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Introduction: Adolescents are experiencing an unprecedented cyber-saturated 
environment where the disclosure of private information should be approached 
with caution. This study aims to investigate the effects of school environment, 
including student support, teacher support, and opportunities for autonomy, on 
students’ disclosure of private information and their experiences with cyberbullying.

Methods: In September 2022, a total of 1,716 students (mean age = 14.60, SD = 
1.35) from three regular and vocational schools in China participated in the survey.

Results: The results showed that 35.6% of the participants had experienced 
victimization by cyberbullying, and 12.6% had perpetrated cyberbullying. 
Vocational school students reported significantly higher rates of cyberbullying 
and lower levels of perceived school climate than students from regular school. 
Student support in the school environment was found to negatively affect both 
cyberbullying perpetration and victimization, with this impact appearing to be 
stronger in regular schools as compared to vocational schools. Opportunities for 
autonomy and the disclosure of private information were positively correlated 
with experiences of cyberbullying.

Discussion: This study introduces a novel perspective that perceived school 
climate influences adolescents’ disclosure of private information and their 
involvement in cyberbullying. The findings could provide implications for future 
research and practices aimed at child protection in cyberspace.
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1 Introduction

1.1 Prevalence of cyberbullying

Cyberbullying is a significant public health issue worldwide and is increasingly prevalent 
among children and adolescents (1). Cyberbullying is defined as repeated and deliberate 
aggressive behaviors carried out in cyberspace through electronic media (2). The literature 
indicates that the incidence rate of cyberbullying victimization can be as high as 57.5%, while 
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rates of cyberbullying perpetration range from 6 to 46.3% (3). Recent 
studies have reported cyberbullying incidences of 5% in Australia, 
15% in the United States, 23.8% in Canada (4, 5), 19% in Saudi Arabia, 
20% in Turkey, and 37% in India (6). Although the prevalence of 
cyberbullying varies across countries, the number of cyberbullying 
perpetrators has been on the rise worldwide in recent years. An 
empirical study with a Chinese sample revealed that 23.5% of 
participants had experienced cyberbullying in the past year (7). 
Cyberbullying seriously impedes the physical and mental health 
development of adolescents, leading to a range of negative outcomes, 
including depression, anxiety, substance abuse, deviant behavior, and 
even suicide (8). Given its universality and harmful effects, 
cyberbullying deserves attention as a public health priority.

1.2 Risk factors of cyberbullying

Several individual and situational factors have been associated 
with cyberbullying. For example, girls are more likely to experience 
cyberbullying than boys due to the indirect nature of cyberbullying 
(9). Adolescents aged 15 years and older have a higher probability of 
being cyberbullying perpetrators, as older adolescents may have 
greater access to digital devices, be more influenced by their peers and 
social dynamics, and perceive themselves as more powerful or 
dominant compared to younger adolescents (10). Moreover, a longer 
duration of Internet use has been found to increase the risk of 
cyberbullying victimization (11). Additionally, limited emotion 
regulation abilities and impulsiveness are positively associated with 
cyberbullying perpetration (12). A systematic review identified 
situational factors such as negative parenting or family education, 
violent community environments, and poor parent–child or teacher–
student relationships as risk factors for cyberbullying victimization 
and perpetration (3). Specifically, students who reported feelings of 
safety at school and supportive peer relationships were less likely to 
be involved in bullying or cyberbullying (13). Therefore, exploring 
school factors in the context of cyberbullying victimization and 
perpetration holds social significance.

1.3 School climate and adolescent 
adjustment

School climate is broadly defined as the quality and character of 
school culture and is considered a relatively stable asset for schools 
(14). A positive school climate has been found to be a protective factor 
against cyberbullying perpetration and victimization. According to 
ecological theories of development, autonomous self-determination 
and expression within schools are crucial elements for adolescent 
development, including academic achievement and self-esteem (15). 
In addition, students’ aggressive behavior is likely to escalate in the 
presence of deteriorating school climate, leading to an increase in 
cyberbullying incidents. A review of relevant literature demonstrates 
that teacher support, student support, and opportunities for autonomy 
are important components of school climate (15). Adolescents who 
experience positive teacher support are better equipped to navigate 
academic, behavioral, and emotional challenges (16). Conversely, a 
lack of teacher support poses a significant challenge to young people’s 
learning and development, potentially trapping them in the cycle of 

bullying (17). Positive peer influence is considered a developmental 
asset for adolescents, serving as a protective factor against engaging in 
risky behaviors (18). Opportunities for autonomy allow adolescents to 
make self-directed decisions regarding their studies and personal lives 
(19). Chinese adolescents have significantly fewer opportunities for 
autonomy compared to their counterparts in the United States, and 
the association between opportunities for autonomy and personal 
growth and adjustment is weaker (19).

1.4 Disclosure of privacy and cyberbullying

Scholars have conducted extensive research on the relationship 
between disclosure of private information and cyberbullying. While 
the Internet has brought numerous benefits to people’s lives, such as 
the ability to share experiences and connect with friends, it has also 
introduced risks such as privacy breaches and online fraud (20). 
Popular social networking sites often require users to provide personal 
information, including names, phone numbers, home addresses, and 
to undergo real-name authentication. With this information, social 
media platforms create individual profiles for users, laying the 
groundwork for online interactions and expanding interpersonal 
relationships (20). Seeking to build social networks, accumulate social 
capital, and be part of the trend, young people are inclined to disclose 
certain aspects of their private information on the Internet (21). In this 
process, users have the right to manage their own data, deciding and 
modifying the content and extent of their information disclosure to 
reap the benefits of Internet use. However, as the number of network 
users grows, a substantial amount of personal information is being 
disclosed and leaked, intensifying public interest in online privacy and 
generating widespread social concern (22).

Research has demonstrated a correlation between information 
disclosure and a higher incidence of cyberbullying perpetration and 
victimization (23). Adolescents, who may lack privacy awareness and 
blindly trust social platforms, are particularly vulnerable in this regard 
(24). Moreover, the era of big data and rapid information sharing has 
created more opportunities for cyberbullying to occur (25). Despite 
the risks, adolescents engage in online interactions, sharing personal 
photos and information, driven by their desire to gain popularity, even 
at the expense of their privacy. A recent study indicated that the 
availability of information on social media platforms is associated with 
an increase in cyberbullying incidents (26). The more private 
information is visible and shared widely, the greater the likelihood of 
experiencing cyberbullying victimization (27). Importantly, victims of 
cyberbullying who disclose more personal information in cyberspace 
not only face blamed from their environment but also receive less 
support and sympathy from bystanders (28).

