statement

The authors declare that no Gen Al was used in the creation of
this manuscript.

Publisher’s note

All claims expressed in this article are solely those of the
authors and do not necessarily represent those of their affiliated
organizations, or those of the publisher, the editors and the
reviewers. Any product that may be evaluated in this article, or
claim that may be made by its manufacturer, is not guaranteed or
endorsed by the publisher.

Jordan, J. J. (2023). A pull versus push framework for reputation. Trends Cogn. Sci. 27,
852-866. doi: 10.1016/j.tics.2023.06.005

Jordan, J. J., Hoffman, M., Bloom, P,, and Rand, D. G. (2016). Third-party punishment
as a costly signal of trustworthiness. Nature 530, 473-476. doi: 10.1038/nature16981

Kikas, E., Lerkkanen, M. K., Pakarinen, E., and Poikonen, P. L. (2016). Family-and
classroom-related factors and mother-kindergarten teacher trust in Estonia and
Finland. Educ. Psychol. 36, 47-72. doi: 10.1080/01443410.2014.895298

Kikas, E., Poikonen, P. L., Kontoniemi, M., Lyyra, A. L., Lerkkanen, M. K., and
Niilo, A. (2011). Mutual trust between kindergarten teachers and mothers and its
associations with family characteristics in Estonia and Finland. Scand. J. Educ. Res. 55,
23-37. doi: 10.1080/00313831.2011.539852

Kiyonari, T., and Barclay, P. (2008). Cooperation in social dilemmas: free riding may
be thwarted by second-order reward rather than by punishment. J. Pers. Soc. Psychol. 95,
826-842. doi: 10.1037/a0011381

Legood, A., van der Werff, L., Lee, A., den Hartog, D., and van Knippenberg, D.
(2023). A critical review of the conceptualization, operationalization, and empirical
literature on cognition-based and affect-based trust. J. Manag. Stud. 60, 495-537. doi:
10.1111/joms.12811

Lerkkanen, M. K., and Pakarinen, E. (2021). Parental trust in teachers and children’s
interest in reading and math: a longitudinal study. Eur. Educ. 53, 152-167. doi:
10.1080/10564934.2022.2080562

Lewis, R., Romi, S., Qui, X., and Katz, Y. J. (2005). Teachers' classroom discipline and
student misbehavior in Australia, China and Israel. Teach. Teach. Educ. 21, 729-741. doi:
10.1016/j.tate.2005.05.008

Li, S., Ma, B., and Radivojevic, L. (2024). Employee moral evaluation of supervisor
leniency for coworkers’ misconduct: The role of attributed altruistic and instrumental
motives. J. Bus. Ethics. (online) doi: 10.1007/s10551-024-05809-6

Mayer, R. C., and Davis, J. H. (1999). The effect of the performance appraisal system
on trust for management: a field quasi-experiment. J. Appl. Psychol. 84, 123-136. doi:
10.1037/0021-9010.84.1.123

Mooijman, M., and Graham, J. (2018). Unjust punishment in organizations. Res.
Organ. Behav. 38, 95-106. doi: 10.1016/j.riob.2018.10.001

Niedlich, S., Kallfai, A., Pohle, S., and Bormann, 1. (2021). A comprehensive view of
trust in education: conclusions from a systematic literature review. Rev. Educ. 9,
124-158. doi: 10.1002/rev3.3239

Okonofua, J. A., and Eberhardt, J. L. (2015). Two strikes: race and the disciplining of
young students. Psychol. Sci. 26, 617-624. doi: 10.1177/0956797615570365

Perez, A. D., and Okonofua, J. A. (2022). The good and bad of a reputation: race and
punishment in K-12 schools. J. Exp. Soc. Psychol. 100:104287. doi: 10.1016/j.jesp.
2022.104287

Peterson, J. (2024). Observing coworkers’ violations and managers’ discipline: the
effect of violation and punishment severity on coworkers. J. Leadersh. Account. Ethics
21, 91-107. doi: 10.33423/jlae.v21i3.7325