1.5 Cyberbullying across school types

The research conducted in the field of cyberbullying, school 
climate, and disclosure of private information has been limited in 
examining their relationships across different types of schools. 
However, longitudinal studies have revealed varying rates of 
cyberbullying victimization across different school tracks (29). For 
instance, a recent study conducted in regular schools across seven 
provinces in China found that 23.5% of participants reported 
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experiencing cyberbullying victimization, with 16.9% reporting being 
cyberbullied by their peers (30). The study also highlighted that girls 
were more likely to be victims of cyberbullying compared to boys. In 
contrast, studies focusing on Chinese vocational school students 
reported alarming rates of cyber-victimization at 38.8% and 
cyberbullying perpetration at 13.86% (31). In China, approximately 
45% of students who finish their nine-year compulsory education 
proceed to vocational high schools, where they receive three years of 
training in specific trades (32). Currently, there are about 13 million 
vocational school students in China, a number that continues to rise 
(33). Vocational schools are designed to equip students with practical 
skills and job training across various industries, including 
manufacturing, technology, healthcare, and hospitality, thus preparing 
them for direct entry into the labor market (34). In contrast, 
mainstream high schools focus on cultivating students for superior 
academic achievements and positions in the upper echelons of society 
(35). Vocational school students often face greater pressures from 
family and job markets, and therefore may have weaker connections 
and support from their schools. Their sense of marginalization in 
society may also contribute to a higher level of distress compared to 
students in regular schools. Consequently, vocational school students 
might engage in prolonged Internet use and develop deeper 
connections with online acquaintances as a way to alleviate their 
feelings of marginalization.

Over the past two decades, China has enhanced its legal 
framework to protect vulnerable children, adopting nearly 20 legal 
measures to include comprehensive protection measures in family, 
school, government, judicial, and social domains (36). The 2020 
revision introduced “online protection” to safeguard children from 
cyber threats like addiction and bullying (37). Despite these efforts, 
gaps remain in the systematic application of these laws, lacking a 
robust support system and requiring specific measures to alleviate 
family pressures and improve the application of legal protections (38). 
A multi-faceted approach involving state, schools, families, and 
network providers is critical to foster a supportive anti-bullying 
environment in schools and online platforms. Building on the existing 
literature, this study aimed to explore the relationship between 
cyberbullying, school climate, and the disclosure of private 
information, with a particular focus on comparing students in regular 
and vocational schools. The research hypotheses were as follows: (H1) 
a positive school climate is negatively associated with students’ 
engagement in cyberbullying; (H2) the disclosure of private 
information is positively associated with an increased risk of 
cyberbullying; and (H3) there are differences between regular and 
vocational school students in terms of cyberbullying, school climate, 
and the disclosure of private information.

2 Methods

2.1 Study design and procedure

In this study, participants were students in grades 8–12, aged 
13–18 years, from two regular schools in Qingdao and one vocational 
school in Wuhan. Convenient sampling was employed with the aim 
of comparing cyberbullying between regular and vocational schools 
in China. Qingdao and Wuhan were considered new first-tier cities in 
China, characterized by being large, densely populated urban 

metropolises with significant economic, cultural, and political 
influence over other cities. The goal was to capture relevant dimensions 
of adolescent health behaviors in each city through the sample. Data 
collection took place during the fall semester of 2022. Approximately 
2,400 students from the three schools were invited to participate, and 
ultimately 1,716 adolescents completed the questionnaires, resulting 
in a total response rate of 71.5%. Out of the respondents, 1,132 (66.0%) 
were students from regular schools, while 584 (34.0%) were from 
vocational schools. Among the participants, almost half (44.52%, 
n = 764) were male students. The mean age of the participants was 
14.60 years (SD = 1.35). The majority of participants (90.03%, 
n = 1,545) had married parents at the time of the survey. Before 
conducting the survey, informed consent was obtained from all 
participating students and their parents. A trained research assistant 
invited the students to complete a web-based self-administered 
questionnaire during school hours. Measures were taken to ensure 
privacy by sufficiently spacing the adolescents apart from each other 
in the classroom. The survey took approximately 30 min to complete. 
The study protocol perceived approval from the Institutional Review 
Board of the authors’ affiliated university.

2.2 Measures

2.2.1 Cyberbullying experiences
The participants’ experiences of cyberbullying were assessed using 

the Chinese version of the European Cyberbullying Intervention 
Project Questionnaire (ECIPQ) (3). The instrument’s reliability, 
validated across countries such as Spain, Germany, Italy, Poland, UK, 
Greece, and Colombia, showed suitable reliabilities with alphas 
ranging from 0.89 to 0.97 for cyber victimization and 0.83 to 0.96 for 
cyber aggression (39–41). The ECIPQ scale consists of 14 items, 
equally distributed across two subscales: cyberbullying perpetration 
and victimization. The CFA results revealed that the 14 items 
demonstrated by a χ2 of 112.87 (df = 76, p < 0.01), an RMSEA index of 
0.047 (90% CI [0.027, 0.065]), a CFI of 0.994, a TLI of 0.992, and a 
WRMR of 0.578 (3). Examples of items include “I threatened someone 
through texts or online messages.” and “I was excluded or ignored by 
someone in a social networking site or Internet chat room.” 
Participants rated the frequency of each item on a 5-point Likert scale 
(0 = never, 4 = always). Mardia’s tests for skewness (χ2 = 778.58) and 
kurtosis (z = 368.69) were found to be significant at the 0.01 alpha 
level. The overall internal consistency of the ECIPQ scale, as measured 
by Cronbach’s alpha, was found to be  0.96. The perpetration and 
victimization subscales demonstrated high internal consistency, with 
Cronbach’s alpha values of 0.98 and 0.93, respectively. These values 
indicate strong reliability and consistency of the ECIPQ in measuring 
cyberbullying perpetration and victimization experiences among 
the participants.

2.2.2 School climate
The participants’ perceived school climate was examined using a 

25-item school climate measure (15). This measure evaluates three 
dimensions of school climate: teacher support (seven items), student–
student support (13 items), and opportunities for autonomy (five 
items). The CFA results revealed that the scale had an acceptable fit to 
the data, with CFIs = 0.94, NNFIs = 0.93, RMSEAs <0.08 (14). Example 
items from each subscale include “The teachers believe I can do well,” 
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“The students care about one another,” and “Students are given the 
chance to help make decisions.” Participants rated all items on a 
4-point Likert scale (1 = never, 4 = always), while higher scores indicate 
greater levels of perceived support or opportunities for autonomy 
within the school environment. Mardia’s tests for skewness 
(χ2 = 159.61) and kurtosis (z = 28.84) were found to be significant at the 
0.01 alpha level. The teacher support subscale demonstrated good 
internal consistency with a Cronbach’s alpha of 0.95. The student–
student support subscale also showed good reliability with a 
Cronbach’s alpha of 0.94. The opportunities for autonomy subscale 
had an acceptable level of internal consistency with a Cronbach’s alpha 
of 0.85.

2.2.3 Disclosure of private information
To assess students’ experiences of disclosing private information, 

a self-constructed measure consisting of 15 items was used. This 
measure aimed to capture the types of information disclosed, such as 
home addresses, odd habits, personal photos and videos, and chat 
histories. Each item was presented in a dichotomous format, where 
participants could respond with either No (coded as 0) or Yes (coded 
as 1) if they had experienced the disclosure of that specific type of 
information. In addition to assessing the types of information 
disclosed, participants were also asked to indicate their specific 
experiences related to the disclosure of private information using three 
options: self-disclosure (posting their own private information 
online), disclosure perpetration (disclosing others’ private information 
non-consensually), and disclosure victimization (having their private 
information disclosed by others without consent). Mardia’s tests for 
skewness (χ2 = 587.35) and kurtosis (z = 68.17) were found to 
be significant at the 0.01 alpha level. The overall Kaiser–Meyer–Olkin 
(KMO) value of the scale was 0.85. The total scale demonstrated good 
internal consistency, with a Cronbach’s alpha of 0.92. The subscales of 
self-disclosure, disclosure perpetration, and disclosure victimization 
also exhibited acceptable levels of reliability, with Cronbach’s alpha 
values of 0.90, 0.85, and 0.85, respectively.

2.3 Statistical analysis

We first computed the prevalence rates of the disclosure of private 
information and cyberbullying experience using descriptive statistics. 
Cyberbullying experiences were recoded into three clusters: 
perpetration, victimization, and perpetration-victimization (42). 
Specifically, “cyberbullying perpetration” was coded when participants 
responded with at least one item as 1 in the cyberbullying perpetration 
subscale but 0 in the cyberbullying victimization subscale. Similarly, 
“cyberbullying victimization” was coded when at least one item was 
endorsed as 1 in the cyberbullying victimization subscale but 0 in the 
cyberbullying perpetration subscale. Responding with at least one 
item as 1 in both the perpetration and victimization subscales was 
coded as “Perpetration-victimization.” The mean scores and standard 
deviations (SD) of the total scores for disclosure of private information 
and perceived school environment are calculated and presented. 
Differences in school type were tested using t-tests and chi-squared 
tests. In line with hypotheses 1 and 2, a correlation matrix was 
generated to explore the relationships between disclosure of private 
information, cyberbullying, and perceived school climate. Regression 

analyses were conducted to measure the effects of disclosure of private 
information and perceived school climate on the prediction of 
cyberbullying experiences, controlling for the gender and age of 
participants. In line with hypothesis 3, the role of school type was 
further examined using simple slope analysis to investigate any 
significant relationship between perceived school climate and 
cyberbullying. Statistical significance was set at p < 0.05, and all 
analyses were performed using Stata version 17.0.

3 Results

3.1 Prevalence of cyberbullying, disclosure 
of private information, and perceived 
school climate

The descriptive statistics of the participants’ reported 
cyberbullying experiences, disclosure of private information, and 
perceived school climate are summarized in Table  1. Among the 
participants, 35.6% reported experiencing cyberbullying victimization. 
Notably, 61.5% of vocational school students reported such 
experiences. 12.6% of the participants reported perpetrating 
cyberbullying, while 12.1% reported being both victims and 
perpetrators of cyberbullying. A significant difference was found 
between regular and vocational school students in terms of the 
prevalence of cyberbullying experiences (p < 0.001), with vocational 
school students reported a higher prevalence of all types of 
cyberbullying. Regarding perceived school climate, vocational school 
students reported significantly lower scores in all subtypes compared 
to their counterparts in regular schools (all p < 0.001), which includes 
lower scores in teacher support (2.76 vs. 3.11), student support (2.83 
vs. 3.25), and opportunities for autonomy (2.76 vs. 2.95). Overall, the 
findings suggest that vocational school students have a higher 
prevalence of cyberbullying experiences and perceive a less supportive 
school climate than regular school students.

Regarding the disclosure of private information, vocational school 
students indicated significantly higher scores on all three subscales 
compared to regular school students. Specifically, vocational school 
students had higher scores in “self-disclosure” (2.93 vs. 0.99), 
“disclosure perpetration” (0.90 vs. 0.27), and “disclosure victimization” 
(0.75 vs. 0.32) (all p < 0.001). Among the participants, the most 
commonly disclosed personal information included birthdays 
(23.2%), names (22.5%), personal photos and videos (19.5%), and 
academic grades (18.4%). It is important to note that the rates of 
disclosure perpetration and victimization were considerably lower 
compared to self-disclosure rates. Regarding non-consensual 
disclosure of others’ information, the most frequently posted types of 
information without consent were names (8.2%) and chat histories 
(6.2%). Conversely, the types of private information most commonly 
disclosed by others without consent were names (9.1%) and personal 
photos and videos (5.8%). These findings underscore the differences 
in disclosure practices between vocational and regular school students. 
Vocational school students are more likely to disclose private 
information, both voluntarily and involuntarily, compared to their 
counterparts in regular schools, with the most commonly disclosed 
information including personal details such as names, birthdays, and 
personal media.
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TABLE 1 Prevalence of cyberbullying, privacy disclosure, and perceived school climate.

N (%) Total (n  =  1,716)
Regular school 

(n  =  1,132)

Vocational 
school 

(n  =  584)

Chi-square 
/t-test

Cyberbullying

Perpetration 216 (12.6) 66 (5.8) 150 (25.7) 138.02***

Victimization 610 (35.6) 251 (22.2) 359 (61.5) 259.70***

Perpetration-victimization 208 (12.1) 59 (5.2) 149 (25.5) 149.07***

Self-disclosure (M, SD) (Posted my own information) 1.65 (2.93) 0.99 (2.12) 2.93 (3.75) 185.57***

Name 386 (22.5) 168 (14.8) 218 (37.3) 111.75***

Birthday 398 (23.2) 162 (14.3) 236 (40.4) 147.32***

ID number 76 (4.4) 28 (2.5) 48 (8.2) 30.05***

Mobile number 253 (14.7) 88 (7.8) 165 (28.3) 128.54***

Home address 138 (8.0) 47 (4.2) 91 (15.6) 68.06***

Student card 54 (3.2) 16 (1.4) 38 (6.5) 32.79***

Sex orientation 111 (6.5) 35 (3.1) 76 (13.0) 62.68***

Sex life 30 (1.8) 9 (0.8) 21 (3.6) 17.59***

Intimate relationship 163 (9.5) 50 (4.4) 113 (19.3) 99.93***

Academic grade 315 (18.4) 159 (14.1) 156 (26.7) 41.24***

Odd habit 131 (7.6) 46 (4.1) 85 (14.6) 60.13***

Parents’ name 92 (5.4) 24 (2.1) 68 (11.6) 68.87***

Personal photos or videos 334 (19.5) 152 (13.4) 182 (31.2) 77.32***

Chat history 288 (16.8) 129 (11.4) 159 (27.2) 69.12***

Personal account password 64 (3.7) 10 (0.1) 54 (9.2) 75.05***

Disclosure perpetration (M, SD) (Posted other’s information) 0.48 (1.48) 0.27 (0.89) 0.90 (2.14) 80.45***

Name 141 (8.2) 62 (5.5) 79 (13.5) 33.11***

Birthday 105 (6.1) 42 (3.7) 63 (10.8) 33.59***

ID number 26 (1.5) 6 (0.5) 20 (3.4) 21.63***

Mobile number 60 (3.5) 16 (1.4) 44 (7.5) 42.77***

Home address 34 (2.0) 7 (0.6) 27 (4.6) 31.82***

Student card 15 (0.9) 3 (0.3) 12 (2.1) 14.24***

Sex orientation 30 (1.8) 12 (1.1) 18 (3.1) 9.17**

Sex life 10 (0.6) 3 (0.3) 7 (1.2) 5.80*

Intimate relationship 40 (2.3) 9 (0.8) 31 (5.3) 34.47***

Academic grade 90 (5.2) 44 (3.9) 46 (7.8) 12.34***

Odd habit 22 (1.3) 1 (0.0) 21 (3.6) 37.45***

Parents’ name 26 (1.5) 6 (0.5) 20 (3.4) 21.63***

Personal photos or videos 103 (6.0) 39 (3.4) 64 (11.0) 38.55***

Chat history 107 (6.2) 48 (4.2) 59 (10.1) 22.65***

Personal account password 18 (1.1) 2 (0.2) 16 (2.7) 24.38***

Disclosure victimization (M, SD) (Others posted my information) 0.47 (1.45) 0.32 (1.06) 0.75 (1.98) 44.55***