Qian, G,, Yang, J., Ding, X., Xu, M., Yue, Q., Shen, H,, et al. (2024). Parental/guardians’
satisfaction with vaccination service and its associated factors: a cross-sectional study
from eastern China. BMC Public Health 24:3574. doi: 10.1186/s12889-024-20980-1

Raihani, N. ], and Bshary, R. (2019). Punishment: one tool, many uses. Evol. Hum.
Sci. 1:e12. doi: 10.1017/ehs.2019.12

frontiersin.org


https://doi.org/10.3389/fpsyg.2025.1572656
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1016/S0022-4405(00)00048-0
https://doi.org/10.1080/10564934.2022.2081084
https://doi.org/10.1093/cs/33.3.158
https://doi.org/10.1037/0021-9010.92.4.909
https://doi.org/10.1177/0149206310388419
https://doi.org/10.1007/s10551-020-04664-5
https://doi.org/10.1038/s44271-024-00092-7
https://doi.org/10.1017/S1930297500006264
https://doi.org/10.1108/09578230610652024
https://doi.org/10.1006/jtbi.2001.2406
https://doi.org/10.1016/j.ijme.2023.100768
https://doi.org/10.5178/lebs.2010.2
https://doi.org/10.1080/03004430.2022.2093868
https://doi.org/10.1080/10409289.2022.2101344
https://doi.org/10.1080/03055698.2011.643103
https://doi.org/10.1037/apl0000041
https://doi.org/10.1016/j.tics.2023.06.005
https://doi.org/10.1038/nature16981
https://doi.org/10.1080/01443410.2014.895298
https://doi.org/10.1080/00313831.2011.539852
https://doi.org/10.1037/a0011381
https://doi.org/10.1111/joms.12811
https://doi.org/10.1080/10564934.2022.2080562
https://doi.org/10.1016/j.tate.2005.05.008
https://doi.org/10.1007/s10551-024-05809-6
https://doi.org/10.1037/0021-9010.84.1.123
https://doi.org/10.1016/j.riob.2018.10.001
https://doi.org/10.1002/rev3.3239
https://doi.org/10.1177/0956797615570365
https://doi.org/10.1016/j.jesp.2022.104287
https://doi.org/10.1016/j.jesp.2022.104287
https://doi.org/10.33423/jlae.v21i3.7325
https://doi.org/10.1186/s12889-024-20980-1
https://doi.org/10.1017/ehs.2019.12

Zhang et al.

Rautamies, E., Vihisantanen, K., Poikonen, P. L., and Laakso, M. L. (2021). Trust in
the educational partnership narrated by parents of a child with challenging behaviour.
Early Years 41, 414-427. doi: 10.1080/09575146.2019.1582475

Salcedo, J. C., and Jimenez-Leal, W. (2024). Severity and deservedness determine
signalled trustworthiness in third party punishment. Br. J. Soc. Psychol. 63, 453-471. doi:
10.1111/bjso.12687

Santiago, R. T., Garbacz, S. A., Beattie, T., and Moore, C. L. (2016). Parent-teacher
relationships in elementary school: an examination of parent-teacher trust. Psychol.
Schools 53, 1003-1017. doi: 10.1002/pits.21971

Schuster, 1., Bormann, L., and Hein, S. (2025). Trust between educators and migrant
Arab parents in Germany: a qualitative study. Int. J.Educ. Res. 130:102522. doi:
10.1016/j.ijer.2024.102522

Shayo, H. J., Rao, C., and Kakupa, P. (2021). Conceptualization and measurement of
trust in home-school contexts: a scoping review. Front. Psychol. 12:742917. doi:
10.3389/fpsyg.2021.742917

Spadaro, G., Molho, C., Van Prooijen, ]. W., Romano, A., Mosso, C. O., and
Van Lange, P. A. (2023). Corrupt third parties undermine trust and prosocial
behaviour between people. Nat. Hum. Behav. 7, 46-54. doi:
10.1038/s41562-022-01457-w