Name 156 (9.1) 77 (6.8) 79 (13.5) 21.08***

Birthday 98 (5.7) 38 (3.4) 60 (10.3) 34.23***

ID number 19 (1.1) 9 (0.8) 10 (1.7) 2.96

Mobile number 57 (3.3) 22 (1.9) 35 (6.0) 19.67***

Home address 27 (1.6) 9 (0.8) 18 (3.1) 13.01***

Student card 15 (0.9) 6 (0.5) 9 (1.5) 4.55*

(Continued)
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3.2 Correlations among disclosure of 
private information, cyberbullying, and 
perceived school climate

The correlations between different types of cyberbullying 
experiences, disclosure of private information, and perceived school 
climate are presented in Table 2. To examine the differences in the 
relationships between these measures across school types, the 
correlation matrix was divided. Among regular school students, all 
three types of perceived school climate (teacher support, student 
support, and opportunities for autonomy) were inversely related to all 
three types of cyberbullying experiences, with correlation coefficients 
ranging from −0.05 to −0.26 (all p < 0.05). In other words, higher 
levels of perceived school climate were associated with lower levels of 
cyberbullying perpetration, victimization, and dual roles of 
perpetration and victimization. Among vocational school students, 
only student support was inversely related to cyberbullying 
perpetration (r = −0.09, p < 0.05) and dual roles (r = −0.11, p < 0.05), 
while teacher support was inversely related to dual roles (r = −0.09, 
p < 0.05). This suggests that vocational schools, higher levels of student 
and teacher support were associated with lower levels of certain 
cyberbullying experiences. Furthermore, all three types of private 
information were inversely related to all three types of cyberbullying 
experiences for both regular (coefficients ranging from 0.13 to 0.26, 
all p < 0.001) and vocational school students (coefficients ranging from 
0.13 to 0.16, all p < 0.05). This indicates that higher levels of private 
information disclosure correlate with fewer cyberbullying experiences 
in both school settings. However, it is important to note that no 
significant relationships were observed between cyberbullying 
perpetration or dual roles and the act of self-disclosure alone. These 
findings offer insights into the correlations among various factors 
related to cyberbullying experiences, private information disclosure, 
and perceived school climate, highlighting potential protective factors 
and distinct associations within each school type.

3.3 Regression analysis on cyberbullying 
from disclosure of private information and 
perceived school climate

Regression analyses were conducted to further explore the 
impact of disclosure of private information and perceived school 
climate on cyberbullying. The results are summarized in Table 3. 
Among the school climate factors, student support in the school 
environment had a negative impact on cyberbullying perpetration 
(B = −0.34, p < 0.001), victimization (B = −0.34, p < 0.001), and dual 
roles in perpetration-victimization (B = −0.35, p < 0.001). This 
suggests that higher levels of student support were associated with 
lower levels of cyberbullying experiences across all three types. 
Conversely, opportunities for autonomy had a positive impact on 
cyberbullying perpetration (B = 0.08, p < 0.05), victimization (B = 0.09, 
p < 0.05), and dual roles in perpetration-victimization (B = 0.09, 
p < 0.05). This indicates that higher levels of opportunities for 
autonomy were associated with higher levels of cyberbullying 
experiences across all three types. No significant relationship was 
observed between teacher support and cyberbullying in either school 
settings, suggesting that teacher support did not have a significant 
impact on the occurrence of cyberbullying.

In terms of the disclosure of private information, self-disclosure 
in cyberspace had a positive impact on cyberbullying victimization 
(B = 0.18, p < 0.001). This implies that individuals who engage in self-
disclosure of private information online are more likely to experience 
cyberbullying victimization. Furthermore, disclosure perpetration 
and victimization were positively related to cyberbullying 
experiences, with B values ranging from 0.05 to 0.09 (p < 0.001). This 
suggests that individuals who engage in the perpetrating or being 
victims of disclosure of private information are more likely to 
experience cyberbullying. Student support exhibited a protective 
effect, while opportunities for autonomy increased the risk 
of cyberbullying.

TABLE 1 (Continued)

N (%) Total (n  =  1,716)
Regular school 

(n  =  1,132)

Vocational 
school 

(n  =  584)

Chi-square 
/t-test

Sex orientation 26 (1.5) 13 (1.2) 13 (2.2) 3.00

Sex life 12 (0.7) 6 (0.5) 6 (1.1) 1.37

Intimate relationship 38 (2.2) 14 (1.2) 24 (4.1) 14.68***

Academic grade 91 (5.3) 57 (5.0) 34 (5.8) 0.47

Odd habit 30 (1.8) 9 (0.8) 21 (3.6) 17.59***

Parents’ name 23 (1.3) 6 (0.5) 17 (2.9) 16.52***

Personal photos or videos 100 (5.8) 47 (4.2) 53 (9.1) 17.02***

Chat history 93 (5.4) 49 (4.3) 44 (7.5) 7.72**

Personal account password 14 (0.8) 2 (0.2) 12 (2.1) 16.79***

School climate (M, SD)

Teacher support 2.99 (0.66) 3.11 (0.58) 2.76 (0.74) 145.57***

Student support 3.10 (0.48) 3.25 (0.44) 2.83 (0.42) 375.46***

Opportunities for autonomy 2.89 (0.71) 2.95 (0.67) 2.76 (0.75) 59.23***

*p < 0.05, **p < 0.01, and ***p < 0.001.
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3.4 Simple slope analysis of school types 
between student support and 
cyberbullying

A simple slope analysis was conducted to further explore the 
relationship between student support and cyberbullying, as shown in 
Figure 1. The results revealed that student support was negatively 
related to cyberbullying perpetration and victimization. Importantly, 
the effect of student support on cyberbullying perpetration, 
victimization, and perpetration-victimization was stronger in regular 
schools than in vocational schools (all p < 0.001). This finding suggests 
a more pronounced association between student support and 
cyberbullying in regular school settings. The simple slope analysis 
provides additional insights, highlighting the variable impact of 
student support across different school types.