Sun, B, Jin, L., Yue, G., and Ren, Z. (2023). Is a punisher always trustworthy? In-group
punishment  reduces  trust.  Curr.  Psychol. 42, 22965-22975.  doi:
10.1007/s12144-022-03395-2

Frontiers in Psychology

10

10.3389/fpsyg.2025.1572656

Uitto, M., Jokikokko, K., Lassila, E. T., Kelchtermans, G., and Estola, E. (2021). Parent-
teacher relationships in school micropolitics: beginning teachers’ stories. Teach. Teach.
27, 461-473. doi: 10.1080/13540602.2020.1863205

Wang, L., and Murnighan, J. K. (2017). The dynamics of punishment and trust. J. Appl.
Psychol. 102, 1385-1402. doi: 10.1037/apl0000178

Zhang, Z., Cai, X., Gao, W,, Zhang, Z., and Qi, C. (2025a). The impact of moral
judgment on bystanders” interpersonal trust: the mediating role of trustworthiness.
Front. Psychol. 15:1440768. doi: 10.3389/fpsyg.2024.1440768

Zhang, Z., Deng, W., Wang, Y., and Qi, C. (2024). Visual analysis of trustworthiness
studies: based on the web of science database. Front. Psychol. 15:1351425. doi:
10.3389/fpsyg.2024.1351425

Zhang, Z., Huang, X., Zhao, Y., Guo, J., Qi, C., and Zhao, G. (2025b). Teacher
punishment intensity and parental trust: a moderated moderation effect based on CEPS
2013-2014 survey data. Behav. Sci. 15:608. doi: 10.3390/bs15050608

Zhang, Z., and Qi, C. (2024). Teachers’ punishment intensity and student observer
trust: a moderated mediation model. Behav. Sci. 14:471. doi: 10.3390/bs14060471

Zhang, Z., Wang, Y., Deng, W., Ma, X., and Qi, C. (2025c¢). The impact of teacher care
on teacher-student relationship: evidence from cross-sectional and longitudinal data.
Front. Psychol. 16:1551081. doi: 10.3389/fpsyg.2025.1551081

Zhao, H., Zhang, Z., and Heng, S. (2024). Grit and college students’ learning
engagement: serial mediating effects of mastery goal orientation and cognitive flexibility.
Curr. Psychol. 43, 7437-7450. doi: 10.1007/s12144-023-04904-7

frontiersin.org


https://doi.org/10.3389/fpsyg.2025.1572656
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1080/09575146.2019.1582475
https://doi.org/10.1111/bjso.12687
https://doi.org/10.1002/pits.21971
https://doi.org/10.1016/j.ijer.2024.102522
https://doi.org/10.3389/fpsyg.2021.742917
https://doi.org/10.1038/s41562-022-01457-w
https://doi.org/10.1007/s12144-022-03395-2
https://doi.org/10.1080/13540602.2020.1863205
https://doi.org/10.1037/apl0000178
https://doi.org/10.3389/fpsyg.2024.1440768
https://doi.org/10.3389/fpsyg.2024.1351425
https://doi.org/10.3390/bs15050608
https://doi.org/10.3390/bs14060471
https://doi.org/10.3389/fpsyg.2025.1551081
https://doi.org/10.1007/s12144-023-04904-7

	Teacher punishment intensity and parental trust in rural China: a moderated mediation of violation severity and trustworthiness
	1 Introduction
	2 Literature review and research hypotheses
	2.1 Disciplinary intensity and parental trust
	2.2 Trustworthiness as a mediator
	2.3 Violation severity as a moderator

	3 Method
	3.1 Participants and procedure
	3.2 Measures
	3.2.1 Disciplinary intensity
	3.2.2 Parental trust
	3.2.3 Trustworthiness
	3.2.4 Violation severity
	3.2.5 Control variables
	3.3 Data analysis

	4 Results
	4.1 Common method variance and multicollinearity analysis
	4.2 Descriptive statistics and correlation analysis
	4.3 Mediation effect analysis
	4.4 Moderated mediation effect analysis

	5 Discussion
	6 The practical implications
	7 Limitations and future recommendations
	8 Conclusion

	References