4 Discussion

4.1 Comparisons between students in 
regular and vocational schools

This study examined the relationship between school climate, the 
disclosure of private information, and cyberbullying among Chinese 

adolescents. It found that 35.6% of the participants had experienced 
cyberbullying at some point. Notably, students from vocational school 
reported a higher prevalence of cyberbullying compared to those from 
regular schools. Additionally, they scored lower in their perception of 
school climate and were less likely to disclose private information than 
their counterparts in regular schools. These findings align with recent 
research on cyberbullying in Chinese vocational schools (42). The 
disparity in perceived school climate, which includes elements such as 
teacher support, student support, and school autonomy, may stem 
from the higher status of teachers and more frequent interactions with 
classmates in regular schools (14). In these environments, students 
often assist teachers with class management tasks, such as monitoring 
behavior and organizing meetings. Conversely, vocational school 
students may feel excluded and marginalized, potentially leading to 
feelings of uncertainty, disengagement, poor teacher–student 
relationships, peer victimization, and increased dropout risks (43). 
The higher incidence of cyberbullying among vocational school 
students may prompt them to engage in riskier online activities, 
including less cautious disclosure of private information, as they cope 
with feelings of anger and fear (44). This creates a vicious cycle that 
practitioners need to understand. It is important for practitioners to 
recognize that adolescents, particularly those in vocational schools 
who suffer higher levels of victimization, may be more reticent about 
disclosing private information. Understanding these dynamics is 

TABLE 2 Correlations among privacy disclosure, cyberbullying, and perceived school climate.

Regular\Vocational 1 2 3 4 5 6 7 8 9

1 Cyberbullying perpetration – 0.46*** 0.99*** 0.05 0.05 −0.25*** 0.01 0.13** 0.14***

2 Cyberbullying victimization 0.41*** – 0.46*** 0.07 0.07 −0.22*** 0.15*** 0.13** 0.16***

3 Perpetration-victimization 0.94*** 0.44*** – 0.05 0.06 −0.26*** 0.01 0.13** 0.15***

4 Teacher support −0.11*** −0.14*** −0.09*** – 0.88*** 0.38*** −0.09* 0.01 0.03

5 Opportunities for autonomy −0.07* −0.09** −0.05* 0.74*** – 0.37*** −0.07 −0.02 0.01

6 Student support −0.26*** −0.26*** −0.25*** 0.49*** 0.37*** – −0.11* −0.06 −0.09*

7 Self-disclosure 0.13*** 0.26*** 0.13*** −0.15*** −0.14*** −0.14*** – 0.30*** 0.34***

8 Disclosure perpetration 0.13*** 0.22*** 0.14*** −0.13*** −0.12*** −0.12*** 0.53*** – 0.69***

9 Disclosure victimization 0.14*** 0.24*** 0.13*** −0.11*** −0.12*** −0.13*** 0.39*** 0.67*** –

*p < 0.05, **p < 0.01, and ***p < 0.001.

TABLE 3 Regression analysis on cyberbullying from disclosure of private information and perceived school climate.

Parameter

Standardized B

Cyber perpetration Cyber victimization
Cyber Perpetration-

victimization

Teacher support 0.03 0.01 0.03

Opportunities for autonomy 0.08* 0.09* 0.09*

Student support −0.34*** −0.34*** −0.35***

Self-disclosure 0.02 0.18*** 0.02

Disclosure perpetration 0.08* 0.05* 0.09**

Disclosure victimization 0.07* 0.09** 0.06*

R2 0.13 0.20 0.14

F 44.18 71.17 45.96

p <0.001 <0.001 <0.001

*p < 0.05, **p < 0.01, and ***p < 0.001. Gender and age were controlled in the analysis.
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crucial for practitioners and policymakers to tackle the unique 
challenges these adolescents face. Developing effective interventions 
requires fostering a positive school climate, promoting safe disclosure 
practices, and mitigate the risk of cyberbullying.

4.2 Prevention of privacy disclosure

Participants in the study commonly disclosed personal 
information, including birthdays, names, personal photos and videos, 
and academic grades. However, the prevalence of both perpetrating 
disclosure and falling victim to it was found to be much lower than 
that of self-disclosure. This aligns with previous research, which 
suggest that while cyberspace offers opportunities for virtual 
interactions, many individuals still rely on their offline networks, and 
the benefits of these interactions are mutually beneficial (45). Several 
factors influence the tendency to disclose information online, 
including perceived risk, age, cost-benefit appraisal, self-efficacy, and 
the type of social networking site used. For instance, older adolescents 
are more cautious about online information disclosure (46). Platforms 
like Instagram attract young users who value the control they offer 
over privacy, followers, and the impressions made on their audience. 
Educators and parents play a crucial role in raising awareness about 
the risks associated with online privacy, particularly regarding the 

disclosure of private information on social networking sites (45). It is 
feasible and important to proactively educate adolescents about 
making conscientious choices and fostering positive online 
interactions. By awareness promotion and guidance, educators and 
parents can empower adolescents to navigate the online world 
responsibly, make informed decisions about information disclosure, 
and develop healthy and respectful online interactions.

4.3 Promoting positive school climate

The results of our study revealed negative relationship between 
perceived student support and both cyberbullying perpetration and 
victimization. Furthermore, this effect was more pronounced among 
students in regular schools. These findings align with previous 
research, which has indicated that a decrease in perceived student 
support can contribute to increased aggression and cyberbullying 
among adolescents (14). Trusted teacher–student relationships often 
lead to more frequent conversations and enhanced mutual trust (43). 
However, our study did not identify a significant relationship 
between teacher support and cyberbullying, which could 
be  attributed to the stronger influence of peer interactions. Peer 
interactions can provide a sense of closeness and support in 
challenging situations (47), potentially overshadowing the role of 

A

C

B

FIGURE 1

Simple slope analysis of school types between student support and cyberbullying. (A) Student support and cyber perpetration (p  <  0.001). (B) Student 
support and cyber victimization (p  <  0.001). (C) Student support and cyber perpetration-victimization (p  <  0.001).
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teacher support. Additionally, cyberbullying is a complex issue 
influenced by various factors beyond the school environment, 
including social media use and individual motivations. Within 
vocational school settings, student responses to teacher support 
differed, likely reflecting the unique contexts these schools provide. 
Some vocational school students may be more hesitant to report 
cyberbullying to teachers, perceiving them as inefficient or ineffective 
in addressing such issues. A sense of feeling unsafe at school and 
mistrust towards teachers has been associated with psychosocial 
difficulties, bullying victimization, and cyberbullying perpetration. 
Perpetrators may seek social support in both school and cyberspace 
to release negative emotions and engage in maladaptive behaviors 
(47). These findings highlight the significant responsibility of schools 
in preventing cyberbullying. Improving student support is essential 
for safeguarding adolescents both inside and outside of school, 
including in online environments (14).

4.4 Navigating cyberbullying prevention

Online self-disclosure and disclosure victimization were found to 
have a positive relationship with cyberbullying victimization among 
adolescents, which is consistent with the majority of previous studies 
examining the link between disclosure of private information and 
cyberbullying (48). Social networking sites encourage users to create 
personal profiles, which promotes self-disclosure as a means of 
developing relationships. This can lead to a more relaxed attitude 
towards privacy boundaries. However, posting private information 
online carries various risks, including identity theft and cyberbullying 
victimization. Young adolescents, in particular, often fail to recognize 
the seriousness of privacy breaches while overestimating the social 
rewards of sharing private information (25). This misperception is 
partly due to the belief that privacy violations are an inherent part of 
the functionality of many social networking sites. Given these 
findings, it is highly recommended to implement school-based 
cyberbullying prevention programs that address the risks associated 
with online self-disclosure behaviors. These programs should also 
emphasize training on coping strategies to students who have been 
victims of disclosure. By raising awareness about online privacy risks 
and equipping students with the skills to navigate these challenges, 
educators can help mitigate the negative consequences of 
cyberbullying and promote a safer online environment for adolescents.

4.5 Limitations

This study has several limitations that should be considered when 
interpreting its findings. First, the cross-sectional design of this study 
precludes the establishment of causal relationships between variables. 
Longitudinal studies are recommended to better understand the 
dynamics between school climate and cyberbullying, as they can 
provide more robust evidence. Second, to accurately determine 
attribution, it is important to control for experiences of offline 
victimization, such as school bullying. Future research should include 
measures of offline victimization to gain a comprehensive 
understanding of the relationship between school climate and 
cyberbullying. Third, the reliance on self-reported questionnaires to 
assess the disclosure of private information and experiences of 
cyberbullying perpetration may result in underreporting due to social 

desirability bias. Future studies could employ alternative methods, 
such as data collection from teachers or website administrators, or the 
use of behavioral experiments to supplement self-report measures. 
This would provide a more comprehensive understanding of 
cyberbullying dynamics (47). Additionally, the study sample was 
limited to students from regular and vocational schools in two specific 
cities in China, which may limit the generalizability of the findings to 
wider national or international context. Future studies should strive 
to include more diverse samples to investigate regional and 
demographic variations, including differences in social skills, 
socialization processes, and peer influences.

4.6 Implications

Despite the limitations mentioned, the findings of this study have 
significant implications. It was observed that school climate is 
negatively associated with cyberbullying and the disclosure of private 
information in both regular and vocational schools. Policies 
underscore the necessity of enhancing child protection schemes in 
cyberspace, yet evidence on how to effectively construct these 
schemes is limited (47). This highlights the importance of considering 
offline factors to ensure online safety among adolescents. Given that 
adolescents spend a substantial portion of their time in school, it is 
crucial for educational institutions to create a youth-friendly campus 
environment that promotes positive development and provides a safe 
space for students (19). The rapid advancement of information 
technology and evolving patterns of online social interactions 
necessitate continuous research efforts in the field of privacy 
protection. Measures such as screening for keywords on websites can 
help mitigate the risks associated with disclosing private information. 
Policymakers should take note of these cost-effective approaches and 
consider the potential benefits of incorporating digital health 
education to promote child protection across diverse populations. 
Based on the findings of this study, it is recommended that school 
staff prioritize fostering teacher–student support, strengthening 
student alliances, and providing opportunities for autonomy to 
enhance the safety of schools for adolescents. Future research should 
delve deeper into the contextual factors that influence adolescents’ 
perceptions of school climate and explore the mechanisms underlying 
the relationships described above. Previous studies have also 
indicated that technologically proficient adolescents may be more 
effective in assisting their peers with technology-related issues (19). 
However, it is important to acknowledge that digital literacy levels 
may vary across regions with different income inequalities. In this 
regard, schools can offer platforms for cyberbullying victims to 
engage in discussions with trusted peers and seek support, thereby 
reducing associated distress (49). Interventions targeting the 
disclosure of private information can involve parents through school-
based programs to provide timely support to potential victims. 
Bridging the digital divide across districts is also crucial to establish 
a supportive and universally applicable infrastructure for online 
child protection.

Data availability statement

The raw data supporting the conclusions of this article will 
be made available by the authors, without undue reservation.

https://doi.org/10.3389/fpubh.2024.1336617
https://www.frontiersin.org/journals/public-health
https://www.frontiersin.org


Chen et al. 10.3389/fpubh.2024.1336617

Frontiers in Public Health 10 frontiersin.org

Ethics statement

The studies involving humans were approved by The Hong Kong 
Polytechnic University. The studies were conducted in accordance 
with the local legislation and institutional requirements. Written 
informed consent for participation in this study was provided by the 
participants’ legal guardians/next of kin.

Author contributions

QC: Conceptualization, Data curation, Formal analysis, Funding 
acquisition, Methodology, Project administration, Resources, Writing 
– original draft. JT: Writing – original draft. YZ: Writing – review & 
editing. KC: Supervision, Writing – review & editing.

Funding

The author(s) declare that financial support was received for 
the research, authorship, and/or publication of this article. This 

study was supported by the APSS Research Fund (P0046087) by 
The Hong Kong Polytechnic University, and a fellowship award 
from the Research Grants Council of the Hong Kong Special 
Administrative Region, China (PolyU/SRFS2223-5H01).

Conflict of interest

The authors declare that the research was conducted in the 
absence of any commercial or financial relationships that could 
be construed as a potential conflict of interest.

Publisher's note

All claims expressed in this article are solely those of the authors 
and do not necessarily represent those of their affiliated 
organizations, or those of the publisher, the editors and the 
reviewers. Any product that may be evaluated in this article, or claim 
that may be made by its manufacturer, is not guaranteed or endorsed 
by the publisher.

References
 1. Shapka JD, Onditi HZ, Collie RJ, Lapidot-Lefler N. Cyberbullying and 

cybervictimization within a cross-cultural context: a study of Canadian and Tanzanian 
adolescents. Child Dev. (2018) 89:89–99. doi: 10.1111/cdev.12829

 2. Jadambaa A, Thomas HJ, Scott JG, Graves N, Brain D, Pacella R. Prevalence of 
traditional bullying and cyberbullying among children and adolescents in Australia: a 
systematic review and meta-analysis. Aust N Z J Psychiatry. (2019) 53:878–88. doi: 
10.1177/0004867419846393

 3. Zhu Y, Yang X, Chen QQ. The influence of cyber-bullying on the risky behaviors of 
vocational school students: the mediating role of self-esteem. J East China Univ Sci 
Technol. (2021) 3:64–77. doi: 10.14135/j.cnki.1007-3966.2021.03.009

 4. Brochado S, Soares S, Fraga S. A scoping review on studies of cyberbullying 
prevalence among adolescents. Trauma Violence Abuse. (2017) 18:523–31. doi: 
10.1177/1524838016641668

 5. Yudes C, Rey L, Extremera N. The moderating effect of emotional intelligence on 
problematic internet use and cyberbullying perpetration among adolescents: gender 
differences. Psychol Rep. (2022) 125:2902–21. doi: 10.1177/00332941211031792

 6. Ipsos. Cyberbullying data, facts and statistics for 2018–2024. Available at: https://
www.comparitech.com/internet-providers/cyberbullying-statistics/

 7. Chu XW, Zhou ZK, Fan CY. Relationship between peer rejection and cyberbullying: 
the mediating role of anger and the moderating role of perceived anonymity. Psychol 
Dev Educ. (2020) 36:584–93. doi: 10.16187/j.cnki.issn1001-4918.2020.04.10

 8. Vaillancourt T, Faris R, Mishna F. Cyberbullying in children and youth: implications 
for health and clinical practice. Can J Psychiatr. (2017) 62:368–73. doi: 
10.1177/0706743716684791

 9. Pereira F, Matos M. Cyber-stalking victimization: what predicts fear among 
Portuguese adolescents? Eur J Crim Policy Res. (2016) 22:253–70. doi: 10.1007/
s10610-015-9285-7

 10. Martínez-Monteagudo MC, Delgado B, García-Fernández JM, Rubio E. 
Cyberbullying, aggressiveness, and emotional intelligence in adolescence. Int J Environ 
Res Public Health. (2019) 16:5079. doi: 10.3390/ijerph16245079

 11. Rao J, Wang H, Pang M, Yang J, Zhang J, Ye Y, et al. Cyberbullying perpetration 
and victimization among junior and senior high school students in Guangzhou. China 
Injury Prev. (2019) 25:13–9. doi: 10.1136/injuryprev-2016-042210

 12. Álvarez-García D, Núñez JC, García T, Barreiro-Collazo A. Individual, family, and 
community predictors of cyber-aggression among adolescents. Eur J Psychol Appl Leg 
Context. (2018) 10:79–88. doi: 10.5093/ejpalc2018a7

 13. Wong DSW, Chan HCO, Cheng CHK. Cyberbullying perpetration and 
victimization among adolescents in Hong Kong. Child Youth Serv Rev. (2014) 36:133–40. 
doi: 10.1016/j.childyouth.2013.11.006

 14. Wang X, Yang J, Wang P, Lei L. Childhood maltreatment, moral disengagement, 
and adolescents’ cyberbullying perpetration: fathers’ and mothers’ moral disengagement 
as moderators. Comput Human Behav. (2019) 95:48–57. doi: 10.1016/j.chb.2019.01.031

 15. Jia Y, Way N, Ling G, Yoshikawa H, Chen X, Hughes D, et al. The influence of 
student perceptions of school climate on socioemotional and academic adjustment: a 
comparison of Chinese and American adolescents. Child Dev. (2009) 80:1514–30. doi: 
10.1111/j.1467-8624.2009.01348.x

 16. Sulkowski ML, Simmons J. The protective role of teacher–student relationships 
against peer victimization and psychosocial distress. Psychol Schools. (2018) 55:137–50. 
doi: 10.1002/pits.22061

 17. Longobardi C, Iotti NO, Junger T, Settani M. Student-teacher relationships and 
bullying: the role of student social status. J Adolesc. (2018) 63:1–10. doi: 10.1016/j.
adolescence.2017.12.001

 18. Edwards OW, Mumford VE, Serra-Roldan R. A positive youth development model 
for students considered at-risk. Sch Psychol Int. (2016) 28:29–45. doi: 
10.1177/0143034316682632

 19. Holfeld B, Baitz R. The mediating and moderating effects of social support and 
school climate on the association between cyber victimization and internalizing 
symptoms. J Youth Adolesc. (2020) 49:2214–28. doi: 10.1007/s10964-020-01292-0

 20. Stieger S. Facebook usage and life satisfaction. Front Psychol. (2019) 10:2711. doi: 
10.3389/fpsyg.2019.02711

 21. Jordaan Y, Van Heerden G. Online privacy-related predictors of Facebook usage 
intensity. Comput Human Behav. (2017) 70:90–6. doi: 10.1016/j.chb.2016.12.048

 22. Yaakop A. Like it or not: issue of credibility in Facebook advertising. Asian Soc Sci. 
(2013) 9:153–63. doi: 10.5539/ass.v9n8p153

 23. Peluchette JV, Karl K, Wood C, Williams J. Cyberbullying victimization: do 
victims’ personality and risky social network behaviors contribute to the problem? 
Comput Human Behav. (2015) 52:424–35. doi: 10.1016/j.chb.2015.06.028

 24. Aizenkot D. Social networking and online self-disclosure as predictors of 
cyberbullying victimization among children and youth. Child Youth Serv Rev. (2020) 
119:105695. doi: 10.1016/j.childyouth.2020.105695

 25. Hodkinson P. Bedrooms and beyond: youth, identity and privacy on social 
network sites. New Media Soc. (2017) 19:272–88. doi: 10.1177/1461444815605454

 26. Betts LR, Spenser KA. Developing the cyber victimization experiences and 
cyberbullying behaviors scales. J Genet Psychol. (2017) 178:147–64. doi: 
10.1080/00221325.2017.1295222

 27. Chen L, Ho SS, Lwin MO. A meta-analysis of factors predicting cyberbullying 
perpetration and victimization: from the social cognitive and media effects approach. 
New Media Soc. (2017) 19:1194–213. doi: 10.1177/1461444816634037

 28. Schacter HL, Greenberg S, Juvonen J. Who’s to blame? The effects of victim 
disclosure on bystander reactions to cyberbullying. Comput Human Behav. (2016) 
57:115–21. doi: 10.1016/j.chb.2015.11.018

 29. Simmons KX, Shah NN, Fakeh Campbell ML, Gonzalez LN, Jones LE, Shendell 
DG. Online and in-person violence, harassment, intimidation and bullying in New 
Jersey: 2011–2016. J Sch Health. (2020) 90:754–61. doi: 10.1111/josh.12938

https://doi.org/10.3389/fpubh.2024.1336617
https://www.frontiersin.org/journals/public-health
https://www.frontiersin.org
https://doi.org/10.1111/cdev.12829
https://doi.org/10.1177/0004867419846393
https://doi.org/10.14135/j.cnki.1007-3966.2021.03.009
https://doi.org/10.1177/1524838016641668
https://doi.org/10.1177/00332941211031792
https://www.comparitech.com/internet-providers/cyberbullying-statistics/
https://www.comparitech.com/internet-providers/cyberbullying-statistics/
https://doi.org/10.16187/j.cnki.issn1001-4918.2020.04.10
https://doi.org/10.1177/0706743716684791
https://doi.org/10.1007/s10610-015-9285-7
https://doi.org/10.1007/s10610-015-9285-7
https://doi.org/10.3390/ijerph16245079
https://doi.org/10.1136/injuryprev-2016-042210
https://doi.org/10.5093/ejpalc2018a7
https://doi.org/10.1016/j.childyouth.2013.11.006
https://doi.org/10.1016/j.chb.2019.01.031
https://doi.org/10.1111/j.1467-8624.2009.01348.x
https://doi.org/10.1002/pits.22061
https://doi.org/10.1016/j.adolescence.2017.12.001
https://doi.org/10.1016/j.adolescence.2017.12.001
https://doi.org/10.1177/0143034316682632
https://doi.org/10.1007/s10964-020-01292-0
https://doi.org/10.3389/fpsyg.2019.02711
https://doi.org/10.1016/j.chb.2016.12.048
https://doi.org/10.5539/ass.v9n8p153
https://doi.org/10.1016/j.chb.2015.06.028
https://doi.org/10.1016/j.childyouth.2020.105695
https://doi.org/10.1177/1461444815605454
https://doi.org/10.1080/00221325.2017.1295222
https://doi.org/10.1177/1461444816634037
https://doi.org/10.1016/j.chb.2015.11.018
https://doi.org/10.1111/josh.12938


Chen et al. 10.3389/fpubh.2024.1336617

Frontiers in Public Health 11 frontiersin.org

 30. Li MT, Hillyer GC, Husain SA, Mohan S. Cultural barriers to organ donation 
among Chinese and Korean individuals in the United States: a systematic review. Transpl 
Int. (2019) 32:1001–18. doi: 10.1111/tri.13439

 31. Chen Q, Zhu Y. Cyberbullying victimisation among adolescents in China: coping 
strategies and the role of self-compassion. Health Soc Care Community. (2022) 
30:e677–86. doi: 10.1111/hsc.13438

 32. Wu Q, Yu J, Yang C, Chen J, Yang L, Zhang H. Nonmedical use of cough syrup 
among secondary vocational school students: a national survey in China. Medicine. 
(2016) 95:e2969. doi: 10.1097/MD.0000000000002969

 33. China Statistical Yearbook. (2022). Number of students of formal education by 
type and level 2021. Available at: http://www.stats.gov.cn/sj/ndsj/2022/indexeh.htm

 34. Hansen MH, Woronov TE. Demanding and resisting vocational education: a 
comparative study of schools in rural and urban China. Comp Educ. (2013) 49:242–59. 
doi: 10.1080/03050068.2012.733848

 35. Pun N, Koo A. Double contradiction of schooling: class reproduction and 
working-class agency at vocational schools in China. Br J Sociol Educ. (2019) 40:50–64. 
doi: 10.1080/01425692.2018.1507818

 36. State Council. Law of the People’s republic of China on the protection of minors, 
(2020). Available at: http://www.gov.cn/xinwen/2020-10/18/content_5552113.htm

 37. Wang C. The development of protection of minors in cyberspace in China: based 
on the analysis on the law of the People’s republic of China on the protection of minors. 
Child Stu. (2022) 5:5–12.

 38. Man X, Barth RP, Li YE, Wang Z. Exploring the new child protection system in 
mainland China: how does it work? Child Youth Serv Rev. (2017) 76:196–202. doi: 
10.1016/j.childyouth.2017.03.012

 39. Del Rey R, Casas JA, Ortega-Ruiz R, Schultze-Krumbholz A, Scheithauer H, 
Smith P, et al. Structural validation and cross-cultural robustness of the European 
cyberbullying intervention project questionnaire. Comput Human Behav. (2015) 
50:141–7. doi: 10.1016/j.chb.2015.03.065

 40. Herrera-López M, Casas JA, Romera EM, Ortega-Rui R, Del Rey R. Validation of 
the European cyberbullying intervention project questionnaire for Colombian adolescents. 
Cyberpsychol Behav Soc Netw. (2017) 20:117–25. doi: 10.1089/cyber.2016.0414

 41. Sivabalan TV, Zaki RA, Yuen CW. The prevalence of cyberbullying and its 
associated factors among young adolescents in Penang. Malaysia J Health Transl Med. 
(2020) 23:202–11.

 42. Chen Q, Zhu Y. Experiences of childhood trauma and cyberbullying perpetration 
among adolescents in China. Asia Pac J Soc Work Dev. (2023) 33:50–63. doi: 
10.1080/02185385.2022.2077816

 43. Fossum S, Skokauskas N, Handegård BH, Hansen KL, Kyrrestad H. The 
significance of traditional bullying, cyberbullying, and mental health problems for 
middle school students feeling unsafe in the school environment. Scand J Educ Res. 
(2023) 67:281–93. doi: 10.1080/00313831.2021.2006305

 44. Dou G, Xiang Y, Sun X, Chen L. Link between cyberbullying victimization and 
perpetration among undergraduates: mediating effects of trait anger and moral 
disengagement. Psychol Res Behav Manag. (2020) 13:1269–76. doi: 10.2147/PRBM.
S273962

 45. Xiao B, Baitz R, Onditi HZ, Sam J, Shapka JD. Cybervictimization, time 
spent online, and developmental trajectories of online privacy concerns among 
early adolescents. Hum Behav Emerg Technol. (2021) 3:1094–105. doi: 10.1002/
hbe2.282

 46. Stoilova M, Nandagiri R, Livingstone S. Children’s understanding of personal data 
and privacy online—a systematic evidence mapping. Inf Commun Soc. (2021) 24:557–75. 
doi: 10.1080/1369118X.2019.1657164

 47. Shi HF, Fan CY, Chu XW, Zhang XC, Wu LL. Positive perceived school climate and 
cyberbullying in Chinese adolescents: a moderated mediation model from the 
perspective of internet characteristics. J Early Adolesc. (2021) 41:1177–202. doi: 
10.1177/0272431621989816

 48. Athanasiou K, Melegkovits E, Andrie EK, Magoulas C, Tzavara CK, Richardson 
C, et al. Cross-national aspects of cyberbullying victimization among 14–17-year-old 
adolescents across seven European countries. BMC Public Health. (2018) 18:1–15. doi: 
10.1186/s12889-018-6344-4

 49. Veiga Simão AM, Ferreira PC, Freire I, Caetano AP, Martins MJ, Vieira C. 
Adolescent cybervictimization—who they turn to and their perceived 
school climate. J Adolesc. (2017) 58:12–23. doi: 10.1016/j.adolescence. 
2017.04.009

https://doi.org/10.3389/fpubh.2024.1336617
https://www.frontiersin.org/journals/public-health
https://www.frontiersin.org
https://doi.org/10.1111/tri.13439
https://doi.org/10.1111/hsc.13438
https://doi.org/10.1097/MD.0000000000002969
http://www.stats.gov.cn/sj/ndsj/2022/indexeh.htm
https://doi.org/10.1080/03050068.2012.733848
https://doi.org/10.1080/01425692.2018.1507818
http://www.gov.cn/xinwen/2020-10/18/content_5552113.htm
https://doi.org/10.1016/j.childyouth.2017.03.012
https://doi.org/10.1016/j.chb.2015.03.065
https://doi.org/10.1089/cyber.2016.0414
https://doi.org/10.1080/02185385.2022.2077816
https://doi.org/10.1080/00313831.2021.2006305
https://doi.org/10.2147/PRBM.S273962
https://doi.org/10.2147/PRBM.S273962
https://doi.org/10.1002/hbe2.282
https://doi.org/10.1002/hbe2.282
https://doi.org/10.1080/1369118X.2019.1657164
https://doi.org/10.1177/0272431621989816
https://doi.org/10.1186/s12889-018-6344-4
https://doi.org/10.1016/j.adolescence.2017.04.009
https://doi.org/10.1016/j.adolescence.2017.04.009

	The role of school climate on student disclosure of private information and cyberbullying: a comparison of regular and vocational school students in China
	1 Introduction
	1.1 Prevalence of cyberbullying
	1.2 Risk factors of cyberbullying
	1.3 School climate and adolescent adjustment
	1.4 Disclosure of privacy and cyberbullying
	1.5 Cyberbullying across school types

	2 Methods
	2.1 Study design and procedure
	2.2 Measures
	2.2.1 Cyberbullying experiences
	2.2.2 School climate
	2.2.3 Disclosure of private information
	2.3 Statistical analysis

	3 Results
	3.1 Prevalence of cyberbullying, disclosure of private information, and perceived school climate
	3.2 Correlations among disclosure of private information, cyberbullying, and perceived school climate
	3.3 Regression analysis on cyberbullying from disclosure of private information and perceived school climate
	3.4 Simple slope analysis of school types between student support and cyberbullying

	4 Discussion
	4.1 Comparisons between students in regular and vocational schools
	4.2 Prevention of privacy disclosure
	4.3 Promoting positive school climate
	4.4 Navigating cyberbullying prevention
	4.5 Limitations
	4.6 Implications

	Data availability statement
	Ethics statement
	Author contributions

	References

